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Editorial: Passion in Human Education

Ladies and Gentlemen,

Issues related to the passion in upbringing, or education, appear more and more often
in the epistemological, empirical and practical space, which indicates its importance for
human functioning in the world, for building relationships with self, others, and God. Pas-
sion often is described as a motivating force that dynamize a person to act. It seems to
be a factor enabling the man to get the wider knowledge of “Self.” It also fosters devel-
oping autonomous identity; provokes reflection; strengthens the power of will and com-
mitment in performing different tasks, despite the difficulties that must be overcome,
especially, when it concerns harmonious passion — described more extensively in the
works of Robert J. Vallerand. Considering the importance of passion in human life, par-
ticularly, in educational area, on behalf of the entire Editorial Board we invite our Read-
ers to familiarize themselves with the contents of this issue of Horizons of Education,

Maria Szymanska
Agnieszka Kaczor
Theme issue editors
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Edytorial: Pasja w wychowaniu czlowieka

Szanowni Panstwo!

Problematyka dotyczaca pasji w wychowaniu, w edukacji, pojawia sie coraz czesciej
w przestrzeni teoriopoznawczej, empirycznej, jak i praktycznej, co wskazuje na jej istot-
ne znaczenie dla funkcjonowania cztowieka w swiecie, dla budowania relacji ze sobg,
z innymi, z Bogiem. Pasja niejednokrotnie okreslana jest jako sita motywujgca i dyna-
mizujgca cztowieka do dziatania, jako czynnik umozliwiajacy szersze poznawanie Self.
Sprzyja rozwijaniu autonomicznej tozsamosci, prowokuje do refleksji, wzmacnia site
woli i zaangazowanie pomimo trudnosci, jakie trzeba pokona¢, zwtaszcza gdy dotyczy
to pasji harmonijnej — opisanej szerzej w pracach Roberta J. Valleranda. Biorgc pod
uwage tak istotne znaczenie pasji w zyciu czlowieka, zwtaszcza w obszarze eduka-
cyjnym, w imieniu catej Redakcji zapraszamy naszych Czytelnikéw do zapoznania sie
z treSciami niniejszego numeru ,Horyzontéw Wychowania”.

Maria Szymanska
Agnieszka Kaczor
Redaktorki tematyczne
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Psychometric Properties of the Polish Version
of the Passion Scale
Wiasciwosci psychometryczne polskiej wersji skali pasji

RESEARCH OBJECTIVE: The aim of the article is to present the Polish adaptation of the Val-
lerand’s Passion Scale.

THE RESEARCH PROBLEM AND METHODS: Does the scale have a two-factore structure in
accordance with the theoretical model and the original version? Is the theoretical validity satisfac-
tory? Is the reliability of the scale satisfactory?

THE PROCESS OF ARGUMENTATION: The validation included back translation, estimating
reliability and theoretical validity.

RESEARCH RESULTS: Exploratory factor analysis revealed the dual model of the passion, indi-
cating the existence of harmonious and obsessive passion. The results of the confirmatory analy-
sis are also discussed. The Scale has a good reliability of the subscales. The theoretical validity
of the Scale was verified by correlations between types of passion and identity interest and flow.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: The results of validation are
satisfactory and the Polish version of the Scale can be applied in scientific research.

— KEYWORDS: PASSION SCALE, RELIABILITY, VALIDITY, FLOW, PASSION

Suggested citation: Kwapis, K., & Batory-Ginda, A.M. (2023). Psychometric 11
Properties of the Polish Version of the Passion Scale. Horizons of Educations,
22(63), 11-22. https://doi.org/10.35765/hw.2023.2263.03
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STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest prezentacja polskiej adaptacji skali pasiji.

PROBLEM | METODY BADAWCZE: Czy skala ma dwuczynnikowg strukture zgodnie z mode-
lem teoretycznym i wersjg oryginalng? Czy trafnos¢ teoretyczna jest zadawalajgca? Czy rzetel-
nos¢ skali jest satysfakcjonujgca?

PROCES WYWODU: Walidacja narzedzia objeta ttumaczenie zwrotne, ocene rzetelnosci i traf-
nosci teoretyczne;.

WYNIKI ANALIZY NAUKOWEJ: Eksploracyjna analiza czynnikowa wskazata na rozwigzanie
dwuczynnikowe, potwierdzajgc czynniki pasja harmonijna i pasja obsesyjna. Jednak oryginalny
model nie zostat potwierdzony w konfirmacyjnej analizie czynnikowej. Narzedzie charakteryzuje
sie dobrg rzetelnoscig podskal. Trafno$c¢ skali potwierdzajg korelacje miedzy rodzajami pasji a za-
interesowaniem tozsamosciowym i flow.

WNIOSKI, INNOWACJE, REKOMENDACJE: Wyniki przeprowadzonej walidacji pozwalajg na
zastosowanie polskiej wersji skali pasji w badaniach naukowych.

— SLOWA KLUCZOWE: SKALA PASJI, RZETELNOSC, TRAFNOSC, FLOW, PASJA

Introduction

The theory of passion, devised by Robert Vallerand (2012), belongs to the idea of en-
gagement in an action, developed within positive psychology. Passion is defined as
a strong inclination toward an self-defining activity which is liked or even loved by an in-
dividual and which is very important for the individual who devotes his or her time and
energy to it. Such activity is not a mere entertainment which is pleasant; it is a part of
personal identity (Vallerand, 2012). The literature analysis, mainly from the area of phi-
losophy, caused Vallerand and his coworkers to differentiate between the harmonious
(HP) and obsessive passion (OP) (Vallerand et al., 2003). The two types of passion have
laid foundations for the formulation of the Dualistic Model of Passion (DMP) and were
confirmed in the research (Vallerand, 2012). OP is the result of controlled internalization,
stemming from intrapersonal or/and interpersonal pressure. People with OP engage in
an activity impulsively and are “controlled” by the passion. By contrast, HP is the result
of an autonomous internalization of an activity. It takes place when an individual under-
takes and activity voluntarily, under no pressure. Such state of mind fosters person’s
full participation in an activity, with an openness that facilitates positive experiences.
Initial research conducted by Vallerand facilitated establishing of several basic pas-
sion-related facts: 84% individuals from the sample of 539 study participants achieved
an average passion intensity (Vallerand et al., 2003). They had been engaged in the
activity for the average of 6 years and were currently devoting the average of 8.5 hrs

1 2 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 11-22



Psychometric Properties of the Polish Version of the Passion Scale

per week to it. Numerous studies have confirmed that passion plays a significant role
in quality of life, meaning of life, optimum functioning, physical health and interpersonal
relationships. Nevertheless, these relationships favor the harmonious type of passion
(Houlfort et al., 2015; Vallerand, 2012).

The Passion Scale

The Passion Scale is a tool used in numerous studies on passion based on the Valle-
rand’s DMP (Vallerand, 2012; Vallerand et al., 2003). The Passion Scale consists of 16
statements, 6 for each passion type and 4 items which form a criterion subscale which
measure the general passion strength (PS) (Vallerand et al., 2003). The aim of the cri-
terion subscale is distinguishing activities which fulfill passion criteria from those which
do not. Bonneville-Roussy et al. (2013) and Vallerand with his team (2003) suggest that,
in order to verify whether an individual has a passion, he or she should achieve an av-
erage of criterion statements (items 13-16) equal to or higher than 4.

Present Study

The aim of the present research was to devise the Polish adaptation of the Vallerand’s
Passion Scale. This process consisted of translation (including back-translation), as-
sessment of the scale’s reliability, and the assessment of the theoretical validity of the
tool. The theoretical validity was verified by the analysis of relationships with certain
variables, such as: identity interest, flow (convergent validity), and by verification of the
factor structure.

Identity interest is a result of a deep and continuous engagement in an activity, which
becomes an element defining one’s identity. Therefore, it is an established component
in the structure of Self (Kwapis, 2015). A positive relationships of passion types and PS
with identity interest were expected, because passion by Vallerand is understood as
a result of internalization and is a part of personal identity.

Next, positive correlation between PS and passion types and flow was expected. In
the notion formulated by Csikszentmihalyi (1990), flow is a positive state in which the
individual is engaged deeply in his or her activities, absorbed in depth by what he or she
does (Klinkosz & Sekowski, 2013). A positive relationship between flow and harmonious
passion was expected, and — due to the experience of being absorbed by activity — with
obsessive passion.

The study verified the following research hypotheses: we expected that (1) the scale
has a two-factor structure, in accordance with the theoretical model and similarly to the
original version; (2) the reliability of the scales and subscales is satisfactory; (3) theo-
retical validity is satisfactory, which is marked by: the positive relationship of identity in-
terest with PS and the types of passion; the positive relationship of flow with the types

Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 11-22 1 3
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of passion and PS. Due to the lack of passion-related data in the population of Poles,
we additionally checked what percentage of people may be determined as those with
passion, for how many years they have engaged in their favorite activity and how much
time, on average, they spend on it. In order to find out for how many people the activity
meets the passion criterion, we assumed, similarly to the research mentioned above, that
the value 4 (as an average of the four statements) in the Passion Strength (PS) criterion
subscale is a threshold value which distinguishes those with passion from those without.

Method

Participants and Procedure

The study was a part of other research projects conducted by students supervised by
the first author. For this reason, the research hypotheses were verified on four groups
with varying sizes. Participation of all individuals was anonymous and voluntary. In the
first sample, the relationship of identity interest with the types of passion and PS was
analyzed. In the second one — between passion and flow. The third sample consisted
partially of all samples mentioned above and data gathered in other motivation-related
studies; this data set was used for the reliability analysis, intercorrelations, means and
standard deviation for main variables. The fourth sample was used for the purpose of
a confirmatory analysis (Table 1). The exploratory analysis was conducted on a random
sample of 125 participants (randomly selected from the above samples). The data was
collected stationary (not online) by students, in their presence. The study was conducted
individually. The Passion scale was always given in the study groups as the last method.

Table 1. Size, gender and age in particular samples

Sample examined N % Men Age M (min-max) [SD]
Sample 1 218 47 30 (19-60) [10.6]
Sample 2 104 58 27.4 (19-49) [7.8]
Sample 3 228 47 30 (19-60) [10.53]
Sample 4 397 31 26.4 (18-60) [8.9]
Random sample 125 44 29.18 (18-58) [9.7]

Source: own elaboration.

Measures
Passion Scale. The first version of the adaptation of the Polish Passion Scale pre-

sented in this paper was devised mainly for scientific reasons. The authors obtained the
Passion Scale author’s consent to conduct adaptation.
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The translation procedure included translating instructions and statements from
English to Polish by two independent translators. Next, two other professional transla-
tors back-translated this content independently from each other. The Polish translations
of statements 2, 3, 9, 10, 11, 12, 14, 15, 16 were equal or differed only slightly. Major-
ity of them had similar back-translations, almost identical with the original version. As
for items 1, 4, 5, 8 (translator A) and 6 and 13 (translator B) we decided to choose the
versions which sounded naturally in Polish and rendered the meaning of the construct
better. There were differences in back-translations, but they did not change the mean-
ing of the statements.

Identity Interest Scale. The scale was devised by Kwapis (2018). This tool
consists of 11 statements (e.g. If | didn’t perform this activity, | would be a totally different
person), and the respondents indicate to which extent they agree with the statements
using numbers ranging from 1 to 7.

The Flow Scale. This scale is one of 17 scales from the Achievement Motiva-
tion Inventory by Schuler, Thornton, Frintrup and Prochaska, adapted by Klinkosz and
Sekowski (2013). It consists of 10 statements assessed by the study participant on the
scale ranging from 1 (Not at all applicable to me) do 7 (Fully applicable to me).

Results
Preliminary Analyses

Based on the data in the third group, descriptive statistics and intercorrelations between
the scales were calculated. One observation was removed due to lack of data. Table 2
shows the descriptive statistics for the passion types and PS, measured by the Passion
Scale. Initial analyses indicate significant correlations between subscales. We observed
a positive and low correlation between HP and OP, a positive and high correlation be-
tween HP and PS, and a positive and moderate correlation between OP and PS. Two
participants were excluded from the analyzes due to the lack of data on identity inter-
est (sample 1).

Table 2. Means, standard deviations and intercorrelations for HP, OP and PS (N = 227; sample 3)

M SD OP (2) PS (3)
HP (1) 32.45 6.35 r=0.36* r=0.72*
OP (2) 21.48 8.43 r=0.57*
PS (3) 5.4 13

*p < 0.05

Source: own elaboration.
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Main Analysis

Factor structure and reliability. The factor structure was verified by the ex-
ploratory and confirmatory factor analysis. The properties of the data analyzed indicate
that the factor analysis can be carried out: the indicator amounts to 0.004; the Bartlett's
sphericity test is significant p < .001; the K-M-O statistics has the value of .82. The EFA
was carried out on 12 items comprising OP and HP.

In the next step, the method of principal components was used. The factors were
determined by means of the Kaiser criterion and the scree plot. The three factors ful-
fill the Kaiser criterion with the eigenvalue of 4.62; 2.35 and 1.01; explaining 66.5% of
variance. And the scree plot is steep up to the third component. Taking into account the
fact that eigenvalue of the third factor is only marginally higher than one and the scree
plot is steep up to the third component, we applied the two-factor solution. In addition, in
order to determine the number of factors, we applied the parallel analysis method, whose
results also indicate two factors (eigenvalues obtained for the individual factors are as
follows: 1.68; 1.49; 1.36). Theoretical background and the original version of the scale
also support this solution. In order to calculate factor loadings, we applied the method
of principal axis with the oblimin rotation. The result obtained suggests that the two-fac-
tor solution explains 50% variance. The first factor loads statements 11, 4, 2, 12,9, 7
strongly. Factor loadings of these items range from .83 (statement 11) to .42 (statement
7). The second factor consists of items 1, 8, 10, 6, 3, 5, whose loadings range from .71
(statement 1) to .53 (statement 5). All items which refer to OP entered the first factor,
whereas all those which refer to HP — to the second one. These results are almost con-
vergent with those obtained in the research on the original version. The factors correla-
tion matrix indicates low positive correlation r = .23. However, factor loadings obtained
in the model matrix indicate that item 7 has cross loadings (.43 in OP and .36 in HP),
similarly to item 5 with the loading for OP and HP amounts to .39 and .53 respectively.
In further analyses, the result in the subscales was calculated as the sum of the items
that originally belonged to the subscale.

Next, we conducted the confirmatory factor analysis on 12 items of the scale. The
examined sample consists of 397 participants (Table 1). Due to low correlation between
estimated factors in EFA, we checked both the model in which covariance between latent
factors was zero and the one in which it was different from zero. The models were verified
by standardized coefficients, obtained by the maximum likelihood method. We expected
that the model with two factors, with six items obtained during the preceding exploratory
analysis, would match well the data gathered. The results revealed that the model with
zero covariance did not have a good matching; the matching tests applied did not report
acceptable levels: CMIN/x?(54, N = 397) = 7.046, p < .001; CFl = .791; RMSEA = .124
[.112, .135]. The model with covariance between factors did not have a good matching
either: CMIN/x*(53, N = 397) = 7.188, p < .001; CFl =.791; RMSEA = .125 [.113, .137].
Furthermore, the results obtained indicate the lack of significant covariance between the
variable factors, so only the results of the model with zero covariance will be described
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further. Standard regression coefficients ranged from .39 to .79. The lowest loading be-
longed to item 3. Figure 1 shows the model with the values of factor loadings.

Figure 1. The Model with the assumption of zero correlation between factors and standardized
regression coefficients in own adaptation of the Passion Scale.
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The model described above was subject to modifications. Using the modification in-
dices, we revoked the assumption about the lack of covariance between the measure-
ment errors (residuals) e3 and e4 (items 7 and 9), because these items have very similar
meanings and similar statements (Attachment 1). Following the introduction of covari-
ance, the matching indices improved, but they were still too low for the model to be ac-
cepted. Therefore, we revoked further assumption about the lack of correlation between
errors €9 and e11 (items 3 and 6), because both positions refer to new experiences re-
lated to performing activities, which could influence correlated answers of the respond-
ents. As a result, matching indices improved significantly CMIN/x?(52, N = 397) = 4.653,
p <.001; CFl = .879; RMSEA = .096 [.083, .108], but they still did not reach acceptable
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level. Simultaneously, the modification introduced reduced the loading value of item 3
to .35, so this item was removed in the following step. Next, based on the high modifica-
tion index, we revoked the limitation of covariance between e9 and e10 (items 5 and 6).
These statements come one after another and start with This activity, which could influ-
ence the correlation of residuals. Having deleted limitations, the loading of item 6 was
reduced to 0.36, this item was also removed from the model. To sum up, two items (3
and 6) within the HP factor, whose residuals were highly correlated, were removed from
the model. Modifications improved matching indices: CMIN/x?(34, N = 397) = 4.328, p
<.001; CFl =.915; RMSEA = .092 [.077, .107]. Modification indices suggested also an-
other two changes: deleting the limitation related to correlations between errors e1 and
€6 (items 2 and 12: both positions refer to difficulties with controlling one’s activities) and
adding the regression line to the cross loading, similarly to the EFA, where both factors
influence item 5. These changes were introduced separately and the model matching
improved significantly after each step. The amended model matched the data: CMIN/
Xx2(32, N =397) = 3.063, p <.001; CFI = .950; RMSEA = .072 [.056, .089]. We also de-
leted the assumption about the lack of correlation between errors €10 and e7 (items 5
and 10). The residuals of both positions may be correlated, because they describe an
activity as the one related to properties and matters which are a part of the individual.
Finally, the model differed from the initial as follows: the removal of two positions from
the HP factor, the addition of three covariances between the errors, with two of them
negative (e7 and e10, and e1 and e6), and the introduction of a path between OP and
item 5. Based on values of the indices obtained, we may state that this model matches
the data well: CMIN/x?(31, N = 397) = 2.689, p < .001; CFIl = .96; RMSEA = .065 [.049,
.082]. Figure 2 shows the model with standardized regression coefficients.

The reliability analysis was measured by the Cronbach’s alpha coefficient for both
subscales distinguished in the factor analysis and for items which form a criterion scale,
i e. the PS scale. The analysis conducted on the sample of 228 people (Table 1) indicat-
ed a satisfactory reliability level for both passion types, OP (a = .84) and HP (a = .83),
and for PS (a = .84).

Theoretical validity. The results obtained confirmed the hypothesis related to
the relationship between passion and identity interest (Kwapis, 2015). Identity interest
correlates strongly with PS and moderately with HP and OP (Table 3). Low positive re-
lationships were observed between two passion types and PS and flow (Csikszentmi-
halyi, 1990). This result is in line with our expectations.
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Figure 2. The amended Model with standardized regression coefficients
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Table 3. The r-Pearson correlation between passion types and PS and identity interest, flow and
positive orientation in own adaptation of the Passion Scale

Identity interest (N = 216) Flow (N = 104)
OP 0.685* 0.269*
HP 0.616* 0.216*
PS 0.808* 0.225*

*p<0.05
Source: own elaboration.

Subsequent analyzes were carried out again on the data from the third group (N = 228)
in order to check for how many people the activity meets the criteria of passion. The re-
sults obtained indicate that 87% people were currently performing their activity that ful-
filled all passion criteria. These people devoted an average of 18h28’ per week to their
activity and had been involved in their passionate activity for more than 10 years.
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Discussion

As we expected, the structure analysis conducted by exploratory factor analysis indicated
a two-factor solution: harmonious passion (HP) and obsessive passion (OP). We noted
that two items (5 and 7) have cross loadings. The reason for that is probably the con-
tent of items which may mark both OP and HP. People with HP and OP alike may think
that the activity reflects the qualities they like about themselves (item 5) and perceive
the activity as the only thing that really turns them on (item 7). Therefore, these items,
in comparison with others, differentiate passion types to a less extent.

The original model, however, was not confirmed in the confirmatory factor analysis.
There may be several reasons for this. First, the modification indices indicated clearly
covariances between residuals, which were not taken into account in the model, which
also impacted the matching indices. The release of covariances improved the matching
of the model to the data. Interestingly enough, introducing covariance between errors of
items 3 and 6 reduced the value of their factor loadings. This means that their common
variance is explained to a greater extent by the factor not included in the model. Finally,
the two items were removed, which improved matching indices further. The remaining
two covariances turned out to be negative. As for the covariance between the residuals
e1and eb6 (items 2 and 12), it is probably related to non-intuitive formulation of the state-
ment 2 (Mam trudnos$ci w opanowywaniu pragnienia wykonywania mojej aktywnosci /
I have difficulties controlling my urge to do my activity). We think that the corrected ver-
sion of the scale should consist of simplified statements, e.g. Trudno mi pohamowac
che¢ wykonywania aktywnosci / | have difficulties resisting my urge to do my activity.
Whereas in case of covariances €7 and e10 (items 5 and 10), the relationship between
statements is weaker than expected, which may result from inaccurate translation of
item 5, which is mentioned below in detail.

The next reason for weak matching of the model was the cross loading of item 5. Its
introduction also improved the matching index. The translation may be the reason for
problems with this statement. The original says This activity reflects the qualities I like
about myself, and in translation: Aktywno$c¢ ta dobrze wyraza cechy, ktére w sobie lubie.
Perhaps it was wrongly assumed that qualities is equal to cechy (traits, characteristics).
It seems that the more accurate translation of qualities is zalety (advantages, strengths)
or walory (positive aspects). Similarly, also the phrase reflects does not mean in the con-
text wyraza (express), but ujawnia (reveals) or pokazuje (shows). Therefore, we suggest
the following re-wording of statement 5 in the revised version of the scale: Aktywnos$¢
ta dobrze ujawnia moje zalety, ktére w sobie lubie (This activity accurately reveals my
strengths which | like about myself).

The amended model is different from the initial one. We removed items (3 and 6),
whose loadings did not reach acceptable levels. Both items were similar, they refer to
new experience provided by the favorite activity. Perhaps the cultural factor influences
this result; in Poland, performing one’s favorite activity is not associated intuitively with
new experiences. Further differences are adding three covariances between residuals
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and introducing the regression line which joins OP with item 5 (which has cross load-
ings). Therefore, the matching of the model with two latent factors is achieved by remov-
ing two items, taking into account covariances between residual values and influence
of the OP factor in item 5, although it belongs to HP theoretically. Perhaps the problem
of item 5 would thus be solved once and for all in the revised version.

The results obtained indicate that the subscales of the adapted tool feature an accept-
able reliability level. The correlation coefficients obtained confirm the theoretical validity
of the Passion Scale. We observed the strongest relationship of PS with identity interest,
and of HP and OP with identity interest. The Identity Interest Scale measures the extent
to which an individual identifies himself or herself with the activity. This is convergent with
the notion of passion as the “part” of the individual’s identity, so high correlations between
variables should be treated as the validity indicator of the Passion Scale.

Other hypotheses that were confirmed referred to the relationships with flow. We
observed significant, positive correlations with both passion types and with PS. Flow is
a positive state in which an individual is engaged deeply in what he or she does, which
is accompanied by being absorbed by the work. Therefore, relationships with HP (due
to a positive experience) and OP (due to being absorbed strongly by the activity).

The studies on the Polish sample revealed that 87% participants engage in an ac-
tivity which fulfills the criteria of passion. This result is similar to American observations
(Vallerand, 2012). These people devoted an average of 18h28’ per week to their activ-
ity and had been involved in their passionate activity for more than 10 years. Unlike the
original research where respondents had been engaged in the activity for the average
of 6 years and were currently devoting the average of 8.5 hrs per week to it. This may
be due to the fact that in the presented studies the favorite activity was often associated
with gainful work.

Conclusions and recommendations

To sum up, the Polish version of the scale fulfills the requirements related to psycho-
metric properties in terms of reliability and external validity. It can be used in scientific
research in the version that takes into account the proposed changes in items 2 and 5.
However, as a new tool, it requires further studies on the revised version, at least for the
reason of establishing the factor structure reliably. The likely reason for difficulties with
confirming the model proposed by the DMP by means of the CFA are, on the one hand,
cultural factors which condition the perception of passion, and, on the other hand, issues
related to the translation of individual statements. Moreover, further studies should ex-
plore in more detail the differences between individuals for whom passion is a hobby
and those for whom it is a gainful work. In further research, it is also possible to carry
out an analysis of validity, structure and reliability only on people whose activity meets
the criterion of passion. Another significant exploration should focus on relationships of
passion with age and gender of the participants.
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Adrenalina i sens. O zyciu z pasjg w ujeciu
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egzystencjalno-narracyjnym
Adrenalin and Meaning: A Passionate Way of Being in
Existential-Narrative Contexts

ABSTRACT

RESEARCH OBJECTIVE: The purpose of the article is to point out the importance of expand-
ing the contexts used in the analyses of the phenomenon of “passion” with existential and narra-
tive approaches. They enrich the understanding of this concept — setting directions and strategies
for optimizing the process of supporting and controlling the degree of adaptability of passion in
the life course.

THE RESEARCH PROBLEM AND METHODS: The research problem is incongruity between
common sense of passion (close to interests and/or hobby), its scientific definitions and research
(concentrated on harmonious/obsessive types of a single, strongly preferred activity) and the vis-
ible potential of added contexts. The available knowledge needs to be supplemented with new
meanings and practices.

THE PROCESS OF ARGUMENTATION: 1. Defining the available scope of knowledge on sourc-
es, types of expression and functions of passion during a life course. 2. Passion phenomenon
analysis in existential and narrative approach: from content and activity — to self-feeding circular
process. 3. Searching for possibilities of multiaspective (considering the mentioned contexts) sup-
porting of passion.

RESEARCH RESULTS: 1. Broadening the understanding of passion as (1) the attention object;
involved activity (2); subjective attribute (3) by a way of being (4). 2. Passion as a consequence
of organismic factors involved in meaning-making strategies. 3. Deep functions: intensification of
existence and supporting “patterns of experience processing”.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: 1. Existentially focused devel-
opmental tasks can be achieved using narrative approach (deep story-work), protecting (to some
extend) against the trivialization of this phenomenon. 2. Searching for directions/ methodology of
passion supporting. 3. Stressing the possibilities of passion support from early development to the
end of life.

— KEYWORDS: PASSION, EXISTENTIAL PSYCHOLOGY, NARRATIVE APPROACH,
LIFE-SPAN, FUNCTIONING AND EXISTING
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STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest wskazanie na znaczenie poszerzenia kontekstéw stosowa-
nych w analizach fenomenu pasji o podejscia egzystencjalne oraz narracyjne. Wzbogacajg one
rozumienie tego pojecia, wyznaczajgc zarazem kierunki i strategie optymalizacji procesu inicjowa-
nia, wspierania oraz kontroli stopnia adaptacyjnosci pasji w biegu zycia jednostki.

PROBLEM I METODY BADAWCZE: Problem badawczy stanowi niewspétmierno$é miedzy potocz-
nym rozumieniem (bliskim zainteresowaniom/hobby) oraz koncentracjg na naukowym badaniu pasji
harmonijnej vs obsesyjnej w odniesieniu do wybranej aktywnosci a dostrzeganym potencjatem do-
datkowych kontekstow ogladu. Dostepna wiedza wymaga uzupetnienia o nowe znaczenia i praktyki.

PROCES WYWODU: 1. Okreslenie dostepnego zakresu wiedzy nt. zrodet, przejawow, typdw oraz
funkgiji pasji w biegu zycia ludzkiego. 2. Analiza pojecia pasji w mysl| ustalen psychologii egzysten-
cjalnej i narracyjnej: od tresci i aktywnosci do samowzmacniajgcego sie cyrkularnego procesu.
3. Poszukiwanie strategii wieloaspektowego wspierania pasji w ww. kontekstach.

WYNIKIANALIZY NAUKOWEJ: 1. Poszerzenie rozumienia pasji jako: (1) obiektu atencji; (2) za-
angazowanej czynnosci oraz (3) atrybutu podmiotowego o forme istnienia (4). 2. Ujecie pas;ji jako
pochodnej komponentu organizmicznego uwiktanego we wzorce znaczenia. 3. Funkcje pasji: egzy-
stencjalna — intensyfikacja istnienia; narracyjna — wspierajgca wzorce przetwarzania doswiadczenia.

WNIOSKI, INNOWACJE, REKOMENDACJE: 1. Egzystencjalne cele rozwojowe mogg byc¢ osig-
gane z wykorzystaniem pogtebionych strategii narracyjnych (deep story-work) chronigcych, do pew-
nego stopnia, przed trywializacjg fenomenu pasiji. 2. Poszukiwanie kierunkéw i metodyki wspierania
pasji. 3. Podkreslenie znaczenia wspierania pasji w petnym cyklu zycia ludzkiego.

— SLOWA KLUCZOWE: PASJA, PSYCHOLOGIA EGZYSTENCJALNA, PODEJSCIE
NARRACYJNE, BIEG ZYCIA, FUNKCJONOWANIE
1 ISTNIENIE

Nie cofa sie ten, kto zwigzat sie z gwiazda...
(Leonardo da Vinci)

[...] wéwczas stajemy sie jednymi z tych, ktorzy sprawiaja,
ze rzeczy stajg sie pigkne.
(Friedrich Nietzsche)

Wprowadzenie
Francuski filozof Teilhard de Chardin w swojej klasycznej juz dzi§ pracy (1981) doko-
nat rozroznienia na trzy podstawowe formy ludzkiego bycia-w-$wiecie. Ich reprezen-

tanci to tzw. ,poszukiwacze wrazen”, ,mitosnicy Swietego spokoju” oraz ludzie, ktérych
okresla on jako ,zarliwych”. Odmiennos$¢ tych ostatnich znajduje wyraz w specyficznym,
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nacechowanym emocjonalnie i proaktywnie odbiorze $wiata i wytrwatych dziataniach,
a takze w potencjalnie pozytywnym wptywie na otoczenie spoteczne. Zdaniem de Char-
dina wydajg sie oni jednak pozostawac (w poréwnaniu do mitosnikow wrazenh bgdz spo-
koju) w zdecydowanej mniejszosci. Wiele wskazuje na to, ze aktualnie réwniez trudno
o powszechnos¢ tak rozumianej zarliwosci, ktorej badacze zycia spotecznego przeciw-
stawiajg raczej postawy apatii, dezorientaciji i braku poczucia sensu badz intensywne,
ale zarazem niskorefleksyjne dziatania (Bauman, 2011).

Narastajgce przemiany w zakresie sfery ludzkich potrzeb oraz cenionych wartosci,
kategorii oceny wlasnego zycia oraz stosunku do zycia i Smierci przyczyniajg sie do
formowania raczej ,antyzarliwych” — zachowawczych i luzno powigzanych z wartos-
ciami — postaw i styléw dziatania. Konsekwencje widoczne sg na wszystkich etapach
biegu zycia, znajdujac m.in. wyraz w trudnosci okreslania celéw zyciowych czy jawnej
niecheci do podejmowania wytrwatego wysitku przez mtodych dorostych (co sklasyfi-
kowane zostato juz jako przejaw ,nowego” kryzysu rozwojowego, tzw. kryzysu c¢wier-
ci zycia). Powszechne we wszystkich grupach wiekowych jest kurczowe trzymanie sie
sfery komfortu psychicznego oraz praktykowanie swoistej ,bezcielesnosci” zwigzanej
z zaposredniczonym medialnie, szybkim i (pozornie) niemal nieograniczonym dostepem
do konsumowania rzeczywistosci (Tokarska-Bakir, 2006). Jesli potraktowac teilhardow-
ska zarliwo$¢ jako odpowiednik tytutowej ,pasji”, warto przyjrzec¢ sie klasycznym i wspét-
czesnym badaniom naukowym w tym obszarze — w poszukiwaniu odpowiedzi na wcigz
aktualne pytanie o zrédfa, przejawy, funkcje, ale tez mozliwosci wzbudzania i ochrony
tego rodzaju formy ludzkiego funkcjonowania i istnienia.

Pasja w klasycznych i wspotczesnych badaniach naukowych

Dostepna w literaturze przedmiotu wiedza na temat pasji wydaje sie rozbudowana, wy-
wotujgc jednoczesnie podczas metaanaliz wrazenie nieco zawezonej do powtarzaja-
cych sie ujec i ustalen. Od dwudziestu lat niejako obowigzuje dualistyczny model pas;ji
R.J. Valleranda (2003), podkreslajgcy znaczenie tzw. samoukierunkowania si¢ cztowieka
w zakresie dystrybucji zyciowej energii — wskazujgcy na niebezpieczenstwa instrumen-
talnej (vs autonomicznej) identyfikacji jednostki z wtasnymi dziataniami. Na dwoisto$¢
ujmowania konsekwenc;ji pasji — jej harmonijny vs obsesyjny charakter — wskazywano
od zawsze. Na przyktad Platon i Spinoza, wysoko waloryzujgc (traktowang jako rodzaj
namietnosci, odmiane ,gtosu duszy”) pasje, taczyli jg zarazem z ,biorgcymi gére” nad
zniewolonym pasjonatem emocjami (tac. passio to m.in. ,meka”). Z kolei Kartezjusz
i Hegel akcentowali gtéwnie pozytywny biegun fenomenu, wskazujgc na jego funkcje mo-
tywujgce oraz podtrzymujgce diugotrwate, efektywne dziatania jednostki. Wspétczesnie
dominujg podejscia skoncentrowane na emocjonalnym (Tokarz, 2005) i motywacyjnym
(Zimbardo i in., 2011) ujeciu pasji. Zgtebiana jest ona gtéwnie w kontek$cie uwarunko-
wan satysfakcji z pracy zawodowej oraz aktywnosci podejmowanych w czasie wolnym,
m.in. sportowych lub twérczych dziatanh artystycznych. Zdecydowanie dominujg badania
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nad pasjg harmonijng vs obsesyjng prowadzone w kontekscie pracy i/lub dobrostanu
jednostki (por. zestawienie Curran i in., 2015 oraz Kunat, 2015). W najnowszych bada-
niach rekonstruowane sg tez, oparte na emocjach bgdz wartosciach, style poszukiwania
i waloryzowania pasji (Jachimowicz i in., 2021) oraz interakcje miedzy pasjg a cecha-
mi osobowosci (Breu i Yasseri, 2023), zazwyczaj jednak w odniesieniu do zagadnienia
stopnia adaptacyjnosci tzw. pasji pracy (Vallerand i Houlfort, 2019). Poréwnania mig-
dzykulturowe (Li i in., 2020) wskazujg z kolei na wigksze uznanie dla pasji w ramach
struktur indywidualistycznych w poréwnaniu z kolektywistycznymi.

W Polsce badania pasji przeprowadzita m.in. K. Mudio-Gtagolska (2019b), wyka-
zujgc, ze nauczyciele z pasjg harmonijng osiggajg nizsze wyniki w kazdym wymiarze
zmeczenia pracg, a satysfakcja z zaspokojenia potrzeb mediuje zwigzek pomiedzy har-
monijng pasjg pracy a zmeczeniem przewlektym. Kolejne, poprzeczne badania Mudto-
-Gtagolskiej (2019a) wpisujg sie juz w rozwojowy kontekst ujmowania pasiji jako facyli-
tujgcej badz utrudniajacej realizacje zadan danego okresu. Rozwdj pasji i jej znaczenie
w kolejnych fazach zycia powigzany zostat tu z mozliwo$cig realizacji podstawowych
potrzeb psychologicznych: autonomii, relacji i kompetencji oraz ukazany w zréznicowa-
nych konstelacjach demograficznych. Rozwojowy aspekt pasji w powigzaniu ze spo-
sobem myslenia (mindset) i intensywnoscig jednostkowego ,uporu” (grit) zgtebiajg tez
H. Sigmundsson (2021) oraz J.A. Datu (2021).

Pojecie pasji w dyskursie naukowym uzywane jest w kilku podstawowych konteks-
tach. Najblizsze rozumieniu potocznemu pozostajg dwa sposrod nich, kiedy to pasja
ujmowana jest jako (1) przedmiot indywidualnej atencji badz (2) ukierunkowane na
niego zaangazowane dziatanie. Pierwsze z ww. (przy $wiadomosci wiekszej intensyw-
nosci pasji) tgczone jest (a w mysli potocznej czasem uzywane zamiennie) z kwestiami
zainteresowan oraz tzw. hobby. Pozostajgcy na zewnatrz podmiotu obiekt atenc;ji i/lub
dziatania moze tu pozostawaé w zasiegu jednostki (,mieé/znalez¢ pasje”) badz stano-
wi¢ cel jego poszukiwan (,nie mie¢’/,szukac pasji’). Drugi kontekst przenosi juz punkt
ciezkosci z samego obiektu na podmiot (,dziata¢ z pasjg”). Oba ujecia taczy czesciowe
Lwyprowadzenie” pasji na zewnatrz podmiotu oraz swiadomos¢ potencjalnych niebez-
pieczenstw dla statosci ww. zwigzkéw w czasie. Przedmiot pasji moze bowiem ,znikngé
z pola widzenia” podmiotu, a ten z kolei przesta¢ go np. wysoko waloryzowac¢. Réznig
je kwestia sprawstwa oraz ,nadawania tonu” wzajemnej relac;ji.

W aktualnych psychologicznych ujeciach pasji preferowane jest jej definiowanie jako
zaangazowanego dziatania, a szczegotowe, odwotujgce sie zawsze do klasycznej defi-
nicji Valleranda (2003), charakterystyki wskazujg na kilka elementow kluczowych. Wy-
mieniane sg przede wszystkim: silna sklonno$¢ do wykonywania zajecia, ktore cztowiek
lubi i uwaza za wazne, a w jego realizacje inwestuje czas i energie, co pozwala mu na
ekspresje ,siebie prawdziwego”. Na uwage zastuguje ostatni ze wskaznikéw, wigzgcy
dojrzalg pasje z procesami tozsamosciowymi, kiedy to moéwimy o pas;ji jako przynalez-
nym jednostce (3) atrybucie podmiotowym (,by¢ pasjonatem”).

Warto jednak zwrdci¢ uwage na specyficzng luke w dotychczasowych konceptualiza-
cjach i projektach badawczych w zakresie definiowania pasji jako stylu funkcjonowania

26 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 23-32



Adrenalina i sens

podmiotu, co mogtoby stanowi¢ jej kolejne, rownoprawne (4) rozumienie. Pasja petnita-
by w takim ujeciu funkcje zgeneralizowanego ,przepisu na budowanie doswiadczenia”
(Bruner, 1992) nadajgcego specyficzng strukture i klimat catosci indywidualnych biografii
(,2zy¢ z pasjg”). Takie ujecie, wzbogacajgce odpowiedz podmiotu na tozsamosciowe py-
tanie: ,kim jestem?” o efekty kolejnego — tym razem juz egzystencjalnego — pytania: ,jak
istnieje?” zidentyfikowano na potrzeby konstrukcji niniejszego tekstu w obrebie dostepnej
polsko- i anglojezycznej literatury przedmiotu zaledwie w kilku niezaleznych opracowa-
niach. Co wiecej, zadne z nich nie nawigzuje do ustalen zawartych w takich tradycyjnych
i wspotczesnych systemach myslenia o cztowieku, jak podejscia egzystencjalne oraz nar-
racyjne w naukach humanistycznych i spotecznych. Zdecydowana wiekszos¢ dotychcza-
sowych projektéw badawczych ogniskuje sie bowiem wcigz (jw.) wokét aspektow emocjo-
nalno-motywacyjnych (czas wolny, pasje artystyczne i sportowe, psychologia pracy) oraz
zwigzkéw miedzy pasjg a krotkotrwatym i catozyciowym dobrostanem psychicznym.

Tym, czego wydaje sie jednak brakowac, pozostaje nadal wskazanie nie tyle na
(dos¢ oczywiste) wspotwystepowanie pasji z dobrostanem jednostki, co charakterysty-
ka gtebszych egzystencjalnych uwarunkowan i konsekwencji wchodzenia na rozwojowg
Sciezke ,zycia z pasjg”. Zadaniem szczegotowym staje sie zatem analizowanie odpo-
wiedzialnych za taki zgeneralizowany sposob istnienia mechanizméw wraz z mozliwos-
ciami intencjonalnego wspierania go w biegu zycia.

Dogodnym punktem wyjscia dla poszerzenia dotychczasowych badawczych uje¢
pasji wydaje sie kwestia jej multiwersyjnosci, wyprowadzajgca poza koncentracje na
wyizolowanej inklinacji ku wybranej aktywnosci (bgdz kilku z nich). Luka ta na poziomie
podstawowym wypetniona zostata dotgd w ramach dwu projektow autorstwa B.J. Schel-
lenberga i D. Bailisa (2014; 2021), ktére nie byty jednak kontynuowane. Badacze ci
wykazali, ze osoby z co najmniej jedng pasjg harmonijng raportujg wyzszy poziom do-
brostanu w poréwnaniu z tymi bez harmonijnej pasji, a zaangazowani w dwie odreb-
ne pasje harmonijne — wyzszy poziom dobrostanu w poréwnaniu z badanymi z jedng
pasjg. Zwrdcono tu zatem uwage na fakt, ze posiadanie kilku pasji (Srednio od 2 do 4)
nie musi prowadzi¢ do wewnetrznego konfliktu ani do rozproszenia potencjatu jednost-
ki, stwarzajgc nowe mozliwosci dla jej dobrostanu.

Zagadnienie ww. ,pasji zmultiplikowanej” podjete zostato w innym (réwniez niekon-
tynuowanym oraz nieodnoszgcym si¢ do badania Schellenberga i Bailisa) opracowaniu
pod znamiennym tytutem A Passionate Way of Being: A Qualitative Study Revealing the
Passion Spiral przez S. Halonen i T. Lomasa (2014). Autorzy ci ,symultanicznie” podjeli
temat pasji jako wykraczajgcej poza jednag/kilka konkretnych aktywnosci, opracowujgc
tzw. spiralny model pasji akcentujgcej nie tyle specyficzng aktywnos¢ jednostki, co racze;j
zgeneralizowany i wieloaspektowo umotywowany sposob i jako$c¢ jej ,bycia”. Analiza
tresci zgromadzonych wywiadéw nt. doswiadczania pasji pozwolita im wyodrebni¢ cztery
gtéwne linie tematyczne: pasja jako sposdb bycia, mechanizmy motywacyjne, czynniki
rozwojowe oraz zewnetrzna ekspresja pasji. Pierwsze z nich okazato sie mozliwe jedy-
nie w sytuacji ,podgzania za celem” oraz ,bycia autentycznym”, drugie uwarunkowane
jest poczuciem ciggtego uczenia sie i wzrastania oraz checig wywierania pozytywnego
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wptywu. Dwa kolejne zapewniajg jednostce: poczucie wartosci oraz ,przynaleznosci do
czegos wiecej”, a takze motyw do, petnego wiary we wtasne mozliwosci, poszukiwania
réznorodnosci wyzwan.

Istotny wynik stanowi korncowe rozréznienie na gtebokie funkcje pasji: wzmacnia-
jace zycie jednostki bgdz ostabiajgce jej adaptacyjny zwigzek z wiasnym zyciem. Od-
miennos¢ tego rozroznienia od dotychczasowego modelu dualistycznego wyraza sie
w bardziej precyzyjnym okresleniu szczegétowych mechanizméw odpowiedzialnych za
uruchomienie kazdej z funkcji. Po stronie dezadaptacyjnej sg to nie tylko (identyfikowa-
ne juz wczesniej) utrata kontroli i obsesyjne zajmowanie sie celami, ale tez np. prag-
nienie ucieczki od wszechogarniajgcego ,bycia pochtonietym” przez odczucia zwigza-
ne z pasjg oraz od jej specyficznych ,zadan”. Zdecydowanie warto$cig dodang okazato
sie tez skodyfikowanie mechanizméw odpowiedzialnych za pozytywnie waloryzowane
funkcje pasji. Zdaniem autoréw scala ona hedonistyczny i eudajmonistyczny wymiar do-
brostanu pod postacig poczucia radosnego catosciowego prosperowania oraz przyrostu
witalnosci (por. ,przeptyw” w koncepcji M. Csikszentmihalyi, 1996). Novum w opisie tej
grupy efektow polega na charakterystyce przyrostu poczucia wolnosci na poziomie po-
zyskiwania (wzglednej) niezaleznosci od podgzania za wymogami konwencji i oczekiwan
spotecznych oraz uzyskiwania gteboko wewnetrznego punktu odniesienia w odbiorze
rzeczywistosci. By¢é moze warto w tym miejscu wspomnie¢, ze subiektywne poczucie
,zycia od srodka” stanowi jeden z kilku kluczowych wyznacznikéw uruchamiania tzw.
inteligencji duchowej (SQ); Zohar i Marshall, 2001), skad juz blisko do wstepnej tezy na
temat facylitacji na drodze pasji mozliwosci przekraczania wczesniejszych, charaktery-
stycznych dla danej osoby pozioméw rozwojowych. Unikatowos¢ ujecia pasji przez Ha-
lonen i Lomasa wyraza si¢ jednak przede wszystkim we wskazaniu na jej procesualny,
samowzmachiajgcy sie, cyrkularny charakter oraz na kluczowe znaczenie indywidual-
nego odnalezienia si¢ w obrebie tej rozwojowej ,spirali”.

Witalnos¢ psychofizyczna i zaangazowanie emocjonalne
w podejsciu egzystencjalnym

Za jeden z nosnych modeli, petnigcych zarazem funkcje efektywnego narzedzia po-
znawania cztowieka w mys| podejscia egzystencjalnego w naukach humanistycznych
i spotecznych, uznawana jest tréjpoziomowa charakterystyka autorstwa B. Jacobsena
(2007). Jej zwigzek z zagadnieniem pasji, cho¢ niewskazany przez dunskiego badacza
bezposrednio, przejawia sie na kilka sposobow. Model Jacobsena faczy trzy poziomy
psychologicznego funkcjonowania i istnienia cztowieka, obejmujgce posrednie charak-
terystyki fenomenu pas;ji sygnalizowane powyzej jako niewystarczajgco dotad w jej mo-
delach i badaniach akcentowane.

Istote ujecia Jacobsena stanowi zatozenie o podstawowym charakterze samego
.poczucia bycia zywym” (poziom pierwszy: life feeling), swoistego przeptywu organi-
zmicznej energii opisywanego przez innych egzystencjalistow jako tzw. I-am-experience
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(May i in., 1958). Tego rodzaju kontakt z sobg samym (,jestem”) zabezpiecza psycho-
fizyczne ugruntowanie jednostki oraz jej podstawowe poczucie bezpieczenstwa (on-
tological security, Laing, 2004), ktérego przeciwienstwo definiowane jest w psychiatrii
i psychologii klinicznej jako tzw. brak podstawy egzystencjalnej (a lack of existential
foundation). W odniesieniu do fenomenu pasji, w kontekscie wiedzy na temat episte-
mologicznego zapos$redniczenia oraz ontologicznego rozszczepienia doswiadczenia
wspotczesnego czlowieka, otrzymujemy pierwszg wazng wskazowke aplikacyjng, jakg
jest dbatos¢ o doswiadczeniowy aspekt pasji. Niski subiektywny ,wspétczynnik zycia
w zyciu” oraz utrudnienia w dostepie do bezposredniego, niezaposredniczonego do-
Swiadczenia przekiadajg sie na (przeciwny pasji) brak energii i motywacji do dziatania
(tytutowa ,adrenalina”). Drugi (life energy), powigzany przez Jacobsena z witalno$cig,
poziom (,chce/moge”) stanowi dopetnienie komponentu biologicznego uwiktanego juz
w indywidualne wzorce nadawania znaczenia oraz intencje i motywacje jednostki (ty-
tutowy ,sens”). Intencjonalna praca moze przebiegac tu w odwotaniu do poznawczych
strategii przetwarzania doswiadczenia, filozofii zycia pozwalajgcej na ,czytanie swiata”
W sprzyjajgcy pasji sposob. Z wielu mozliwych nurtéw badan i oddziatywan w tym ob-
szarze pozytywnie wyrdznia si¢ podejscie narracyjne, ktérego uzyteczno$¢ w procesie
egzystencjalnie zorientowanego wspierania pasji zostanie zasygnalizowana ponizej. Na
poziomie trzecim komponent naturalistyczny, tzw. life courage (,nie boje sie”), wzboga-
cony zostaje o aspekt moralny (uzasadnienie wtasnych dgzen w odwotaniu do wartosci)
owocujacy silng determinacjg pokonywania leku/strachu, stojgcych na drodze realizacji
umocowanych tozsamosciowo zamierzen jednostki. Zyskuje ona tym samym, wspiera-
jace cyrkularnie dalszy rozwdj pasiji (por. Halonen i Lomas, 2014), poczucie mocy i wol-
nosci w realizacji tego, co uznaje za warto$ciowe i warte osobistego zaangazowania.

Narracyjne kierunki i strategie wspierania rozwoju pasji

Jedli potraktowac, wzbogacong o komponent moralny, witalno$¢ psycho-fizyczng w ujeciu
egzystencjalnym jako przestanke dobrze ugruntowanego pobudzania i wspierania pasiji,
to sposréd wielu mozliwych uje¢ warto wzig¢ pod uwage empirycznie potwierdzony po-
tencjat tzw. narracyjnego trybu przetwarzania doswiadczenia (Bruner, 1992). Klasyczna
psychologia narracyjna ma tu do zaproponowania wieloaspektowe formy pracy z opo-
wiadanymi historiami zycia (deep story-work). Sg one sukcesywnie uzupetniane o stra-
tegie uwzgledniajgce alinearny i hipertekstowy (blizszy cztowiekowi wspotczesnemu)
charakter przyswajania doswiadczenia. Metaforg spajajgcg najnowsze ujecia narracyj-
ne staje sie rozréznienie J. Carse (1986) na tzw. ,skofnczone/nieskonczone gry”. Druga
z opcji zacheca do konceptualizacji modelu ludzkiego zycia w otwartym, spiralnym, sa-
mowzmacniajgcym sie wzorcu, o ktérego formule interpretacyjnej decyduje sam autor/
,bohater” opowiesci. Narracyjne badania kliniczne wskazujg na kluczowa role tzw. wy-
razistosci bohatera, wzmacnianej w kontekscie catosci opowiesci o zyciu (Stemplewska-
-Zakowicz i Zalewski, 2010).
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Egzystencjalne cele rozwojowe osiggane sg tu z wykorzystaniem podejscia narra-
cyjnego, inspirujgc do podejmowania specyficznego typu autorefleksji o charakterze an-
tycypacyjnego odniesienia do tematéw egzystencjalnych. Do podstawowych kierunkow
oddziatywan w tym zakresie (Tokarska, 2015) zalicza sie podtrzymywanie wzglednego
poczucia sprawstwa i wspottworzenia wtasnej biografii oraz wyksztatcanie bogatej po-
znawczej reprezentacji intencji bohatera wraz z uprzedzajacg sferg potencjalnych prze-
szkdd na drodze ich realizacji. Aktywnos¢ skoncentrowana zostaje na wzbudzaniu pre-
ferencji do konstrukcji narracji proaktywnych oraz postrzegania trudnosci jako naturalne;j
czesci zyciowych historii. Praca na poziomie life-story zapewnia zachowanie kontekstu
catosci (wyodrebnianie watkow, hierarchizacja wartosci i celéw, wzbudzanie motywa-
cji narracyjnej). Akcentujac znaczenie kategorii ,ja w roli bohatera”, facylituje tez mozli-
wos¢ ,wpisywania” indywidualnych historii zyciowych w szersze konteksty, co zwrotnie
wzmacnia poczucie sensu wiasnych dziatan. Wielos¢ watkéw oraz otwarty i dynamiczny
charakter ich przetwarzania chronig przed nadreprezentacjg ktérego$ z nich, a podtrzy-
mywanie poczucie sprawstwa intensyfikuje autonomiczng identyfikacje z dziataniem.

Whioski, innowacje, rekomendacje

Zasygnalizowane w niniejszym tekscie utrudnienia we wzbudzaniu specyficznego sposo-
bu odnoszenia sie do rzeczywistosci, okreslanego przez T. de Chardin jako ,zarliwos$c¢”,
uwrazliwia na kolejne teoretyczne i badawcze potrzeby oraz mozliwosci i ograniczenia
w poznawaniu fenomenu pasji. Analiza tego pojecia w mys| ustalen psychologii egzy-
stencjalnej i narracyjnej wskazuje na potencjat przejscia od ujmowania go w kategoriach
tresci i aktywnosci do samowzmacniajgcego sie cyrkularnego procesu, pozwalajgcego na
gtebsze ugruntowanie intencji jednostki oraz intensyfikacje jej zyciowej witalnosci. Kon-
ceptualizacja pas;ji jako pochodnej komponentu organizmicznego uwiktanego we wzorce
znaczenia, w tym odniesienia do $wiata wartosci, wskazuje na dodatkowe mozliwosci jej
pobudzania i ochrony w cyklu zycia jednostki. Obok wykorzystywanych dotad strategii
pracy z pasja (pobudzania zainteresowan, motywaciji i wytrwato$ci, wspierania postawy
zaangazowania) otrzymujemy tu dodatkowe podpowiedzi. Nalezy do nich m.in. propo-
zycja tgczenia realizacji celéw doraznych (zwigzanych z efektywno$cig dziatan i dobro-
stanem jednostki, a wiec z jej ,funkcjonowaniem”) z egzystencjalnymi mozliwosciami na
poziomie jej ,istnienia” (Stras-Romanowska, 2005). Intencjonalne wspieranie realizaciji
celéw rozwojowych przynaleznych do obu ww. pozioméw moze przebiega¢ z wykorzy-
staniem metodologii proponowanej w podejsciu narracyjnym, oferujgcym kompleksowe
i pogtebione oddziatywania na poziomie strategii nadawania znaczenia do$wiadczeniu
indywidualnemu odbiorcéw. Aktualna ,moda” na posiadanie pas;ji, stanowigcej wyraz
przedsiebiorczosci jednostki oraz os jej tzw. projektu zyciowego, skutkuje niejednokrot-
nie faktem, ze mamy do czynienia z — podsycanymi agresywnym marketingiem pasji —
tzw. pseudopasjami (ktérych ,nie wypada nie mie¢”), co ewidentnie prowadzi do spty-
cenia, a nawet trywializacji tego fenomenu. Warto tez pamigeta¢ o potencjale przemian
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pasji w cyklu zycia, przebiegajgcych od koncentracji na okreslonych czynnosciach po
ponadtresciowe zaangazowanie w ,zycie jako takie”. Wtedy to ,sensu nabiera zycie dla
samego zycia” (Seligman, 2011, s. 274), a przepetnione pasjg osoby ,stajg sie jednymi
z tych, ktérzy sprawiaja, ze rzeczy stajg sie piekne” (Nietzsche, 2008, s. 101). Trudno
przeceni¢ znaczenie pasiji dla potencjatu indywidualnego oraz transgeneracyjnego.
W odwotaniu do wypowiedzi E.H. Eriksona (1963, s. 242, za: Bugajska, 2015, s. 33):
.jesli przedstawiciele starszego pokolenia nie bedg bac¢ sie $mierci, to ludzie mtodzi nie
bedg bac sie zycia”, mozna postawi¢ teze, ze mozliwos¢ obserwaciji przez przedstawi-
cieli mtodego pokolenia ,wedrowania drogg pasji” oséb starszych bedzie wzmacniac ich
osobiste zaangazowanie i chec¢ zycia.
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The Relationship Between the Harmonious Passion
Development and the Human Integral Development:
Educational Perspective in Brief

Zwigzek rozwoju harmonijnej pasji z integralnym rozwojem
cztowieka. Perspektywa edukacyjna w zarysie

ABSTRACT

RESEARCH OBJECTIVE: The scientific aim of the article is to learn the relationship between the
integral human development and the development of harmonious passion (HP) and the human in-
tegral development and upbringing.

THE RESEARCH PROBLEM AND METHODS: The research problem of the conducted research
is contained in the question: What is the relationship between harmonious passion with the integral
development of the educational entity. Answering this question enables the use of the hermeneutic
method exploring the meaning of this phenomenological relationship.

THE PROCESS OF ARGUMENTATION: The research process is epistemological in nature. It
refers to the dualistic model of passion, particularly to the harmonious passion, and the integral
human development. Noticing the correlation between the above-mentioned aspects can be a sig-
nificant challenge for the teachers and students with their passionate attitude, discovering and
forming their own identity.

RESEARCH RESULTS: The analysis of the collected material indicated the importance of the
development of a harmonious passion for the integral development of educational entities in the
space of biological, psychological, social, cultural and spiritual life, and the formation of an auton-
omous identity.

CONCLUSIONS, INNOVATIONS, AND RECOMMENDATIONS: Theoretical research in the above-
mentioned area can draw the educators’ attention to the harmonious passion seen in a multidimen-
sional perspective, reflected in the educational activity, what needs revising and updating educational
programs that stimulate the actualization of creative potential of educational entities. This can be used
to get to know oneself, others and the world more deeply on the path of autonomous self-becoming.

— KEYWORDS: PASSION, DUALISTIC MODEL OF PASSION, HARMONIOUS
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STRESZCZENIE

CEL NAUKOWY: Celem naukowym artykutu jest poznanie zwigzku pomigdzy integralnym rozwo-
jem cztowieka z rozwojem harmonijnej pasji (HP).

PROBLEM I METODY BADAWCZE: Problem badawczy prowadzonych badan zawiera sig¢ w py-
taniu: Jaki przedstawia sie zwigzek pasji w wymiarze harmonijnym z integralnym rozwojem podmio-
tu edukacyjnego? Udzielenie odpowiedzi na postawione pytanie umozliwia zastosowanie metody
hermeneutycznej eksplorujgcej znaczenie tegoz zwigzku fenomenologicznego.

PROCES WYWODU: Proces badawczy ma charakter teoriopoznawczy. Odnosi sie do dualistycz-
nego modelu pasji, zwtaszcza harmonijnej pasiji, integralnego rozwoju cztiowieka. Dostrzezenie ko-
relacji pomiedzy powyzszymi aspektami moze by¢ nie lada wyzwaniem dla nauczycieli i uczniow
z ich postawg peing pasji dla odkrywania i formowania wtasnej tozsamosci.

WYNIKI ANALIZY NAUKOWEJ: Analiza zgromadzonego materiatu wskazata na znaczenie
rozwoju harmonijnej pasji dla integralnego rozwoju podmiotéw edukacyjnych w przestrzeni zycia
biologicznego, psychologicznego, spotecznego, kulturowego i duchowego oraz ksztattowania sie
autonomicznej tozsamosci.

WNIOSKI, INNOWACJE, REKOMENDACJE: Badania teoretyczne w powyzszym obszarze
moga zwrécié uwage pedagogoéw na znaczenie harmonijnej pasji postrzeganej wielowymiarowo,
odzwierciedlanej w dziatalnosci edukacyjnej, co wymaga rewizji i aktualizacji programéw eduka-
cyjnych, stymulujgcych wydobywanie potencjatu twérczego podmiotéw edukacyjnych. Moze to
stuzy¢ gtebszemu poznawaniu siebie, innych i $wiata na drodze autonomicznego stawania sie Self.

— SLOWA KLUCZOWE: PASJA, DUALISTYCZNY MODEL PASJI, HARMONIJNA
PASJA, INTEGRALNY ROZWOJ | WYCHOWANIE,
PODMIOTY EDUKACYJNE

Introduction

To show the harmonious passion development in the light of the person’s integral de-
velopment from educational perspective, it is necessary to present the dualistic model
of passion, eliciting the harmonious passion in comparison with the obsessive one, ac-
cording to R.J. Vallerand’ concept (Vallerand & Houlfort, 2003). This will lead to empha-
sizing the factors mastering the harmonious passion, what is going to be reflected in
analyzing the factors laying in the human integral development domains such as: bio-
logical, psychological, social, cultural and spiritual (Kunowski, 2000; Szymanska, 2017).
These matters demands grounding in the educational perspective that induces the ne-
cessity to refer, in outline, to teachers and students, whose harmonious, integral de-
velopment takes place through the integral upbringing dynamisms such as bios, logos,
ethos, agos, and fate — adequate to the domains (structures) mentioned. According to
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the human integral development theory by S. Kunowski (2000) the mature personal-
ity forms throughout the upbringing functions: sanare, edocere, educere, educare, and
intitiare related tightly with integral developmental structures mastered within the edu-
cational processes. This theory seems to match with the development of harmonious
passion, which can be very crucial for achieving the creative personality leading to the
creative identity (Szymanska, 2019). The relation between two theories justifies posing
the theoretical aim of the research that is the deepening of understanding the relation-
ship between the harmonious passion development and human integral development
in the educational perspective. Its realization can provide the answer to the research
question concerning this relationship, and indicate its validity in the area of educational
subjects’ integral development. What is more, it can be worth noticing while considering
that the passion experience

[...] goes beyond interest because it involves a deeper personal identification with the sub-
ject, and passion often engages more intense affect [...] is associated with a host of be-
nefits — including greater persistence, commitment, positive affect, the experience of flow,
well-being, physical health, and performance (Chen et al., 2021).

In this context, it is not surprising that dealing with passion development with the refer-
ence to the human integral development, becomes the research target, and the use of
hermeneutic method according, e.g. to D.E. Fuster-Guillén (2019) and |. Koczanowicz-
-Dehnel (2011) can occur useful for solving the research problem and achieving the aim
of the article. Hermeneutic analysis can help expanding and exploring to some extent
the relationship between the human integral development and development of passion
indicating the aspect of identity.

The harmonious passion development according to the dualistic
model of passion

The dualistic model of passion (DMP) covers two kinds of passion: harmonious (HP)
and obsessive one (OP) worked out by Vallerand and his colleagues (e.g. Vallerand &
Houlfort, 2003; Vallerand, 2008, 2015, 2017; Chichekian & Vallerand, 2021; Paquette
et al., 2023) still needs exploration by researchers who see the meaning of passion for
personal and professional development, particularly in the perspective of human inte-
gral upbringing functions, according to Kunowski’ s concept of human integral develop-
ment leading to the human entity (Kunowski, 2000). That is why, it appears necessary,
first of all, to present briefly the dualistic model of passion, then, the factors determining
the human integral development, in short, next the correlation between the model and
the concept of functions of human upbringing

As far as the dualistic model of passion is concerned, V. Paquette et al. (2023) claim
that this model “defines a passion as a strong proclivity toward a self-defining activity
that one loves, values, finds meaningful, and in which one devotes a significant amount
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of time and energy”. J. Zhou (2021) writes that “Passion is a critical drive. [...] defined
passion as a strong inclination toward a specific activity that one loves, highly values,
invests time and energy in, and is part of one’s identity”. These activities are internal-
ized in human “identity to the extent that these are highly valued and meaningful for the
person” (Vallerand, 2008). The internalization can be autonomous — specific for harmo-
nious passion or controlled — characteristic for obsessive one that takes place “outside
the integrating self’ (Vallerand, 2008). Here, the meaning of intra or interpersonal pres-
sure that person experiences and associates with the outcomes of own passion activity,
also, with self-esteem, dignity, and social acceptance, affects the person’s functioning
in life. Vallerand (2008) notices the threats for individual with obsessive, rigid, persistent
passion, who may come into conflict with self-identity and society (e.g. family, work-place
etc.). This pressure can bear frustration, also, connected with lower flexibility that corre-
lates with an adequate level of difficulty experienced while running out from activity that
the individual is engaged in. This shows the person’s dependence on passion activity
what resonates with the person’s inner painful conflict appearing in situations requiring
decisions about continuing or stopping it. The individual can feel emotionally exhausted,
anxious, burnt-out (Vallerand et al., 2010). Therefore, the emotions need upbringing in
the aspect of building unity with reason and the volition, what can lead to achieving the
identity on the postconventional level (Witkowski, 1988; Szymanska, 2019; Crocett et
al., 2023) featuring with autonomous attitude.

As far as a harmonious passion is concerned, the individual with it, features with au-
tonomous approach to passionate activities, what requires their autonomous internali-
zation into the person’s identity. Vallerand says:

An autonomous internalization occurs when individuals have freely accepted the activity
as important for them without any contingencies attached to it. This type of internalization
emanates from the intrinsic and integrative tendencies of self [...] and produces a motiva-
tional force to engage in the activity willingly and engenders a sense of volition and perso-
nal endorsement about pursuing the activity (2008).

That is why, A harmonious passion refers to a non-defensive engagement in the ac-
tivity that is loved by the person, who can maintain a balance between performing it and
other spheres of own life (Vallerand, 2015, 2020; Chichekian & Vallerand, 2021). Further-
more, according to research conducted by Jie Zhou (2021), and Virginie Paquette et al.
(2023), passion can be useful in lowering the range of scope of negative emotions that
accompany negative events, as it enhances inducing the positive emotions and positive
associations enabling the individual overcome stressful moments, what occurs impor-
tant for psychological health, particularly, in terms of well-being. It is mostly revealed in
the area of harmonious passion then obsessive one. Some researchers (Zhou, 2021;
Chichekian & Vallerand, 2021, Paquette et al., 2023) state that individuals with predomi-
nant harmonious passion experience lower level of depression or anxiety in compari-
son with those who have the predominant obsessive one. Also, these individuals show
more adaptive mechanism to a new difficult situations, and commitment to new activities,
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enabling realization of life goals. Their positive achievement aligned with performing pas-
sionate activities, especially, in the harmonious dimension (Vallerand & Houlfort, 2019),
what appears very crucial in the field of education. These researchers emphasize the
following factors important for harmonious, autonomous passion development tied with
individual-particularly students’ well-being, what corresponds with forming autonomous
identity. They enhance mastering them and look like beneath:
* building a deep, mature sense of freedom,
» enhancing mindful openness to new experiences,
» developing the mature autonomous flexibility,
« building a positive attitude to life,
» paying attention to avoidance of conflicts between everyday activities and pursuits
to obtaining the higher lever of beloved performances,
» developing the consciousness of meaning of hard work and persistence, which cul-
tivating is a difficult task and cannot be underestimated by teachers,
« fostering the pursuit of various passionate activities releasing enthusiasm and exci-
tement, what seems a challenge for teachers,
« releasing and deepening reflectivity upon passionate activities,
» educator’s (teachers) encouragement that takes place in building a creative lear-
ning atmosphere and space learning leading to the positive learning outcomes,
 improving the quality of external and internal stimulation and motivation for passio-
nate activities release and performance,
» developing the students’ abilities in exceeding the educational standards,
 lowering the stress of outcome learning appraisal,
» improving the harmonious passion development through creating the space for stu-
dents’ engagement in school functioning.

The meaning of harmonious passion development for educational
subjects’ integral development.

T. Chichekian and Vallerand (2021) conducting their research on the academic level
state:

[...] we can nurture the development of HP among our students by engaging them in ex-
tracurricular activities that they are passionate about, whether that takes place during
recess, lunchtime, or after school [...]. A good example of the latter is portrayed in spe-
cialized schools that offer sports-study programs [...] or other streamed programs (arts,
dance, music, robotics). Such schools play a crucial role in allowing students to fully expe-
rience the activity they are passionate about, while also developing specialized friendships.

This needs clarifying the interests tied with passion, what can strengthen the stu-

dents’ activities, what indicates a must to know oneself (Peterson et al., 2005, Vallerand,
2020; Zhou, 2021), and let others know oneself, particularly, in the field of learning and
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teaching, tightly connected with the human integral development. Moreover, it appears
significant to show the role of a teacher having impact on student’s integral development
and passion. J. Forest and others state:

An example of a harmonious passion would be a teacher who loves and highly values tea-
ching but who can nonetheless freely and enthusiastically engage in his or her work without
creating conflicts with the other important spheres of his or her life (e.g. relationships with
family and friends). Consequently, this teacher can derive pleasure and self-actualization
from teaching without jeopardizing his or her personal life (2012, p. 1235).

Such a teacher can take into consideration the recognition and stimulation of the student’s

passion potential that seems aligned with the development of interests shown by S. Hidi

and A.K. Renninger (2006) in their four-phase model of interest development. Among four

phases: triggered situational interest, maintained situational interest, emerging individual
interest, well-developed individual interest, the last one deserves a special attention, as
it features with harmonious, autonomous, and mature approach to life — characteristic

for postconventional level of identity. Based on the model (Hidi & Renninger, 2006), it
can be claimed that he phase of well-developed interests indicates the meaning of the
following factors for development of harmonious passion and the human integral devel-
opment in the educational perspective (Kunowski, 2000; Szymariska, 2018):

38

* biological —where both teachers’ and students’ interests are placed in the nature of

individual (including neurological aspects), in their predispositions, temperament,
and physical environment that has an impact on releasing, fulfilling and shaping the
development of their passion. The surrounding world can stimulate observation, re-
flection upon different experiences enhancing the sensitivity to beauty understood
not only in aesthetic, but, also in the metaphysical categories. It appears important
for the educational subject to take care about physical health understood in the
area of biological functioning. Thus, the healthy living style including the forms of
relaxing activities, meditation and contemplation should be recommended, espe-
cially, to students, who seem to live mostly in the noisy, chaotic times infused by
great deal of information broadcast by various, not always, reliable sources. This
seems to complicate the harmonious passion development among young genera-
tion, often, get used to drawing attention to the easier, more attractive performan-
ces, which outcomes appear in short time;

» psychological — where curiosity, positive interaction between cognition and affec-

tion, autonomous regulation of emotions, mentality may help self-regulation, re-
cognition of true self in the relationship to self, other people, the world and God.
What is more, developed interests can be important for: inducing and directing
motivation for realizing own life project; fostering the willingness to do activities re-
quiring effort, patience, sacrifice, etc. The recognition of strong and week sides of
the student’s and teacher’s personalities requires drawing attention to the search
for new realistic opportunities that can motivate, initiate, and activate the educatio-
nal subject for creative thinking, critical solve problem thinking, where the concept
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of E. de Bono’s thinking hats (1985) may be implemented in an appropriate way.
Furthermore, this concept can help in recognizing the truth about self, others and
the world, what seems to be crucial for the development of autonomous harmo-
nious passion rooted in the personalistic anthropological concept of the human
being. Axiological perspective for raising autonomous subjectivity related with de-
velopment of harmonious passion enables achieving the level of mature creativity
(Necka, 2003; Szymanska, 2017). Here, the teachers must face up with challen-
ges concerning themselves and their students. The reflection hidden in the que-
stion about Vallerand’s dualistic model in teaching and learning area may provoke
them to change something in practice, particularly, in the area of harmonious pas-
sion development;

« sociological — where the trajectory of process of constructing responsible interacti-
vity in the personal and communal interrelationships can determine the educational
subjects’ mutual collaboration determined the harmonious passion development.
Teachers should beware of the importance of creating a good atmosphere in their
work with students. It does not mean that attractiveness featuring the activities and
realization of educational tasks should prevail the hard work approach to them.
Deepening the consciousness of the educational goals presented and discussed
by the community of teachers and students belongs to one of the strategies prepa-
ring reasonably this community for challenges they can undertake eagerly, when
the teachers’ harmonious passion approach accompany them. Teachers’ attitudes
flexible for change concerning the individual students’ passion development with
the use of different strategies improving the social environment cooperation, can
occur fruitful providing that they are the wise witnesses of harmonious passion
approach to life. So, they reveal own charisma resonating with their students’ pas-
sions. For sure, it is very difficult and complicated, but one can implicate that the
teachers’ harmonious passion development through the competent social activities
may have a positive impact on the students’ harmonious passion development, re-
gardless of the stage of this development, determined individually. To create the
social learning and teaching space for the passion development can become one
of the educational objective enabling performing also the therapeutic function un-
derstood in the humanistic or cognitive — dynamic perspective;

« cultural — where the process of creativity runs and the creative pedagogical identity
develops. The harmonious passion development matches here with the process of
creativity seen from educational perspective. The teachers’ activities enabling the
students to discover, disclose and share their potential of talents while teaching
their subject are supposed to inspire them for the autonomous harmonious pas-
sion performances. Each school subject can foster creative thinking on condition
that teachers deeply understand what creativity is and they do not narrow it only
to spontaneous performances without grounding them in the process of persona-
lity development, requiring the reference to the biological, psychological, social
and spiritual factors. Remembering that cultural dimension of harmonious passion
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development, teachers cannot ignore the fact that the construct of autonomous
identity is grounded in the axiology and anthropology, what requires the holistic
approach to students, hard work to make them aware that beauty conceals in own
structure the truth and good, and emanates with light on others — the receivers’
cultural outcomes of their performances;

« spiritual — where the openness to new experiences, flexibility to fate situations, the
strength to resign of passionate moments because of higher premises and obje-
ctives shape the integral development of human being. The spiritual factors de-
termine the personality formation, and can foster the development of harmonious
passion that makes the life meaningful, rises the enthusiasm, activates strong will
and engage the mentality.

To sum up, considering the relationship between the development of harmonious
passion and human integral development, it seem clear that passion plays a great role
in making the integral development more dynamic, activates the intrinsic qualities de-
velopment of personality, releases energy for life, helps solving the problems, ties up
collaboration bonds, performs a cognitive, therapeutic, upbringing, and didactic function
etc. Living with harmonious passion is not illusive, and reveals the positive attitude to
self, others, the world and God, as it fosters developing creative identity, what appears
particularly significant in educational area enabling the educational subjects fulfill the
healthy goal-striving (Sheldon, 2002), demanding hard work becoming a passionate
factor (Perttula & Cardon, 2011), and reflection (Gtowala at al., 2023).

Conclusion

The analysis of the issues presented above can be broaden and deepened according
to the principles of hermeneutic method used in order to signal the fact that the harmo-
nious passion development is a challenge for both teachers and students, who would
better apply prevailing the combination of impressive—expressive (affective) methods
with solving problems ones over the demonstrative ones. These methods can enhance
creativity leading to autonomous identity and they belong to the spectrum of methods
serving the harmonious passion development. Based on the analysis, one can conclude
that harmonious passion development appears tightly related with the human integral
development. That is why, teachers and the future teachers cannot ignore and reduce
the factors determining forming identity through harmonious passion, grounded in the
axiological and anthropological domain. Hence, educators who construct the core cur-
riculum should pay attention to these aspects and transfer ideas of harmonious passion
development into educational practice in care of the future generations, and to the fact
that reflexivity as a crucial factor determining the human integral personal development,
lays only in the sphere of notions used as slogans.
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Doswiadczanie pasji jako ,,essentia vitae” biografii
edukacyjnych wybitnych krakowskich muzykow

RESEARCH OBJECTIVE: The aim of the paper was to discuss a function of passion in profes-
sional personal lives of eminent Cracow musicians.

THE RESEARCH PROBLEM AND METHODS: The paper raises the problem of the role of
passion in the process of shaping musical eminence, answers the question of the scope of expe-
riencing it as well as it manifesting in activities of outstanding individuals. In conducted research
and interpretations, the qualitative perspective and biographical method were applied. The lead-
ing technique was problem-concentrated qualitative interview, partially structured, carried out with
ten eminent instrumentalists.

THE PROCESS OF ARGUMENTATION: The theoretical basis for this reading of the experience
of educational biographies was provided by the Model of Authentic Vocation of J. Weller and the
Dualistic Model of Passion of A. Bonneville-Roussy, G. Lavigne and R. Vallerand. The interpreta-
tions of the research material described the topography of experiencing passion.

RESEARCH RESULTS: The article describes autonomous passion associated with musical mas-
tery, instrumental motivation to practice, as well as distinguishes important factors that determine
the experience of passion, persistence or burnout (tenacity, ambition, community transfer, conflict
of motives, work overload), and concretizes the qualities of musical passion of outstanding musi-
cians: professionalization, love of music, integrity, creativity, strength and determination in pursuit
of goals, as well as humility in the face of challenges.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: Deciphering the senses and
meanings that prominent Cracow musicians attributed to passion suggests that it was autonomous,
harmonious and instrumental, motivated by the pursuit of mastery, and that the trajectories of the
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musicians’ professional biographies were a manifestation of a “professionalization of passion,”
which formed the core of their educational experience and constituted and defined their life creed.

— KEYWORDS: PASSION FOR MUSIC, EXCELLENCE, MASTERY, EDUCATIONAL
BIOGRAPHIES, PROFESSIONALIZATION OF PASSION

STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest ukazanie funkcji pasji w zyciu osobistym profesjonalnym
wybitnych krakowskich muzykoéw.

PROBLEM | METODY BADAWCZE: Podjeto problem roli pasji w ksztattowaniu sie wybitnosci
muzycznej, odpowiedzi na pytanie o zakres jej doswiadczania, a takze przejawiania sie w dzia-
faniach os6b wybitnych. W badaniach i interpretacjach kierowano sie perspektywg jakosciowa,
metoda biograficzna. Technike wiodacg stanowit skoncentrowany na problemie jako$ciowy wywiad
czesciowo ustrukturyzowany przeprowadzony z 10 wybitnymi instrumentalistami.

PROCES WYWODU: Teoretycznych podstaw tego zakresu odczytan doswiadczen biografii eduka-
cyjnych dostarczyt model autentycznego powotania J. Weller oraz dualistyczny model pasji A. Bon-
neville-Roussy, G. Lavigne i R. Valleranda. W interpretacjach uzyskanego materiatu badawczego
opisano topografie doswiadczania przestrzeni pasiji.

WYNIKI ANALIZY NAUKOWEJ: W artykule scharakteryzowano autonomiczng pasje zwigzana
z mistrzostwem muzycznym, instrumentalng motywacje do ¢wiczen, wyrdzniono takze istotne czyn-
niki decydujgce o przezywaniu pas;ji, podtrzymaniu lub wypaleniu (upér, ambicje, transfer srodo-
wiskowy, konflikt motywdw, przecigzenie pracg), a takze skonkretyzowano cechy muzycznej pas;ji
oso6b wybitnych: profesjonalizacje, mito$¢ do muzyki, uczciwosé, kreatywnosé, site i determinacje
w dazeniu do celu oraz pokore wobec wyzwan.

WNIOSKI, INNOWACJE, REKOMENDACJE: Odczytanie senséw i znaczen, ktére przypisywa-
li pasji wybitni krakowscy muzycy pozwala przypuszczaé, ze miata ona charakter autonomiczny,
harmonijny i instrumentalny, motywowany dazeniem do mistrzostwa, a trajektorie zawodowych
biografii muzykéw byly przejawem specyficznej ,profesjonalizacji pasji”, ktéra stanowita rdzen do-
$wiadczen edukacyjnych, konstytuowata i definiowata ich credo zyciowe.

— SLOWA KLUCZOWE: PASJA MUZYCZNA, WYBITNOSC, MISTRZOSTWO,
BIOGRAFIE EDUKACYJNE, PROFESJONALIZACJA PASJI

Introduction
One cannot fully experience humanity without passion. It constitutes the purpose of

human action (sometimes life), guides and energizes our aspirations, modifies our needs
and expectations, gives us courage, and helps us to survive moments of doubt, and
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criticism from others. On the other hand, passionate individuals can be seen as “strange,”
and passion can be a sign of a compulsive and obsessive behavior, something that
breeds interpersonal problems. It can express itself in everyday activities and rare ones,
such as the creation of works of art, music or literature. It is therefore interesting to ask
to what extent it can manifest itself in the activities of outstanding people?

The subject of this study is the biographical experience of outstandingly talented mu-
sicians in the context of their experiencing of passion. The cognitive goal of the discus-
sion is to show the function that passion played in the lives of eminent musicians, as well
as to supplement the problem field of musical brilliance in the socio-cultural discourse
with aspects connected with passion. The research question associated with this objec-
tive is as follows: What is the role of passion in the shaping of musical excellence? To
fully answer the question we must clarify the following contexts, phrased as fact-finding
queries and concerning the interpretation of the phenomena that Schiitz calls the con-
structs of colloquial and scientific thinking (2006, p. 869):

» How did prominent musicians describe the experience of passion?

» What areas of activity related to passion did the narrators indicate at different stages

of their building of musical excellence?

» What factors were important for the passion of outstanding musicians to last?

» What definitions, meanings and significances did outstanding musicians ascribe

to passion?

Research methods and tools

When considering the subject and the area of this research, | decided that a qualitative
strategy, which is part of the humanistic paradigm (Gierczyk & Dobosz, 2018, p. 26),
would be the most fitting method. More specifically, the study relies on the biographi-
cal methodological perspective (Denzin & Lincoln, 1990; Lalak 2010; Urbaniak-Zajac,
2017; Rzepa & Leonski, 1993) and uses its techniques for collecting, compiling, ana-
lyzing and interpreting empirical material (Kubinowski, 2011). The biographical method
puts the human being at the center of interest and seeks to understand his or her beliefs
and individual history in a natural setting. Such a presentation of biographical experi-
ence, in the form of a narrative, provides an opportunity for a balance sheet of life and
is linked to the idea of “idiography” (Catek, 2011), that is, finding the singularities of an
individual’s unique path of development.

The key source of information and the main technique was a qualitative semi-struc-
tured, problem-focused interview (Kvale, 2004). With this method and technique, it is
possible to obtain data mapping the different timelines and socio-cultural perspectives
of biography creation, so the strategy in question becomes an “in-depth” exploration
(Silverman, 2007, p. 59), which gives the researcher access to individual meanings
and subjective experiences, because “biography expresses the opacity of our lives and
the ambiguity of the meanings given to them” (Bednarz-tuczewska & tuczewski, 2012,
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p. 101). As Demetrio points out, what distinguishes the biographical method from other
research approaches is the meeting of the perspectives of the researcher and the nar-
rators, the “communicative rapprochement” (2000, p. 142) in the course of collecting
material. The research is also flexible due to the possibility of “dialogue between the
researcher and the data” (Stras-Romanowska, 2000, p. 33), as it is the researcher who
ultimately deciphers the meaning given to passion in the narratives.

Ten interviews were carried out with prominent Cracow instrumentalists singled out
for research through a strategy of community choice. Thus, the group of individuals who
have achieved mastery in the field of music was selected purposively (Rubacha, 2011,
p. 124). As the concept of “excellence” is problematic — it is relative and debatable —
the validity of selecting “recognized artists” was verified by means of an interview with
a music critic, a long-time editor-in-chief of PWM.

Understanding passion for music

The theoretical basis of the research revealed the ambiguity of how the concept of pas-
sion is understood, as few publications on the subject point to various features and di-
mensions of this phenomenon. In the introduction to the book On others’ and our own
passions, professors, editors Dudzikowa and Nowak define genuine passion as a lived
value, which “like existential dialogue, [...] constitutes an experience that is not commu-
nicated, but lived and experienced in mutual relations” (2015, pp. 8-9). Czerepaniak-
-Walczak specifies that it is “a force that pushes and prompts action, an emotion that
triggers activity” (2015, p. 54). In turn, Popek (2015) describes passion as a sequence
of evolving attitudes, conditioning human activity, starting with curiosity, gradually turn-
ing into interest, enthusiasm, aspiration, up to an attitude, but notes that passion can be
something dysfunctional, when it turns into obsession, mania or narcissism.

Passion at different stages of life is also a factor which is distinguished in many con-
cepts and models of greatness. It is construed as elation, or “flow” (Csikszentmihalyi,
1996); fierce and persistent action, or “grit” (Duckworth, 2016), an immanent motivation
that distinguishes outstandingly gifted individuals (Renzulli, 2002). According to Kunat
(2015), passion also has a positive impact on creative processes, and opens up pros-
pects for new solutions.

There are also descriptions of passion in the lives and work of musicians. Combin-
ing the characteristics of personality, temperament and talent, passion is a generator
of musical development, as illustrated, for example, by the following Model of Authentic
Vocation by Weller (2004, p. 255).
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Figure 1. Authentic vocation
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Source: based on Weller, 2004, p. 255.

In contrast, in a study based on the Dualistic Passion Model, Bonneville-Roussy et al.
(2011) found that almost all musicians exhibited two types of passion: autonomous pas-
sion, which internalizes the action process, and/or instrumental passion that relates to
their strategy of work. According to these researchers, it can be assumed that the pres-
ence of passion may be one of the most powerful components regulating psychological
well-being. Musicians who experience harmonious passion engage in music in synergy
with other aspects of their lives (family, sports and hobbies), while their commitment to
instrumental activity is motivated by the pursuit of excellence, so they are not burdened
by social pressures and feel satisfied with their lives. For musicians who experience ob-
sessive passion, on the other hand, it is a kind of addiction; they feel an unbridled desire
to play and practice, as well as a need to confront others. Obsessive passion is there-
fore destructive, causes frustration, and can lead to disorders (Bonneville-Roussy and
Vallerand, 2018).

Topography of spaces of passion — areas of experience of outstanding
musicians

According to the findings, outstanding musicians experienced passion in many spaces of

their lives. It also seems that, as confirmed by Bonneville-Roussy and Vallerand (2018), it
was commitment that helped them persevere through the long, uncertain and demanding
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path of education, and that it determined how instrumentalists set themselves the goal
of becoming a master. As one of the narrators put it: “it doesn’t matter what role they
assume in these activities, what matters is that they have a chance to realize their mu-
sical passion in their work (EB)."”

Autonomous professional passion

The interviews clearly showed the narrators’ involvement in the blossoming of music as
a field. The artists carried out many concert plans, projects, and were engaged in record-
ing and promoting Polish music abroad. Activity and passion, therefore, was a prereg-
uisite for any musical endeavor and a condition for obtaining mastery (Vallerand et al.,
2022). Jazukiewicz notes that professional work, too, can be a place and a means for
pursuing passion, if it is treated as a value that “engages you and gives you a sense of
satisfaction [...] because both work and passion require a person’s conscious involve-
ment: finding purpose, overcoming hardships, staying focused and enjoying one’s activi-
ties, skills and direct experiences, and even going beyond selfishness and egocentrism”
(2017, p. 95). The autonomous passion of outstanding musicians helps them energeti-
cally realize their many goals, and appreciate the values they derive from engaging with
music, as highlighted by the following statement: “I wanted to develop, | wanted to get
better and better” (EB). Unwavering commitment was also evident in concurrent teach-
ing work: the masters’ support of the younger generation of musicians.

Instrumental passion in everyday life — motivation for practice

Although greatness cannot be “trained,” practice is an indisputable prerequisite for pro-
fessional musical education. Again, it was passion that was the force behind artists’
work. Outstanding masters referred to the issue of training as follows: “The profession
of an artist-musician requires passion, regular, patient and smart practice, consistency
in working on oneself, consistency in pursuing one’s goal, creativity, as well as humility
in the face of challenges” (BS-Z); “the more one practices, the more one accomplishes,
and the more one accomplishes, the more one is motivated to practice” (ZL).

Non-musical passions — informal and non-formal areas
of improvement

Although musical brilliance can be so powerfully engrossing, non-musical passions
often served as ways to deepen one’s understanding of music or inspire more musical

' Representative statements of narrators are quoted. The distinctions that indicate the seman-
tic qualification of the categories were made by the authors of the article.
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activities. Young outstanding musicians in particular treated these activities as a way to
unwind: a respite and an escape from when their passion for music expires, as seeking
other opportunities for development, creating an “emergency exit,” especially that the
role of an outstanding musician is uncertain. As one of the narrators noted, “one cannot
devote one’s life solely to music and practicing. It is necessary to look for many inspira-
tions in order to be able to convey the entire palette of emotions in music later on” (BB).

Trajectories of experiencing passion — intensification,
transfer and burnout

Origins and transfer of passion

According to the Model of Authentic Vocation (Weller, 2004), the persistence of passion
is a matter of personal predisposition, as well as the coincidental actions of other people,
institutions as well as space and time. The artists’ statements did not permit defining
a clear moment in life that would entitle someone to the status of a passionate musician.
The instrumentalists pointed out, however, that an important time when passion intensi-
fied was school years. A child’s “joy of making music,” perseverance, ambition, immanent
motivation and the strength of the initial dreams of making music stood out in the memo-
ries of those who remained passionate, faithful to their chosen instrument: “But the little
stubborn girl only wanted [to play] the piano” (EB), “l was [...] tenacious and determined
to play the drums” (MH). According to the outstanding musicians, a moment of reflexive
choice and identification with a musical role came in this stage of life: “I made the final
decision at the beginning of my studies, when music became my passion.” Youthful pas-
sion, boosted by successes, became the orientation for future professional plans and
goals, and stimulated the implementation of mature professional projects.

As Romaniuk and tukasiewicz-Wieleba (2020) argue, “infecting” someone with a pas-
sion for music can occur through a family intergenerational transfer. Values, behavioral
patterns and a love for a particular art can be passed on in this way. One of the narra-
tors recalled that what shaped her attitude toward music was her observing

the household members who were filled with passion for music... The most important thing
for me, however, were the experiences and opportunities that my parents created for me,
thanks to which | fell in love with music (ES).

Also peers provided the outstanding musicians with a space they could refer to, where
they learned outside of school, and where their passions crystallized and expanded:

| had the chance to learn among friends who were very committed to music... a distin-
guished group of artists stimulated each other’s musical activities. It was not a competition,
but a kind of process of mutual inspiration (Zt.).
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Romaniuk and tukasiewicz-Wieleba (2020) point out that passion is transmitted through
spending time together, so it is not surprising that some of the narrators, even those who
do not come from families with musical traditions, declared their desire to transmit their
passion to their children by including them in the activities they perform:

| hope that my passion for music, [...] will also become part of our daughter’s world. We
would like her to come along with us on musical travels, concerts, and for music to become
as dear to her as it is to us (BB).

On the other hand, it also seems that it is passion that helps explain why the older in-
strumentalists continue to remain involved in musical development despite the passage
of years (e.g., they act as educators, or jurors of competitions, despite being retired).

Burnout of passion — conflict of motives and dilemmas of role

The interviewed artists pointed out that music filled their personal and professional
lives, required sacrifice, and superseded other goals. They made such bitter, pejorative
reckoning especially in retrospect, when stating, e.g., that: “all my time is consumed by
music and music-related travel” (JP). Sometimes it is precisely this excessive intensi-
ty that can cause passion burnout — similar to professional burnout — a sense of being
overwhelmed by constant engagement with music. One respondent voiced his aware-
ness of the negative consequences of passion: the way it “hijacks” one’s life and im-
poverishes or disrupts other spheres of development: “| realized that nothing else but
notes and music occupies my life, and that | wouldn’t want this to be the case. Music
cannot become your whole life, because at some point you may feel that playing music
no longer brings you joy, but only consumes your life” (KK). The result of burnout was
limiting contact with music to the bare minimum:

[...] music flows out of every corner, from my every pocket, and in order not to burn out
too quickly, | have to find another space for myself... because all our conversations would
be reduced to topics of music, repertoire, and that's what I'd like to get away from in the
privacy of my home (MH);

[...] the more music-related professional responsibilities | have, [...] the less often | go to
the music hall [...] | begin to value silence more than music (KK).

On the other hand, passion can be marked by obsession (Bonneville-Roussy and Val-
lerand, 2018), a very strong, expressive emotionality. As Penderecki noted, it is “a vi-
brant and sometimes even predatory experience.” Thus, although negative consequenc-
es of passion fr music were not always articulated in the biographies of the eminent
musicians, we can also find them in their ambivalent trajectories of artistic success:
marked by a sense of being overworked, of being emotionally “swamped” by professional

50 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 43-54



Experiencing Passion as an “essentia vitae” of Educational Biographies

activities, of giving up other areas of development, and of making numerous sacrifices
and compromises.

Whenever a musician cut down on or gave up on a passion, it was the result of a con-
flict of motives, especially those connected with status: lack of success, recognition, with
frustration or prioritizing financial gratification over aesthetic values, as revealed in this
comment: “Conversations with many musicians confirm my words that work is not their
passion, but only a means of making money” (Zt), which is a fitting example of Melosik’s
thought that “the level of — passion-related — intrinsic motivation is always decreased by
[...] imposed goals” (2018, p. 13) and, conversely, commitment increases, the higher
the level of autonomy and the more creative the work.

Features of the “sound” of the passion for music of outstanding
musicians: harmony or atonality?

In the course of the narrative, the semantic fields of “passion” and “musical excellence”
intermingled. The prominent musicians recognized passion as an essential component
that accompanied their artistic path, a source of motivation, inspiration and commitment
to their activities. They also emphasized the role of integrity: “An outstanding musician
is one who can be seen to have passion, that is, he does not deceive him/herself or
the listener, [...] he/she is musically truthful and not created by someone” (MH). Pas-
sion for music was the core and condition of development for the instrumentalists. Pas-
sion was defined in their narratives as “authentic vocation and fondness of music” (ES),
“love of music” (EB), and “source of constant inspiration” (AG). They recognized it as
a harmonious determinant of the continuous development, as well as a pillar in the tra-
jectory of their educational and professional life course, which has specifically helped
them adapt to their new musical role, and in pursuing their goals: “For me, passion gave
me the power to discover music, to become introduced to its beauty, and also gave me
strength in difficult moments” (BS-Z). At the same time, respondents pointed out that
not being ready enough, not being mature enough to make the decision to become fully
involved, can negatively affect the image of the entire music community. The threat of
this atonality and the disruption of musical development was most clearly expressed in
the following statement:

[...] we must steer the student in such a way that he or she understands that music cannot
be practiced from time to time, but one must devote oneself to it one hundred percent or
give it up. A student who will not work on him/herself with passion, enthusiasm, will later
spoil the music market (MH).
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Experiencing passion as a definition and credo of the artist’s
profession — a summary of the study

Passion for music, for creating, for sharing music with another person (student and lis-
tener) was a very common (direct and indirect) topic of conversations, which tied togeth-
er the stories. The meaning that the outstanding musicians gave to the experience of
passion can be compared to the “basic tone” in the polyphony of conditions and factors
constituting musical greatness. As one of the respondents said, “The motto on my path
as an artist-musician-teacher is Whatever you do, do it with passion! This way you will
overcome the difficulties that this profession is fraught with” (BS-Z). To describe this in
terms of color according to the Dualistic Model of Passion, we may suppose that their
experiencing passion was autonomous, motivated by authenticity and the pursuit of mu-
sical/professional mastery.

What distinguished the passion of outstanding musicians? When transforming from
gifted students, through creative and inquisitive students, to invariably, intensely and
multidimensionally committed artists, valued by audiences and critics in the course of
their lives, the outstanding musicians experienced a kind of peculiar “professionalization
of passion,” corresponding to focus and precision in pursuit of their goals. This caused
them to genuinely immerse in the space of their interests, as well as to expand them in
many directions. Unlike non-professionals, their professional activity was dynamized by
autonomous, instrumental and harmonious passion which was the axis of their work, and
was part of a lifelong development and learning that had, recalling the findings of Litawa
(2019), a unique character. The outstanding musicians defined themselves through pas-
sion; it was their “essence” of life, both professional and extramusical — “the highest form
of involvement, creativity and active creation of one’s biography” (Dudzikowa & Nowak,
2015, p. 7). Passion, according to the artists, had an energizing and inspiring power,
and gave them a sense of freedom and authenticity (Melosik, 2018). In the narratives,
“being passionate about music” was the starting point for the constant, multidimensional
“becoming” outstanding, ascending to the heights of mastery and musical achievement.
Awareness of the role of passion, as immanent to the experience of musical excellence,
should be considered in optimizing the education of the gifted, which should focus on
the identification of interests, the student’s passion for playing an instrument, and the
creation of learning situations that take advantage of students’ passion.
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New Paths to Enlighten Passion for Education in Challenging
Times: DigiSEL and Creative Education
Nowe Sciezki nakreslajgce znaczenie pasji dla edukacji

w czasach niosgcych wyzwania. DigiSEL i kreatywna edukacja

ABSTRACT

RESEARCH OBJECTIVE: This article examines teachers’ attitudes towards socio-emotional
learning (SEL) and digital technology in the post-pandemic era, focusing on the DigiSEL project.
This project aimed to integrate digital tools and SEL to support students’ well-being and academic
success, enhancing primary school teachers’ skills in these areas.

THE RESEARCH PROBLEM AND METHODS: The study involved partner countries conducting
qualitative and quantitative analyses to determine the needs of in-service and pre-service teachers.
The Italian team’s needs analysis, conducted through a Focus Group and a creativity survey, revealed
insights into teachers’ attitudes and experiences with digital teaching and creativity skills development.

THE PROCESS OF ARGUMENTATION: The authors introduce the DigiSEL project, detailing
how it aligned with their research for the online course modules.

RESEARCH RESULTS: The ltalian team’s focus group outcomes highlighted innovative solu-
tions for educational challenges. Initial frustration with technology evolved into a rewarding trans-
formation as educators mastered its use. Online courses were identified as motivating and provid-
ing novel approaches to address students’ diverse issues, such as concentration and emotional
expression difficulties.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: Despite challenges, the project
effectively supported educators in their roles and maintained their enthusiasm for teaching. Draw-
ing inspiration from earlier European research on creativity and ICT in teaching, this study aligned
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with teachers’ perceptions of creativity as vital for students’ development and demonstrated how
technology could enhance teaching methods. In conclusion, the DigiSEL project showcased the
potential of merging SEL and digital tools to empower educators and foster student growth amidst
evolving educational landscapes. More research should take in consideration the importance of
SEL and creativity to enlighten passion in teaching with new and inspiring methods.

— KEYWORDS: CREATIVITY, EDUCATION, SEL (SOCIO-EMOTIONAL LEARNING),
DIGITAL, TECHNOLOGY

STRESZCZENIE

CEL NAUKOWY: Artykut analizuje postawy nauczycieli wobec uczenia sige spoteczno-emocjo-
nalnego (SEL) i technologii cyfrowej w erze postpandemicznej, ze szczegélnym uwzglednieniem
projektu DigiSEL. Projekt ten miat na celu integracje narzedzi cyfrowych i SEL w celu wspierania
dobrego samopoczucia uczniéw i sukceséw w nauce, podnoszgc umiejetnosci nauczycieli szkoét
podstawowych w tych obszarach.

PROBLEM | METODY BADAWCZE: W badaniu uczestniczyly kraje partnerskie prowadzace
analizy jakosciowe i ilosciowe w celu okreslenia potrzeb nauczycieli czynnych i przygotowujgcych
sie do pracy. Analiza potrzeb wioskiego zespotu, przeprowadzona za posrednictwem grupy foku-
sowej i sondazu dotyczacego kreatywnosci, ujawnita wglad w postawy i doswiadczenia nauczycieli
w zakresie cyfrowego nauczania i rozwoju umiejetnosci kreatywnych.

PROCES WYWODU: Autorzy przedstawiajg projekt DigiSEL, szczeg6towo opisujac, w jaki sposéb
jest on zgodny z ich badaniami dotyczagcymi modutéw kurséw online.

WYNIKI ANALIZY NAUKOWEJ: Wyniki grupy fokusowej wtoskiego zespotu zwrécity uwage na
innowacyjne rozwigzania wyzwan edukacyjnych. Poczatkowa frustracja zwigzana z technologig
przeksztaicita sie w satysfakcjonujacg transformacje, gdy nauczyciele opanowali jej wykorzystanie.
Kursy online zostaly uznane za motywujace i zapewniajgce nowatorskie podejscie do rozwigzy-
wania roznorodnych probleméw uczniéw, takich jak trudnosci z koncentracjg i wyrazaniem emocji.

WNIOSKI, INNOWACJE, REKOMENDACJE: Mimo wyzwan projekt skutecznie wspierat edu-
katoréw w ich rolach i podtrzymywat ich entuzjazm do nauczania. Czerpigc inspiracje z wczesniej-
szych europejskich badan nad kreatywnoscig i technologiami informacyjno-komunikacyjnymi w na-
uczaniu, badanie to byto zgodne z postrzeganiem przez nauczycieli kreatywnosci jako kluczowej
dla rozwoju uczniéw i wykazato, w jaki sposob technologia moze udoskonali¢ metody nauczania.
Podsumowujac, projekt DigiSEL pokazat potencjat potgczenia SEL i narzedzi cyfrowych w celu
wzmocnienia pozycji nauczycieli i wspierania rozwoju uczniéw w zmieniajgcych sie srodowiskach
edukacyjnych. Wiecej badan powinno uwzglednia¢ znaczenie SEL i kreatywnosci w rozbudzaniu
pasji w nauczaniu za pomocg nowych i inspirujgcych metod.

— SLOWA KLUCZOWE: KREATYWNOSC, EDUKACJA, SEL (UCZENIE SIE SPOLECZNO-
-EMOCJONALNE), CYFROWE, TECHNOLOGICZNE
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Introduction

The global impact of the COVID-19 pandemic remains profound. Over 1.5 billion people
were confined globally to curb SARS-CoV-2 spread (Almuzara et al., 2021; Huh, 2020).
Alarmingly, lockdowns led to societal, economic, psychological, and educational disrup-
tions (Almuzara et al., 2021; Jung et al., 2021). The pandemic notably disrupted regu-
lar education since December 2019, prompting countries like Turkey, Poland, Italy, and
Spain to seek solutions through training and innovative teaching techniques. UNESCQO’s
April 2020 announcement of educational closures in 186 countries impacted about 74%
of enrolled learners worldwide (UNESCO, n.d.).

Lockdowns shifted education to virtual platforms, accelerating necessary 21st-century
digital transformation, revealing teachers’ unpreparedness for digital teaching. A survey
involving 4859 respondents from 40+ countries, including 66.9% teachers, indicated their
initial online teaching experiences due to COVID-19 (School Education Gateway, 2022).

Maintaining positive student relationships posed a challenge in distance learning.
As soft and digital skills intertwine with social-emotional learning (SEL), fostering cog-
nitive, affective, behavioral, and digital proficiencies becomes imperative for 21st-cen-
tury adaptability. The significance of early childhood SEL skills, swiftly developing and
linked to later outcomes, remains a focus for educators and researchers (Zins et al.,
2007). Investigations into skills-based interventions targeting children’s SEL are preva-
lent (McClelland et al., 2017).

D. Goleman’s book (1995) Emotional Intelligence highlighted the importance of social
and emotional learning, sparking increased interest in the field. Studies demonstrated
enhanced social and emotional competencies post-publication (Bierman et al., 2008;
Caldarella et al., 2009; Castillo et al., 2013; Pendry et al., 2014). Social and emotional
learning (SEL), comprising self-awareness, self-management, social-awareness, rela-
tionships skills, and responsible decision-making, underpins positive behaviors and aca-
demic growth (Greenberg et al., 2003). SEL shifts youths from external emotional control
to internal mastery (Bear & Minke, 2006). SEL programs effectively address mental health
issues, reducing depression, anxiety, social anxiety, and emotional problems (Lewis et
al., 2013; Schonert-Reichl et al., 2015; Bavarian et al., 2013; Coelho et al., 2015; Hum-
phrey et al., 2010; Muratori et al., 2015). SEL initiatives also elevate academic perfor-
mance (Bradley et al., 2012; Bavarian et al., 2013).

Facing unprecedented challenges, such as those posed by COVID-19, Information
and Communication Technology (ICT) emerges as a tool to foster creativity. “Creativity
defies precise definition,” noted psychologist Paul Torrance (1988, p. 43). The multifac-
eted nature of creativity, encompassing fantasy, imagination, and innovation, is evident
in research and theories, highlighting its various dimensions and perspectives.

Comparing definitions across time reveals the evolution of creativity studies. Origi-
nating in the late 19th century, these studies surged in momentum from the 1950s on-
wards, notably in the United States and Europe. This transformation, stemming from
extensive interdisciplinary discussions involving neuroscience, psychology, philosophy,

Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 55-64 57



7%7% /{W‘ﬂ/ﬂﬁ&_ loana Zagrean, Maria Pia Ferdinandi, Maria Cinque
| / ¥

pedagogy, sociology, economics, and communication, reshaped our global understand-
ing of the creative mind.

Today, creativity is recognized as a pivotal adaptive factor for individuals, business-
es, organizations, and societies, with profound implications for education systems. Just
a few decades ago, completing formal education and entering a lifelong career sufficed.
Knowledge evolved slowly, measured in decades. Yet, these foundations have shifted
dramatically. Knowledge now grows exponentially, with fields seeing information life
spans measured in months. In response to this rapid knowledge obsolescence, nurtur-
ing creative thinking becomes paramount.

J. Delors, in his 1997 report Education a Treasure, underscored education’s funda-
mental role in fostering freedom of thought, judgment, feeling, and imagination. This
imperative extends beyond individualism, as recent experiences demonstrate that cul-
tivating such qualities not only empowers individuals against alienation but also pro-
pels societal progress. The diversity of personalities, autonomy, initiative, and the joy of
provocation act as guarantors of creativity and innovation (Delors, 1997, p. 88).

In this article we present a study implemented within the Erasmus+ DigiSEL Project,
carried out between June 2021 and May 2023. The overall aim of the project was to
support primary school teachers, who are the main target group, both digitally, socially,
and emotionally.

Given these foundations, the Italian team tried to better understand how teachers per-
ceive and understand creativity, foster creativity through their teaching and what they think
about the use of ICT (Information and Communication Technology) to promote creativity.
Moreover, the preliminary analysis made in the partner countries of the DigiSEL Project
showed the need of getting advanced training on the technical, social, and emotional devel-
opment of skills along with digital teaching techniques. Indeed, teachers with high literacy
of social and emotional skills and equipped with digital components are more likely to be
able to raise the students both socially, emotionally, and digitally. Those findings require
a transformation in learning & teaching processes in online classes. As the development
of soft and digital skills interrelate with social and emotional learning, it's pretty crucial to
upskill sets of cognitive, affective, and behavioral competencies as well as digital ones so
that they can adapt to the rapid transformations which are essential in the 21st century.

Project description

The DigiSEL project aimed to enhance primary school teachers’ social and emotional
development skills in the digital realm through course development focused on:

» Improving student learning skills.

+ Effective classroom management and interpersonal communication.

» Developing empathy and behavioral skills among students.

» Cultivating creative thinking and problem-solving abilities.

« Utilizing online methods, techniques, and tools.
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Coordinated by Kuthaya Dumlupinar University, the project included partners like
University of Salerno, WSB University, University of Lumsa, M&M Profuture S.L., K-
tahya Provincial Directorate of Ministry of Education, and University of Zagreb. It aimed
to equip teachers with soft skills and teaching materials through face-to-face and dis-
tance training. Each partner was responsible for specific outputs.

Modules included:

1. Improving student learning capabilities (University of Salerno).

2. Effective classroom management and communication (Kuthaya Dumlupinar

University).

3. Developing empathy and behavior (M&M Profuture S.L.).

4. Creative thinking and problem-solving skills (LUMSA, Rome).

5. Using online methods in primary education (WSB University).

The courses were digitized by UNISA and shared for open access, extending their
impact. Initial qualitative and quantitative analyses of teachers’ needs were conducted
across partner countries to inform course development. The Italian team’s research
methodology and results are detailed in the following paragraphs.

Methods, participants, and procedures

Qualitative analysis (Focus group). This study was conducted during pandemic period.
The focus group discussion lasted 90 minutes. Participants were 13 teachers, 12 women
and one male. Besides the 13 primary school teachers, two more people participated in
the Focus group: one secondary school teacher (age 55; 6 years of experience) and one
member of INDIRE — the National Institute for Documentation, Innovation and Education-
al Research, that is the Italian Ministry of Education’s oldest research organization. The
age of the teachers was between 20 and 59 with at least 3 years of teaching experience.

Quantitative analysis (Survey). A sample of 104 Italian preservice teachers were
involved in the study. Most of them were women (98%) in the age between 25 and 60
years old. The age clusters were the following: 25-35 (24%); 35-45 (33,7%); 45-55
(29,8%) and only 10,6% of the participants were more than 55 years old. Regarding the
length of teaching experience, 38,8% had job experience from 1 to 5 years and 27,2%
an experience between 10 to 20 years, most of which were located in central Italy.

The teachers who agreed to participate in the research were invited to a preliminary
online meeting in which the principal investigator explained the main objectives of the
study, the procedure, and the participants’ rights. All participants that were agreeing to be
added at the research. Those who accepted to take part to the survey received the link
for the anonymous online questionnaire via mail. The study followed the ethical standards
of the Declaration of Helsinki of 1964 and its latest version, as well as the APA ethical
guidelines. One of the researchers of the study has previously completed the National
Institute for Health training course ‘Protecting Human Research Participants’ (Certifica-
tion Number: masked for review).
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Measures

Focus group questions
Participants discussed their approach to digital teaching and learning as both partici-
pants and instructors, addressing three topics with three questions each:
1. Approach to digital teaching & learning as a learner/participant: Effectiveness,
obstacles, opportunities.
2. Approach to digital teaching & learning as a teacher: Effectiveness, obstacles,
opportunities. Taken courses?
3. Social Emotional Learning (SEL): Familiarity, effectiveness, previous use.
The last set of questions focused on online teaching experiences, techniques, tools,
managing communication, and approaching emotional and social dimensions in classes.

Creativity survey
We used a European research questionnaire (Cachia & Ferrari, 2010) covering 4 areas:
teachers’ perception of creativity in education:
1. primary school teachers’ creativity approaches;
2. ICT tools;
3. Fostering creativity: necessary context and support.

Results

Focus group. In the focus group, participants shared their experiences of transitioning
from traditional to remote teaching and learning during the pandemic. Most found this
shift challenging and adopted various learning methods, including webinars and assis-
tance from technologically savvy friends. Many found existing courses inadequate for
their needs. Despite the difficulties, participants recognized that practical learning on
the job was often more effective than formal courses. While participants did not strongly
favor face-to-face training over remote methods, some expressed challenges in staying
engaged with theoretical online courses. Opportunities in online learning were acknowl-
edged, with participants noting the autonomy of self-guided learning and the innovation
offered by online courses.

Participants confirmed the effectiveness of their digital teaching and learning ap-
proach, engaging students and fostering positive classroom environments. Challenges
included the need for preparation and use of different tools for online lessons. The shift
to online teaching was novel for many teachers, and they sometimes felt like supervi-
sors rather than active educators. Online teaching allowed for greater student autonomy
but presented challenges for students with disabilities and younger students, as well as
socio-economic disparities in access to technology.

Amid these difficulties, teachers identified opportunities for growth in their digital
competencies. They observed students with a natural aptitude for digital tools and noted
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improvements in students’ presentation and research skills. Online learning motivated
students, even those with learning disorders, and provided opportunities for deeper en-
gagement. Some teachers observed positive changes in selective mutism and emotional
expression among students.

In relation to Social Emotional Learning (SEL), participants understood its signifi-
cance, describing it as an approach that acknowledges emotions and interpersonal inter-
actions in learning. The challenges of teaching SEL online were noted, with the absence
of certain sensory cues making interaction less intuitive. Nevertheless, many believed
that SEL could effectively be integrated into online education, fostering emotional growth,
and building a sense of community among students.

The focus group revealed that teachers provided spaces for dialogue and emotional
expression in both online and face-to-face settings. Circle time and group discussions
helped students address tensions and navigate their emotions, fostering a supportive
classroom environment. Some teachers integrated creative methods, such as theatri-
cal adaptations of emotion-themed books, to engage students in expressing complex
emotions related to the pandemic. These approaches helped students feel connected
and less isolated.

Overall, teachers demonstrated adaptability and resilience in embracing online teach-
ing methods, while also cultivating emotional intelligence and problem-solving skills
among their students. The focus group outcomes highlighted the importance of student
engagement, emotional well-being, and creative teaching strategies in navigating the
challenges of remote learning during the pandemic.

Survey. The results of the survey showed that 100% of the respondents believe
that creativity can be applied to every domain of knowledge and every school subject.
This confirms that teachers tend to have a positive, wide view of the topic and consider
creativity as being applicable to several fields and domains. Creativity doesn’t concern
only arts: only 9% of the respondents think that creativity is only relevant to visual arts,
music, drama, and artistic performance. Teachers refuse an elitist view of creativity since
they do not perceive it as a characteristic of eminent people only (80% disagreeing or
strongly disagreeing with this statement). Nine out of ten teachers sustain the statement
that everyone can be creative, nevertheless 28% of the teachers think that creativity is
an inborn talent. Considering these two last results together implies that most respond-
ents view creativity as a skill that can be developed and fostered in each person.

Almost 50% of teachers surveyed think that creativity is the ability to produce some-
thing original; half of them agree that creativity is about finding connections between
things that have not been connected before. Less than a half of the respondents (41%)
think that creativity is the ability to produce something of value. But what teachers stated
concerning creativity for education was very interesting: almost all teachers (90%) be-
lieve that creativity is a fundamental skill to be developed in school; respondents have
a more nuanced opinion on the feasibility of teaching creativity (61% agree or strong-
ly agree and 28% nor agree or disagree). Probably teachers find difficulties in valuing
creativity: only 54% of respondents think that creativity can be assessed. There is an
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impressive high agreement amongst teachers (88%) that ICT can be used to enhance
creativity. This shows that a high proportion of teachers surveyed understand the po-
tential of technology for teaching. When asked which skills and abilities they foster in
their students, a high proportion of teachers responded positively to the activities which
are understood to foster creativity: ability to think (51%); curiosity (48%) critical thinking
(43%). Again, when asked which behaviors they reward, they seem to prefer behaviors
that are related to creativity, such as curiosity (63%) or relating different subject (55%).

In previous European research conducted by Cachia and Ferrari in 2010, that in-
spired us for our module, the results showed that teachers think that creativity is a fun-
damental skill to be developed in schools. Moreover, ICT can be used to foster creativity
and improve teaching. This research and also our results provide some understanding
of how creativity is interpreted and practiced by teachers.

Indeed, our results from the survey highlighted that nine out of ten teachers in this
survey endorse a democratic view of creativity sustaining that everyone can be creative
and believe that creativity can be developed at school. These results are aligned with
the previous research (Cachia & Ferrari, 2010). Nevertheless, traditional teaching and
assessment methods and resources are still predominant. There is clear evidence that
a vast majority of teachers agree that ICT can be used to enhance creativity and to im-
prove teaching. The findings described provide some understanding of how creativity is
interpreted and practiced by teachers. This analysis demonstrates that there is a gap in
teacher initial frame that will be fill with a program like DigiSEL project.

Conclusions

The aim of the DigiSEL project is to support primary school teachers both digitally, so-
cially, and emotionally, in response to the Pandemic outbreak developing an innovative
digital course, structured in 5 modules, on social and emotional learning.

This is also a new way to lighten passion in education. The results of the focus group
conducted by the Italian team showed us different ways to find new solutions at the chal-
lenging request of the period. Specifically, the participants reported emotions as frustra-
tion at the beginning but very challenging and good transition as soon as they were able to
manage the technology. Furthermore, they highlighted a significant opportunity presented
by some online courses, which not only allowed them as teachers to explore and inspire
themselves but also created innovative scenarios to assist their students in expressing
themselves. Some students encountered challenges such as lack of concentration, im-
mobility, and difficulty in expressing emotions. However, this report has demonstrated that
despite these new challenges, this project proves highly beneficial in helping them perform
their jobs more effectively and maintain their unwavering passion for education.

Another way to pass through these hard times and not lose the passion for education
is the creativity. Creativity is the new thing that produces something good for the com-
munity. Recovering the ethical and relational sense of creative action and considering
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creativity as a fundamental option for the education and training of contemporary man
are two sides of the same coin. Erich Fromm pointed out that “creativity means having
completed one’s birth before dying” (Fromm in Anderson, 1972, p. 77). The task of being
architects of one’s own existence — and of one’s own creativity — is realized thanks to
a consolidated capacity for deliberation and design, for ideal self-construction and crea-
tive behaviors: that is, it is accomplished through operations of decision and choice that
concern not so much and not only individual life, but also the collective consciousness
as realized in the civil world and in the cultural universe (Bertin, 1998, p. 79).

In conclusion, we hope that in future research more studies will focus on the im-
portance of SEL and creativity to enlighten passion in teaching with new and inspiring
methods.
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ABSTRACT

RESEARCH OBJECTIVE: The aim of the analysis is to illustrate the importance of Ludwig
Hirszfeld’s scientific and research passion combined with his mission to protect humanity. The
topic is explored in a specific historical context, which has educational value.

THE RESEARCH PROBLEM AND METHODS: The central problem of this study is the question
of what is the significance of an individual who, despite the most difficult experiences, is able to
overcome fear and act to protect the dignity of people subjected to dehumanization. The research
methodology used was memory studies.

THE PROCESS OF ARGUMENTATION: The article discusses facts, mainly related to the time
of World War I, including selected contexts from the biography of Ludwig Hirszfeld, who took on
the mission of conquering hatred and contempt towards the victims of the German Nazis.

RESEARCH RESULTS: History education, along with learning about the memories of Holocaust
victims, helps younger generations understand the importance of the mission to protect those at
risk of losing their human rights.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: Learning about those who op-
posed the German Nazis, and others who defended the dignity of every human being should be
a subject of education for young people. This knowledge can make younger generations aware of
the important role individuals can play in protecting life, which is the highest value.
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STRESZCZENIE

CEL BADAN: Celem analizy jest przedstawienie znaczenia naukowo-badawczej pasji Ludwika
Hirszfelda potgczonej z misjg ochrony cztowieczenstwa. Temat ten zostat zrealizowany w odniesie-
niu do konkretnego kontekstu historycznego, co ma warto$¢ edukacyjng i wychowawcza.

PROBLEM | METODY BADAWCZE: Giéwny problem niniejszego opracowania zwigzany jest
z pytaniem, jakie znaczenie ma jednostka, ktéra pomimo najtrudniejszych dla siebie przezy¢ potrafi
przezwyciezy¢ lek i dziata¢ na rzecz ochrony godnosci ludzi poddanych procesowi dehumanizacji.
Zastosowano metodologie badawczg wypracowang w ramach studiéw memorialnych.

PROCES WYWODU: Przyblizono fakty zwigzane gtéwnie z czasem |l wojny $wiatowej, a w tym
wybrane konteksty z biografii Ludwika Hirszfelda, ktéry podjat sie misji przezwycigzania nienawisci
i pogardy wobec ofiar niemieckich nazistéw.

WYNIKI ANALIZY NAUKOWEJ: Edukacja historyczna wraz z poznawaniem wspomnien ofiar
Holokaustu pomaga mtodym generacjom zrozumie¢ znaczenie misji ochrony ludzi zagrozonych
utratg praw cztowieka.

WNIOSKI, INNOWACJE | REKOMENDACJE: Wiedza o jednostkach przeciwstawiajgcych sie
nazistowskim zbrodniarzom niemieckim, stajgcych w obronie godno$ci kazdego cztowieka powin-
na by¢ przedmiotem edukacji mtodziezy.

— SLOWA KLUCZOWE: LUDWIK HIRSZFELD, MISJA, PRAWA CZLOWIEKA,
ZBRODNIE NAZISTOWSKIE, EDUKACJA DLA POKOJU

Introduction

Passion should be viewed as a multifaceted phenomenon that manifests itself in a variety
of desires, unleashing an individual’s will to act on certain challenges and tasks (Vallerand,
2012; Deci & Ryan, 2000). Passion usually leads to self-fulfilment, which fits in with the
concept of well-being, as it commonly stems from the need for self-actualization, which can
express itself in creative activities or activities that free a person from daily responsibilities.
The meaning of passion changes when coupled with a mission to fight evil when
a person can unleash their inner potential which changes their previous life strategies.
These are boundary experiences that force the individual to retrospect, develop deeper re-
flections, as well as to re-evaluate their goals, assess their possibilities, and seek ways to
alleviate emotional tension (Esch & Stefano, 2004). Severe stress accompanying change
occurs due to loss of control, growing anxiety, fear, failure to see future prospects, isolation,
not to mention rebellion against injustice, marginalization (of excluded people or groups),
and opposition to situations that violate key values that the individual has internalized.
This article pays special attention to such a role of passion which triggers the power
to act that transforms into a mission to protect others even despite the awareness that
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the consequences may include the loss of one’s life. There were such examples during
World War Il, when many people who were not only witnesses, but also victims of the
crimes committed by the German Nazis were able to overcome fear in the mission to
protect the lives of others. One of them was Professor Ludwik Hirszfeld, who was not
only an outstanding researcher and educator, but also a man who was able to defend
the dignity of dehumanized people, which is highlighted in this article.

The methodology draws from the guidelines for memory research, including the impor-
tance of research on memory in the education of young generations (FRA, 2011, pp. 17—
19). The biographical approach to this topic helps to understand how victims of hatred,
even under the most difficult conditions of existence, unlocked their potential to resist evil.

From passion to mission — Ludwik Hirszfeld’s memoirs

Professor Ludwik Hirszfeld was born in Warsaw in 1884 to a Polish patriotic family with
Jewish roots. He studied abroad, where he began his scientific career (and developed
his research passions in microbiology, immunology, virology and serology). During an
assistantship under and in collaboration with Emil von Dungern (Kozuschek, 2005,
pp. 60—-61), he first discovered that:

[...] science should not be done sullenly or on command [...] the scientific idea contains
both the joy of life, and the admiration of beauty, the protest against death, and the desire to
persist, questions about nature, the desire to experience, and the curiosity of depth. There
is neither only national greatness, nor racial hatred, nor a leader, nor an order. For orders
are what soldiers of science need, not free and creative spirits (Hirszfeld, 1967, pp. 18—19).

At the same time, another master, Professor Wiliam Silberschmidt taught Ludwig
Hirszfeld other qualities that are valuable in a good educator, such as duty, systematic
work, and attention to detail. “If it were not for him, | would know neither the real duties
of an educator nor the cultivation of human souls” (Hirszfeld, 1967, p. 27). When edu-
cating students, he understood, like his mentor Silberschmidt, that he also had to be
like a father to them to some extent. He compared his students to rare varieties of flow-
ers that must be nurtured so that they bloom for the glory of science and the benefit of
humanity (Hirszfeld, 1967, p. 29).

Upon hearing that Poland had regained independence, Ludwik Hirszfeld returned
to Warsaw feeling that he had to fulfil his duty to his homeland (Gérski, 2012, p. 1). He
made a major contribution to the activities of the National Institute of Hygiene, in re-
sponse to the epidemiological crisis of the time. He is known mainly as a researcher of
the heredity of blood groups, but was remembered by many as a great lecturer and ed-
ucator who helped the souls of his students climb to the heights of humanitarianism.’

" Bogustawa Benendo-Kapuscinska attended the Professor’s post-war lectures. She descri-
bed them as follows: “the Professor’s lectures were unforgettable, fascinating; they introduced us
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Back in the interwar period, he opposed extreme nationalism, inequality, the politiciza-
tion of universities, and iniquity and hatred spreading among people. He was concerned
about the rising anti-Semitism, which had even encroached on university grounds. He
wrote that:

The school should also be a temple. People who want to learn are like those who want to
pray. Beating people who are listening to a lecture is just as atrocious as beating people
who are praying. Several people attacking one student is a disgrace that undermines our
universities, and | think that the blame also falls on professors who wanted to teach but
had no ambition to educate (Hirszfeld, 1967, p. 174).

In the professor’s view, the education of young people in colleges was to be, first
and foremost, a higher school for the training of the spirit, because it should sculpt not
only the intellect, but also model the soul. Teaching should be a forge which makes the
student a better person (Hirszfeld, 1967, p. 312).

He recognized the dangers of the racist pseudo-scientific concepts being developed
in German universities, especially after the National Socialist German Workers’ Party
took power and criticized the eugenic methods used in the Third Reich (Hirszfeld, 1967,
p. 119). He accused many scholars who contributed to the development of racist views
by declaring them complicit in the crimes committed by the Germans during World War 11
(Hirszfeld, 1967, pp. 137, 382, 387).

The peak of the Professor’s mission to spread education in defence of humanity took
place during the German occupation. The invaders’ decrees introduced, among other
things, restrictions on the teaching of Polish children and young people, and assigned
them the role of the lowest classes in the world of “Aryan masters.” The invaders plun-
dered universities, academic institutions, and libraries while also destroying the Polish
elites and their output (Hirszfeld, 1967, pp. 195-198). The Germans’ exceptional hatred
of Jewish communities became manifest from the beginning of the war. Over the course
of these events, Professor Hirszfeld became convinced that “if the war lasts, the same
fate awaits the Poles, because in Hitler’s scale of hatred, the Poles are right behind the
Jews. And Hitler’s hateful proclamations are being fulfilled” (Hirszfeld, 1967, p. 272).

In proclamations addressed to the Poles, the occupiers claimed that “the Jews carry
germs that do not cause them illnesses, but it is in the interest of the population to avoid
Jews. For this supposed purpose, Jews and Christians of Jewish origin were ordered
to wear armbands” (Hirszfeld, 1967, p. 199). This made it easier for the Germans to
identify members of the Jewish communities, against whom they used various forms
of violence. According to the Professor, “this generation of Germans were committing
acts of brutality on the Jews in order to rid themselves of pity and any human reflexes

to the world of ideas of scientist and discoverers; they were something unique. | remember to this
day his voice, sounding in complete silence, with the hall filled to the brim. And the quote placed in
the Institute’s then newly built lecture hall was true: ‘The secret of a good lecturer: He who wants
to ignite others must himself burn,’ this was true, He was on fire” (Benendo-Kapuscinska, 2017).

68 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 65-75



The Role of Passion Combined with the Mission to Protect Humanity Reflected

before they set out to conquer the world. | suppose this is the main source of German
anti-Semitism. To learn to despise and to hate” (Hirszfeld, 1967, p. 200).

At the same time, this was only a prelude to the crimes committed by the Nazis,
which were unheard of in Europe, and which Professor Hirszfeld experienced person-
ally while living with his family in the Warsaw Ghetto. The experience of the liminal time
of his life, gradually triggered the need in Hirszfeld to oppose evil. He wrote the follow-
ing about the repression he experienced:

[...] they took everything away from me: position, property [...] position, because they re-
garded Poland, where my family had lived for centuries, as their living space from which
| should be removed. | was just a parasite [...]. They isolated me because | was a carrier
of dangerous germs. And they decided to destroy me because | had conspired against Eu-
ropean culture and | declared war on them (Hirszfeld, 1967, pp. 204—205).

After finding himself within the borders of the Warsaw Ghetto,? he witnessed the ex-
treme barbarity of the Germans. Every day he saw ragged crowds, people dying in the
streets from starvation, beatings, shootings or epidemics raging there. Until then, he
had not had close contact with the Jewish community, like many other members of as-
similated families with Jewish roots. In the Warsaw Ghetto, however, he met his many
associates and acquaintances from his pre-war days. This is what he wrote about them:

They look as if they found themselves in a madhouse. This, after all, cannot be true? They
are completely lost. | can see that if their thoughts don’t grab hold of something real that
reminds them of their former lives, some vital inner spring will snap in them. One of them
tells me that he has one desire, he would like to die thinking about the medical issues to
which he devoted his life, and not in disgrace (Hirszfeld, 1967, p. 214).

And it was these encounters that prompted the professor to act in the name of pro-
tecting humanity.

It pulls some kind of string in me and begins to act as remorse. How can | help these
people? [...] | have always had the key to the hearts of the young. Maybe lead them so-
mewhere to the heights of thought so that they will forget that they are only Jews [...]. | will
tell them that there are countries where Jews are not despised, that a noble mind is what
makes one noble. | can’t help them but | will give them a moment of oblivion. | will tell them
that they are wrongly despised [...]. That they should take these souls of theirs, sore and
reviled, and begin to shape them. That they should not follow the hunger for life, but set
their minds on living in a community, which requires mutual kindness and compassion [...].
Having nothing, neither influence, nor resources, nor a clinic, a stranger to this nation, re-
jected as a Christian, | had only enormous reserves of compassion. This was my capital
and my weapon (Hirszfeld, 1967, pp. 214-215).

21941 [...] Among the arriving baptized Jews is Prof. Hirszfeld, a bacteriologist with a Euro-
pean name” (Czerniakéw, 1983 p. 271).
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Professor Hirszfeld went to the president of the Jewish Community, Adam Czerniakéw,?
and offered his services, saying he was ready to act, for example, in fighting the epi-
demic. He did not stop there, however. He and others began a series of lectures (first
addressed to doctors), organized a clinic—laboratory in the infectious disease hospital
and a blood donation centre in the Warsaw ghetto (Czerwinski & Glensk, 2019, p. 152).
Although Jewish nationalists initially wanted to boycott his lectures,* he won everyone
over when, during his first speech, he called for a dignified attitude. He said:

The enemy wants to take away from us, Poles and Jews, everything that is science or art.
We may perish but if we are to perish let us do it with dignity. Our thoughts should not turn
to petty troubles, but wander where we can think and create (Hirszfeld, 1967, pp. 217-218).

Together with other scientists and researchers, he organized more courses for sanitary
personnel (Czerniakdw, 1983, p. 140). In fact, these were camouflaged medical studies.

| saw the halo of future martyrdom over these young people. | felt that | had to keep these
young people’s spirits up before all else [...]. | look at their young faces and think how few
of them will survive. The power of hatred is too great [...]. | will give them solace through
[...] hunger for knowledge. And when | saw that their imaginations were ignited and their
hearts opened, | would introduce them to better, brighter worlds [...]. “Look,” | said, “l am
here with you behind the walls, and like any of you, | can be killed by some soldier on
a whim, too. But my thoughts are allowed to wander through distant lands because | love
science above all things.” And in this way, | gave them a vision of powerful experiences
[...] led them to peaks where the air was clean [...], and where no one would despise them
and where they could build, think and dream in the halo of humanity [...]. | felt that | had
to substitute for these children the life to which they were entitled and youth and love [...].
There | found myself as a gardener of human souls [...] in addition, | gave them oblivion
(Hirszfeld, 1967, pp. 220-221).

Higher education for young people was, of course, prohibited by the Nazis, espe-
cially so in the ghetto. The professor knew that he was risking his life, but felt that he
could trust his students and even discuss the topic of racism with them.5

| wanted to remove the curse of contempt from these youth because it is easier to bear
hatred than contempt. | did not want these young people to die with a sense of deserved

3 Adam Abram Czerniakéw was an engineer, social activist and educator before World War
I, who became chairman of the Jewish Religious Community in Warsaw. After the occupation
of Polish lands began, the Nazis established an office known as the Judenrat, which he headed.
He was highly regarded and respected by Prof. Ludwik Hirszfeld (Hirszfeld, 1967, pp. 216-217).

4 In the Warsaw Ghetto, Jewish nationalists had a negative attitude towards the so-called con-
verted Jews (Wieczorek, 2021). Dr. Emanuel Ringelblum recorded such attitudes, for example,
when Chairman Czerniak was accused of filling positions with converts (Ringelblum, 2018, p. 234).

5 Czerniakéw also wrote about this lecture “25 11 42 —[...] At 12 o’clock in the hospital in Stawki,
Prof. Hirszfeld gave a lecture on blood and races” (1983, p. 204).
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death... [as for the risk of touching upon the subject of racism and secret lectures, he stated
that — added by BJC] there are situations in human life when one must not be guided by
caution (Hirszfeld, 1967, pp. 221-222).

In the ghetto, the Professor also took care of those who could not complete their
medical studies, which had been interrupted by the outbreak of the war. As a result, with
the help of the chairman of the Jewish Community, Czerniakéw, he also launched stud-
ies for them (“I am developing a program, convening the hospital heads and organiz-
ing the fourth and fifth years of studies”). He also conducted research by, among other
things, co-organizing the Hunger Research Institute. He created, however, something
much more important for the victims of the impending Holocaust, something we could
see in terms of an oasis, where victims began to regain a sense of balance, even though
it seemed impossible in the realities of life there.

Both students and employees felt care and warmth. Their thoughts drifted away from
the worries of everyday life and began to focus on topics requiring intellectual effort [...].
[The professor also saw in his colleagues — BJC] a trusting expression on their faces,
those who are beaming with hope: an expression of silent request and further encoura-
gement for cooperation and recognition. | was giving these people who were condemned
to extermination the opportunity to live the noblest life: to work with the hope of a harvest
(Hirszfeld, 1967, p. 229).

He also became chairman of the Health Council, whose goal was to stop epidemics
in the Warsaw ghetto. The solutions that were developed as part of the Health Coun-
cil's activities could have remedied the crisis, however, they did not materialize in time
(Hirszfeld, 1967, pp. 239—-267). They were interrupted by the so-called “Final Solution
of the Jewish Question” (according to the Nazi decisions made, among others, at the
Wannesee Conference with the goal of exterminating the Jewish population as quickly
as possible — Jasch, 2013, p. 295). Professor Hirszfeld experienced a profound crisis
when the ghetto was liquidated, for until that time he still lived in hope that at least the
young people of the ghetto would survive, yet this hope was extinguished (Hirszfeld,
1967, p. 295). He noted that:

The feeling of vulnerability creates a mood of despair and panic that is more terrible than
death. The executioners are sometimes interested in the human reflexes of their victims.
For example, they load a child onto a carriage while tearing it away from its mother and
watch laughing whether she will follow the child or stay [...]. | was not afraid of death.
My mental breakdown was rather connected with the loss of faith in humanity (Hirszfeld,
1967, p. 294).

The Professor and his family were saved thanks to the efforts of a pre-war student
whom Hirszfeld did not even remember, Potocki, an M.A (Hirszfeld, 1967, pp. 300,
342-343). When he was already on the so-called Aryan side (in 1943), he wrote his au-
tobiography, which allowed him to gradually recover. After the end of World War Il, the
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Professor, almost immediately, began to work on creating and organizing university-level
education for students.

Summary

Engagement in passion can play a therapeutic role in helping an individual overcome
a crisis. The role of passion changes when it becomes a mission in the service of pro-
tecting others, which gives meaning to human existence. At the same time, in an effort to
restore a state of homeostasis, the importance of such a mission, as Ludwig Hirszfeld’s
memoirs prove, counteracted anxiety, which people that he worked with also experi-
enced. It should be noted, though, that the Professor had the great support of his wife,
Hanna Hirszfeld, a professor of medical sciences, who served as head of the infant ward
at a branch of the Bersohn and Bauman Children’s Hospital on Leszno Street in the
Warsaw Ghetto (Chmielewska-Jakubowicz, 1998). Both knew that it was not enough
just to take care of their loved ones, but that it was necessary to awaken the “instinct of
solidarity” in the ghetto residents, which would transcend the need to protect one’s own
existence. In time, they became witnesses to the genocide planned by the Germans
(Hirszfeld, 1967, p. 295). As the professor wrote:

I never had great ambitions, | only had a sense of mission. In the autumn of my life, | had the
ambition to fulfil my mission to the end. | thought | had tasks only with regard to science and
youth. It turned out that | had a mission to comfort the perishing (Hirszfeld, 1967, p. 177).

In his autobiography, he included testimonies to the crimes of genocide committed by the
German Nazis, while erecting a monument to those who died prematurely at the hands
of the perpetrators. The mission of his book was also a warning to future generations.
“I decided to be the voice of those who suffered in order to appeal to those who are still
able to feel. | decided to forge a weapon out of my pain to stir consciences” (Hirszfeld,
1967, p. 323) in order to prevent the consequences of the eruption of cruelty in the future.
In the Professor’s view, evil is all-pervasive and can only be opposed by teaching ethics,
the rules of respectable social conduct, in the absence of which no community can exist.
One must not stop being vigilant, either, because even the most well-mannered person
can only have a thin shell of culture, while hiding inside a lava of hatred, which wreaks
havoc when it finds an outlet (Hirszfeld, 1967, p. 33). All the more so because “individu-
als, institutions and societies are perpetually contributing to evil. Ironically, they do so in
the pursuit of good” (Wargacki, 2015, p. 761).

The professor also stressed that during World War Il in Europe, which had seemed
to many to be the cradle of the intellectual world, many respected scholars, religious
figures and people of culture went down in the pages of history as criminals. In those
days, “the human mind passed the test as an instrument of crime. As a realizer of the
ethics of social life, the human being proved inferior to troglodytes” (Hirszfeld, 1967,
p. 33).
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Therefore, in education for peace, it is not enough to teach about the crimes of World
War Il and to commemorate them. Especially since the scale of the crimes seem to be
unimaginable for many contemporaries. The article by Konstanty Gebert entitled “Why
are we forgetting the Holocaust” cites public opinion polls conducted on the subject in
the Netherlands. They show that:

Twenty-three percent of Dutch people under the age of 40 believe that the Holocaust
was either vastly exaggerated or simply made up. Such a degree of public ignorance in
a country where the Germans, with the help of local collaborators, murdered three-fourths
of the Jewish population is shocking... Behind Holocaust denial there may be a danger-
ous belief that people are not so evil after all, which, incidentally, refers to a phrase from
Anne Frank’s diary: “I believe that people are good after all” (Gebert, 2023). This problem
does not apply only to young or middle-aged people living in the Netherlands. In fact,
already during the war, when the scale of the Holocaust perpetrated by the Germans
in the lands they occupied was reported, this information was not believed (Hirszfeld,
1967, p. 328). Perhaps the poet Thomas Stearns Eliot was right in saying that “human-
kind cannot bear very much reality” (Eliot, 1969, p. 172; Wargacki, 2015, p. 761).

In opposing evil in the mission to protect humanity, it is also not enough to teach
values, for as Stanistaw A. Wargacki put it, “evil does not result from a lack of values,
since some values can themselves be evil” (Wargacki, 2015, p. 760). What is evil in the
eyes of some may be seen as good by others. This also occurs when conscientiousness
in performing duties takes precedence over morality, which Zygmunt Bauman described
as an element of the so-called adiaphorization of action (Bauman, 1996).

Teaching young people how to recognize evil and when it comes about — even when
others don'’t yet see it or don’'t want to see it — should become an overarching goal of
education. In a pre-war lecture to young people, Professor Ludwik Hirszfeld said that
there are two instincts: of taking and of giving. However, human life has a true purpose
when it is lived in service to others:

[...] only great social goals give us a powerful feeling of being alive and an intoxicating
feeling of happiness; [...] let love [for your neighbour — BJC] be the engine of your deeds
[...]- We experience the most powerful feeling of happiness when we give something back
from ourselves (Hirszfeld, 1967, p. 170).

We should teach about the consequences of disrespect, disregard, seemingly harm-
less hatred and contempt towards others. These are the foundations of evil, which start
gradually from resentment, to the marginalization of those considered outsiders to the
dehumanization of victims, experiencing violence from executioners whose were seem-
ingly “ordinary” people.

| see wherein lies this secret of the transformation of man into a criminal. It is necessary
to make a small shift in the human soul, to strip the future victim of their human attributes
and endow them with the characteristics of some especially disgusting species of a bug,
rat, or louse (Hirszfeld, 1967, p. 211).
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Therefore, it is also important to strengthen such attitudes that trigger in people strat-
egies other than passivity in the face of harm and disparagement of the victimized. To
achieve this we should remind, not only young people, that “one should be good in
every situation” (Hirszfeld, 1967, p. 46), because “the human soul is a mixture of good
and bad, but everyone prefers to be good — we only need to make it possible for them”
(Hirszfeld, 1967, p. 224).
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ABSTRACT

RESEARCH OBJECTIVE: The aim of the article is to learn about the current areas of passion,
as well as, opinions on having these (assessment of their importance, the amount of time devoted
to pursuing passions, verification in the emotional context) in the perception of young people. and
the present day.

THE RESEARCH PROBLEM AND METHODS: The research problem is the question about the
areas of interest and passion of the contemporary youth in the context of intensive development
and dissemination of technology. The study was conducted using the diagnostic survey method
based on the author’s questionnaire. In the presented article, statements of young people aged 18
to 26, referring to their own interests and passions, were analyzed. An analysis of available reports
and publications was performed, as well as own research (surveys).

THE PROCESS OF ARGUMENTATION: The key terms for the analysis were defined and the
results of the survey were presented.

RESEARCH RESULTS: The conducted analysis showed not only the focus of interests and pas-
sions within two main areas, i.e. music and film, but, also indicated specific premises concerning
the positive impact of having a passion on well-being, and also outlined the challenges related to
the lack of sufficient time to pursue passions or the low share of schools in the process of develop-
ing passion, as well.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: The research results presented
in the paper do not only confirm the thesis about the dominance of interests and passions of con-
temporary youth in areas related to the modern Internet or television. The results of the research
provide information about the most popular areas of passion among young people, and outline
the challenges faced by e.g. in front of educational institutions, in the context of stimulating and
developing passion.

— KEYWORDS: PASSIONS, FREE TIME, THE YOUTH, NEW TECHNOLOGIES, MEDIA
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STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest poznanie aktualnych obszaréw pasji, a takze opinii na temat
posiadania tychze (oceny ich waznosci, przeznaczanej ilosci czasu na realizowanie pasji, weryfi-
kacji w kontekscie emocjonalnym) w percepcji mtodziezy.

PROBLEM | METODY BADAWCZE: Problemem badawczym jest pytanie o obszary zaintereso-
wan i pasji wspotczesnej mtodziezy w kontekscie intensywnego rozwoju oraz rozpowszechniania
technologii. Badanie przeprowadzono metodg sondazu diagnostycznego na podstawie autorskie-
go kwestionariusza ankiety. W prezentowanym artykule analizie poddano wypowiedzi mtodziezy
w wieku od 18 do 26 lat, odnoszace sie do wiasnych zainteresowan i pasji. Wykonano analize do-
stepnych raportéw i publikacji, jak réwniez przeprowadzono badania wtasne (ankietowe).

PROCES WYWODU: Zdefiniowano kluczowe dla analizy pojecia oraz przedstawiono wyniki
badan ankietowych.

WYNIKI ANALIZY NAUKOWEJ: Przeprowadzona analiza wykazata nie tylko ogniskowanie za-
interesowan i pasji dwoch gtéwnych obszardw, tj. muzyki i filmu, ale takze wskazata konkretne
przestanki méwigce o pozytywnym wptywie posiadania pasji na samopoczucie, a takze zaryso-
wata wyzwania zwigzane z brakiem wystarczajgcej ilosci czasu na realizowanie pasji czy niskim
udziatem szkét w procesie rozwijania pas;ji.

WNIOSKI, INNOWACJE, REKOMENDACJE: Przedstawione w pracy wyniki badan nie potwier-
dzajg tezy o dominacji zainteresowan i pasji wspotczesnej mtodziezy w obszarach zwigzanych
z nowoczesnymi Internetem czy telewizjg. Wyniki badan dostarczajg informacji o najpopularniej-
szych obszarach pasji wsrod mtodych ludzi, nakreslajg wyzwania, jakie stojg m.in. przed palcow-
kami oswiatowymi w kontekscie pobudzania i rozwijania pasiji.

— SLOWA KLUCZOWE: PASJE, CZAS WOLNY, MLODZIEZ, NOWE TECHNOLOGIE,
MEDIA

Wstep

W lutym 2000 roku laureat Nagrody Nobla z dziedziny chemii (z 1995 roku), Holender
P. Crutzen, zaproponowat wprowadzenie do nauki pojecia antropocenu. Termin ten
miat okresla¢ negatywny wplywu dziatalnosci cztowieka na funkcjonowanie proceséw
przyrodniczych zachodzgcych w skali catego globu. W procesie popularyzacji pojecia,
obok wspomnianego P. Crutzena, swoj udziat miat takze amerykanski biolog E. Stoer-
mer. We wspolnym artykule opublikowanym w biuletynie ,Global Change Newsletter”
autorzy pojecia ttumaczyli miedzy innymi, jak daleko idgce konsekwencje wynikajg ze
wspotczesnej dziatalnosci cztowieka (sam poczatek epoki okreslili na pierwsze lata XIX
wieku) (Crutzen i Stoermer, 2000, s. 17). Cho¢ obraz $wiata wspoétczesnego cztowieka
jest nierozerwalnie zwigzany z obrazem samego siebie, to warto podkresli¢ takze aspekt

78 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 77-85



Pasje mtodziezy a technologiczna wspotczesno$c

zmian technologicznych, ktére w znaczacy sposob wptywajg na funkcjonowanie kazdego
z nas. Technologia nie jest juz dzisiaj jednym z elementéw codzienno$ci — technologia
jest codziennos$cig. W procesie cyfryzacji duze znaczenie odegrata pandemia wirusa
SARS-CoV-2, za sprawg ktorej popularyzacji ulegty wszelkie formy nauki i pracy zdal-
nej —tj. przy wykorzystaniu technologii informacyjnych. W $wietle wspomnianych zmian
warto zastanowic sie nad tym, czy wraz z nowa, nasycong technologiami rzeczywistos-
cig, pasje zaczety ewoluowaé. Badania przeprowadzone w 2015 r. przez K. Ludwisia-
ka, M. Polguja, A. Majos i W. Drygasa wskazujg, ze Internet i telewizja w przewazajg-
cym stopniu ksztattujg zycie miodych ludzi (Ludwisiak i in., 2016, s. 145). Czy zatem
media stanowig dzisiaj gldwng przestrzen zainteresowarn mtodziezy? Niniejsza praca
stanowi prébe odpowiedzi na pytanie o relacje pomiedzy wspotczesnymi technologia-
mi a obszarami pasji mtodziezy. Przedmiotem artykutu jest weryfikacja obszaréw pasiji
posiadanych przez wspoétczesng mtodziez, a takze emocji zwigzanych z posiadaniem
pasji i czerpanych z nich korzysci. Rozwazania konczy zaakcentowanie wspotczesnych
wyzwan, jakie wigzg sie propagowaniem posiadania pasji, a takze rekomendacje wzgle-
dem obszaréw dalszych badan i analiz.

Metody i narzedzia badawcze

W badaniach spotecznych stosuje sie wiele technik i narzedzi, ktore rozwijajg sie obecnie
za sprawg technologii informatycznych. Na etapie doboru metod i technik badawczych
siegnieto po publikacje E. Babbie’ego (2003) — Badania spoteczne w praktyce, M. Szre-
dera (2010) — Losowe i nielosowe proby w badaniach statystycznych oraz S. Nowaka
(2007) — Metodologia badan spotecznych, ktére stanowity punkt wyjscia do opracowania
i przebiegu prac badawczych. W niniejszej publikacji obok analizy piSmiennictwa spe-
cjalistycznego przedstawiono wyniki badah wtasnych dotyczgcych obszaréw pasiji po-
siadanych przez wspoétczesng mtodziez, a takze oceny samego faktu posiadania pasji
i czerpanych z niej korzysci. Wykorzystano metode sondazu diagnostycznego, techni-
ka byta ankieta, a narzedziem autorski kwestionariusz. Przeprowadzone badania miaty
charakter ilosciowy, zastosowano nieprobabilistyczng technike wyboru proby. Narzedzie
badawcze stanowita ankieta, ktérg respondenci rozwigzywali w trybie on-line. W bada-
niu wzieto udziat 140 osdb. Wedtug K. Grzesiak i B. Zinkiewicz (2011, s. 10) ,wiek mto-
dzienczy” to okres od 17./18. do 24. roku zycia. Istnieje jednak tendencja do przesuwa-
nia gérnej granicy tego okresu (Turner i Helms, 1999, s. 5-6). Cze$¢ badaczy sugeruje
przesuwanie tejze do 30. roku zycia, a nawet jeszcze dalej (Kielar-Turska, 2000, s. 317).
W czasie realizacji badania wiek uczestnikéw mieécit sie w przedziale od 18 do 26 lat,
wszyscy byli studentami. Badanie cechowata catkowita anonimowos$é. Zebrane odpo-
wiedzi zostaty opracowane, odpowiedzi podliczone i skategoryzowane.
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Pasja — ujecie definicyjne

Znaczenie posiadania pasji zyciowej stanowi jedno z najczestszych zagadnien podejmo-
wanych przez wspétczesng psychologie i pedagogike. W powyzszych obszarach pojecie
pasji rozumiane jest jako aktywnosc¢ chetnie praktykowana przez jednostke i dajgca jej
osobistg satysfakcje. Jeszcze w latach 80. tematykg zainteresowan, rozumianych jako
sklonnosé, ktérg nalezy wzbudzaé wsréd miodziezy, zajmowata sie polska psycholog
A. Gurycka. Badaczka zaproponowata wtasng definicje terminu, zgodnie z ktérg zain-
teresowanie to wzglednie trwata obserwowalna dgzno$¢ do poznawania otaczajgcego
Swiata, przybierajgca postac ukierunkowanej aktywnosci poznawczej o okreslonym na-
sileniu, przejawiajgca sie w selektywnym stosunku do otaczajgcych zjawisk, w dostrze-
ganiu okreslanych cech przedmiotéw i zwigzkéw, zalezno$ci miedzy nimi, a takze wy-
branych probleméw, w dgzeniu do ich zbadania, poznania, rozwigzania, w przezywaniu
réznorodnych uczué — pozytywnych i negatywnych zwigzanych z nabywaniem i posia-
daniem wiedzy (Gurycka, 1989, s. 33). W 2003 roku R. Vallerand i N. Houlfort okreslali
pasje jako gtebokg inklinacje do czynnosci, wobec ktérej dana osoba wykazuje nastawie-
nie pozytywne, wigze z owg czynnoscig emocje, okresla jg jako wazna, ktorej poswieca
swoj czas i energie (Vallerand, 2008, s. 1). Pojeciu pasji bardzo bliskie znaczeniowo sg
jeszcze dwa terminy: ,hobby” oraz ,zainteresowanie”. W 2018 roku L.Z. Daily okreslit
pojecie hobby jako dobrowolng aktywno$¢ wykonywang przez jednostke na wiasna reke,
z uzyciem okreslonych materiatéw, w efekcie ktérej zostajg wytworzone nowe obiek-
ty (Daily, 2018, s. 372). Dylematu nastrecza¢ moze pytanie o réznice w pojeciach: za-
interesowania, hobby, pasji. Cze$¢ badaczy traktuje te terminy tozsamo, podczas gdy
inni podkreslajg cechy dystynktywne, pozwalajgce odrézni¢ kazde z poje¢. M. Cyrklaff
pasjg okresla fascynacje, oddanie sie, poswiecenie sie wykonywaniu pewnej czynnosci.
Hobby opisuje jako wykonywanie pewnej czynno$ci dla relaksu, rekreacyjnie i w czasie
wolnym od obowigzkdw, natomiast zainteresowanie definiuje jako kierowanie uwagi na
pewne rzeczy, zjawiska, stany, czynnosci, ktére interesujg nas bardziej niz inne (Cyr-
klaff, 2014, s. 317). O ,hobbyizacji” pas;ji, czyli utozsamianiu hobby z pasjg, krytycznie
pisat M. Krajewski, twierdzgc, ze hobby jest substytutem pas;ji i choé moze stanowié¢
forme samorealizacji, to jest ograniczone do czasu wolnego. Nie moze zatem kolido-
wacé z obowigzkami i jest raczej nagrodg za ich wykonanie (Krajewski, 2017, s. 42-50).
M. Dudzikowa i M. Nowak zwracajg uwage, ze pasja stanowi do$wiadczenie niekomu-
nikowalne, przezywane we wzajemnych relacjach, gdy przez $wiadectwo wtasnego za-
angazowania komunikujemy (nawet bez stéw) innym to, co stanowi tres¢ i site naszej
determinacji w dziataniu i tworzeniu (Dudzikowa i Nowak, 2015, s. 8-9). Wedtug Stow-
nika jezyka polskiego pasja jest to ,silne, namietne przejecie sie czyms$” (Szymczak,
1979, s. 613). Siegajac zas po rodowdd stowa, dowiadujemy sie, ze wywodzi sie ono
od tacinskiego terminu passio (Stownik jezyka polskiego, b.d.), oznaczajgcego cierpie-
nie. W tym ujeciu stowo ,pasja” wydaje sie silnie nacechowane emocjonalnie i moze
stanowi¢ okre$lenie zainteresowania o silnym podtozu emocjonalnym, moggcym stac
sie determinantg podejmowania waznych czynnosci zyciowych, oddziatujgcych silnie na
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dotknietg pasjg jednostke oraz jej Srodowisko. O pasji pisat tez S.L. Popek, ktéry wska-
zywal, ze jest ona niczym wielka zniewalajgca mitosc, jest zrédtem radosci, poczuciem
spetnienia i samorealizacji, zanikiem poczucia czasu, a takze sitg aktywnosci i tworze-
nia (Popek, 2017, s. 15).

Na podstawie kwerendy prac naukowych poswieconych tematyce podjetych za-
gadnien, tj.: zainteresowan, hobby i pasji, probujgc zaznaczy¢ réznice w powyzszych
pojeciach, podjetam proby stworzenia ich typologii, uwzgledniajgc trzy gtéwne zmien-
ne: zaangazowanie, poswiecenie czasu oraz zaangazowanie emocjonalne. Kazdej ze
zmiennych przypisatam jeden z trzech mozliwych pozioméw: niski, Sredni oraz wysoki.

Tab. 1. Typologia terminéw: ,zainteresowanie”, ,hobby”, ,pasja”

Zaangazowanie Poswiecenie czasu Zaangazowanie emocjonalne
Zainteresowanie | niskie niskie/umiarkowane niskie
Hobby umiarkowane umiarkowane umiarkowane/wysokie
Pasja wysokie wysokie wysokie

Zrodto: badania wiasne.

Jak wynika z powyzszej tabeli, pasja jest pojeciem korelujgcym wysoki poziom wszyst-
kich wyréznionych zmiennych. W przypadku pojecia hobby zaréwno zaangazowanie,
poswigcenie czasu, jak i zaangazowanie emocjonalne wykazujg poziom umiarkowany,
w przypadku terminu ,zainteresowanie” nalezy mowi¢ o poziomie niskim. Mozna zatem
wykazac¢ gradacyjny ukfad pojec¢, gdzie na pierwszym miejscu (jako pojecie wykazujgce
najwyzsze poziomy) znajduje sie pasja, nastepnym jest hobby, a ostatnim zaintereso-
wanie. Ten wtasnie porzadek przyjetam w przeprowadzonych badaniach.

Pasje wspotczesnej mtodziezy — wyniki analizy naukowej

Pierwsze pytanie postawione w opracowanej na potrzeby badan ankiecie brzmiato: Czy
posiadasz jakas pasje? Niemal wszyscy, bo az 137 ze 140 (97,9%) oséb odpowiedziato
na nie twierdzgco. Duze zréznicowanie odpowiedzi przyniosto pytanie drugie, w ktérym
nalezato wskazaé¢ obszar, w jaki wpisuje sie pasja ankietowanych (respondenci mieli
mozliwosc¢ wielokrotnego wyboru). Najwiekszg grupe (57%) w tym przypadku stanowity
osoby wskazujgce na muzyke, nieco mniejsza (51,4%) osoby wskazujgce na film. Do-
ktadnie taka sama liczba oséb (42, co stanowi 30%) wskazata na psychologie i fotogra-
fie, zas$ niewiele mniej, bo 41 (29,3%) wskazan zyskata kategoria rysunek/malarstwo.
Do traktowania sportu jako pasji przyznato sie 40 ze 140 osdb (28%), taniec wskazaty
23 osoby (16,4%), a teatr 22 (15,7%). Ostatnie trzy grupy stanowity osoby, dla ktérych
pasjg jest przyroda (19 osob), historia (10 0oséb) oraz literatura (5 oséb). Pozostate ka-
tegorie — takie jak np.: motoryzacja, moda, gotowanie, gry wideo, podroze — zyskaty po
jednym wskazaniu.
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Wykres 1. Najpopularniejsze pasje wsrod ankietowanych
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Zrodto: badania whasne.

Kolejne interesujgce zagadnienie stanowita kwestia czasu poswigecanego pasjom. W tym
kontekscie uczestnicy badania odpowiadali na dwa pytania: Czy w twojej opinii poswie-
casz swojej pasji wystarczajgco duzo czasu? lle godzin w tygodniu poswiecasz swojej
pasji? W przypadku pytania pierwszego respondenci w wigekszosci (87 ze 140 oséb)
wskazali, ze nie poswiecajg swoim pasjom wystarczajgcej ilosci czasu. Odpowiedzi na
pytanie drugie utworzyty szes¢ grup odpowiedzi, z ktérych najwigkszg (35%) stanowito
wskazanie pomiedzy dwie a cztery godziny, drugg w kolejnosci byly odpowiedzi wskazu-
jace na czas od czterech do szesciu godzin (17,1%), trzecig od jednej do dwoch godzin
(14,2%), czwartg wigcej niz dziesig¢ godzin (12,9%), pigtg od szesciu do o$miu godzin
(11,4%) i ostatnig: od o$miu do dziesieciu (9,3%). Widoczne jest zatem dos¢ duze zroz-
nicowanie na ptaszczyznie czasu, jaki respondenci po$wiecajg na swojg pasje, choé
tygodniowy czas w wymiarze od dwoéch do czterech godzin wydaje sie przedziatem
najpowszechniejszym.

Istotne dla badaczy tematu jest zwykle zagadnienie emocji w zwigzku z podejmo-
wanymi i realizowanymi pasjami. Temu zagadnieniu po$wiecitam trzy kolejne pyta-
nia. Pierwsze z nich dotyczyto zyskéw — respondenci poproszeni zostali o wskazanie
tego, co zyskujg dzieki swoim pasjom. Pytanie miato charakter otwarty, a wérdéd odpo-
wiedzi najczesciej pojawialy sie: satysfakcja, szczescie, rados¢, dobry nastréj, relaks,
spokéj, poczucie bezpieczenstwa, poczucie przynaleznosci do grupy, pewnos¢ siebie.
Nie zabrakto tez odpowiedzi wskazujgcych, Zze pasja nadaje sens zyciu. Drugie pytanie
w kregu pytan dotyczacych emocji miato na celu jeszcze doktadniejsze przyjrzenie sie
tej sferze — respondenci zostali poproszeni o wskazanie emoc;ji, jakie wywotuje u nich
pasja. Zdecydowana wigekszo$¢ oséb biorgcych udziat w badaniu przyznata, ze sg to
emocje pozytywne, takie jak np. rados¢, szczescie, spokoj, poczucie satysfakcji. Je-
dynie kilkoro respondentéw wspomniato o zmeczeniu czy stresie. Jedna z odpowiedzi
brzmiata: ,Kiedy wszystko idzie zgodnie z planem, to pozytywne, lecz gdy potyka sie
noga, pojawia sie stres, nieprzespane noce i wykonczenie organizmu. Lecz jezeli chce
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sie by¢ w czyms najlepszym, to normalna cena”. Ostatnie w tej czesci ankiety pytanie
wprost odnosito sie do poczucia szczescia. Respondenci w zdecydowanej wiekszosci
(94%) potwierdzili, ze pasja daje im szczescie.

W toku rozwazan na temat pobudzania i rozwoju pasji czesto pojawia sie kontekst
edukacji szkolnej. Z tego tez powodu kolejne pytanie dotyczyto doswiadczen responden-
téw wzgledem ich placéwek szkolnych. Zostali poproszeni o wskazanie, ktére z trzech
zdan najlepiej odpowiada ich doswiadczeniu: (1) szkota zabija pasje, (2) szkota rozwija
pasje, (3) nie mam zdania. Az 78 ze 140 oso6b (55,7%) wskazato pierwsza odpowiedz.
Innymi stowy méwigc, ponad potowa biorgcych udziat w badaniu uwaza, ze szkota zabija
pasje. Drugg pod wzgledem liczby odpowiedzi stanowita grupa oséb wybierajgcych od-
powiedz brzmigcg ,nie mam zadania”, zas osob, ktére uwazaja, ze szkota rozwija pasje,
byto najmniej (23 ze 140, co stanowi 16,4%).

Wykres 2. Pasja a szkota

Nie mam
zdania.
16%

Szkota zabija
pasje.

Szkota rozwija 56%

pasje.
28%

Zrodto: badania whasne.

Przedostatnie pytanie, jakie postawiono respondentom, brzmiato: czy chciatabys/chciat-
bys, aby Twoja pasja stata sie Twojg pracg? Ze 140 badanych az 109 oséb (77,9%)
wybrato odpowiedz twierdzgcg. Zaledwie 22 osoby (15,7%) nie chciaty, by pasja stata
sie pracg, za$ pozostate dziewige¢ osdb wskazato odpowiedzi typu: ,ciezko powiedzie¢”,
,czesciowo”, ,jeszcze nie wiem”.

Ostatnie postawione w ankiecie pytanie dotyczyto checi przekazania wtasnej pas;ji
kolejnym pokoleniom, tj. potomkom. Po raz kolejny najwigcej gtoséw zyskata odpowiedz
twierdzgca (65,7 %), za$ pragnienie tego typu zanegowato 16,4%. Pozostate odpowiedzi
brzmiaty zwykle: ,nie wiem” lub ,moje dzieci bedg miaty wybor”. Interesujgco sposréd tej
grupy brzmig odpowiedzi: ,Przy obecnym tempie rozwoju technologii, praktyczne podej-
Scie do moich zainteresowan moze szybko sie zmienia¢, wiec nie moge przewidzie¢, jak
bedzie to wyglada¢ w przysztosci” czy ,Chciatbym, zeby moje ewentualne potomstwo
miato pasje, to jest dla mnie najwazniejsze, niezaleznie [od tego,] co to miatoby by¢”.
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Whioski

Podsumowujgc wyniki przeprowadzonych badan, warto zaakcentowac¢ najmocniej ry-
sujgce sie tendencje. Wskazanie przez zdecydowang wiekszo$¢ respondentéw faktu
posiadania pasiji (97,9%) stanowi pierwszg istotng informacje. Okazuje sie bowiem, ze
wspotczesna mtodziez, wbrew czesto pojawiajgcym sie opiniom, to ludzie petni rozmai-
tych pasiji. Sposréd oséb biorgcych udziat w badaniu najwiekszag grupe (57%) stanowity
osoby wskazujgce na muzyke jako obszar swojej pasji. Roznica w poréwnaniu z kolej-
nym obszarem zainteresowan, tj. filmem, nie byta jednak znaczna (film jako pasje wy-
kazato 51,4% ankietowanych). Mozna zatem stwierdzié, ze to wiasnie te dwa obsza-
ry cieszg sie najwiekszg popularnoscig wsrod respondentéw. Wyniki te nie stanowig
novum — $wiat muzyki i filmu od pokolen przycigga mtodych ludzi zaréwno w Polsce,
jak i na swiecie. Zmianom ulega zatem jedynie technologia, za pomocy ktérej mtodzi
ludzie zgtebiajg swe pasje. Pozostajac w kregu muzyki — popularne w latach 70. gramo-
fony wyparte zostaty przez magnetofony i walkmany, te z kolei przez odtwarzacze ptyt
CD i discmany. Nastepnie rynek szturmem zdobywaty odtwarzacze bazujgce na forma-
cie cyfrowym mp3. Dzi$ zaréwno do odtwarzania muzyki, jak i filméw miodzi ludzie naj-
czesciej wykorzystujg smartfony. W tym kontekscie wyjatkowo interesujacy jest fakt je-
dynie pojedynczych gloséw wskazujgcych na pasje w obszarach zwigzanych z nowymi
technologiami — grami wideo, programowaniem czy tworzeniem tresci multimedialnych
na potrzeby Internetu (np. do serwisdéw spotecznosciowych). Z catg pewnoscig, w kon-
tekscie przysziych badan w tym obszarze, warto pochyli¢ sie takze nad kwestig sposo-
bdéw realizowania pasji, np. czy sg one realizowane przy wykorzystaniu nowoczesnych
technologii, a jesli tak — na jaka skale.

Kolejne wazne zagadnienie dotyczy czasu przeznaczanedo na realizowanie pasji —
mtodzi ludzie biorgcy udziat w badaniu w wigkszo$ci przyznali, ze nie poswigcajg swoim
pasjom wystarczajgcej ilosci czasu (zwykle jest to od dwdéch do czterech godzin tygo-
dniowo). Tym samym wazne dla przysziych rozwazan staje si¢ zagadnienie przyczyn
takiego stanu rzeczy — czy niewystarczajgca ilo$¢ czasu jest wynikiem nadmiaru obo-
wigzkow, czy moze zwigzana jest z bogactwem bodzcédw i mozliwosci spedzania czasu
wolnego.

Jesli chodzi o emocje i odczucia zwigzane z realizowang pasja, mtodzi ludzie biorg-
cy udziat w badaniu akcentowali niemal wytgcznie emocje pozytywne, takie jak: satys-
fakcja, szczescie, rados¢, dobry nastrdj, relaks, spokdj, poczucie bezpieczenstwa czy
przynaleznosci do grupy. Respondenci w zdecydowanej wiekszosci (94%) potwierdzi-
li, ze pasja daje im szczescie. Pozytywne emocje wokot realizowanych pasji niewatpli-
wie znalazly odzwierciedlenie w checi kontynuowania pasji w ramach przysziej pracy
(77,9%), a takze checi przekazania pasji swojemu potomstwu (65,7%).

Wyniki te dajg jasng przestanke ku potrzebie propagowania rozwijania pasji wsrod
miodziezy, co w kontekscie niepokojgcych informacji dotyczacych wzrastajgcego odsetka
mtodziezy oceniajgcej nisko swoj nastroj i motywacje do dziatania moze stanowic jedng

84 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 77-85



Pasje mtodziezy a technologiczna wspotczesno$c

z kluczowych metod budowania dobrostanu psychicznego. Ostatnim godnym uwagi za-
gadnieniem jest problem niskiej oceny placoéwek o$wiatowych w kontekscie rozwijania
pasji — ponad potowa uczestnikéw badania (55,7%) wskazata, ze szkota zabija pasje.
Badania przeprowadzone w 2013 roku przez M. Kleszcz oraz M. taczyk ujawnity, ze
mtodziez doskonali swéj charakter w duzej mierze dzieki w pasjom. To one odgrywajg
role swoistej ochrony przed niepewnoscig, dajg podstawy samookreslenia tozsamosci,
wskazujg konkretny kierunek samorealizacji. Dostrzegajac walor pasji, nalezy zaak-
centowac role wzniecania zainteresowan mtodziezy i wskazaé koniecznos¢ udzielania
pomocy w ich rozpoznawaniu (Kleszcz i taczyk, 2013, s. 120). Z catg pewnoscig za-
gadnienie wspotczesnej szkoty w kontekscie rozwoju pasji wymaga dalszej, pogtebionej
analizy. Niepokojacy jest jednak sygnat wskazujgcy na to, ze instytucje XXI wieku, ktére
powinny edukowac¢, wychowywac i ksztattowa¢ mtodych ludzi, nie sprzyjajg procesowi
pobudzania i rozwijania pasiji.
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Human dignity with the educational passion
of Dr. Wanda Poéfttawska

ABSTRACT

RESEARCH OBJECTIVE: The aim of the article is to show the educational passion of Wanda
Pottawska, shaped under the influence of war experiences and recognizing in the background of
the ethical chaos and anthropological crisis that the 21st century is marked by.

RESEARCH PROBLEM AND METHODS: The research problem is defined: why and in what
sense does the dignity of the human person become the essence of Wanda Péttawska’s educa-
tional passion? In searching the answer to it, the hermeneutics of her texts and statements used,
as well as the analysis of her narrative during personal meetings with the Author of this article.

THE PROCESS OF ARGUMENTATION: First, several representative characters, who had the
dramatic experiences of the Second World War were shown. Transcending extermination camp
sufferings (passio), they started various initiatives for protecting human dignity. Then, the selected
aspects concerning Wanda Péttawska’s dignity attitude were presented from her biography. The
third part exposes the theses regarding the main value of human life, which Wanda Poéttawska
passes to young generations with real passion.

RESEARCH RESULTS: The conducted analysis shows that Dr Péttawska's educational passion is
to awaken the awareness of personal dignity and the dignity of every human being in young gene-
rations. Dr. Pottawska justifies this from the perspective of theological reflection on human dignity
and explicates it in the phrase “genealogia divina — God's origin of man."

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: The analysis and interpretation
of the collected research material on the life of Wanda Poéttawska brings out the value of passion. It
is the original “pedagogy of life” understood as upbringing — educational attitude that leads a young
person towards discovering the sense of life, by becoming aware of dignity of every human being
to self, regardless of the circumstances.
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STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest ukazanie istoty pasji wychowawczej ksztattujgcej sie u doktor
Wandy Poéttawskiej pod wptywem doswiadczen wojennych oraz odczytanie jej na tle chaosu etycz-
nego i kryzysu antropologicznego, ktérymi jest naznaczony XXI wiek.

PROBLEM | METODY BADAWCZE: Problem badawczy brzmi: dlaczego i w jakim sensie god-
nos$¢ osoby ludzkiej jest istota pasji wychowawczej dr Péttawskiej? W poszukiwaniu odpowiedzi
na to pytanie zastosowano hermeneutyke jej tekstow i wypowiedzi oraz analize jej narracji pod-
czas spotkan z autorkg artykutu.

PROCES WYWODU: Najpierw pokazano dwie postaci, ktére poprzez transcendowanie swojego
passio z obozéw koncentracyjnych odnalazty sens zycia i podjety dziatania na rzecz ochrony god-
nosci cziowieka. Nastepnie przedstawiono kilka aspektéw z biografii dr Péttawskiej pokazujacych
jej postawe godnosciowg, a dalej wskazano gtéwng teze o wartosci zycia ludzkiego, ktéra dr Pot-
tawska gtosi mtodym pokoleniom z prawdziwg pasja.

WYNIKI ANALIZY NAUKOWEJ: Przeprowadzona analiza pokazuje, ze pasja wychowawczg
dr Pottawskiej jest budzenie w mtodych pokoleniach $wiadomosci godnosci osobistej i kazdego
cztowieka. Dr Péltawska uzasadnia to z perspektywy teologiczne;j refleksji nad godnosciag cztowie-
ka i wyraza sformutowaniem ,genealogia divina — Boze pochodzenie cztowieka”.

WNIOSKI, INNOWACJE, REKOMENDACJE: Analiza i interpretacja zgromadzonego materiatu
badawczego dotyczgcego zycia dr Péttawskiej ukazujg wartos¢ jej pasji. Jest nig oryginalna ,pe-
dagogia zycia”, czyli takie podejscie wychowawczo-edukacyjne, ktore prowadzi mtodego cztowie-
ka do odkrywaniu sensu zycia poprzez uswiadomienie sobie godnosci kazdej istoty ludzkiej bez
wzgledu na okolicznosci.

— SLOWA KLUCZOWE: WANDA POLTAWSKA, GODNOSC, CIERPIENIE,
WYCHOWANIE, WOJNA

Wprowadzenie

Trzecia dekada XXI wieku stawia przed edukacjg radykalne wyzwania natury antro-
pologicznej i etycznej (Morin, 2020; Olbrycht, 2020; Zambrano, 2021, 2020, s. 20)".
Mimo postepu cywilizacyjnego bardziej niz kiedykolwiek dostrzega sie kruchos$¢ kon-
dycji ludzkiego zycia i koniecznos¢ budzenia szacunku dla niego. Jednym z istotnych
powoddw takiego stanu rzeczy sg wcigz toczgce sie wojny i ogniska zapalne w ré6znych
czesciach swiata (Degl'Innocenti, 2022), a zwtaszcza wojna, ktérg w 2022 r. Rosja
wzniecita w Ukrainie, przynoszac konsekwencje destrukcyjne w wymiarze swiatowym
w réznych obszarach zycia czlowieka?. Wojna ta pogtebia wszystkie kryzysy, jakich

" Maria Zambrano stwierdza: ,Przezywamy jedng z najciemniejszych nocy, nigdy dotad nie-
spotykang [...]. Co$ bezpowrotnie odeszto, trzeba zrobi¢ wszystko, by cziowiek Zachodu podjat
trud odrodzenia” (2020, s. 2).

2 Wzniecajagc nienawi$¢, wystawia na probe takze edukacje miedzykulturowg dgzacg do ksztat-
towania postaw otwartosci na réznorodnos$¢, szacunku, akceptacji i tolerancji oséb z innych kultur
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doswiadcza ludzko$c¢: antropologiczny, ekologiczny, ekonomiczny, a takze cywiliza-
cyjny®. Analiza ostatnich dwéch wiekdw pokazuje, ze kazda wojna zawsze wyzwala
w cztowieku skrajne reakcje: od bezwzglednej destrukcji drugiego (Surminski, 2011;
Pottawska, 2009a; Winska, 1985), po radykalne poswiecenie sie dla innych, a nawet
oddanie swojego zycia (Durma, 2017; Terlikowski, 2017). Po wybuchu wojny w Ukrai-
nie Edgar Morin dokonat analizy skutkéw wojen XX i XXI w. i na tej podstawie apeluje
o zintensyfikowanie edukacji na rzecz pokoju, aby unikng¢ najgorszej tragedii, jakg
bytaby nowa wojna swiatowa (2023, s. 99-103). Bez watpienia moze w tym pomoc
wiedza o przezyciach ofiar drugiej wojny Swiatowej. Ich historie pokazuja, co znaczy
nie da¢ sie pokonac¢ ztu, jakie wojna przynosi, lecz zachowujgc wtasng godnos¢,
ocali¢ sens zycia. Akt przebaczenia, jakiego dokonywali, uczynit ich wolnymi, otwiera-
jac im perspektywe zycia z petng godnoscia, z niezwykig pasja, o czym swiadczg ich
dokonania. Szczegdlnym przyktadem tego sg ofiary obozéw koncentracyjnych, tacy
jak Viktor Frankl, Edith Eger i Wanda Pottawska, o ktérej jak dotgd niewiele napisa-
no (Krzyzak, 2017), lecz jej zaangazowanie na rzecz obrony godnosci cztowieka jest
w Polsce bardzo znane, o czym $wiadczg liczne nagrania jej wypowiedzi dostepne
w serwisie YouTube.

Celem artykutu jest ukazanie istoty pasji wychowawczej, ksztattujgcej sie u doktor
Wandy Péttawskiej pod wptywem doswiadczen wojennych oraz odczytanie jej na tle
chaosu etycznego i kryzysu antropologicznego, ktérymi jest naznaczony XXI wiek.
Podjety w artykule problem badawczy brzmi: Dlaczego i w jakim sensie godno$¢ osoby
ludzkiej jest istotg pasji wychowawczej dr Péttawskiej? W postepowaniu badawczym za-
stosowano hermeneutyke jej tekstéw i wypowiedzi, przyjmujac, ze termin ,tekst” moze
oznaczacé nie tylko stowo, lecz takze ,wiarg [...], ludzkie zachowania, wydarzenia, rze-
czywistos¢ spoteczng” (Galarowicz, 1992, s. 43; Ricoeur, 1985, s. 314-326). Bezcen-
ne w tej analizie staly sie takze narracje dr Pottawskiej, ktorych autorka artykutu miata
mozliwo$¢ wystuchac podczas osobistych spotkan.

W pierwszej czesci ukazano sens i znaczenie godnosci cziowieka z perspektywy
dwojga ofiar, a zarazem bohateréw* obozéw koncentracyjnych. Osoby te, transcendu-
jac wiasne cierpienie, zaangazowaty sie z pasjg w promowanie wartosci godnosci kaz-
dego ludzkiego zycia. W drugiej i trzeciej czesci zaprezentowano oryginalnos¢ wycho-
wawczej pasji dr Pottawskiej, ktéra w listopadzie 2023 r. skonczy 102 lata i, jak sama

i tradycji, co stanowi podstawe wspotpracy w budowaniu pokoju i pojednania (Kozubek i Silva,
2023; Catarci i in., 2021; Nikitorowicz, 2021; Milan, 2019; Rembierz, 2019; Ogrodzka-Mazur, 2018;
Grzybowski, 2013).

3W 2017 r. 80 min ludzi byto na skraju gtodu, po pandemii juz 276 min, a obecnie 345 min
(Morin, 2023, s. 103).

4 Urszula Winska pod koniec lat 70. XX w. przeprowadzita badania w$réd wiezniarek obozu
w Ravensbriick, by z ich doswiadczen wydoby¢ wartosci, ktére pomogty im przezy¢ ob6z oraz za-
chowa¢ w nim godnos$¢ ludzkg. W publikacji na ten temat sugeruje, by ,historycy, socjologowie,
psycholodzy w swoich przysztych badaniach poznali catg prawde”, a wiec takze to, ze w obozie
nie byty tylko ofiarami, lecz tez bojowniczkami” (1985, s. 7).
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mowi, od 80 lat nieustannie wota o szacunek dla kazdego ludzkiego zycia. To pokazuje,
ze prawdziwa pasja wychowawcza nie ma granic. Podjeta problematyka odstania nowe
obszary do badan i refleksji pedagogiczne;.

Nieztomni $wiadkowie godnosci ocalone;j

Godnos$c¢ cztowieka odnosi sie do jego niezbywalnej i nieodtacznej wartosci i w takim
sensie jest uwazana za podstawe jego praw (ONZ, 1948)°. Sens i znaczenie godnosci
cztowieka mozna rozwazac z r6znych perspektyw. Kluczem interpretacyjnym podjetej tu
refleksji jest perspektywa teologii chrzescijanskiej, gdyz do takiej odnosi sie dr Pottawska
zarowno w interpretacji wtasnego doswiadczenia, jak i wychowawczego przestania do
mtodych (2018; Jan Pawet Il, 1979; 1987, nr 47). W takim ujeciu godnos¢ osoby ludz-
kiej jest postrzegana jako niezniszczalny obraz Boga Stwércy — imago Dei (Marianski,
2017b, s. 39-94; Mazurek, 2001, s. 133). Teologiczne uzasadnienia godnosci osoby
ludzkiej sg wiazgce dla ludzi wierzacych w Boga, filozoficzne® dla tych o przekonaniach
innych niz katolickie, lecz ,godnos¢ cztowieka (przyrodzona i nadprzyrodzona) sprawia,
ze nie moze by¢ on traktowany jako rzecz, srodek, narzedzie” (Marianski, 2017a, s. 51).
Przezycia wiezniow obozéw koncentracyjnych pokazuja, ze cho¢ ich godno$¢ osobo-
wa byta przez nazistow programowo wystawiona na zniszczenie, to zdotali jg w sobie
ocali¢ i uczyni¢ generatywng — dajaca nowe zycie, o czym $wiadczg zrodzone przez
nich dzieta ukierunkowane na poszukiwanie sensu zycia.

Viktor Frankl (1905-1997) — logoterapia dla odzyskiwania
sensu zycia

Austriacki psychiatra pochodzenia zydowskiego przezyt dramatycznie lata 1942—1945
w czterech obozach koncentracyjnych. Smier¢ zony, rodzicéw i brata, brutalna przemoc,
gtéd i obcowanie z eksterminacja, gorycz ,egzystencji odartej z wszelkiej godnosci” do-
prowadzity go do ponownego odkrycia sensu i wartosci ludzkiego zycia. Frankl widziat,
ze ,wiezien obozu, jesli nie walczyt ostatkiem sit o zachowanie szacunku dla samego
siebie, zatracat poczucie bycia jednostka, istota rozumng, obdarzong wewnetrzng wol-
noscig i wartoscig” (2016, s. 55), dlatego poszukiwanie sensu zycia bez wzgledu na wa-
runki czy okolicznosci uznat za fundament metody psychoterapii znanej pod pojeciem

5 Wszystkie istoty ludzkie rodza sie réwne i wolne w swej godnosci i prawach. Sg obdarzone
rozumem i sumieniem i powinny postepowac wobec siebie w duchu braterstwa” (Powszechna de-
klaracja praw cziowieka — ONZ, 1948).

6 ,Godnos¢ osobowa w sensie ontologicznym [...] jest niezbywalna, nieutracalna, niestopnio-
walna i absolutna. Ma swojg podstawe w ontycznej strukturze cztowieka, [...] jest niezalezna od
kontekstu historycznego i spotecznego. Posiada jag zatem kazdy czlowiek, niezaleznie od przyna-
leznosci do danego narodu, klasy, rasy, religii, wyksztatcenia i zawodu” (Marianski, 2019, s. 5).
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logoterapii. Zaktada sie w niej, ze sens zycia mozna odkry¢ poprzez: (1) twércza prace
lub dziatanie (dokonania i osiggniecia); (2) doswiadczanie czegos$ (dobroci, prawdy,
piekna) w bezposrednim kontakcie z przyrodg lub kulturg oraz z innym cziowiekiem,
ktérego wyjatkowosci mozna dozna¢ dzieki mitosci; (3) to, jak cztowiek znosi nieunik-
nione cierpienie. Ten trzeci sposob jest szczegdlnie aktualny wspotczesnie w kontek-
Scie wyzwan edukacyjnych zwigzanych z kryzysem antropologicznym, gdyz prowadzi
do odkrywania sensu i wartosci cierpienia. Frankl twierdzit, ze nawet wtedy, gdy czto-
wiek znajdzie sie ,w beznadziejnej sytuacji, twarzg w twarz z przeznaczeniem, ktérego
nie sposéb zmieni¢”, zawsze moze uczyni¢ cos, do czego zdolny jest tylko cztowiek:
sprzemiany osobistej tragedii w triumf ludzkiego ducha, upadku w zwyciestwo. W sytu-
acji, ktérej nie mozna zmienic, cztowiek stoi przed wyzwaniem: «zmien samego siebie»”
(Frankl, 2016, s. 97-99).

Edith Eva Eger — pokonywanie traumy poprzez rezyliencje

Wegierska Zydéwka Edith Eger (ur. 1927) w 1944 r. jako nastolatka wraz z rodzing zo-
stata wystana do obozu zagtady w Auschwitz. Tam odkryta w sobie nieznany jej wczes-
niej potencjat wynikajgcy ze samoswiadomosci wtasnej godnosci:

Pierwszego wieczoru zmusili mnie, zebym tanczyta dla oficera SS, Josefa Mengele [...]:
,Zatancz dla mnie!”, rozkazat, a ja stanetam na lodowatej betonowej podtodze baraku spa-
ralizowana ze strachu. Na zewnatrz obozowa orkiestra zaczeta gra¢ walca Nad pieknym
modrym Dunajem. Przypominajac sobie rade mamy — ,Nikt nie moze zabra¢ ci tego, co
przechowujesz w umysle” — zamknetam oczy i uciektam do swojego $wiata. W myslach nie
bytam wiezniarkg obozu $mierci, zzigbnietg, gtodng i zdruzgotang utratg bliskich. Statam
na scenie budapesztenskiej opery i tanczytam partie Julii z baletu Czajkowskiego. Kryjac
sie w tym prywatnym azylu, zmusitam rece, zeby sie uniosty, a nogi, zeby wirowaty. Zebra-
tam wszystkie sity, by tanczy¢ o zycie (Eger, 2021, s. 7).

Ten fakt uswiadomit jej sens i znaczenie wolnosci:

Zdaje sobie sprawe, ze doktor Mengele, ten wytrawny morderca, ktéry tego ranka zamor-
dowat mojg matke, jest bardziej biedny niz ja. Mdj umyst jest wolny, ale jego nigdy tego nie
zazna. Bedzie zmuszony zy¢ ze swiadomoscia tego, co zrobit. Jest wiezniem bardziej niz
ja. [...]. Gdy konczytam swdj taniec, modlitam sie. Nie za siebie, lecz za niego, aby — ze
wzgledu na jego dobro — nie chciat mnie zabi¢ (Eger, 2022, s. 62).

To poczucie wolnosci, ktére ontycznie jest zwigzane z poczuciem godnos$ci stato
sie fundamentem jej oryginalnego podejscia psychoterapeutycznego: ,Kazda chwila
w Auschwitz byta piektem na ziemi. | mojg szkotg zycia. Zmagajac sie ze stratg, tortu-
rami, gtodem i statym zagrozeniem zycia, odkrytam narzedzia przetrwania i wolnosci,
ktére kazdego dnia stosuje w swojej praktyce psychologicznej oraz w zyciu prywat-
nym” (Eger, 2021, s. 7). Eger zostata psychoterapeutka, specjalistkg w terapii traumy,
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zwtaszcza wojennej’. Glosi zasade wewnetrznej wolnosci, ktéra ksztattuje rezyliencje
(Eger, 2021). Na podstawie swojego doswiadczenia traumy obozowej uwaza, ze naj-
gorszym wiezieniem jest to, ktére cztowiek sam sobie zbuduje — ,wtasny umyst”, dlate-
go ,fundamentem wolnosci jest umiejetnos¢ dokonywania wyborow”.

Nie potrafitam odwréci¢ systematycznej dehumanizacji ani zatrzymac rzezi ponad szesciu
milionéw niewinnych istot, ktére zginety w obozach zagtady. Mogtam jedynie zdecydowac,
jak zareaguje na te groze, rozpacz i bezsens. [...] udato mi sie odnalez¢ w sobie nadzieje
[...]: ,Rozszerzam” swoje doswiadczenia, tej, ktéra przetrwata niewyobrazalne i zyje, by
pokazac ci, jak uwolni¢ sie od przekonan, ktére cie ograniczajg, i wykorzystywac swoj po-
tencjat (Eger, 2021, s. 8, 83).

Spojrzenie na kwestie godnosci cztowieka z perspektywy tych wiezniow obozowych,
a byli bardzo miodzi, pokazuje, ze na fundamencie transcendowanego cierpienia (w swej
istocie passio) w kazdym z nich zrodzita sie pasja do zycia, ktdrg po wojnie przetworzyli
w konkretne dzieta, dajgc takze nowe spojrzenie na temat sensu i znaczenia cierpienia.

Zrédta postawy godnosciowej

Wanda Pottawska (z d. Wojtasik) urodzita sie 2 listopada 1921 r. w Lublinie jako najmtod-
sza z trzech corek Adama Franciszka Wojtasika i Anny z domu Chaber. W jej wspomnie-
niach szczegdlne miejsce zajmuje ojciec, ktéry wprowadzit jg w zycie religijne, kontakt
z naturg i wyksztatcenie. O wyjatkowosci tej relacji Swiadczy ten epizod:

Wrécitam w czerwcu 1945 r. z lagru [...] mama obmywata ostroznie moje ciato, ostroznie,
bo wrécitam z czyraczyca, plaga lagru: miatam na ciele petno wrzodéw. A potem tata, jak
dawniej, otulit mnie nie kotderka, ale przescieradtem i zaniést mnie do t6zka — tylko ze
niosgc, ptakat [...]. A ja te rece, ramiona mojego ojca czuje na sobie zawsze, ile razy co$
mi dolega. Pamie¢ czutych, bezpiecznych rak ojca (Pottawska, 2023b, s. 11-22).

Rzetelne wyksztatcenie, formacje religijng i spoteczng dr Pottawska otrzymata
w szkole siéstr urszulanek w Lublinie, miejscu wspaniatych nauczycieli, ktérzy zyli z ucz-
niami w wielkiej przyjazni i madrze podsycali mtode umysty, rozbudzali inicjatywe, dawali
im serce i rozwijali ducha (Péttawska, 2023b, s. 23—-36). To doswiadczenie relacji wy-
chowawczej opartej na podmiotowosci ucznia i autorytecie nauczyciela znajduje swoje
odbicie w relacji dr Péttawskiej z mtodymi.

W poszukiwaniu zrodet spotecznego zaangazowania dr Pottawskiej i jej wrazliwosci
na godnos$¢ cztowieka siegng¢ trzeba do jej zaangazowania w |V Lubelskiej Druzynie
Harcerskiej im. Orlgt Lwowskich. Harcerska formacja odcisneta trwaty slad na jej psychice

" Pracowata na Uniwersytecie Kalifornijskim w San Diego, glosita wyktady w USA i za grani-
cg. Byta konsultantkg amerykanskich wojsk lgdowych i marynarki w zakresie treningu odpornosci
psychicznej i leczenia zespotu stresu pourazowego (Eger, 2018, s. 229).
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i zaowocowata wrazliwoscig na piekno i warto$¢ kazdego istnienia. Harcerstwo stato sie
dla niej skarbnicg ideatow, tam zrozumiata, czym jest radosna, jasna i czysta przyjazn:

[...] wedrowaliSmy po goérach, spaliSmy pokotem na sianie, druhny i druhowie obok siebie,
[...] byly wspdlne ogniska petne $miechu, $piewu, petne inweng;ji [...] i zanim ob6z poszedt
spac, bita w niebo wieczorna piesn: ,O, Panie Boze, Ojcze nasz, w opiece swej nas miej!”
(Pottawska, 2023b, s. 37; 38-48).

Naturalng konsekwencjg takiej formacji byto jej zaangazowanie w stuzbe pomocni-
czg z chwilg wybuchu Il wojny Swiatowej. Przystapita do konspiracyjnej walki jako tgcz-
niczka — uczestniczac jednoczesnie w tajnym nauczaniu (Pottawska, 2001a, 2001b).
17 lutego 1941 r. zostata uwieziona na Zamku Lubelskim, gdzie byta przestuchiwana
i torturowana przez Gestapo, lecz nie data sie ztamac i nie wydata nikogo, okazujgc tym
samym niezwykty hart ducha i bohaterstwo. 22 wrzesnia zostata przewieziona do obozu
koncentracyjnego Ravensbriick z zaocznym wyrokiem $mierci. Tam z numerem obozo-
wym 7709 stata sie ofiarg pseudomedycznych eksperymentow. Jesli Swiat dowiedziat
sie o tym juz podczas wojny, to dzieki otwartemu ,buntowi Polek”, w ktéry mtoda Wanda
byta w petni zaangazowana (Pottawska, 2009b).

W Ravensbriick do$wiadczyta okrucienstwa, brutalnosci, szyderstwa, lecz posrod tej
,masy gnanej brutalng sitg” zachowata swoje cztowieczenstwo, o czym tak wspomina:
,Ajednak miatam taki kgcik mojego ‘ja’, w ktérym zachowatam przeciez wewnetrzng wol-
nos¢”. | cho¢ dla swych oprawcéw, ktorzy ,wydawali sie panowaé nad catym swiatem”,
czuta pogarde, to jednak, jak wspomina: ,w sobie bytam przeciez nietknieta i udato mi
sie zachowac co$, co mi pomogto przetrwac te ponad cztery lata. Zachowatam... cie-
kawos¢”. Owa ciekawos¢ dotyczyta poszukiwania sensu cziowieczenstwa w postawach
oprawcow i wiezniow. Jesli wszyscy sg dzietem Bozym i na obraz Boga stworzeni, to
dlaczego tak postepujg — pytata. ,Kim jestes$ cztowieku? [...]. Meskos$¢ — wstretna, ko-
biecos¢ — okrutna. [...] Cztowiek jawit mi sie jako zagadka, do ktérej nie mam klucza”
(Pottawska, 20093, s. 24-25, 26, 28). Nieludzkie warunki obozowe i okruciehstwo hitle-
rowskich oprawcéw (z powodu wyczerpania gtodem wyrzucono jg juz do trupiarni) wpty-
nety na zmiang jej decyzji dotyczacej kierunku studiéw: zamiast polonistyki postanowita
zostaé psychiatrg, aby zrozumie¢ to wszystko i pomagaé ludziom.

W 1947 r. Wanda Wojtasik wyszta za Andrzeja Poéttawskiego (1923—-2020), pozniej-
szego profesora filozofii. Zycie prywatne jej rodziny (cztery corki i o$mioro wnuczat)
byto zanurzone w przyjazni z ks. Wojtylg, pdzniejszym papiezem Janem Pawtem II,
ktérego poznata w 1953 r. i z ktérym wspotpracowata na rzecz rodziny do konca jego
zycia (Pottawska, 2009a). Jako doktor psychiatrii zajmowata sie ludzmi mtodymi, a ze-
tkniecie sie z ich problemami skierowato jej zainteresowania badawcze na rodzine, co
zaowocowato powotaniem w 1967 r. Instytutu Teologii Rodziny przy Papieskim Wydzia-
le Teologicznym w Krakowie, ktérym kierowata przez 33 lata. Prowadzita tez badania
,dzieci oswiecimskich” — oséb, ktoére jako dzieci przebywaty w obozach koncentracyj-
nych. W 1969 r. dr Péttawska zrezygnowata z pracy dydaktycznej na uczelniach i w petni
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zajeta sie poradnictwem matzenskim i rodzinnym, promujgc antropologie adekwatng,
ktérej podstawy wypracowata we wspotpracy z kard. Wojtyta.

Z wychowawczg pasjg o godnos¢ cztowieka

O pasji wychowawczej dr Poltawskiej swiadczy jej praca dydaktyczna na uczelniach
krakowskich, w Instytucie Studidéw nad Matzenstwem i Rodzing przy Papieskim Uniwer-
sytecie Lateranskim w Rzymie, jej przeméwienia podczas wydarzen naukowych i kul-
turalnych, wywiady oraz spotkania z miodziezg. Mimo ponad stu lat wcigz przyjmuje
w swoim domu mtodych ludzi, dzielgc sie z nimi magdroscig, budzgc $wiadomos¢ tozsa-
mosci osobowej, ktoérg ukazuje w Swietle nauczania Kosciota katolickiego, zwlaszcza
antropologii adekwatnej Jana Pawia .

,Nie jestes gorylem”, czyli u podstaw antropologii adekwatnej

W 2021 r. nagroda Feniks Specjalny Stowarzyszenia Wydawcow Katolickich w katego-
rii Multimedia z Nagrodg Krajowej Rady Radiofonii i Telewizji zostata przyznana dr P6t-
tawskiej za cykl wyktadow zatytutowany Nie jestes gorylem. Boze pochodzenie cztowie-
ka (2020). Ontologiczne znaczenie pojecia feniksa obrazuje zycie dr Pottawskiej, ktora
zwyciesko ,powstata z zaru cierpien i bliskiej $mierci”, dlatego rozumie warto$¢ zycia
cztowieka, o czym niestrudzenie méwi mtodym pokoleniom, aby budzi¢ w nich swiado-
mos$¢ cztowieczenstwa. To wyrdznienie wydobywa istote jej pasji: wskazywanie mtodym
ludziom mozliwosci realizacji ludzkiego potencjatu na bazie chrze$cijanskich zasad zycia
spotecznego, gdyz ,cztowiek jest stworzeniem uksztattowanym przez Boga”. Dr Péttaw-
ska uzasadnia to antropologig $w. Jana Pawta Il

[...] posréd wszystkich stworzen tylko cztowiek jest ,osobg”, podmiotem $wiadomym
i wolnym, i wtasnie dlatego stanowi ,osrodek i szczyt” wszystkiego, co istnieje na ziemi
[...]. Osobowa godnos¢ jest niezniszczalng wiasnoscig kazdej ludzkiej istoty, ktéra jest
jedyna i niepowtarzalna, dlatego nie mozna jej sprowadzi¢ do tego, co mogtoby jg zmiaz-
dzy¢ i unicestwi¢ w anonimowosci kolektywu, instytucji, struktury czy systemu. Osoba
w swojej indywidualnosci nie jest numerem, ogniwem tancucha ani trybem systemu (Jan
Pawet II, 1988, nr 37).

Dr Péttawska wyraza to w zwrocie ,nie jeste$ gorylem” i z troskg méwi do miodych
w sposob bezposredni: ,Skad sie wzigte$ cztowieku? Po co zyjesz cziowieku? Jak
masz zy¢? Jakie sg kryteria zycia? Boga wam podwazaja, Ojczyzne wam podwaza-
ja, Honor — o honorze w ogole sie nie méwi. Wiec, co wy mozecie robi¢?” (Pottawska,
2013). W czasach relatywizmu na temat sensu i znaczenia matzenstwa i rodziny dr Pot-
tawska z ogromnym zaangazowaniem i troskg méwi mtodym, ze cztowiek moze stac sie
podobny do zwierzecia, jesli odwrdci sie od Boga, ktéry z mitosci dat mu zycie, i porzuci
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droge, ktérg Stwérca mu wyznaczyt. Dar zycia zobowigzuje do szanowania Bozych
praw, bez ktorych cztowiek powoli dziczeje i przestaje by¢ kims jedynym i wyjgtkowym.

Jezeli wiesz na pewno, ze nie jestes$ byle kim, lecz osobiscie stworzony, indywidualnie,
przez Stworce, to nie mozesz zachowywac sie jak zwierze, bo zadaniem czlowieka jest
rozwgj. [...]. Madros$¢ jest dla kazdego, ale trzeba jg zdoby¢, nikt sie nie rodzi madry, ale
tez nie rodzi sie gtupi. Madrosci nie mozna odziedziczy¢, madros¢ jest zadaniem [...].
Swiat jest stworzony olbrzymi i pigkny, a madro$¢ to zdolno$¢ wyboru (Péttawska, 2023a).

Ta prawda o konieczno$ci dojrzewania do dokonywania wolnego wyboru, ktorg gtoszg
rowniez Frankl i Eger, prowadzi do poszukiwania sensu zycia.

Genealogia divina, czyli o zrédtach godnosci cziowieka

,Wszystkie problemy indywidulane cztowieka, problemy rodziny i matzenstwa rozwig-
zuje genealogia divina — Boze pochodzenie cztowieka” — do tych stéw Jana Pawia I,
stanowigcych fundament jego teologii ciata, odwotuje sie dr Pottawska (2018, s. 9; Jan
Pawet Il, 2020). Wyktadnig tej opartej na personalizmie antropologii jest zbior wyktadéw
wygtoszonych w latach 2011-2013 dla bielskiego oddziatu Instytutu Teologii Rodziny
zatytutowany Genealogia divina. O Bozym pochodzeniu cztowieka (2018). Péttawska
jest przekonana, ze mtodym ludziom trzeba wyjasnia¢ podstawy zycia matzenskiego
i rodzinnego, dlatego ich uwage koncentruje przede wszystkim na poszukiwaniu prawdy
o cztowieku: o kobiecosci, meskosci i specyfice ich relacyjnosci, o sensie ludzkiej picio-
wosci. Ukazuje uwarunkowania prawidtowego funkcjonowania rodziny, a zatem pisze
o0 madrym wyborze wspotmatzonka, o znaczeniu aktu seksualnego oraz zagrozeniach
dla jego wartosci, jakim jest antykoncepcja, o sytuacji psychologicznej matzonkéw po
urodzeniu pierwszego dziecka, a takze o wstydzie i wstydliwos$ci jako postawach umoz-
liwiajgcych afirmacje tajemnicy ciata ludzkiego, prowadzgcej do pigknej mitosci.

Préba syntezy

Najbardziej dostrzegalnymi skutkami kryzysu antropologicznego w kontekscie wycho-
wania sg: wielowymiarowa przemoc, niszczgca kazdy moralnie podyktowany ,wat” oraz
coraz stabsza kondycja psychiczna mtodych pokolen ujawniajgca sie w depresji (Moron
i Attas, 2023)8. Postepujgce zatracanie przez wspoétczesnego cztowieka tozsamosci —
pozbywanie sie metafizycznych podstaw bycia osobg obniza poprzeczke jej antropo-
logicznego potencjatu. Taki stan rzeczy ,pocigga za sobg za¢mienie sumien i wartosci,

8 UNICEF podaje w 2021 r., ze u 10,8% dzieci w wieku 10-17 lat w Polsce wystepowaty rézne
formy zaburzen psychicznych (409 tys. oséb). Wg NFZ specjalistycznej opieki psychiatrycznej
i psychologicznej potrzebowato ok. 630 tys. mtodych ludzi (Fundacja Nie Wida¢ Po Mnie, b.d.).
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a nastepnie utrate znaczenia i celu edukacji” (Raspi, 2020). Jesli mtody cztowiek nie jest
wychowywany i ksztatcony do zrozumienia swojego bycia osoba, swojej gtebi ontolo-
gicznej i transcendentnego wymiaru, ktéry go wyrdznia, to w konsekwencji traci z pola
widzenia wtasng godnos¢ nierozerwalnie zwigzang z jego byciem w swiecie (Morin,
2020; Pottawska, 2018, s. 11-22).

Analiza i interpretacja zgromadzonego materiatlu badawczego dotyczgcego zycia
dr Pottawskiej ukazuje wartosé jej pasiji. Jest nig oryginalna ,pedagogia zycia”, czyli takie
podejscie wychowawczo-edukacyjne, ktére prowadzi mtodego cztowieka do odkrywania
sensu zycia poprzez uswiadomienie sobie godnosci kazdej istoty ludzkiej bez wzgledu
na okolicznosci. Wychowywac¢ oznacza prowadzi¢ osobe do petnej samoswiadomosci
ontycznej, dzieki czemu staje sie ona zdolna do uznania i szanowania godnosci cztowie-
ka, a to jest niezbednym warunkiem budowania cywilizacji mitosci i pokoju. Pottawska
potrafita ,przetworzy¢” nienawis¢ skierowang w niszczenie godnosci cztowieka, w mitos¢
do zycia, w bezwarunkowg obrone kazdego ludzkiego zycia jako wartosci niezbywalne;.
Wiedza o wojennym doswiadczeniu Wandy Péttawskiej oraz o jej zaangazowaniu na
rzecz obrony i afirmacji godnosci kazdego cztowieka moze skierowa¢ mtodych ludzi do
gtebszej refleksji nad sensem i wartoscig ludzkiego zycia.

Miatam piekne zycie — stwierdza. — Mam piekne zycie. To nie moja zastuga, ze zyje sto
lat — nie ma w tym oczywiscie mojego udziatu — natomiast styl zycia cztowiek moze sobie
wybraé. Ja chce uratowac zycie kazdego cziowieka, ktory zostat stworzony dla nieba.
Ainnych ludzi nie ma (Péttawska 2023b, s. 644).
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The Issue of the Educational Presence of Teachers at School
Zagadnienie obecnosci wychowawczej nauczycieli w szkole

ABSTRACT:

RESEARCH OBJECTIVE: The objective of the article was to justify the necessity of high-quality
pedagogical interactions in school according to teachers and students.

THE RESEARCH PROBLEM AND METHODS: The following issue was analyzed: what are the
procedures shaping the pedagogical presence of teachers at school? Analytical method and criti-
cal review were used as the source materials are the basis for research.

THE PROCESS OF ARGUMENTATION: The article outlined the role of three categories (rela-
tion, pedagogical tact, meeting) in the construction of teachers’ pedagogical presence.

RESEARCH RESULTS: Teachers’ pedagogical presence must consist of teachers’ interest in the
causes of children and youth problems. This is proprietary conceptualization.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: The undertaken issue requires
additional theoretical analysis and formulation of empirical studies structure.

— KEYWORDS: PEDAGOGICAL PRESENCE, TEACHER, RELATION, MEETING,
PEDAGOGICAL TACT

STRESZCZENIE:

CEL NAUKOWY: Celem artykutu jest przedstawienie autorskiej, wstepnej wykfadni i struktury
obecnosci wychowawczej nauczycieli wraz z uzasadnieniem potrzeby oddziatywan wychowaw-
czych wysokiej jakosci w szkole w rozumieniu osoby ucznia i osoby nauczyciela.

PROBLEM I METODY BADAWCZE: Problem podjety w artykule jest nastepujgcy: Jakimi drogami
mozna ksztattowa¢ obecnos$é wychowawczg nauczycieli w szkole? Wykorzystano metode analizy
i krytyki pismiennictwa, gdyz podstawe przemyslen jako materiat badawczy stanowig teksty zrédtowe.

Sugerowane cytowanie: Michalski, J. (2023). The Issue of the Educational 1 01
Presence of Teachers at School. Horyzonty Wychowania, 22(63), 101-110. https://
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PROCES WYWODU: W artykule zaprezentowano role trzech, powigzanych kategorii w budowa-
niu obecnosci wychowawczej nauczycieli; sg nimi: relacja, takt pedagogiczny, spotkanie.

WYNIKI ANALIZY NAUKOWEJ: Obecno$é wychowawcza nauczycieli ujmuje zainteresowanie
zrédtami probleméw dzieci i mtodziezy i potwierdza ich profesjonalng dziatalno$¢ w szkole.

WNIOSKI, INNOWACJE, REKOMENDACJE: Podjeta problematyka wymaga prowadzenia dal-
szych studioéw teoretycznych i opracowania struktury badan empirycznych. Zostato sformutowanych
w tym zakresie kilka propozycji dziatan.

— SLOWA KLUCZOWE: 0BECNOSC WYCHOWAWCZA, NAUCZYCIEL, RELACJA,
SPOTKANIE, TAKT PEDAGOGICZNY

Introduction

The issues raised by the article, despite the emphasis that various studies and stand-
points place on the great importance of proper educational interactions at school, are
still not fully appreciated, as didactic performance is taken into account first. Numerous
rankings and classifications of educational effects promote the results of tests, rather than
achievements in the area of pedagogy, hence the totals of points are respected when it
comes to the school’s reputation, instead of its confirmed successes in beneficial trans-
formations in the behavior and personality of students. Meanwhile, without a constant
appreciation of the pedagogical process, it is difficult to speak of a school interested in
the culture of the present and future of children and young people, since the mere ut-
terance of popular statements about pedagogy does not contain a satisfactory grasp of
their meaning, but rather betrays a lack of the necessary skills, which, after all, cannot
contain illusions in terms of the effects of the activities of teacher-educators. Therefore,
attentiveness in each school to this very important area is supposed to result in readi-
ness to make decisions, which should, of course, have a certain focus. Often they are
only temporary, because they do not verify the present vis-a-vis the future, and so lack
some thoughtful interpretations of the mistakes made. Without guides, such as teach-
ers, parents, guardians or public figures who understand their influence and roles, it will
not be possible to create educational spaces that are interesting for children and young
people. These will continue to be compulsory schools and institutions, where students
are obliged, although they often disregard this rule, to remain inside their walls, at spe-
cific times and fulfill mandated tasks.

It is important, therefore, to constantly strengthen the educational process, so that
it does not lack a constructive presence of teachers, because we must not forget about
the wise support that will be welcomed by the student in this student-specific disorder,
which, after all, is justified because of the youth seeking their own paths. This sup-
port includes acceptance, dialogue, self-reliance, responsibility-building and thoughtful
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guidance into the future. This is very difficult for some, but how can a teacher come to
exhibit this necessary educational attitude without interest in being present in the pro-
cess? So, let’s talk about this issue in the daily activities of teachers.

Some remarks on the category of educational presence in school

Stanistaw Rucinski points out that

[...] having become aware of my own existence as a presence in the world, | can say of
another person that he or she is a body in the world of my experience, which | must treat
as a possible place — other than my own — of conscious experience of the world, if | do not
want to lapse into an unjustified recognition of the uniqueness of my own body as the only
place where conscious experience of the world occurs. | must treat this other-than-my-body
appearing in my experience as a place where SOMEONE exists, is PRESENT to me just
as | am present to him or her (1988, p. 158).

This stance is perfectly valid, because it does not emphasize the teacher’s relationship
to the student, but instead stresses the complexity of understanding personal reality,
which essentially concerns each of us, so one cannot complacently settle for the pas-
sive experience of one’s job. What is it precisely in the face of SOMEONE who wants to
actively learn about it along with their experience? This sphere of attaining understand-
ing by means of a jointly accepted relational being thus unleashes a special educational
gift, conducive to countering axiological illusions and discovering what is authentic and
thinking about how this rapport can be impoverished by, among other things, the term
manqué. After all, not everything works out, we do not always achieve what we would like
to, but it is precisely the skillful clarification of this state of affairs that can bring the gradual
discovery of new potentials and thus open up the future. Presence, therefore, brings an
understanding of many things and finds in them the possibilities of solutions, so it is not
a “technical” being in the world of children, adolescents and adults, but definitely more
phatic, tactful, inspiring or, finally, mature being. These categories mentioned are very
helpful in getting to know the subjects with whom we are to establish relationships, by
leading them to experience their presence in relation to others and in the modern world.
Thus, Rucinski suggests in his reflections that

[...] we need to look more carefully at the content of one’s experience, especially those
moments of it that constitute seeing, hearing, feeling, etc., relating to other bodies, to their
activities and creations. It may turn out that many elements of my experience of other
people directly express some current or past presence. The question is whether one can
read from certain phenomena of one’s own experience the direct existence of — other than
my own — conscious experience of the world, the existence of — other than my own — pre-
sence in the world, or whether one can only deduce from these phenomena the existence
of other subjectivities (1988, p. 159).
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This approach is also very important in a teacher’s work, because on the one hand it
steers the teacher towards the ability to empathize with the reactions of others, and on
the other hand to reassert oneself in the regularities of arriving at given interpretations
or positions. This is not an easy task, in fact it is quite a controversial one, but in gen-
eral the idea is to be able to move in the direction of appreciating the personal pres-
ence of the other, because then we give each other the openness to become embod-
ied in each other’s lives, and therefore also to obtain answers to: who do we consider
ourselves to be?
Accordingly, Rucinski says that

[...] only by perceiving amid the phenomena that make up the human body, what makes
it possible to see (or rather read) THAT which gives the entire phenomenon of “a human
being” clarity although it does not allow one to understand and see everything, it does not
allow one to explain everything fully, it does, however, bring, as it were, a release from
loneliness and lets one experience one’s encounter with another body as an encounter
with a certain presence expressed in that body. This solitude itself is perhaps so distres-
sing and unbearable because it is absurd, full of contradictions, and probably falsifies the
encounter with the full experience of another body as a human being, falsifies my expe-
rience at the most important point, because it determines the nature of my existence in
the world. If | myself am a presence in an empty world, then | am a silent, solitary witness
to the existence of things, and my presence as the presence of a certain subjectivity no
longer finds confirmation in anyone, it remains only “presence alone” and not “presence
towards” (1988, pp. 163-164).

In terms of the various forms of teachers’ interactions with their students, the expres-
sion “presence towards” acquires a special meaning, because it is complemented by the
belief of a given teacher’s behavior as a whole, which can be described as bien vu, so it
proves that he or she does not disrespect anyone, is loyal to others, regardless of their
age, type of school, education or profession, always has class and, most importantly,
never provokes hostility. Such a teacher-educator is always able to display a variety of
facets of his/her pedagogical culture, remains in good relations with his/her students,
as well as with the school’s graduates, finds common ground with possible differences
of opinion, which is often the case in teaching teams, does not decline to participate in
school events that have educational significance for students, works together with the
parents of students, is a leader who understands that the point of such work is to serve
others wisely, which has nothing to do with exploiting one or the other party. Thus, it is
a rewarding activity that is intended to work together with people. With this approach, all
participants in these daily events at school will come closer and closer to understanding
partnership, civility, friendship as well as the appropriateness of human action.

Thus, educational presence is to keep teachers and educators interested, for example,
in the sources of youth problems, as indicated by those who have experienced them
and were able to overcome them. It includes building in students the conviction that de-
cisions made about them and with them are the result of a sound approach to school
and extracurricular interactions, are justified and never hinder readiness to interact — as
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important for all subjects of school life. But does the teaching staff want to learn about
these complex areas? Unfortunately, this is not always the case, because meetings,
talks and discussions organized in schools or other institutions are not taken with due
seriousness by some teacher-educators. Some are still convinced that all it takes is
a punishment, a remark, a reprimand or sending the student to the school principal for
the behavioral problem to be solved. Such a path is not justified, because it fails to elicit
awareness of having committed a particular transgression and thinking about its conse-
quences, and is dominated by a “formal response,” which is not sufficient to solve many
behavioral problems. Thus, the teacher and their students must recognize formation of
character, not platitudes that are repeated ad nauseam.
Antonina Gurycka identifies important

[...] tasks of the organizer of the educational process, such as defining the goal in terms
of personality and creating an idea for organizing the educational situation so that it will
provide its participants with experiences desirable for achieving the goal of the educator.
At this point, it is especially important to prepare a concept of such a situation and its im-
plementation (this is not only, for example, the preparation of lesson material, but also the
organization of how to teach it). The educator is the director of all situations and must, as
in a theater, anticipate the role that each participant should play in them in order to gain a
certain experience, that is, appropriate knowledge about him/herself, others and his or her
own capabilities, as well as the necessary skills (2004, p. 35).

This context underlines very strongly the need for the educational presence of teachers,
as it not only reinforces the observational-diagnostic and even artistic course of affairs,
but also creates a holistic conception of the lesson in terms of student participation. This
can further lead to the teachers acting in the background of the lesson, as their previous
director’s concepts led the students to master not only their socializing, cooperative or
creative roles, but also to recognize their individual predispositions in the course of joint
lessons. Teachers thus led them to a satisfactory understanding of what it means to be
themselves in relation to others.
Gurycka further states that

[...] an educator is responsible for the future of his or her students and for raising a new ge-
neration for society, so he or she is subject to stress when his or her charges disrupt their
own and society’s life with their behavior. This is often the reason for educators-teachers
professional burnout. An educator cannot predict what situations in life and under what
influences of people a young person will find themselves in the future, but he or she can
and should supply that student with experiences so strongly lived and implemented in the
course of the process of education, that they constitute a barrier to potential negative in-
fluences. The teacher is responsible for what experiences his or her student will get out of
the educational partnership (2004, p. 35).

Thus, the educational presence of teachers forms the abilities to set the course of action,

which concerns the unity of the teaching staff as to how to value the process and respond
to emerging irregularities and difficulties. After all, the school is now a special arena of

Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 101-110 1 05



%7%«}\/ A//VANM&_ Jarostaw Michalski
| / ¥

face-to-face interactions, but those arising more and more from the dynamic relations in
the most popular social networks, which are not at all beneficial from the point of view
of the psychological resilience of children and adolescents, because they are more re-
vealing of unpreparedness for life, than personal and relational benefits.

In this context, it is worth paying attention to the substantive quality of advisory class,
because it is during these meetings that students can co-create a model of openness to
their problems, rather than participate in clichéd educational patterns. It is during advi-
sory classes that one should talk about economics, values, interests, disabilities, cyber-
space, tolerance or the dangers of the world, because it is then that the similarities and
differences flowing from students’ thoughts and reasoning are revealed, and they can
build a sense of responsibility for themselves and the future, as well as prepare them to
make difficult decisions, which are very likely in the face of current geopolitical events.

The educational presence of teachers also brings valuable advice and support that
prevents ignoring issues raised by others, ridiculing them or commenting on them from
selfish points of view, and obviously has to do with learning about the student’s world,
being able to observe or respond reasonably to misunderstandings and difficulties. There-
fore, it must not be sporadic and irregular, but represent a constant personal activity.

This presence must be noticed and accepted by the students, because it also pro-
motes the recognition of the teacher-educator as a leader, which is of great importance
for their participation in school and extracurricular life. After all, they engage in given
activities with the conviction that what they are doing is meaningful, and not done out
of coercion and following orders. Teachers as leaders should convey spontaneous and
original messages, and not worn-out clichés, which is unfortunately what teachers who
are not interested in such work with students do.

On what basis, then, should the educational presence of teachers be built?

The personalistic aspect of educational interactions is often emphasized. It can be
represented as a triad of categories of educational presence: pedagogical tact — rela-
tionship — encounter. These categories encompass not only personality-forming edu-
cation, but also aim to reorganize the educational objectives of the school, so that they
also refer to teachers’ very good knowledge of educational methods and techniques, as
well as the quality of preventive programs selected to be implemented.

The three categories can form the integrity of educational relations at school, as well
as set the direction of effective education by understanding and interpreting the events
that take place in the process. These are experiences, inspirations, styles of reprimand-
ing, appreciation, and even moral problems, as after all their occurrence in the lives of
students and adults is obvious, but what is important here is how they relate to the choic-
es made and decisions taken. Thus, this is a very important way of forming appropriate
life attitudes.

A relationship is, in the proposed approach, a type of educative linking of mutual
messages to protect students against giving up on creating their own system of values,
because it is easy to expose egoism, selfishness or disparagement of others when they
have various problems or cannot name the construction of their lives. And yet it is worth
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looking at it from the perspective of its distortions. Then it is possible to think about the
dilemma of authenticity as to our place in the world.
As Umberto Fontana stresses,

[...] all professions that deal with other people for educational or therapeutic ends include the
toil and risk of becoming a complementary system, in order to be able to become capable
of the proper use of relationships. [...] To enter into dialogue (both between individuals and
between disciplinary realities) means precisely to enter into a relationship (2002, p. 124).

Thus, the relationship between teacher-educators and students is supposed to lead to
the building and strengthening of responsibility for the pursuit of goals determined by
uplifting educational interactions. It is worth recognizing their special importance in vari-
ous areas, because they give a better insight into the complexity of interpersonal rela-
tions, which will be very useful in independent life. They are fostered by pedagogical tact,
which is the main feature of the respect one shows and accounts for the actual quality
of the educational interactions that teachers engage in, since without this category it will
be very difficult to determine their effectiveness.

Thus, Konstancja Hojnacka remarks that tact is one of the main virtues in the world of
savoir-vivre, one of the virtues that “most wisely regulate relations between people,” it is
“an innate spiritual sensitivity, some kind of silent internal brake, an instinctive orientation
or sense of what can and cannot be done.” The author stresses that “a tactful person is
full of spiritual reserve, alert, poised and able to behave well in any situation. He or she
knows what to say to whom and always finds the right words at a given moment, knows
how to settle a misunderstanding, when to leave at the right time, when to change the
topic of conversation, what to say nothing about or what not to notice out of a sensitiv-
ity” (as cited in Savoir-vivre, n.d.). A person may lack tact. But is lack of tact the same
as tactlessness? When we think about this question carefully, we must come to the con-
clusion that tactless behavior is something much worse than behavior lacking in tact. It
is only an inability to behave tactfully in certain situations, a certain social awkwardness
that can be disarming at times.

It is precisely tactlessness that offends people deeply, offends human dignity and
makes us feel insecure in the presence of people displaying such behavior, for fear that
our social life will be destroyed or ridiculed. Our social energy is very often extinguished
due to tactlessness, which thus steers us toward vigilance, but also hinders us from being
spontaneous, showing a sense of humor or having socially useful fun. We are afraid of
malicious comments, hubris or mockery, and yet we do not have the strength to react
to this very thing... tactfully.

In the teacher’s work with students in this area one can use, for example, the group
decision technique or improvised playacting. They allow students to express themselves,
empathize and, of course, formulate conclusions for daily use in interpersonal relations.

A meeting, which usually crowns the teacher’s pedagogical artistry, is also a great
educational opportunity. After all, why pretend, when it is possible and worthwhile to
breathe authenticity into this unique personal encounter? Thus, it requires a constant
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educational presence, awareness of the role one plays, connection with the person,
aesthetic convention and, of course, credibility.
Jadwiga Binczycka claims that

[...] among human needs, whose satisfaction is a prerequisite for human development
stands out the need for beauty and ideals, the need for the meaning of life. Without a doubt,
in order to satisfy the above needs, an encounter with a personal symbol of value can be
of primary importance. Thus, an encounter, by bringing one closer to the world of moral
values, motivating to undertake the effort of self-education, facilitating the “introduction to
a life of value” fulfills an important role both at the individual and social level (1993, p. 61).

This approach to the encounter evokes a great desire to get to know people by per-
ceiving values, rather than in a casual, quick way, with a sense that it would be easy to
dismiss these values and a belief in one’s own self-sufficiency. The encounter strength-
ens dialogic relations, often moves us deeply, but also stimulates reflection. So, it is not
a demand for an ideal world, but draws attention to the meaning of culture and good
manners in the actual, yet complicated reality.

Itis justifiable, therefore, that the educational process is strengthened by the reason-
able presence of teachers and students in various spaces of reality, because each of
them contains people, their culture, customs, habits, and the ability to analyze reality is
necessary for this. Therefore, the teacher can be a guide, trying to encourage students
to express themselves, to justify certain mechanisms, to design solutions, or to experi-
ence higher culture, because education is areas of experience, not just a school class-
room where students only hear prohibitions, injunctions, admonitions and, of course,
get teacher’s marks.

The nurturing presence of teachers is very helpful here, because it shows the axi-
ological connectivity of the subjects at school and is a factual picture of the teachers’
interactions in this relational area.

Meanwhile, it is necessary to stress the position taken by Krzysztof Rubacha that

[...] the system of teacher education is internally inconsistent. It is a matter of incompatibility
of educational outcomes and educational content. In a word: such ambitious effects cannot
be achieved with such modest hours as we have in Poland. And that’s what our standards
are. The number of hours of classes in psychology or pedagogy is more of a provocation
than the minimum necessary for even a superficial knowledge of these disciplines. Classes
shaping skills, i.e., long and repeated training in various competencies, are absent from
this curriculum. And when it comes to the effects, however, there is an expectation that
these skills will be as advanced as those that can be obtained from professional training.
The apprenticeship programs themselves do not situate the student seriously in school
work. What he or she does at the internship apparently does not enhance his or her sense
of educational effectiveness, no matter how nicely it might be described in the educational
outcomes (2021, p. 220).

Therefore, it is important to make changes in teacher education, as well as in the profes-
sional community, so that the prospects of professionalism determine a clear actualization
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of the educational process, serve students, future teachers and, of course, society, be-
cause the will to create a school out of values and freedom should always be exposed
in this profession, and unfortunately, this approach is not always followed.

Conclusion

The issue of educational presence at school should be appreciated by teachers. It should
not be overlooked because of established, schematic patterns of educational interactions,
and even because of mistakes, which are possible if they are not learned and verified.

The educational presence of teachers is, of course, oriented towards the immediacy
of contact, but in the age of ever-evolving technology, it can also have its place in this
area. It seems that it is possible to initiate, for example, Educational Internet, and thus
enable teachers to talk freely with their students, create educational support groups,
share one’s achievements, ideas, or even dilemmas with others, have friendly conversa-
tions with students’ parents, hold sessions of pedagogical councils with clearly defined
educational issues, discuss scientific literature dealing with these issues, build educa-
tional programs or present one’s work workshops.

It was rightly pointed out by Bogustaw Sliwerski that “thinking through education is
not thinking about education” (1991, p. 178). This difference should be examined con-
stantly, as their morals are really quite different.
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Perception of Oneself as a Teacher from the Perspective

of Individuals Retraining for the New Profession
Postrzeganie siebie w roli nauczyciela w perspektywie osob
przekwalifikowujgcych sie do zawodu

ABSTRACT

RESEARCH OBJECTIVE: The purpose of this article is to identify and describe the self-percep-
tions of those retraining and preparing for the teaching profession.

THE RESEARCH PROBLEM AND METHODS: The research problem was formulated as fol-
lows: how do postgraduate students who are retraining to become teachers perceive themselves
as future teachers? Data were obtained from postgraduate students who wrote essays on Why
did | choose to study teacher training and what kind of teacher would | like to be? The method of
qualitative text analysis was used to analyze the essays, which were treated as secondary data.

THE PROCESS OF ARGUMENTATION: The first part of the article focuses on the importance of
positive self-image and self-concept in motivation for development, as they strengthen self-esteem,
and translate it into attitudes and inner containment. In the empirical section, based on Leary’s con-
cept, three main categories were identified.

RESEARCH RESULTS: The analysis shows that the respondents’ project of themselves in the
professional role of a teacher is declarative only. The categories and qualities that the respond-
ents mentioned refer both to their negative (by contrast) and positive school experiences. Positive
self-perception through the characteristics described, experiences of working in other professions
and passions all motivate positive work on oneself and are a condition for becoming a teacher.

CONCLUSION, INNOVATIONS, RECOMMENDATIONS: In the final conclusions, a proposal
was made for a new way of recruiting and temporary qualification for the teaching profession. At-
tention was paid to strengthening intrinsic motivation to work on one’s development as a prerequi-
site for preparing for work and becoming a teacher.

— KEYWORDS: TEACHER, PROFESSIONAL ROLE, SELF-PERCEPTION,
RETRAINING, MOTIVATION FOR SELF-DEVELOPMENT
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STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest okreslenie i opisanie sposobu postrzegania siebie przez osoby
bedace w toku przekwalifikowywania sig i przygotowywania do wykonywania zawodu nauczyciela.

PROBLEM | METODY BADAWCZE: W realizowanym projekcie sformutowano problem badaw-
czy: Jak postrzegaja siebie w zawodzie nauczyciela stuchacze studiéw podyplomowych bedgcych
w toku przekwalifikowywania sie do jego wykonywania? Dane pozyskano od stuchaczy studiow po-
dyplomowych, ktérzy napisali eseje nt. Dlaczego wybratem studia z zakresu ksztatcenia do zawodu
nauczyciela i jakim nauczycielem chciatbym by¢? Do analizy esejow, ktore potraktowano jako dane
zastane, wykorzystano metode jakosciowej analizy tekstu.

PROCES WYWODU: W pierwszej czesci artykutu skoncentrowano sie na znaczeniu pozytywnego
wyobrazenia i myslenia o sobie w motywacji do rozwoju. To bowiem wzmacnia poczucie wtasnej
wartosci, przektada na postawy i wewnatrzsterownos¢. W czesci empirycznej, bazujac na przyje-
tej koncepcji Leary’ego, wyodrebniono trzy gtéwne kategorie.

WYNIKI ANALIZY NAUKOWEJ: Z przeprowadzonych analiz wynika, ze projekt siebie w roli za-
wodowej nauczyciela badanych lokuje sie w sferze deklaratywnej. Wskazane kategorie i opisujg-
ce je cechy sg utrwaleniem znaczacych, jak i opozycjg do negatywnych doswiadczen zapamie-
tanych z perspektywy ucznia. Pozytywne postrzeganie siebie przez pryzmat opisywanych cech,
dos$wiadczenia pracy w innych zawodach oraz pasje motywujg do pozytywnej pracy nad sobg i sg
warunkiem stawania sie nauczycielem.

WNIOSKI, INNOWACJE, REKOMENDACJE: We wnioskach koncowych przedstawiono propo-
zycje nowego sposobu rekrutowania i kwalifikowania czasowego do zawodu nauczyciela. Zwroco-
no uwage na wzmacnianie motywacji wewnetrznej do pracy nad wtasnym rozwojem jako warunek
konieczny do przygotowania do pracy i stawania sie nauczycielem.

— SLOWA KLUCZOWE: NAUCZYCIEL, ROLA ZAWODOWA, POSTRZEGANIE SIEBIE,
PRZEKWALIFIKOWANIE, MOTYWACJA DO SAMOROZWOJU

Introduction

The school of today needs a teacher who is open to change, able to creatively adapt
to it, who is emotionally stable, as well as friendly, empathetic, and guided by specific
values (Parzecki, 2000, pp. 79-92). In times of change, teachers receive many guide-
lines based on the ethics of the profession and social expectations of their role. The
tasks that are expected from the teacher, based on different expectations and duties,
continue to expand and are so diverse — in response to the changing educational reality
and world — that their number is virtually unlimited. It can be said that these expectations
stem from the social understanding of the teaching profession, in which to be means
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[...] to be a master, as well as to strive for pedagogical mastery; it is a development that
combines professionalism and the vocation which is indispensable for the transmission of
values, and role models, enabling the education of the mind, body and spirit of the students
so that they do not get caught up in the universalism of global activities (Kabat, 2016, p. 168).

To implement these tasks, the teacher must have certain predispositions and to
follow guidelines that will help him/her strive to “be a master.” Smotalski argues that
in this pursuit the teacher should become and be the creator of his/her own pedagogi-
cal talent; know his/her own weaknesses and flaws; create his/her own configuration
of values; make the student his/her partner; make sure not to start acting odd an early
age; try to be an effective educator; and regularly improve himself/herself as a carrier of
values (Smotalski, 2009, pp. 58-78). Keeping in the spirit of this thinking, R. Kwasnica’s
(2010) description of the teacher as one who not is but still “becomes” is most appro-
priate here.

From the above list of expectations of teachers, their qualities, guidelines for their
work, there emerges an image of the ideal teacher. The purpose of this article is to iden-
tify and describe the self-perception of those who are in the process of retraining and
preparing for the teaching profession, and who already have an alternative professional
education and are working in careers different from the one for which they are training.

Self-perception as a motivating factor in the teaching profession

The starting point in thinking about the importance of how prospective teachers perceive
themselves in the role of the ideal teacher is the psychological concept assuming that
the self-image of each person consists of a number of images of the self, some of which
may be connected with one’s current roles, and others with a future role “that is, with
who we would like to become, or who we should become, or even who we are afraid to
become” (Ostafinska-Molik, 2014, p. 80).

Perception can be defined as “a process of active interpretation of sensory data using
contextual cues, attitudes and prior knowledge” (Necka et al., 2006, p. 278). From a psy-
chological point of view, it is not just the sum of impressions, nor is it a simple reproduction
of the features of the physical world (Ostafinska-Molik, 2014, p. 62). Particularly signifi-
cant for the theoretical analysis in this article is C. Rogers’ view of self-perception. Ac-
cording to him, self-perception can be understood as “an organized, conceptually coher-
ent whole, consisting of perceptions of one’s qualities and perceptions of one’s attitude
toward other people and various aspects of life, including the qualities attributed to them”
(Madrzycki, 2002, p. 207). Two perspectives of self-definition proposed by B. Galas and
T. Lewowicki (1991) are a significant development of this take on perception. The first view,
which stresses the cognitive nature of the mechanisms of the self, holds that knowledge
of the self consists of concepts and beliefs that form an organized system of information,
that is, a system of beliefs about the self. The second view, which emphasizes both the
cognitive and evaluative nature of the self, posits that an individual can perceive him/
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herself, his/her own behavior, form ideas about himself/herself, and also evaluate himself/
herself (positively or negatively). Self-evaluation and self-description are of utmost im-
portance in defining oneself. The former is the basis of a person’s knowledge about him/
herself, and is subject to constant ordering and organizing into a specific arrangement of
ideas, and value judgments on physical and psychological features and social relations
(Ostafinska-Molik, 2014, p. 69). Self-perceptions, on the other hand, are judgments that
describe oneself. Positive self-perceptions create a positive attitude toward oneself and
help strengthen self-esteem. This, in turn, translates into attitudes, as such a person is
less likely to succumb to the expectations of others, and is more likely to persuade others
to see them as they see themselves (Jussim & Fleming, 1999, p. 147). Specifying what
categories are involved in self-evaluation and self-description underlying a certain self-
perception is important to the assumptions made in this article. They refer to the body,
mental characteristics (personality, intelligence, and talents), social reactions, role play-
ing (here the role of a teacher), opinions (attitudes, beliefs, and value system), past ex-
periences, and material things (Ostafinska-Molik, 2014, p. 76).

Since it has been assumed that self-image is important for roles and the way we func-
tion in them in the future, it has been recognized that this perception may be related to
the motivation for choosing the teaching profession, especially when those training to
become teachers are people with other university degrees, who work in occupations dif-
ferent from teaching, and yet after several or even several decades of working in their
first profession, they make the decision to retrain. This decision may result from the pur-
suit of personal fulfillment and happiness from working in their dream profession. This is
coupled with an intrinsic motivation to choose a career, as well as an orientation towards
a goal and a drive to achieve that goal. W. Drézka (1996, 2004, 2008) notes that the mo-
tives for choosing the occupation of a teacher include autonomous decisions, defined as
one’s own, which include dreams of working as a teacher; being recognized as having
potential by teachers and being encouraged to choose training in this profession; follow-
ing the role models of parents-teachers and upholding family traditions, or the desire to
emulate the one’s teachers or literary authorities. R. Kwiecinska adds intrinsic motivations
to this list: motives based on interests, beliefs, perceptions, aspirations and awareness
of one’s professional role, i.e.: interest in one’s work, interest in one’s field of study, inter-
est in psychological and pedagogical knowledge, a sense that the profession is creative,
a sense that the profession is socially useful, the possibility of continuous education, gain-
ing self-education skills, and expanding one’s interests (Kwiecinska, 2000, p. 91). In my
view, a choice influenced by intrinsic motivation, further reinforced by a positive perception
of oneself in the professional role in the future, are relevant to work as a teacher. First of
all, the mindset at the beginning of one’s career is based on motivation and commitment,
work in a dream job becomes a source of satisfaction, is built on positive perceptions of
educational actors and positive relationship building (cf. Drézka & Madalinska-Michalak,
2016). Favorable thinking about oneself in a professional role based on the desire to ful-
fill oneself as a teacher, guarantees better quality work, promotes teachers’ development,
and thus inspires the development of students, and other teachers. Taking the above line
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of thinking, | conducted a study among prospective teachers who are retraining and pre-
paring for this job, despite their previous training for another occupation.

Methodological assumptions of the study

The study used qualitative content analysis of essays on Why did | choose to study teach-
ing education and what kind of teacher do | want to be? (cf. Denzin & Lincoln, 2009;
Kubinowski, 2011). According to E. Babbie (2004, p. 341), this method requires no inter-
action with the respondent (non-reactive research), thus the researcher has no influence
on the respondent’s behavior. | adopted an analytical strategy that made it possible to
focus on the uniqueness of individual perspectives. Using the strategy, | was able to in-
terpret the categories that emerged, the individual perspectives against the overall expe-
rience provided in the essay, and compare them in order to universalize them within the
categories that emerged. This method was used for those training for the teaching pro-
fession in studies by K. Jagielska (2021), by J. tukasik (2021a, 2021b), among others.

The study included 21 postgraduate students studying to become teachers. The sur-
veys, anonymous written statements, were conducted from October to November 2020.
At the time when they wrote their essays, the respondents already had a trained pro-
fession and were working in that profession, but they wanted to retrain and start work-
ing in schools. The respondents were 35-51 years old, of whom there were 17 women
and 4 men, and they resided in all types of towns and cities (from rural areas to urban
agglomerations with more than 500,000 inhabitants). The selection of the group was
purposeful, warranted by the questions and scope of the study, namely the diagnosis of
how people with experience in a job different from that of a teacher imagine themselves
in their new job. The selection took into account the time that lapsed between their edu-
cational experiences from elementary and secondary school, work of several or several
decades in another profession, and involvement in the upbringing of their children. Learn-
ing about the self-perceptions of the respondents will fill a gap in this area of research.

The interpretation of the research material collected in the course of the study fo-
cused on the problem: How do students of teacher training postgraduate programs per-
ceive themselves as future teachers?

In order to navigate the structure and to precisely identify categories and subcate-
gories present in the narratives, | carried out a formal analysis of the content by creat-
ing notes and assigning codes to subcategories, which fell under general categories. In
further elaboration and interpretation, | performed a comparative analysis for the fea-
tures distinguished based on M. Leary’s concept in order to develop an index of addi-
tional subcategories (cf. Kubinowski, 2011). This procedure made it possible to organ-
ize the research material and search for subcategories in the category maps that were
based on Leary’s theory (re-education, emergence of features and making inferences).
The qualitative research approach makes it possible to apply the findings only to the re-
spondents, therefore no social trends were identified.
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Self-perception according to the findings of the study

The dominant categories in the self-images as future teachers emerged on the basis
of the Leary’s theory (2000). Three categories were distinguished: (1) psychological
characteristics (personality, intelligence, and abilities), (2) playing the role of a teacher,
(3) opinions (value system) (a detailed summary is presented in Table 1).

Table 1. Self-images of those training to become teachers as future teachers

Psychological
characteristics

Playing the role of a teacher

Opinions (value
system)

« ability to talk to
students,

good communication
skills,

being able to listen to
students and respond
to their needs,
understanding
students’ problems,
curiosity,

open mind,

creativity,

continuous training,
inspiring a passion
for learning and
exploring,

being lenient,

being consistent,
courage and
determination,

being passionate,
patience,

becoming mature
enough to embrace
different experiences,
independence and
taking on challenges,
self-development,
being an interesting
person,

being spontaneous
and sincere in dealing
with students,

not treating oneself
too seriously,

« treating students equally,

never saying bad things about students,
genuinely promoting students’ development
and helping others,

bringing out positive qualities in students,
motivating students to learn,

giving one’s time to students (stay after
lessons),

focusing on the students’ needs and strengths,
putting a lot of effort to doing one’s job in the
best possible way,

knowing the needs of students and adapting
one’s work to their requirements and skills,
recognizing students’ talents and helping them
develop them,

introducing children to a world full of fantastic
adventures,

motivating students to take action and
continuously improving their knowledge,
setting appropriate requirements for students
to study on their own and earn good grades,
making children and adolescents aware that
by developing their social-emotional skills,
they can improve their academic performance,
quality of life and interpersonal relationships,
individual approach to the student,

creative and innovative approach to education,
thorough knowledge of the subject you are
teaching and the ability to transmit it,
commitment to creating interesting lessons,
being well prepared,

keeping up to date with new proven teaching
methods, motivating students to take on new
challenges,

unconventional teaching methods,

« work as a mission,

combining different areas of knowledge

in lessons,

* justice,

* respect for students,
* responsibility for
one’s actions,

not singling out
anyone, equal
treatment of students,
exceeding oneself,
wanting more in life,
seeking another
person and finding
them,

professional
fulfillment,

goal orientation,

not giving up and not
backing out of one’s
plans,

balancing
professional and
family life,

striving for continuous
development and
doing extraordinary
things,

caring for the
development

of others,

caring for the welfare
of children,

love of teaching and
students,
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« setting boundaries for | * teaching a boring subject in an interesting * introducing students
parents, way, to a different world,

» motivating parents « teaching difficult content in a simple way, showing them that
to work with their enlivening lessons with anecdotes so that to conquer the
children, students remember better, world they don’t

« consistency at work, * moving away from traditional textbooks, need grades but

* being understanding, | ¢ courage, setting challenges, to be a master at

« ability to admit one’s « searching for new solutions, something that is
mistakes. « looking at the world, life, and surroundings important to them,

while taking into account the whole context, something they are
* eep analysis of experience, a master at and that
« doing the job with passion, they develop in their
» creating a friendly atmosphere. strengths,

* treating students as
individuals,

* respecting the
autonomy and
individual needs of
students,

 working with passion.

Own source.

The surveyed prospective teachers, who were retraining to become teachers under
postgraduate programs, focused on qualities, values and activities that reflect the project/
image of themselves in their new professional role. They relied heavily on the opposites
of their own educational experiences and on being a parent who works together with
teachers of their children. Their ideal self-image as a teacher was built on the apprecia-
tion of the positive aspects of teachers’ actions and qualities, and the desire to avoid the
destructive negative actions that cause a strain in the relationship with students. Most
often, the respondents described themselves from the perspective of (2) playing the role
of a teacher. They focused predominantly on student-centered activities (on building re-
lationships, discovering students’ potential, inspiring them to develop, and giving con-
structive feedback) and on professional preparation for work (diverse, innovative teaching
methods, combining their own passions with students’ motivation to learn, commitment to
preparing for lessons and teaching in an unconventional way). In addition, the respond-
ents stressed the educational contexts that are significant for work in the teaching profes-
sion, such as recognizing students’ needs and motivation, their social conditions for de-
velopment, having the courage to challenge themselves in their work with students, and
seeking new solutions to make education a passion for students, as well as their work as
teachers. The perception of themselves in the future role of a teacher is both a result of
positive experiences and the desire to overcome the destructive experiences from their
school years (not to repeat negative patterns). When taking into account (1) psychologi-
cal characteristics (including personality, intelligence, and abilities), we can distinguish
several significant aspects of working as a teacher. Namely, the respondents focused on
personal qualities and the ability/skill to build relationships through good communication
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and listening skills (this area was mentioned most often by the respondents). The em-
phasis on communication competencies reveals respondents’ high awareness of how
to work with students at school and how to build relationships with students (education
is a relationship). Understanding the importance of these competencies, as well as pos-
sessing them will perhaps contribute to positive effects of the respondents’ teaching and
educational work. The mere fact that they started building their self-image from relation-
ships and communication brings hope for a better quality of their future work with stu-
dents and increases the likelihood of their viewing education as an adventure in which
they will participate as partners focused on their own development and on transcending
themselves. It can be noted that a partnership, subjective approach to the student, treat-
ing him or her as a person capable of making decisions, responsible for his or her own
development, reduces the distance between the teacher and the student, and opens them
up to a genuine relationship in the spirit of mutual understanding, respect and kindness.
The psychological characteristics listed also reveal a picture of prospective teachers as
committed to their work, aware of its importance for their own and their students’ personal
growth, and aware that success in their work and relationship with students will mostly
depend on them, their qualities, knowledge, and skills. It can be said that the qualities
the respondents mentioned are also indicative of their inner containment (independence
in action, courage in introducing innovations into teaching-learning, creativity, out-of-the-
box and non-standard approach to working with students). In terms of (3) opinions, un-
derstood as the preferred, exhibited value system, it can be noted that the student, so
the person with whom they will work, is the highest value for future teachers. They also
perceive work as a teacher as a value, for if it were not so, they would not have taken the
trouble of retraining (from economic, legal, medical and other professions). With regard
to the values themselves, it can be seen that all the fundamental values are significant
to them, while justice was the most frequently mentioned. It can be concluded that be-
cause of their own negative experiences from school, which were marked by a sense of
injustice, they decided that they would not allow the student with whom they work to ex-
perience similar situations and experiences in their professional career.

Conclusions

The portrayed self-image of aspiring teachers with experience in other jobs, or their
project of oneself in the professional role of a teacher is only declarative. However, the
areas that the respondents indicated as key fields of teaching, which are the continuation
of meaningful, positive experiences as well as opposites of negative experiences (atti-
tudes, actions, and relationships, etc.) that they remember from the viewpoint of a stu-
dent, or a parent of a student, offer hope for their different attitudes towards work and
actors. Positive self-perception through the qualities that they described further helps
to sustain the ideal image in practice and real experiences in the school. | think that the
professional experiences from other careers and jobs are significant in this regard, as
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are the respondents’ passions and interests, about which they wrote very often. Different
professional experiences and the desire to become a teacher, based on commitment,
focus on personal growth, and combining passions with work will enable the trainees to
become ideal teachers, consistent with their own self-concept as a person and a teach-
er in terms of their qualities, values, and actions as well as evaluation of themselves in
these areas. In addition, this will allow them to see themselves as consistent, authentic,
intrinsically motivated and committed to what they do (Btedowska, 2010, p. 310), and
thus build and strengthen relationships with others (Jagietto, 2013, pp. 61-61). A posi-
tive perception of oneself in the role of a teacher can be a factor that strengthens one’s
sense of worth, a constructive attitude towards the role and tasks of a teacher and sub-
jects of relationships. Self-perception along with the inner need (and motivation) to work
in the teaching profession can be important for better quality and more effective work.

Summary

It can be argued that those who consciously choose the teaching profession, while al-
ready being fully qualified to work in other, much better-paid careers (e.g., as a journal-
ist, economist, lawyer, nurse, etc.), will be more creative in their approach to teaching
and combine their experiences and passions from their previous jobs in their work on
student development. Perhaps teachers who are qualified for another profession will
achieve personal success, get a sense of satisfaction, and will be more effective in any
of the professions they pursue. Therefore, it may be worth considering changes in hiring
or temporary eligibility for the teaching profession that are typical of, for example, Portu-
gal, Spain or Israel (see Michalak-Dawidziuk, 2022). This could contribute to minimizing
instances of random career choices and to increasing teachers’ efficiency.
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Alfabetyzacja funkcjonalna w systemie ksztatcenia dorostych

ABSTRACT

RESEARCH OBJECTIVE: The scientific aim of the article is to improve understanding of func-
tional literacy (illiteracy) phenomenon and its role in adult learning system, pedagogical and socio-
-economic approaches to this concept.

THE RESEARCH PROBLEM AND METHODS: The research problem is included in the ques-
tions: What are the essence, definition and constituents of functional literacy? What are pedagogi-
cal principles and techniques of functional literacy training for adults? The author uses the method
of theoretical analysis of scientific works, some documents and UNESCO reports on the issues,
and comparison of certain research views.

THE PROCESS OF ARGUMENTATION: The article starts with investigation of functional literacy
in historical and contemporary dimensions, the reasons for development of the phenomenon in the
world. Then we focus on various concepts and approaches to the functional literacy through the time.
The next is comparison of scholars’ research on the components of functional literacy; and then
we study the principles and methods, peculiarities of functional literacy training in adult education.

RESEARCH RESULTS: The research has revealed that functional literacy is a complex of social
necessary knowledge and skills allowing a person to participate effectively in social process. Its
constituent elements are basic, information, economic, political, cultural literacy, and many others
depending on community level. Functional literacy concept and training are connected with the
priorities of economic and social development. The constant interest by national and international
organizations for maintaining functional literacy is explained in the work.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: The conclusion emphasizes the
importance of functional literacy for development and well-being of individual and societal progress
in the community. The need for working out and implementation of specific principles, teaching ma-
terials and techniques for functional literacy training in adult learning is highlighted.
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STRESZCZENIE

CEL NAUKOWY: Celem naukowym artykutu jest lepsze zrozumienie zjawiska alfabetyzacji funk-
cjonalnej (analfabetyzmu) i jego roli w systemie uczenia sig dorostych, podejscia pedagogicznego
i spoteczno-ekonomicznego do tego pojecia.

PROBLEM I METODY BADAWCZE: Problem badawczy zawiera sie w pytaniach: Jaka jest istota,
definicja i sktadowe alfabetyzacji funkcjonalnej? Jakie sg zasady pedagogiczne i techniki treningu
funkcjonalnego czytania i pisania dla dorostych? Autorka postuguje sie metodg teoretycznej ana-
lizy prac naukowych, niektérych dokumentéw i raportdw UNESCO na ten temat oraz poréwnania
niektoérych pogladéw badawczych.

PROCES WYWODU: Artykut rozpoczyna sie od zbadania pismiennosci funkcjonalnej w wymiarze
historycznym i wspétczesnym, przyczyn rozwoju tego zjawiska na Swiecie. Nastepnie skupiamy
sie na réznych koncepcjach i podejsciach do umiejetnosci funkcjonalnych na przestrzeni czasu.
Dalej poréwnano badania naukowcéw nad sktadnikami alfabetyzacji funkcjonalnej oraz oméwio-
no zasady i metody, osobliwosci treningu umiejetnosci funkcjonalnych w ksztatceniu dorostych.

WYNIKIANALIZY NAUKOWEJ: Badania wykazaty, ze alfabetyzacja funkcjonalna to zespot nie-
zbednej spotecznie wiedzy i umiejgtnosci, pozwalajgcych osobie skutecznie uczestniczy¢ w proce-
sie spotecznym. Jego elementy sktadowe dzielimy na podstawowe, informacyjne, ekonomiczne,
polityczne, kulturowe i wiele innych, w zaleznosci od poziomu spotecznosci. Koncepcja i trening
umiejetnosci funkcjonalnych sg zwigzane z priorytetami rozwoju gospodarczego i spotecznego.
W pracy wyjasniono state zainteresowanie krajowych i miedzynarodowych organizacji utrzyma-
niem umiejetnosci funkcjonalnych.

WNIOSKI, INNOWACJE, REKOMENDACJE: W konkluzji podkreslono znaczenie umiejetnosci
funkcjonalnych dla rozwoju i dobrostanu postepu indywidualnego i spotecznego w spotecznosci.
Podkreslono potrzebe wypracowania i wdrozenia konkretnych zasad, materiatéw dydaktycznych
i technik treningu umiejetnosci funkcjonalnych w ksztatceniu dorostych.

— SLOWA KLUCZOWE: ALFABETYZACJA FUNKCJONALNA, ANALFABETYZM,
UCZENIE SIE DOROSLYCH, ZASADY PEDAGOGICZNE,
UNESCO

Introduction

The central aim of the education is considered as preparing citizens to functioning in the
modern society. At the beginning of the 21st century in the world educational system,
such aim not just keeps its actuality, but gets a new meaning. The labour markets of many
countries pose quite high requirements to the specialists of any sphere of economy, and
in the information society, a tendency to decreasing amount of low-qualified workers ap-
pears. So, full functioning in modern society requires highly developed knowledge and
skills, i.e. possessing functional literacy (FL). Besides, the rapid growth of volume and
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complexity of knowledge in the information society constantly changes the minimum
requirements for the individual’'s FL. Therefore, the lack of these skills and low level
of acquired knowledge are becoming factors of the functional illiteracy phenomenon.

The problem of functional literacy attracted attention of scientists and practitioners
at the end of last century due to the contradictions between the level of professional
training of the graduates and their inability to implement professional and social func-
tions adequately in conditions of constant complication of information, communication
and technological resources. On the other hand, the spread of FL was associated with
the inconsistency of educational results with the requirements of modern information
society (technological, informational, and communicative) (Bugaievska, 2012).

So, we will try through the analysis of scholars’ researches, UNESCO documents
to investigate the essence of the functional literacy concept, its role and development
opportunities, and some historical and contemporary aspects of FL in the global dimen-
sion. Moreover, studies of certain principles and technics of functional literacy training
in the system of adult education, and pedagogical approaches to it, all are important for
working out strategies for preventing the functional illiteracy.

Functional literacy: historical and contemporary dimensions

According to D. Shaw et al. (2017), the concept of literacy as a utilitarian tool appeared
in 1942 in the US Army. During World War I, the US Army introduced the term “functional
literacy” to indicate adults’ ability of using written instructions to properly perform basic
military functions. Thousands of draftees were deferred because they were not able to
understand “the kinds of written instruction [...] needed for carrying out basic military
functions or tasks” (Shaw et al., 2017). In 1947, the US Bureau of the Census began
defining literacy quantitatively, describing anyone with less than five years’ schooling as
functionally illiterate (Functional literacy).

From very inception of the UNESCO in 1946, the adult literacy promotion was included
in its agenda, and universalization of literacy became the part of UNESCO’s commitment.
In 1949, the UNESCO set the generalized functionality of literacy. The acquiring of reading
and writing skills was considered “as basic rights: people should be enabled to become
functionally literate in their own culture” (Vagvolgyi et al., 2016). Originally UNESCO as-
signed to adult literacy the function of engendering the most generalized and crucial func-
tionality among adult learners. Since a large part of the global population were bypassed
by education systems, and never learned, adult education system should provide in these
areas adult literacy promotion. So, than and today UNESCO has ever been and remains
the responsible keeper in regard to the universalization of literacy in the world.

Initially, the term “functional literacy” was defined for UNESCO by William S. Gray
in “The Teaching of Reading and Writing”, 1956, as the training of adults to “meet in-
dependently the reading and writing demands placed on them” (Gray, 1956). After the
World Congress of Ministers of Education on the Eradication of llliteracy that took place
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in Teheran in 1965, the world interest in FL training got stable growth, and efforts of
Member States to realize it multiplied considerably. In the era of new technological, po-
litical, and scientific developments, national interests in literacy increased, and FL was
recognized to be more than an elementary skill and became important for economic
prosperity and country’s advancement (Shaw et al., 2017).

A necessity in a standard definition to differentiate between literates and non-liter-
ates and to distinguish their levels was realized at the UNESCO General Conference in
1978. It was concluded that

[...] a person is functionally literate who can engage in all those activities in which litera-
cy is required for effective functioning of his group and community and also for enabling
him to continue to use reading, writing, and calculation for his own and the community’s
development. A person is functionally illiterate who cannot engage in all those activities in
which literacy is required for effective functioning of his community and also for enabling
him to continue to use reading, writing, and calculation for his own and the community’s
development (UNESCO, 1979, p. 183).

Twenty years later at mid-1990s the concept of generalized functional literacy as
a combination of literacy, functionality and awareness was accepted by UNESCO’s
Inter-agency Commission to be considered as “a life skill and primary learning tool for
personal and community development and self-sufficiency, as a foundation for life skills
ranging from basic communication to the ability to solve complex scientific and social
problems” (Bhola, 1995, p. 7).

Internationally, the Organization for Economic Co-operation and Development
(OECD), along with UNESCO, national societies in particular and world society at large
focus attention on functional literacy. Thus, 1990 was declared globally as the Interna-
tional Literacy Year (UN, 1992), and during its fifty-sixth session, the UN General As-
sembly proclaimed the period 2003 to 2012 as the Literacy Decade “with the objective
of achieving locally sustainable literate environments by extending literacy” to hundred
millions of illiterate adults and children, and to draw the attention of the world commu-
nity to this essential problem (UN, 2003). In addition, the majority of countries (97 coun-
tries) have certain laws, legal acts, state and public measures and initiatives to support
the FL level of the adult population and youth (UNESCO, 2013, p. 42).

According to the statistics of current literacy rate, 85% of the adult population in
the world is literate, and therefore worldwide about 781 million people are illiterate as
the “UNESCO Education for All Monitoring Report, 2013-14” states (UNESCO, 2014).
Even in Europe nowadays, the number of functional illiterates was estimated to be about
80 million; their proportion is lowest in Sweden with 8% and highest in Portugal with 40%
(Vagvolgyi et al., 2016). The research conducted recently in Germany has revealed that
from a population of over 80 million, about 7.5 million adults between the ages of 18 and
64 are functionally illiterate and can barely read and write despite on available for the
affected help (llliteracy..., 2015). These and many other facts confirm that functional lit-
eracy is pivotal for both individual and societal development in a rapidly changing world.
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The concept of functional literacy

The essence of functional literacy concept has been changing through the times due
to complicated challenges the mankind faced. So, we can consider FL in educational,
social or political meanings, and there are numerous definitions of functional literacy
and illiteracy.

Currently, the definition of functional literacy found by W.S. Gray describes those ap-
proaches to this phenomenon that focus the acquisition of proper verbal, cognitive, and
computational skills to accomplish practical functions in culturally specific environment
(Gray, 1956). FL is also labeled survival or reductionist literacy considering a minimal
level of competency and the readiness of workers for jobs; FL is defined as “a way to
help people negotiate successfully in their societies” (Encyclopedia.com, n.d.).

Modern researchers (Fuchs-Briininghoff et al., 1986; Vershlovskiy, 2008; Gershun-
skii, 1990) define functional literacy as a social and economic phenomenon. They con-
nect the level of its development with the level of well-being population and the state as
a whole. Thus, the literacy in the 21st century is not only the set of basic skills of children
acquired at school, but the set of skills, knowledge and strategies of personal develop-
ment throughout the whole life in different contexts (political, economic, cultural, social
etc.) in cooperation with other community members (Halus & Shaposhnikova, 2006).

Unfortunately, the existence of functional literacy becomes more evident when we face
its absence. Functional illiteracy is considered one of the risk factors for modern civiliza-
tion, which entails great losses and damages for our society. As defined by UNESCO,
this term can be applied to any person who has substantially lost reading and writing
skills and is not capable of perceiving a short and simple text that concerns everyday
life. The consequence of such condition is the inability to perform elementary profes-
sional, public and life duties, professional or social functions, despite the education re-
ceived (UNESCO, 2019).

Summarizing the analysis of various sources, functional literacy is considered as:
1) the ability to use universal methods of activity in order to solve problems of social
adaptation based on the application of rules and norms regarding a specific situation;
2) the level of education, which characterizes the ability of a specialist to solve standard
life and professional tasks in various spheres of activity on the basis of applied knowl-
edge; 3) a person’s ability to enter into relations with the external environment and quickly
adapt and function in it.

The modern scientists stress that we need to make distinction between what could
be called “ordinary” or “elementary” literacy and “functional literacy” (Bhola, 1995). It is
important to distinguish elementary or basic literacy as the ability of an individual to read,
understand what is read, compose simple short texts and perform the simplest arithmetic
operations (reading-writing-calculating) and functional literacy as a certain level of knowl-
edge, skills and abilities that ensures the normal functioning of an individual in the system
of social relations, that is the minimum necessary for the implementation of vital activi-
ties of an individual in specific cultural environment (Yermolenko, 2002). Unlike literacy
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as a stable personality trait, FL is a situational characteristic of a person and manifests
itself in a specific life situation, especially when the situation or lifestyle changes.

Consequently, functional literacy as an integral part of today’s society is a diversi-
fied phenomenon that is much wider and deeper than just literacy: FL of an adult is the
ability to participate completely in the activities of his/her community, adapt to the eco-
nomic and social changes using for these purposes contemporary knowledge, skills and
technologies.

The constituent elements of functional literacy

In an extended sense functional literacy means having appropriate knowledge in any
field. Coming from that, various types of FL are distinguished.

As Shaw et al. (2017) states, the sources represent a variety of fields in which research-
ers have interest in functional literacy, including: literacy/adult literacy/adult basic educa-
tion, health literacy, workplace and family literacy, assessment, and literacy of theory and
policy; these groups are not mutually exclusive, however. According to N. Dimitrova (2015),
FL is presented as complex of types as: technological, economical, civil-legal literacy, po-
litical and social-communicative literacy, general-cultural, behavioral and methodological
literacy, etc. Meanwhile, V. Onushkin and Ye. Ogaryov (2005) highlight four components
of FL that provide success of human activities, including professional one: 1) knowledge of
general theoretical, special and applied nature; 2) substantive understanding the essence
of affairs and realities involved in the activity; 3) the ability to choose means adequate to
the goal and to act accordingly; 4) quick action skills.

In the research of G. Bugaievska (2012), the following forms of functional literacy
are singled out: general, computer literacy, foreign language proficiency, information
and communicative literacy, household literacy, literacy of behaviour in emergent situa-
tions, socio-political literacy, etc. At the same time, in the study of E. Voronovych (2019),
functional literacy is defined as “literacy for all”, which involves a combination of: legal
and general professional literacy, environmental literacy, civic literacy (ability to assess
political and economic situation and make appropriate decisions).

Thus, today the meaning of the functional literacy concept extends to acquiring a com-
plex of various knowledge and skills that allow a person to consciously participate in
social processes; and the higher level of society development, the higher requirement
is for the FL level of population.

Principles of pedagogical approach to functional literacy training
Functional literacy training is distinguished from traditional literacy training in that it
ceases to be an isolated, separate operation, but treats the illiterate in a group context

in relation to a given environment, and with a view to development (Bellahséne, 1993).
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The main specific of FL programs is that they are connected with both collective and
individual needs, and are differentiated according to the environment and adjusted to
certain economic and social aims. In FL programs, instructions in reading and writing
and the training component (technical, occupational, scientific, socio-economic, civic,
etc.) are integrated activities. FL compared to traditional literacy uses a more intensive
approach in order to ultimately acquire vocational and usable skills and knowledge. If
traditional literacy programs are standardized and a centralized, FL programs are vari-
able and flexible, and take into account the immediate objectives and specific situations.

Moreover, the pedagogics of FL training has features of a socio-pedagogy in constant
relation to the milieu, it is situational pedagogics. It considers a person as an individual
who: a) belongs to a certain social group with collective way of thinking, feeling, acting;
b) has personal history, the status and functions in their occupational and family milieu;
c¢) has problems for resolving and some needs to satisfy (UNESCO, 1970, p. 92). So,
a FL program should take into account the sociological and psycho-sociological sides
of the socio-economic environment.

Coming from the said, the basic pedagogical principles of FL training have been de-
termined by educators as follows. Principle of convergence means that every problem
should be studied from all its sides with the knowledge needed to understand it. Fur-
ther we should resolve the identified by analysis the pedagogical problems. Principle of
integration is integration of curricula with the activities of the milieu to train individuals’
ability to fulfill their economic and social responsibilities. The principle of globality means
that the individual acquires theoretical and practical knowledge and expands his mental
skills and ability to communicate to take an active part in development. The principle of
diversification is a differentiation of progressions and content of FL work from the very
fact of the extreme variability of situations and problems. The principle of participation:
since the message is modified by the feedback effects, communication presents an ex-
change in a context of active participation by the involved individuals (Bellahséne, 1993).
The principles of andragogy is one of basic for FL learning, that means to apply an in-
dividual approach to every adult with consideration and development of his motivation
to knowledge acquiring (Mukan & Fuchyla, 2016).

Taking into account the purposes, specifics and needs of the FL work, the develop-
ment of teaching materials is of great essence and should correspond to some require-
ments. The common rules for elaborating FL teaching materials are distinguished as the
global approach and the sequence-based approach. The other the principle of the FL
training is adaptation of the material to the factors conditioning the work: to the teach-
ing method applied; to the instructor’s occupational profile; to the intellectual profile of
adult illiterates (Bellahséne, 1993). The material should not only provide the instructor
with a didactic tools and information, but with a pedagogic approach, and facilitate the
understanding and pursuit of the pedagogical method. It should correspond to the socio-
occupational background of the instructors. The solution of the problem of adaptation to
the intellectual profile of the adult illiterates is provided by the utilization of familiar no-
tions, to which the teacher links the new notions.
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Conclusions

Thus, the analysis of theoretical and practical material allows summarizing the following.
The need for a dynamic response of educational system to rapidly changing socio-eco-
nomic and industrial-technological conditions determines global attention to functional
literacy that plays a crucial role in the modern society, particularly in the context of adult
education. The concept of FL has evolved over time, encompassing not only elementary
reading and writing skills but also a broader set of knowledge and abilities that enable
for individuals active participation and functioning in social, economic, political and other
areas, continuous adaptation to changing circumstances. Since FL is a social and eco-
nomic phenomenon, its level is connected with the level of well-being of the population
and the state as a whole; the recognition of FL as a fundamental approach for develop-
ment of democratic societies promotes individual development, economic growth, and
national advancement. That is why, both national and international organizations, such
as UNESCO and OECD, steadily make efforts to spread and maintain functional literacy
assessments and training programs.

The research indicates that functional literacy is a complex of various knowledge
and skills that allow a person to participate consciously in social processes. Therefore,
the constituent elements of FL encompass general and professional literacy, computer
and information literacy, technological, economic, political, communicative, household
and cultural literacy, and many others.

Also it may be concluded that the basic characteristic of functional literacy training
programs is that they are aimed both to collective and individual needs, and are differen-
tiated according to the environment and adjusted to specific economic and social goals.
The basic pedagogical principles of FL training, the development of teaching materials,
content, and techniques for this work should be variable and flexible, use the intensive
and andragogical approaches.

REFERENCES

Bellahséne, C. (1973). Practical guide to functional literacy: A method of training for development.
UNESCO.

Bhola, H.S. (1995). Functional literacy, workplace literacy and technical and vocational education:
Interfaces and policy perspectives. UNESCO, Section for Technical and Vocational Education.

Bugaievska, H.V. (2012). Functional literacy of university students as a scientific and pedagogical
problem. Visnyk of LNU named after T. Shevchenko, 22(257), 73-79.

Dimitrova, N. (2015). Research of functional literacy as a new concept in the scientific kno-
wledge. https://lwww.semanticscholar.org/paper/Research-of-Functional-Literacy-as-a-New
-Concept-in-Dimitrova/

Encyclopedia.com. (n.d.) Functional literacy. In Encyclopedia.com. Retrieved June 20, 2023 from
https://www.encyclopedia.com/humanities/encyclopedias-almanacs-transcripts-and-maps/
functional-literacy

128 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 121-129


https://www.semanticscholar.org/paper/Research-of-Functional-Literacy-as-a-New-Concept-in-Dimitrova/
https://www.semanticscholar.org/paper/Research-of-Functional-Literacy-as-a-New-Concept-in-Dimitrova/

Functional Literacy in the System of Adult Education

Fuchs-Bruninghoff, E., Kreft, W., & Kropp, U. (1986). Functional illiteracy and literacy provision
in developed countries: The case of the Federal Republic of Germany. UNESCO Institute for
Education. https://unesdoc.unesco.org/ark:/48223/pf0000079048

Gershunskii, B. (1990). Literacy for the XXI century. Pedagogy, 4, 58—64.

Gray, W.S. (1956). The teaching of reading and writing. Scott, Foresman and Company.

Halus, O., & Shaposhnikova, L. (2006). Comparative pedagogy: A handbook. Vyshcha shkola.

llliteracy worldwide. (2015). Alumniportal Deutschland. https://www.alumniportal-deutschland.org/
en/sustainability/social-affairs/article/infographic-illiteracy-worldwide.html

Mukan, N., & Fuchyla, O. (2016). Functional literacy learning in the system of adult education in
Belgium. Advanced Education, 6, 34—39.

Onushkin, V., & Ogaryov, Ye. (2005). Obrazovanie vzroslyh: Mezhdistsiplinarnyi slovar terminov
[Adult education: Inter-disciplinary dictionary of terms]. SPb, VIPKRO.

Shaw, D., Perry, K.H., Ivanyuk, L., & Tham, S. (2017). Who researches functional literacy? Com-
munity Literacy Journal, 11(2), 43-64.

UN. (1992). International Literacy Year: Resolution / adopted by the General Assembly. In UN Ge-
neral Assembly (46th sess.: 1991-1992). https://digitallibrary.un.org/record/136108

UNESCO. (1970). Functional literacy as a factor in development. UNESCO.

UNESCO. (1979). Records of the General Conference, 20th session, Paris, 24 October to 28 Novem-
ber 1978, v. 1: Resolutions. UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000114032

UNESCO. (2013). The second global report on adult learning and education. Rethinking literacy.
UNESCO Institute for Lifelong Learning. https://unesdoc.unesco.org/ark:/48223/pf0000222407

UNESCO (2014). Teaching and learning: Achieving quality for all. UNESCO. https://unesdoc.unesco.
org/ark:/48223/pf0000225660

UNESCO. (2019). 4th global report on adult learning and education: leave no one behind: partici-
pation, equity and inclusion. UNESCO Institute for Lifelong Learning. https://unesdoc.unesco.
org/ark:/48223/pf0000372274

UN. (2003, February 13). United Nations Literacy Decade (2003-2012) launched at New York
headquarters. United Nations. https://press.un.org/en/2003/obv322.doc.htm

Vagvolgyi, R., Coldea, A., Dresler, T., Schrader, J., & Nuerk, H.-C. (2016). A review about functio-
nal illiteracy: Definition, cognitive, linguistic, and numerical aspects. Frontiers in Psychology,
7, 1617. https://doi.org/10.3389/fpsyg.2016.01617

Vershlovskiy, S.G. (2008). Nepreryvnoe obrazovanie (historiko-teoreticheskii analiz fenomena.
[Continuing education (historical and theoretical analysis of the phenomenon)]. Academy of
Postgraduate Pedagogical Education. https://search.rsl.ru/ru/record/01004337905

Voronovych, E.-V. (2019). Functional literacy is one of the ways of personality socialization. Journal
of Humanitarian Sciences, 5(1), 18—45.

Yermolenko, V.A. (2002) Functional literacy in the modern context. ITOP RAO.

Copyright and License

This article is published under the terms of the Creative Commons
@ ® @ Attribution — NoDerivs (CC BY- ND 4.0) License
BY ND http://creativecommons.org/licenses/by-nd/4.0/

Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 121-129


https://unesdoc.unesco.org/ark:/48223/pf0000079048
https://www.alumniportal-deutschland.org/en/sustainability/social-affairs/article/infographic-illiteracy-worldwide.html
https://www.alumniportal-deutschland.org/en/sustainability/social-affairs/article/infographic-illiteracy-worldwide.html
https://digitallibrary.un.org/record/136108
https://unesdoc.unesco.org/ark:/48223/pf0000372274
https://unesdoc.unesco.org/ark:/48223/pf0000372274
https://press.un.org/en/2003/obv322.doc.htm
https://search.rsl.ru/ru/record/01004337905




Mariola Kinal

https://orcid.org/0000-0002-8890-1828
Uniwersytet Rzeszowski

University of Rzeszow

mkinal@ur.edu.pl
https://doi.org/10.35765/hw.2023.2263.14
Data zgtoszenia: 05.12.2022

Data akceptacji: 21.08.2023

Data publikaciji: 29.09.2023
OPEN a ACCESS

2023, Vol. 22, No. 63

Zarzadzanie kulturg organizacyjna instytucji oswiatowych
Managing the Organizational Culture
of Educational Institutions

ABSTRACT

RESEARCH OBJECTIVE: The main purpose of the article is to present in detail the tools and
methods of shaping organizational culture and to describe the elements of organizational culture
in educational institutions.

THE RESEARCH PROBLEM AND METHODS: The article attempts to answer the question
that has not been sufficiently explored in the literature so far: how the management of education-
al institutions can shape organizational culture through the skillful use of strategic planning and
conscious management of the elements of organizational culture. The article uses the method of
analysing found documents.

THE PROCESS OF ARGUMENTATION: The introduction to the article describes the phenom-
enon of organizational culture by presenting the most important definitions and typologies of or-
ganizational cultures. The main part refers to the management of organizational culture as strate-
gic management, while the scientific analysis presents the elements of organizational culture along
with the tools that allow directors to shape the organizational culture of educational institutions.

RESEARCH RESULTS: Operational management of educational institutions should be replaced
by strategic management. Directors, in order to shape an organization that is competitive and meets
the needs of customer, should consciously use the elements of organizational culture to make edu-
cational institutions organizations that are effective and responsive to the needs of the environment.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: The management style of the
director is linked to the preferred type of organizational culture. Executives of educational institu-
tions should be aware of the mechanisms for influencing employees, customers and the local envi-
ronment in order to create a consistent and competitive, yet authentic brand for the institution. This
requires the implementation of training courses or the inclusion of issues related to organizational
culture in the curriculum for managers of educational institutions.
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STRESZCZENIE

CEL NAUKOWY: Gtownym celem artykutu jest szczegétowe przedstawienie narzedzi i sposobow
ksztattowania kultury organizacyjnej oraz deskrypcja elementéw kultury organizacyjnej w instytu-
cjach oswiatowych.

PROBLEM | METODY BADAWCZE: W artykule podjeto prébe odpowiedzi na niewystarczajg-
co eksplorowane dotychczas w literaturze pytanie: w jaki sposob kadra zarzgdzajgca instytucjami
oswiatowymi moze ksztattowa¢ kulture organizacyjng przez umiejetne wykorzystanie planowania
strategicznego oraz $swiadome zarzgdzanie elementami kultury organizacyjnej. W artykule wyko-
rzystano metode analizy dokumentéw zastanych.

PROCES WYWODU: We wstepie do artykutu opisano zjawisko kultury organizacyjnej, przedsta-
wiajgc najwazniejsze definicje oraz typologie kultur organizacyjnych. W czesci zasadniczej odnie-
siono sie do zarzgdzania kulturg organizacyjng jako do zarzadzania strategicznego, zas w anali-
zie naukowej przedstawiono elementy kultury organizacyjnej wraz z narzedziami, ktére pozwalajg
dyrektorom na ksztattowanie kultury organizacyjnej instytucji oswiatowych.

WYNIKI ANALIZY NAUKOWEJ: Zarzadzanie operacyjne instytucjami oswiatowymi powinno
zosta¢ zastgpione zarzadzaniem strategicznym. Dyrektorzy, aby ksztattowa¢ organizacje konku-
rencyjng i realizujgcg potrzeby klientéw, powinni Swiadomie wykorzystywac elementy kultury or-
ganizacyjnej do tego, by instytucje edukacyjne byly organizacjami efektywnie dziatajgcymi i odpo-
wiadajgcymi zapotrzebowaniu srodowiska.

WNIOSKI, INNOWACJE | REKOMENDACJE: Styl zarzgdzania dyrektora jest powigzany z pre-
ferowanym typem kultury organizacyjnej. Kadra zarzgdzajgca instytucjami edukacyjnymi powinna
by¢ swiadoma mechanizmdéw oddziatywania na pracownikéw, klientdw i sSrodowisko lokalne, tak
by tworzy¢ spdjng i konkurencyjna, a przy tym autentyczng marke instytucji. Wymaga to wdroze-
nia szkolen dla kadry zarzadzajgcej lub wtgczenia zagadnien zwigzanych z kulturg organizacyjng
do programu studiéw dla kadry zarzadzajacej instytucjami oswiatowymi.

— SLOWA KLUCZOWE: KULTURA ORGANIZACYJNA, INSTYTUCJA OSWIATOWA,
ZARZADZANIE, KONCEPCJE PEDAGOGICZNE, DYREKTORZY

Wstep'

Podstawowym zadaniem instytucji edukacyjnych jest efektywne prowadzenie procesu
nauczania-uczenia sie i wychowania uczniéw. Coraz czesciej w dydaktyce zwraca sie
uwage na stosowanie odpowiednich metod ksztatcenia, za$ w dyskursie pedagogicz-
nym porusza sig¢ kwestie roli instytucji edukacyjnych w wychowaniu nowych pokolen.

" Niniejszy wstep ma charakter syntetyczny. Szczegdtowe rozwiniecie wspomnianych kwestii
zwigzanych z definicjami kultury organizacyjnej, jej elementami, wyréznianymi typologiami oraz
funkcjami znajduje sie w ksigzce autorki Wybrane teoretyczne aspekty kultury organizacyjnej in-
stytucji odwiatowych. Podejscie interdyscyplinarne (Kinal, 2022).
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Zarzgdzanie kulturg organizacyjng instytucji oswiatowych

Instytucja edukacyjna, nie tracgc na swojej misyjnosci, staje sie takze organizacja, ktéra
aby byta efektywna, powinna by¢ odpowiednio i Swiadomie zarzgdzana. J. Tudrej (1988)
stwierdza, ze szkoly mozna analizowac¢ jako organizacje z tego wzgledu, ze sg stwo-
rzone przez cztowieka do realizacji okreslonych celow; w ich sktad wchodzg ludzie oraz
aparatura, ktorg sie postuguja; sg to systemy celowe zdolne to zmiany swoich zatozen;
sg wyodrebnione z otoczenia oraz ustrukturyzowane; majg kierownictwo; sg stabilne,
ekwifinalne i samoorganizujgce sie oraz utrwalajg sposoby zachowania sie jednostek
wewnatrz organizacji. Jak zauwaza R. Otreba (2012), instytucje edukacyjne stajg sie
wiec organizacjami o charakterze ustugowym, w ktérych produkt finalny ma charakter
niematerialny. |. Nowasad i M. Farnicka (2018) zaznaczajg, ze ksztattujac kulture orga-
nizacyjng szkoty, powinno sie zwrdci¢ uwage réwniez na dobrostan pracownikéw, gdyz
ich praca bezposrednio oddziatuje na wizerunek instytucji oswiatowej?. Sukces w za-
rzgdzaniu jest uzalezniony od jasnosci formutowania przez dyrektorow celéw instytuciji,
a zatem okreslenia wartosci, norm i wynikajgcej z nich misji organizacji. Owe zatoze-
nia kulturowe, wartosci i normy oraz wynikajgce z nich zachowania sg czescig kultury
organizacyjnej.

W literaturze przedmiotu dostepnych jest wiele uje¢ i definicji kultury organizacyjnej,
w ktorych zaznacza sie, ze kultura organizacyjna to sposéb dziatania i funkcjonowania
instytucji (Bower, 1966), zbiorowe zaprogramowanie umystu (Hofstede, 2007), zato-
zenia podzielane przez grupe (Schein, 2009), a takze postawy, przekonania i wartosci
przyjete w organizacji (Furnham i Gunter, 1993). M. Bower (1966) uwazat, ze okresle-
nie kultury organizacyjnej wyznacza pracownikom sposob, w jaki powinni postepowac
w organizacji (Deal i Kennedy, 1982), zas E. Jacques stwierdzat, ze pracownicy muszg
przyjac¢ i przynajmniej czesciowo zaakceptowac kulture organizacji, jesli sami chcg by¢
zaakceptowani jako jej cztonkowie (Sikorski, 2002).

Aby opisac kulture organizacyjng danej instytucji edukacyjnej, zarzgdzajgcy moga
postuzyc sie gotowymi typologiami: R. Harrisona i Ch. Handy’ego, ktérzy wyrdznili kulture
wtadzy, zadan, rol i osoby (Handy, 1995); K.S. Camerona i R.E. Quinna (2006), ktérzy wy-
szczegOlnili kulture adhokraciji, klanu, hierarchii i rynku lub T.E. Deala i A.A. Kennedy’ego
(1982), ktérzy analizowali kulture organizacyjng w odniesieniu do szybkosci przekazy-
wanej informacji zwrotnej o rezultacie podjetych dziatan oraz stopnia ryzyka. Istotne
w kontekscie zarzgdzania edukacjg wydaje sie zatem poznanie przez dyrektoréw roz-
norodnych typologii i okre$lenie, jakie kryteria i wartosci sg kluczowe dla zarzgdzanej
instytucji oraz konsekwentne realizowanie przyjetych zatozeh na wybranym poziomie
organizacyjnym, odzwierciedlajgce sie we wszystkich elementach kultury organizacyj-
nej. Jak zauwazajg J. Szempruch i J. Smyta (2020), niezbedna jest takze zmiana w my-
Sleniu o roli dyrektora w instytucji oswiatowej — z lidera administracyjnego powinien sie
sta¢ przywddcg edukacyjnym.

2 Réwniez J. Michalski zwraca uwage na to, ze ,kultura zawodowa nauczyciela ma bardzo duze
znaczenie dla jakos$ci kultury szkoty” (2012, s. 238).
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Metody badawcze

W artykule zastosowano analize dokumentéw zastanych, ktérej podstawe stanowita
analiza literatury znajdujgcej sie w renomowanych bazach, tj. ERICH+, Scopus, Web of
Science oraz dostgpnych w bibliotekach (akademickich i cyfrowych) monografii nauko-
wych. Analize dokumentéw zastanych stosuje sie w celu poréwnania, kompilacji i we-
ryfikacji wnioskdw z réznych badan oraz utworzenia nowych wnioskéw na temat bada-
nego problemu (Makowska i Boguszewski, 2013).

Ksztattowanie kultury organizacyjnej w instytucjach oswiatowych

Analizujgc sposoéb, w jaki dyrektorzy mogag ksztattowac kulture organizacyjng instytucji
edukacyjnych, nalezy odnie$¢ si¢ do elementdw kultury organizacyjnej wyréznionych
przez E. Scheina (2009): poziomu zatozen kulturowych, wartosci i norm oraz artefaktéw.
Kazdy z wymienionych elementéw moze by¢ Swiadomie ksztattowany i wykorzystany
przez dyrekcje, tak by stworzy¢ pozadang marke instytucji oSwiatowej niezaleznie od
tego, czy jest to instytucja prywatna, czy tez publiczna.

W celu zarzagdzania kulturg organizacyjng dyrektorzy powinni wykorzystaé¢ zarzadza-
nie strategiczne — osoby zarzadzajgce instytucjg oswiatowg powinny w perspektywie
dtugofalowej okresli¢ kierunek zmian i rozwoju, wyznaczy¢ cele organizaciji, biorgc pod
uwage zasoby wewnetrzne i otoczenie, w ktérym instytucja funkcjonuje oraz oczekiwa-
nia srodowiska. Jak zauwaza A. Witek-Crabb (2012), w wiekszosci szkét dominuje za-
rzgdzanie operacyjne, odnoszace si¢ do rutynowych dziatan i rozwigzywania biezgcych
probleméw. Réwnoczes$nie zwraca uwage na to, ze zarzgdzanie strategiczne utrudniaja:
ustalone z gory przez ministerstwo ramy dziatania, ograniczone srodki finansowe, brak
konkurenciji (cho¢, jak zauwaza R. Lenart (2015), zmniejszenie liczby uczniéw, a tym
samym szkot wymusza na dyrektorach zwiekszenie konkurencyjnosci instytucji oswia-
towych oraz budowanie strategii, ktére bedg odpowiadaty zapotrzebowaniu otoczenia
wewnetrznego, zewnetrznego i rynku) oraz kadencyjnos¢ wtadz samorzadowych.

Elementy kultury organizacyjnej oraz narzedzia oddziatywania
na kulture organizacyjng w instytucjach o$wiatowych

Jednym z najczestszych zaniechan w zarzadzaniu instytucjg edukacyjng jest brak wy-
raznej koncepcji rozwoju. Okreslenie wizji instytucji oSwiatowej jest tozsame z pierw-
szym, najbardziej niewidocznym elementem kultury organizacyjnej, jakim sg zatozenia
kulturowe organizacji. Zatozenia kulturowe zazwyczaj wynikajg z cech osobowosci i wizji
zatozyciela organizacji — jest to widoczne w prywatnych instytucjach oswiatowych, w kto-
rych dyrektor zatozyciel okresla, wedtug jakiej koncepcji pedagogicznej bedzie pracowat
oraz jaki model zarzgdzania personelem preferuje. Na zatozenia kulturowe sktada sie
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Swiatopoglad i podstawy filozoficzne (Schein, 2009), a takze przekonania, mysli i uczu-
cia zatozycieli/kierownictwa organizacji. Wszystkie te elementy oddziatujg na to, jaki
typ kultury organizacyjnej oraz jaka koncepcja zarzadzania zostanie zaimplementowa-
na w instytucji oswiatowej. Refleksyjnos¢ oraz $wiadomos$¢ wtasnych celéw u kierowni-
ctwa pozwala na wyrazne stworzenie wizji instytucji oSwiatowej, ktdra jest formutowana
i rozpowszechniana wsrod pracownikow. Wybor okreslonej kultury organizacyjnej jest
zalezny od etapu edukacyjnego, otoczenia zewnetrznego, oczekiwan rodzicéw i ucz-
nidw, konkurencji, zasoboéw wewnetrznych, osobowosci i kompetencji dyrektora insty-
tucji edukacyjnej oraz przyjetych celéw. Cameron i Quinn (2006) stwierdzili, ze w ponad
80% organizacji dominuje jaki$ okreslony typ kultury organizacyjnej. Od tego, jaki typ
kultury jest przewazajacy, zalezy to, jakie cechy powinien przejawiac¢ dyrektor oraz jaki
typ przywodztwa zostanie uznany za pozgdany przez pracownikéw. Warto takze zazna-
czy¢, ze zmiana Kkultury organizacyjnej instytucji nastepuje ewolucyjnie wraz z rozwojem
organizacji, przed ktéra pojawiajg sie nowe wyzwania.

W instytucjach edukacyjnych istotne zdaje sie rowniez okreslenie dominujgcych
koncepcji pedagogicznych i paradygmatu, ktére pozwolg rodzicom i uczniom na swia-
domy wybdr instytucji, ktéra odpowiada ich wyobrazeniu dotyczgcemu tego, jak powi-
nien wygladac proces dydaktyczny. Co istotne, zaréwno wybor kultury organizacyjnej,
jak i paradygmatu pedagogicznego powinien mie¢ odzwierciedlenie w preferowanych
wartosdciach, normach i symbolach.

Wedtug T. Parsonsa (1951) wartosci i normy przyjete w organizacji wynikajg z za-
fozen kulturowych i sg dla pracownikéw kryterium, wedtug ktérego podejmujg decyzje.
Z tego powodu wizja instytucji edukacyjnej, powigzana z kulturg organizacyjng i kon-
cepcjami pedagogicznymi, powinna by¢ ujeta w formie misji, ktéra okresla przyszie
dziatania podejmowane w organizacji. Wedtug G. Aniszewskiej (2007) misja tgczy cele
i warto$ci organizaciji, oddziatujgc na sposob dziatania pracownikow. Istotne jest takze
przedstawienie misji w formie zasady strategicznej, ktéra da pracownikom wskazow-
ke co do tego, jak dziata¢, podejmujgc szybkie decyzje. W instytucjach edukacyjnych
zasada strategiczna jest czesto okreslana jako motto szkoty/przedszkola. Zasada strate-
giczna organizacji moze sie zmienia¢, poniewaz powinna odpowiadacé nie tylko kulturze
organizacyjnej, ale takze oczekiwaniom klientéw — w przypadku instytucji edukacyjnej
rodzicom oraz uczniom.

Jednym ze sposobdéw skutecznego projektowania i efektywnego wdrazania zmian
w organizacji jest projektowanie behawioralne (behavioural design). P.J. Cash, Charlotte
G. Hartlev i C. Boysen Durazo definiujg projektowanie behawioralne jako ,designing for
antecedent behaviour change strategies using implicit interventions to impact behavio-
ur” (projektowanie strategii zmiany zachowania z wykorzystaniem interwenc;ji ukrytych
w celu wplyniecia na zachowanie) (2017, s. 97). Jak zauwazajg autorzy, projektowanie
behawioralne w przeciwienstwie do projektowania perswazyjnego jest ukierunkowane
na automatyczng reakcje jednostki, dzieki czemu eliminuje sie naturalny sprzeciw wobec
wprowadzanych zmian, dziatania przynosza zamierzony efekt, rownoczesnie pozosta-
wiajgc swobode wyboru jednostce.
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Inng metodg wprowadzania zmian i rozwigzywania pojawiajgcych sie w organizacji
problemow jest design thinking. Jak zauwazajg A. Baeck i P. Gremett (2012), jest to kre-
atywna i skoncentrowana na uzytkowniku metoda, w ktorej kluczowe jest szczegétowe
poznanie potrzeb klienta, a nastepnie znalezienie i zaimplementowanie innowacyjnych
rozwigzan stuzgcych zaréwno organizacji, jak i otoczeniu zewnetrznemu. W design think-
ing wyroznia sie kilka etapéw dziatania: (1) dostrzezenie oraz zrozumienie problemu,
(2) obserwacja uzytkownikow — w przypadku instytucji edukacyjnych w zaleznosci od
tego, jakie zmiany sg wprowadzane i jakie problemy sg rozwigzywane, obserwacja doty-
czy zaréwno ucznidw, rodzicéw, jak i nauczycieli, (3) interpretacja uzyskanych wynikow,
(4) twércze generowanie rozwigzan probleméw, (5) prototypowanie i eksperymentowa-
nie, (6) testowanie i wdrazanie rozwigzan, a w razie potrzeby powr6t do wczesniejszych
etapow.

Jedng z podstawowych koncepcji wspierajgcych budowanie i rozwdj kultury organi-
zacyjnej jest storytelling. Jest to forma przekazu, za pomoca ktérej mozna skutecznie
komunikowa¢ w srodowisku wewnetrznym oraz zewnetrznym pozgdane wartosci. Jak
zauwazajg teoretycy (Fog i in., 2005; Mark i Pearson, 2001) kazda opowie$¢ powinna
zawiera¢ nadrzedny przekaz, postacie, konflikt oraz archetyp. Nadrzedny przekaz to
morat, w ktérym uwidaczniajg sie promowane przez organizacje wartosci ujete w zasa-
dzie strategicznej. Podobng funkcje petni wykorzystanie konfliktu, dzieki czemu autorzy
opowiesci ukazuja, jakie wartosci sg przez instytucje wspierane, a jakie sie zwalcza. Bo-
hater wybrany do stworzenia opowiesci powinien odzwierciedla¢ pozgdane wartosci, naj-
lepiej, aby byt réwniez cztonkiem organizaciji, poniewaz nic tak nie wzmacnia przekazu,
jak mozliwos¢ utozsamiania sie z wartosciami promowanymi przez wspotpracownikow
lub innych uczniéw. Jak zaznacza M. Hajdas (2011), elementem spajajgcym wszystkie
opowiesci danej marki (a wiec instytucji edukacyjnej) jest archetyp, dzieki ktéremu mozli-
we staje sie wzmocnienie autentycznosci przyjetych wartosci. Dzieki istnieniu archetypu,
ktory spaja pojawiajgce sie opowiesci, kierownictwo moze mie¢ pewnos¢, ze tworzony
obraz marki bedzie jednorodny i konsekwentny. Z badan wynika, ze 63% ankietowa-
nych uwazato, iz sukces marki zalezy od umiejetnosci tworzenia angazujgcej narracji
i uzywania znaczgcych metafor przez zarzgdzajgcych organizacja (Ringer i Thibodeau,
2008).

Analizujgc badania przeprowadzone wsrdd nauczycieli i dyrektorow publicznych
oraz prywatnych przedszkoli i szkét podstawowych (Kinal, 2021)3, mozna zauwazy¢, ze
73% ankietowanych uwazato, iz wszyscy pracownicy cenili podobne normy i wartosci,
co utatwiato im wspoiprace, a jedynie 23% ankietowanych twierdzito, ze cenili odmien-
ne normy i wartosci, jednak mimo to potrafili ze sobg wspoétpracowac. Réwnoczesnie
90% ankietowanych twierdzito, ze wspétdzielili przekonania dotyczgce sposobu na-
uczania i uczenia sie, co jest jednym ze wskaznikéw efektywnie dziatajgcej instytuciji
oswiatowej wyréznionym przez Deala i Petersona (1990). W zdecydowanej wigkszosci

3 Badania przeprowadzone w 2017 i 2018 roku w publicznych, niepublicznych i prywatnych
przedszkolach i szkotach podstawowych w Rzeszowie, N = 481.
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przebadanych instytucji oéwiatowych dominowata kultura klanu opisana przez Camero-
na i Quinna (2006). Uzyskanych wynikow badan nie mozna interpolowa¢ na wszystkie
instytucje oswiatowe, jednak w kontekscie ksztattowania kultury organizacyjnej i marki
instytucji oswiatowej przez dyrektorow dajg one wskazoéwke co do tego, aby wyraznie
wskazywaé wspotdzielone wartosci, tak by mozna byto budowac¢ na nich wizerunek in-
stytucji oSwiatowej oraz da¢ rodzicom i uczniom dokonujgcym wyboru szkoty mozliwos$¢
wybrania tej instytuciji, ktérej wartosci sg im najblizsze. Jesli zasadg strategiczng przed-
szkola bedzie sformutowanie ,Nie sposdb byé wolnym, jezeli sie nie jest samodzielnym”,
rodzic moze oczekiwac, ze w przedszkolu nauczyciele bedg dazyli do wdrazania dziec-
ka do samodzielnego wykonywania zadan, cho¢by przez odpowiednie zorganizowanie
przestrzeni (materiaty w zasiegu reki dziecka), wykorzystanie pomocy z autokorekta
btedow itp. Natomiast jesli zasadg strategiczng szkoty podstawowej bedzie ,droga na
szczyt zaczyna sie u nas”®, rodzice mogg oczekiwaé, ze wartoscig nadrzedng bedzie
osigganie sukcesow przez uczniéw i wszyscy nauczyciele bedg nastawieni na osiggnie-
cie przez ucznioéw ich maksymalnych mozliwosci. Ze wzgledu na to, ze w instytucjach
edukacyjnych zazwyczaj brakuje rozwinigcia wizji i misji, nie okresla sie przyjetego pa-
radygmatu, promowanych teorii pedagogicznych, kultury organizacyjnej ani wartosci,
trudno wymagac klientom (a wiec uczniom i rodzicom) realizacji przedstawionych haset.

Ostatnim elementem kultury organizacyjnej, ktéry moze by¢ analizowany w kontek-
$cie zarzgdzania owa kulturg w instytucji edukacyjnej, sg artefakty: fizyczne, jezykowe,
behawioralne oraz osobowe®. Wyrdznione artefakty sg najbardziej widoczne dla intere-
sariuszy zewnetrznych i to przez ich analize uzytkownik wytwarza opinie na temat insty-
tucji edukacyjnej. Niezbedne jest zatem zachowanie spojnosci artefaktéw z przyjetymi
zatozeniami kulturowymi oraz wartosciami i normami.

Symbole fizyczne to nie tylko infrastruktura wewnatrz i na zewnatrz instytuciji, ale
rowniez infrastruktura wirtualna. O. Komada i J. Adamczak (2021) zwracajg uwage na
to, ze jednym z najbardziej widocznych i najczesciej uzywanych symboli jest nazwa in-
stytucji edukacyjnej i jej logo. Sg to elementy, ktére bedg widoczne na kazdym doku-
mencie formalnym, na ulotkach i materiatach marketingowych, w zwigzku z tym nalezy
doktadnie przeanalizowac to, jak powinna brzmie¢ nazwa szkoty oraz jakie wartosci pre-
zentowane sg w logo. Wybor nazwy instytuciji jest istotny przede wszystkim dla prywat-
nych instytucji edukacyjnych, poniewaz instytucje publiczne opisane sg numerem oraz
imieniem patrona. Niemniej logo jest elementem, ktdéry moze ulega¢ zmianom (niezbyt
czestym, poniewaz czeste zmiany zmniejsza site identyfikacji logo z instytucjg) i powinno

4 Pestka Przedszkole Montessori we Wroctawiu, https://montessori.wroclaw.pl/
5 Szkota Podstawowa nr 300 im. Wandy Rutkiewicz w Warszawie, https://sp300.edu.pl/

5 Badaniem stopnia natezenia poszczegélnych artefaktéw w instytucjach o$wiatowych zajmo-
wata sie Matgorzata Karwasz (2023). W kwestionariuszu MCA ujeta artefakty fizyczne, behawio-
ralne i jezykowe, pomijajgc artefakty osobowe. Podkreslata, ze artefakty sg pierwszym widocznym
elementem kultury organizacyjnej, ktéry odzwierciedla pozostate dwa elementy: warto$ci i normy
oraz zatozenia kulturowe.
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by¢ powigzane z nazwa (co istotne zwtaszcza w przypadku przedszkoli i szkét podsta-
wowych), nie moze by¢ infantylne, a kolory i kroje pisma powinny korelowac z wizerun-
kiem szkoty oraz by¢ czytelne. Istotna jest rowniez spdjnosc¢ infrastruktury wewnatrz
i na zewnatrz budynku. Jesli dyrektorzy dgzg do rozwinigcia kultury klanu, a nadrzednag
wartoscig bedzie wspédtpraca ucznidéw i nauczycieli, naturalng konsekwencjg jest stwo-
rzenie przestrzeni fizycznej, ktéra umozliwi nawigzywanie kontaktéw: tawki w klasopra-
cowniach utozone do pracy grupowej, stoliki i fotele na korytarzach, miejsce do spotkan
na zewnatrz budynku. Zmiany przestrzeni fizycznej nie muszg wigzac sie z duzymi na-
ktadami finansowymi, jesli instytucje edukacyjne wykorzystajg potencjat otoczenia ze-
wnetrznego. Wspotczesnie dla budowania marki instytucji edukacyjnej rownie istotne jak
zadbanie o przestrzen fizyczng jest sprawne zarzgdzanie infrastrukturg wirtualng. Wigze
sie to ze stworzeniem nowoczesnej, czytelnej strony internetowej, ktérg tatwo odnalez¢
w wyszukiwarce oraz z prowadzeniem mediéw spotecznosciowych (stworzenie profi-
lu, strategia publikowania postéw, odpowiednia rozdzielczos¢ logo, zdjec, atrakcyjnosé
postéw). Réwnie istotna jest aktywna komunikacja z rodzicami, uczniami oraz innymi
obserwatorami — udzielanie szybkich odpowiedzi, moderowanie komentarzy, storytelling.
Dzieki sprawnemu wykorzystaniu symboli fizycznych dyrektor jest w stanie przekazac¢
swojg wizje edukac;ji jak najwiekszej grupie odbiorcow.

Kolejnym elementem sg symbole jezykowe, czyli jezyk stosowany w organizaciji,
ktory odroznia dang instytucje od innych. W przypadku instytucji edukacyjnych mozna
wyrézni¢ jezyk stosowany przez nauczycieli i dyrektoréw oraz uczniéw. Jak zawaza
Aniszewska (2007), dobra komunikacja wewnatrz organizaciji jest kluczowa, aby wyttu-
maczy¢ jej strategie i zatozone cele pracownikom, a tym samym sprawi¢, aby wszyscy
Swiadomie wigczali sie do dziatan zgodnych z filozofig instytucji. Réwnoczesnie kultu-
ra determinuje styl komunikacji oraz wykorzystywane przez pracownikéw stownictwo,
oddziatuje na pozawerbalne elementy w procesie komunikacji oraz wptywa na sposéb
rozumienia zachodzgcych zjawisk. Efektywna komunikacja os6b zarzgdzajgcych insty-
tucjami edukacyjnymi staje sie narzedziem, za pomoca ktérego mogg oni oddziatywac
(w sytuacjach formalnych i nieformalnych) na zachowania pracownikéw oraz uczniéw,
zwiekszajac poczucie tozsamosci w organizacji. A. Karczewska (2011) wymienia pro-
cesy organizacyjne wspierajgce sprawng komunikacje: organizowanie formalnych i nie-
formalnych spotkan, stwarzajgcych mozliwosé wymiany informacji miedzy osobami na
roznych szczeblach hierarchii; stworzenie platformy komunikacyjnej, na ktorej pracow-
nicy i zarzgdzajgcy wymieniajg si¢ informacjami oraz wiedzg; organizowanie przestrzeni
sprzyjajacej wspotpracy oraz wymianie opinii; ptaska struktura organizacyjna’. Zarza-
dzajacy instytucjg edukacyjng powinni by¢ rowniez swiadomi tego, ze tworzone historie,
jezykowe mity i tabu, a takze plotki pojawiajgce sie w przestrzeni instytucji edukacyjnych

7 Warto zwréci¢ takze uwage na sposoby motywowania nauczycieli do pracy jako element pro-
cesu komunikacyjnego, ktéry silnie oddziatuje na ksztattowanie kultury organizacyjnej. W moich
badaniach (Kinal, 2022) 95% nauczycieli i dyrektoréw wskazywato, ze zdecydowanie mieli lub
raczej mieli motywacje do pracy (N = 482). W badaniach Urszuli Jeruszki (2022) 70% ankietowa-
nych wskazywato, ze system motywacji w instytucjach o$wiatowych wymaga poprawy (N = 80).

138 Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 131-141



Zarzgdzanie kulturg organizacyjng instytucji oswiatowych

bedg powtarzane poza organizacjg, tworzac tym samym marke instytucji oraz ksztattujgc
opinie o niej. Warto takze zwrdci¢ uwage na to, ze na ksztattowanie wizerunku organizacji
oddziatuje nie tylko komunikacja bezposrednia, ale takze wirtualna z rodzicami i ucznia-
mi. Z tego wzgledu istotne jest wiasciwe przeszkolenie oséb zajmujgcych sie mediami
spotecznosciowymi, tak aby tworzony przez nich kontent byt zgodny z wizjg instytuciji.

Symbole behawioralne to wedtug Deala i Kennedy’ego (1982) sposdb na bezposred-
nie ksztattowanie kultury organizacyjnej. Sg to wszelkiego typu uroczystosci, $wieta, ry-
tuaty i ceremonie, ktére majg w organizacji okreslong wartosé. W zwigzku z tym osoby
zarzgdzajgce instytucjami edukacyjnymi powinny powigzac rytuaty i ceremonie z wizjg
i kulturg organizacyjna instytucji, a takze przeanalizowac cele i wartosci, ktére sg przez
owe symbole behawioralne podtrzymywane i przekazywane pracownikom oraz klien-
tom (uczniom, rodzicom). W instytucjach edukacyjnych mozna wyrézni¢ symbole beha-
wioralne obchodzone w gronie pracownikow, tj. imieniny, awans zawodowy, poczatek
i zakonczenie roku szkolnego oraz obchodzone wraz z uczniami w formie uroczystych
wystepow przed rodzicami, uczniami lub organizowanych dla srodowiska lokalnego.
W przeprowadzonych badaniach (Kinal, 2021) ponad pofowa ankietowanych uwaza-
fa, ze wspdlne celebrowanie uroczystosci pozwalato na utrwalenie wartosci cenionych
w instytuciji.

Symbole osobowe w organizacji to bohaterowie organizacyjni, ktérzy przedstawia-
ni sg jako wzor do nasladowania (Sikorski, 2002). W instytucjach edukacyjnych takim
bohaterem osobowym powinien by¢ przede wszystkim patron szkoty i przedszkola,
poniewaz w zatozeniu prezentuje on postawe i wartosci, ktére sg w instytucji cenione
i promowane. W przeprowadzonych badaniach (Kinal, 2021) jedynie nieco ponad 1/3
nauczycieli i dyrektoréw szkét podstawowych i przedszkoli uwazata, ze w ich instytuciji
wystepowali bohaterowie osobowi przedstawiani uczniom, rodzicom i spotecznosci lo-
kalnej jako symbol promowanych wartosci. Swiadczy to o niewykorzystaniu potencjatu
patrona, ktéry mogtby sie sta¢ bohaterem opowieéci oraz utwierdza klientéw instytuciji
edukacyjnych w przekonaniu, Ze osoba patrona nie ma wiekszego znaczenia dla pro-
mowanych w instytucji warto$ci i norm. Wyjatek stanowig instytucje prywatne, w ktorych
wizja jest jasno okreslona i powigzana z nazwiskiem tworcy danej koncepcji pedagogicz-
nej (np. M. Montessori, H. Parkhurst, C. Freinet), ktéry automatycznie staje sie boha-
terem osobowym, a jego zyciorys i my$l jest wigzgcym kierunkowskazem do podejmo-
wanych w instytucji dziatan. Ze wzgledu na to, ze wartosci promowane przez wspdlnote
bedg chetniej przyjmowane wewnatrz organizacji oraz powtarzane na zewnatrz instytu-
cji, wartosciowe jest tworzenie bohateréw osobowych sposrdod ucznidw i nauczycieli. To,
jakich bohateréw osobowych stworzy sie w instytucji edukacyjnej, bedzie decydowato
o tym, jaka kultura organizacyjna jest promowana oraz jakie postawy sg pozadane.

Horyzonty Wychowania/Horizons of Education, 2023, Vol. 22, No. 63, 131-141 139



%7%%] 4}4&/@»&. Mariola Kinal
-

Whioski i rekomendacje

Przedstawiona analiza elementéw kultury organizacyjnej uwidacznia znaczaca role kie-
rownictwa instytucji odwiatowych w jej ksztattowaniu. Niewatpliwie styl zarzgdzania dy-
rektora jest powigzany z preferowanym typem kultury organizacyjnej. Kadra zarzgdza-
jaca instytucjami edukacyjnymi powinna by¢ swiadoma mechanizmoéw oddziatywania
na pracownikéw, klientéw i srodowisko lokalne, tak by tworzy¢ spéjng i konkurencyjna,
a przy tym autentyczng marke instytucji. Efektywne zarzadzanie kulturg organizacyj-
ng jest mozliwe tylko wtedy, kiedy dyrektorzy bedg mieli podstawowg wiedze na temat
samej kultury organizacyjnej oraz tego, jak oddziatywac na typ kultury przez wiasciwe
zarzgdzanie poszczegdlnymi jej elementami. Wydaje sie, ze instytucje publiczne nie
muszg zabiegac o ucznidéw, poniewaz chetni zawsze sie znajda, a kwestie zarzadzania
dotyczg w wiekszej mierze instytucji prywatnych. Takie podejscie jest mylne i negatyw-
nie wptywa na wizerunek catej o$wiaty. Swiadome, strategiczne zarzadzanie instytucjg
os$wiatowg pozwala okresli¢ kierunek jej rozwoju oraz profil, a takze wytworzy¢ w opinii
klientéw przekonanie, ze organizacja, ktérej oddajg swoje dzieci na dtugie lata naucza-
nia, ma wizje, ktérg konsekwentnie realizuje nie tylko w dokumentaciji, ale takze w prze-
strzeni fizycznej, wirtualnej, za pomocg tworzonych komunikatéw i celebrowanych $wiat,
a takze przez prezentowane wartosci i ustalone normy.
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Predyktory poczucia opuszczenia przez Boga u katolikow
w Polsce: analiza codziennych doswiadczen religijno-
-duchowych i moderujaca rola poziomu deklarowanej wiary
Predictors of the Sense of Being Abandoned by God
Among Catholics in Poland: Analysis of Everyday Religious
and Spiritual Experiences and the Moderating Role
of the Level of Declared Faith

ABSTRACT

RESEARCH OBJECTIVE: The purpose of the presented research was to reveal the predictors
and moderators of the sense of abandonment by God as one of the religious-spiritual experiences
of Catholics.

THE RESEARCH PROBLEM AND METHODS: The primary research question was to determine
what relationship, if it really exists, appears between age, level of declared faith, frequency and in-
tensity of daily religious-spiritual experiences and the sense of abandonment by God.

THE PROCESS OF ARGUMENTATION: The article discusses the psychological conceptualiza-
tion of the sense of abandonment by God and its operationalization in research tools, as well as
the importance of this issue for research on the struggles with divinity.

RESEARCH RESULTS: As a result of statistical verification of the hypotheses, the relationships
between variables were examined and predictors and moderators of the relationships among ex-
planatory variables were established.

CONCLUSIONS, INNOVATIONS AND RECOMMENDATIONS: Although all the accepted hy-
potheses were statistically confirmed, so that it was possible to identify a predictor and moderator

Sugerowane cytowanie: Prusak, J.i Wasiewicz, J. (2023). Predyktory poczu-

czen religijno-duchowych i moderujgca rola poziomu deklarowanej wiary. Horyzonty
Wychowania, 22(63), 143-155. https://doi.org/10.35765/hw.2023.2263.15
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of the feeling of abandonment by God, the article points out the limitations of the present study and
directions for further research.

— KEYWORDS: A SENSE OF ABANDONMENT BY GOD, DAILY RELIGIOUS-
-SPIRITUAL EXPERIENCES, DIVINE STRUGGLES, PSYCHOLOGY
OF RELIGION AND SPIRITUALITY, CATHOLICS IN POLAND

STRESZCZENIE

CEL NAUKOWY: Celem prezentowanych badan byto ukazanie predyktoréw i moderatoréw poczu-
cia opuszczenia przez Boga jako jednego z doswiadczen religijno-duchowych katolikow.

PROBLEM | METODY BADAWCZE: Zasadniczym zagadnieniem badawczym byto okreslenie, jaki,
jesliw ogdle, istnieje zwigzek pomigdzy wiekiem, poziomem deklarowanej wiary, czestotliwoscia i in-
tensywnoscig codziennych doswiadczen religijno-duchowych a poczuciem opuszczenia przez Boga.

PROCES WYWODU: W artykule oméwiono psychologiczng konceptualizacje poczucia opuszcze-
nia przez Boga oraz jego operacjonalizacje w narzedziach badawczych, a takze wage tej proble-
matyki dla badan nad zmaganiami z boskoscig.

WYNIKI ANALIZY NAUKOWEJ: Na podstawie statystycznej weryfikacji hipotez badawczych
zbadano zaleznos$ci pomiedzy przyjetymi zmiennymi i ustalono predyktory i moderatory zwigzkow
pomiedzy zmienng wyjasniang a zmiennymi wyjasniajgcymi.

WNIOSKI, INNOWACJE, REKOMENDACJE: Cho¢ wszystkie przyjete hipotezy uzyskaty sta-
tystyczne potwierdzenie, tak ze udato sie wskaza¢ predyktor i moderator poczucia opuszczenia
przez Boga, w artykule wskazano ograniczenia niniejszego badania i kierunki dalszych badan.

— SLOWA KLUCZOWE: POCZUCIE OPUSZCZENIA PRZEZ BOGA, CODZIENNE
DOSWIADCZENIA RELIGIJNO-DUCHOWE, ZMAGANIA
Z BOSKOSCIA, PSYCHOLOGIA RELIGII | DUCHOWOSCI,
KATOLICY W POLSCE

Wstep

Jedynym sposobem doznawania blisko$ci jakiejs osoby jest jej doswiadczenie. Jedynym
sposobem odczuwania bliskosci Boga jest wiec doswiadczenie duchowe, interpretowa-
ne religijnie badz w kategoriach wiary pozakonfesyjnej (Wojtysiak, 2023). W najnowszej
literaturze przedmiotu z zakresu psychologii religii i duchowos$ci przyjmuje sie, ze ducho-
wosC jest kategorig szerszg od religijnosci, poniewaz nie wszystkie doswiadczenia du-
chowe muszg mie¢ tresc religijng, na co wskazujg ich typologie powstate na podstawie
analizy czynnikowej (por. Yaden i Newberg, 2022). Jak pokazujg badania sondazowe,
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w krajach, gdzie religia jest znaczgco obecna w przestrzeni publicznej, 63-85% popu-
lacji identyfikuje sie jako osoby uduchowione i religijne, a tylko 3 do 11% nie identyfikuje
sie ani jako religijne, ani jako duchowe. Tak wigc w tych krajach dla wigkszosci os6b du-
chowosc¢ i religia sg ze sobg Scisle powigzane (por. Rosmarin i Koenig, 2020) i do takich
krajow nalezy rowniez Polska (por. Bozewicz, 2022). Stad, zgodnie z przyjeta w litera-
turze przedmiotu nomenklaturg (por. Rosmarin i Koenig, 2020), bedziemy mowili w tym
artykule o doswiadczeniach religijno-duchowych.

Dotychczasowe badania nad doswiadczeniami religijno-duchowymi, ktére mogg sie
ze sobg pokrywaé, ale nie muszg, pokazaty, ze w populacji ogélnej srednio 35% badanych
ma tego typu doswiadczenia, a wsrdd oséb zaangazowanych religijnie nawet 70-80%.
Najczestsze do$wiadczenia religijno-duchowe sg zwigzane z poczuciem obecnosci ilczy
wiezi z Bogiem/boskoscig. Sg to doswiadczenia przypominajgce percepcije lub intuicje
moralng czy intelektualng, dzieki ktorej respondenci (preceptorzy) uchwytujg jakas nie-
zmystowg sakralng tresc¢, ktora rzuca im sie z pewng oczywistoscig jako zastana, a nie
wytworzona. Tres$¢ ta zostaje kognitywnie opracowana w zaleznosci od pojeciowych
i przekonaniowych zasobdéw badanych (por. Yaden i Newberg, 2022; Wojtysiak, 2023).
Do doswiadczen religijno-duchowych nalezg rowniez te, ktére sg zwigzane z poczuciem
nieobecnosci Boga (Gtaz, 2021a) czy tez milczenia Boga (Prusak i Wasiewicz, 2021),
mozna je rozumie¢ w kategoriach zmagan z boskoscig (por. Pargament i Exline, 2022).

Chociaz z r6znych badan wynika (zob. Pargament i Exline, 2022), ze pozytywne do-
Swiadczenia blisko$ci Boga przewazajg nad doswiadczeniami zwigzanymi z niemozliwos-
cig odczucia bliskosci Boga czy nawigzania kontaktu z Bogiem pomimo podejmowanych
staran, to te ostatnie nie majg sporadycznego charakteru i sg duzym wyzwaniem dla
0s6b religijnych (por. Prusak i Wasiewicz, 2021). Badania nad poczuciem opuszczenia
przez Boga prowadzono dotad gtéwnie za granicg na chrzescijanach réoznych denomi-
nacji, wsrod ktorych przewazali katolicy (Bussing i in., 2013, 2016, 2018, 2020). Poza
chrzescijanami badani byli réwniez muzutmanie (Bussing i in., 2021).

Badania nad poczuciem milczenia Boga czy Jego nieobecnosci/niedostepnosci przez
osoby zaangazowane religijnie w Polsce dopiero od niedawna staty sie przedmiotem
zainteresowan psychologéw i wymagajg dalszej eksploracji, poniewaz poza eksplora-
cyjnym badaniem chrzescijan (Prusak i Wasiewicz, 2021) do$wiadczenie opuszczenia
przez Boga byto badane gtéwnie na studentach (Gtaz, 2014) albo tylko jednej grupie
zawodowej — pielegniarkach deklarujgcych katolicyzm (Gtaz, 2022).

Metodologia badan wiasnych

Glownym celem obecnych analiz, ktére sg kontynuacjg badan eksploracyjnych nad
doswiadczeniem milczenia Boga wérdd chrzescijan (Prusak i Wasiewicz, 2021), byta
identyfikacja predyktoréw i moderatoréw poczucia opuszczenia przez Boga grupy ka-
tolikdw na podstawie autodeklaracji ich wiary, poniewaz dotychczas (por. Prusak i Wa-
siewicz, 2021; Gtaz, 2022) nie uwzgledniano identyfikacji potencjalnych przyczyn tego
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typu doswiadczen za pomoca analizy Sciezkowej. W odrdznieniu jednak od poprzednie-
go badania, w ktérym poczucie opuszczenia przez Boga byto zdefiniowane za pomocg
jakosciowego pytania o charakterze opisowym (por. Prusak i Wasiewicz, 2021), teraz
wykorzystano skale Gtaza (2021b) przeznaczong do badania tego typu doswiadczenia
wsrdd katolikdw — co miato zwigkszy¢ zardwno trafnosé, jak i rzetelno$é pomiaru. Do-
datkowym argumentem za taka operacjonalizacjg analizowanej zmiennej wyjasnianej
sg wyniki badan socjologicznych, z ktérych wynika, ze respondenci majg duzg trudno$¢
z ujeciem w stowa swoich przezy¢ zwigzanych z poczuciem obecnosci Boga. Nie wiedzg,
jak scharakteryzowa¢ to doswiadczenie, i w efekcie najczesciej podajg opis okoliczno-
$ci, a nie samego poczucia bliskosci Boga (zob. Bozewicz, 2022). Jednym ze sposo-
béw wyeliminowania albo zminimalizowania tego typu trudnosci jest operacjonalizacja
doswiadczenia bliskosci Boga za pomocg skal mierzgcych réznorodnosé, czestotliwose
i intensywnos¢ doswiadczen religijno-duchowych. Jest to juz dobrze ugruntowana pro-
cedura badawcza w psychologii, ktéra przyniosta wiele ciekawych wynikéw (por. Hood
et al., 2018; Yaden i Newberg, 2022). Biorgc pod uwage, ze 87% osob, ktére wzieto
udziat w badaniu nad doswiadczeniem milczenia Boga, uwazato sie za bardzo religijne
(Prusak i Wasiewicz, 2021), postanowiono zbada¢ interakcje deklarowanej religijnosci
w konteks$cie poczucia opuszczenia przez Boga, gdyz moze by¢ ona réznie interpreto-
wana w zaleznosci od poziomu zaangazowania religijnego (Prusak i in., 2023).

Badana problematyka zostata ujeta w postaci nastepujgcych hipotez badawczych:

Hipoteza 1: Poczucie opuszczenia przez Boga ma zwigzek z wiekiem w taki
sposoéb, ze wraz z uptywem lat stabnie poczucie bliskosci Boga.

Hipoteza 2: Poczucie opuszczenia przez Boga ma zwigzek z poziomem deklaro-
wanej wiary w taki sposob, ze im mocnej deklarowana jest wiara, tym wieksze wyste-
puje poczucie nieobecnosci/niedostepnosci Boga.

Hipoteza 3: Istnieje pozytywny zwigzek pomigdzy poziomem deklarowanej indy-
widualnie wiary a intensywnoscig codziennych doswiadczen religijno-duchowych.

Hipoteza 4: Codzienne doswiadczenia duchowe moga odgrywac role predyktora
opuszczenia przez Boga, a zwigzek ten moderowany jest przez deklarowany poziom
wiary.

W celu oceny obecno$ci i nasilenia poczucia nieobecnosci Boga w zyciu badanych
uzyto Skali opuszczenia przez Boga (Scale of Abandoment by God; SAG/SOPB) (Gtaz,
2021b). Sktada sie ona z siedmiu pozycji testowych ocenianych na siedmiopunktowe;j
skali Likerta (7 = zdecydowanie zgadzam sig, 6 = zgadzam sie, 5 = raczej zgadzam sie,
4 = trudno powiedzie¢, 3 = raczej sie nie zgadzam, 2 = nie zgadzam sie, 1 = zdecydo-
wanie nie zgadzam sie). Poszczegodlne itemy brzmig nastepujgco: (1) Mimo ze towa-
rzyszy mi chwilowe poczucie opuszczenia przez Boga, moje zycie wydaje sie sensow-
ne i warto$ciowe; (2) Mimo ze towarzyszy mi poczucie opuszczenia przez Boga, ciggle
zabiegam o pogtebienie relacji z Nim; (3) Po doswiadczeniu poczucia odejscia Boga to-
warzyszy mi uczucie tesknoty za Nim; (4) Nawet jesli mam poczucie opuszczenia przez
Boga, jestem przekonany, ze B6g mnie kocha; (5) Mimo poczucia opuszczenia przez
Boga ciggle mam nadzieje, ze doswiadcze jeszcze jego obecnosci; (6) Mimo poczucia
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opuszczenia przez Boga nie uwazam, ze Bég mogtby mnie opusci¢ z powodu moich
grzechow czy zaniedban; (7) Nawet jesli mam poczucie opuszczenia przez Boga, nigdy
nie kwestionuje, ze Bog jest obecny w moim zyciu. Skala opuszczenia przez Boga cha-
rakteryzuje sie dobrg spojnoscig wewnetrzng (Cronbach’s a 0,89) i stabilnoscig czaso-
w3 (korelacja test-retest: 0,82; Gtaz, 2021b).

Do pomiaru do$wiadczen religijno-duchowych uzyto Skali codziennych do$wiadczen
duchowych (Daily Spiritual Experiences Scale [DSES]; Underwood, 2013) w polskiej
adaptacji— SCDD (Wasiewicz i in., 2022), ktéra bierze pod uwage specyficznos¢ polskiej
religijnosci. Skala DSES/SCDD sktada sie z szesnastu pytan, a respondenci proszeni
sg o ocene czestotliwosci doswiadczen duchowych na szesciopunktowej skali Likerta:
od 1 (,nigdy”) do 6 (,wiele razy dziennie”). W ostatnim pytaniu, dotyczgcym bliskosci
z Bogiem, respondenci odpowiadajg na czteropunktowej skali Likerta: od 1 (,nie czuje
zadnej bliskosci”) do 4 (,czuje maksymalng bliskos¢”). Skala SCDD przyjmuje jedno-
czynnikowg strukture w polskiej probie. Spéjnosé wewnetrzna kwestionariusza, oceniana
za pomoca a Cronbacha w badaniu obejmujgcym 738 osob, wyniosta 0,94. Wynik ten
wskazuje na satysfakcjonujaca rzetelnosé polskiej wersji SCDD (Wasiewicz i in., 2022).

Autodeklaracja intensywnosci wiary oceniana byta za pomoca pytania badawczego:
,Czy uwazasz sie za osobe glteboko wierzacg?”, z mozliwoscig odpowiedzi na cztero-
punktowej skali: (4) zdecydowanie tak (,zdecydowanie gteboko wierzgca”), (3) raczej tak
(,raczej gteboko wierzaca”), (2) raczej nie (,raczej przecietnie wierzaca”, (1) zdecydo-
wanie nie (,zdecydowanie stabo wierzgca”). Pytanie to stanowi zmodyfikowang wersje
pytania ankietowego CBOS: ,M14. Niezaleznie od udziatu w praktykach religijnych, czy
uwaza Pan(i) siebie za osobe: 1. gteboko wierzgcg; 2. wierzaca; 3. raczej niewierzaca;
4. catkowicie niewierzgcg (por. Bozewicz, 2022, s. 267).

Arkusz personalny zostat stworzony przez autora badania w celu okre$lenia naste-
pujacych zmiennych socjodemograficznych, ktére pozwolity na charakterystyke respon-
dentow: pte¢, wiek, poziom wyksztatcenia, status spoteczny, autodeklaracja wiary.

Badanie zostato przeprowadzone na ochotnikach, ktérzy po zapoznaniu sie z celem
badan wypetili przygotowany specjalnie kwestionariusz w ankiecie internetowej. W ten
sposodb respondenci wyrazali dobrowolng zgode na $wiadomy udziat w badaniu.

Charakterystyka grupy badane;j

Uczestnikami badania byty osoby doroste deklarujgce swojg przynalezno$¢ wyznaniowg
jako katolicyzm i uwazajgce sie za osoby wierzace. Rekrutacje uczestnikow przepro-
wadzano od stycznia do marca 2022 roku, wykorzystujgc do tego celu media spotecz-
nosciowe, a proces doboru proby mozna okresli¢ jako potgczenie metod kuli $nieznej
i doboru losowego.

W grupie 292 respondentéw byto 207 kobiet (70,9%) i 85 mezczyzn (29,1%) pomig-
dzy 19. a 80. rokiem zycia (M = 42,2; SD = 15,0). Wiekszos$¢, 205 uczestnikow badania
(70,2%) miato wyksztatcenie wyzsze, pozostate 87 0sob (29,8%) — wyksztatcenie Srednie.
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Jesli chodzi o status spoteczny badanej grupy, to 127 osoéb (43,5%) byto w zwigzkach
matzenskich, 85 osdb (29,1%) to single, 42 osoby (14,4%) byly w zwigzku nieformal-
nym, 17 osob (5,8%) byto rozwiedzionych, 13 oséb (4,5%) to byty osoby duchowne,
8 0s6b (2,7%) — wdowa/wdowiec.

Jesli chodzi o poziom deklarowanej wiary w badanej grupie (M = 2,71; SD = 1,27),
to 27 uczestnikow (9,2%) uznato sie za zdecydowanie stabo wierzacych, 47 (16,1%) za
raczej przecietnie wierzgcych, 93 (31,8%) za raczej gteboko wierzgcych, a 98 (33,6%)
za zdecydowanie gteboko wierzacych. Statystyki demograficzne zostaty przedstawione

w tabeli 1.

Tabela 1. Charakterystyka socjodemograficzna uczestnikow badania (N = 292)

N % Skumulowany %
Kobieta 207 70,9 70,9
Pte¢ Mezczyzna 85 29,1 100
Inne 0 0 100
Wyzsze 205 70,2 70,2
Wyksztatcenie
Srednie 87 29,8 100
W zwigzku matzenskim 127 43,5 43,5
Osoba duchowna 13 4,5 47,9
Rozwiedziony/a 17 5,8 53,8
Status spoteczny
Singiel 85 29,1 82,9
W zwigzku nieformalnym 42 14,4 97,3
Wdowiec/wdowa 8 2,7 100

Zrédto: opracowanie witasne.
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Wyniki badan wiasnych

Do analizy statystycznej wykorzystano darmowe i opensource’'owe oprogramowanie
statystyczne jamovi (The jamovi project, 2021), ktére jest oparte na jezyku programo-
wania R do obliczen statystycznych (R Core Team, 2021).

Do oceny zwigzkéw migdzy wiekiem, poziomem deklarowanej wiary, SCDD i SOPB
zastosowano wspotczynnik korelacji Pearsona. Analiza moderacji (simple moderation
analysis) zostata przeprowadzona, zaktadajac interakcyjny charakter poziomu (inten-
sywnosci) deklarowanej wiary w zwigzku miedzy poczuciem opuszczenia przez Boga
a codziennymi doswiadczeniami religijno-duchowymi. Z uwagi na to, ze obiektem ana-
lizy jest jeden moderator i jedna zmienna zalezna, do ukazania interakcji wykorzysta-
no schemat regresji wielokrotnej (Baron i Kenny, 1987), ktéry pozwala na zrozumienie
wzajemnych relacji miedzy zmiennymi, kiedy ta relacja nie jest jeszcze dobrze pozna-
na, a przedmiotem badania nie sg wystepujace w niej efekty posrednie (Hayes, 2022;
Memon i in., 2019). Poglagdowy schemat testowanej relacji przedstawiony zostat na ry-
sunku 1.

Rysunek 1. Graf przedstawiajgcy zaktadany zwigzek miedzy codziennymi do$wiadczeniami
religijno-duchowymi a poczuciem opuszczenia przez Boga, przy uwzglednieniu moderujgcej
roli autodeklaracji wiary

intensywnos$¢ wiary

codzienne
doswiadczenia
religijno-duchowe

poczucie opuszczenia
przez Boga

Zrédto: opracowanie witasne.

W odniesieniu do testowanej H1 macierz korelacji przedstawiona w tabeli 2 ukazuje,
ze istnieje istotna statystycznie (p < 0,001), dodatnia wspdtzmienno$é o umiarkowanej
sile miedzy wiekiem a codziennymi doswiadczeniami religijno-duchowymi (r= 0,296), po-
ziomem deklarowanej wiary (r = 0,329) i poczuciem opuszczenia przez Boga (r = 0,298).
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Tabela 2. Macierz korelacji Pearsona dla wieku, poziomu deklarowanej wiary, poczucia opusz-
czenia przez Boga (SOPB) i codziennych doswiadczen religijno-duchowych (SCDD)

Wiek SCDD Autodeklaracja wiary
Wiek -
SCDD 0,296*** -
Autodeklaracja wiary 0,329*** 0,719*** -
SOPB 0,298*** 0,794*** 0,684***
***p <0,001

Zrédto: opracowanie wiasne.

Analiza wynikéw badania korelacyjnego pozwala na zweryfikowanie testowanych H2
i H3. Wskazuje ona, ze codziennym doswiadczeniom religijno-duchowym wspéttowarzy-
szy ocena poziomu wiasnej wiary (r= 0,719, p < 0,001; H3) oraz poczucie opuszczenia
przez Boga (r = 0,794, p < 0,001). Co wiecej, poziom deklarowanej wiary dodatnio ko-
reluje z poczuciem opuszczenia przez Boga (r = 0,684, p < 0,001, H2).

Tabela 3. Wyniki regresji wielokrotnej poczucia opuszczenia przez Boga (SOPB) wyjasnianego
przez codzienne do$wiadczenia religijno-duchowe (SCDD) oraz interakcja poziomu deklarowanej
wiary w tym zwigzku

Predyktory B SE t P

SCDD* 0,570 0,029 11,849 <0,001

Autodeklaracja wiary*,** 0,168 0,415 3,454 <0,001

SCDD x poziom deklarowanej wiary*** -0,217 0,015 -5,655 <0,001
*VIF < 0,05

** model bez interakciji: skorygowane R? = 0,622, F 265 = 198, p < 0,001

288,

***skorygowane R? = 0,688, F

(288)

=214,5, p < 0,001

Zrédto: opracowanie wiasne.

W odniesieniu do H4 wyniki regresji wielokrotnej zaprezentowane w tabeli 3 wska-
zujg, ze poziom deklarowanej wiary ( = 0,168, p < 0,001) i codzienne doswiadczenia
religijno-duchowe (B = 0,570, p < 0,001) petnig funkcje predyktoréw poczucia opusz-
czenia przez Boga. W konsekwencji analiza wynikdw wskazuje, ze interakcja miedzy
poziomem deklarowanej wiary a codziennymi doswiadczeniami religijno-duchowymi jest
istotnym zwigzkiem objasniajgcym wyniki poczucia opuszczenia przez Boga (8 =-0,217,
p <0,001). Dodatkowo, testowany model moderujacej roli poziomu deklarowanej wiary
w zwigzku SCDD-SOPB wyjasnia 69% zmiennosci wariancji (skorygowane R? = 0,688,
F a5~ 214,5, p < 0,001; H4).
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Rysunek 2. Wykres przedstawiajgcy moderujgcg role poziomu deklarowanej wiary w zwigzku
miedzy codziennymi doswiadczeniami religijno-duchowymi a poczuciem opuszczenia przez Boga

poziom deklarowanej wiary
/ (-1SD)

/ (+1SD)

SOPB

Zrédto: opracowanie wiasne.

Przedstawiony na rysunku 2 wykres nachylenia linii regresji codziennych doswiad-
czen religijno-duchowych i poczucia opuszczenia przez Boga ukazuje, ze biorgc pod
uwage poziom deklarowanej wiary, zwigzek miedzy codziennymi doswiadczeniami re-
ligijno-duchowymi a poczuciem opuszczenia przez Boga nie jest jednakowy. Relacja
miedzy codziennymi doswiadczeniami religijno-duchowymi a poczuciem opuszczenia
przez Boga jest silniejsza w przypadku osob, ktore stabiej deklarujg swojg wiare (-1 SD,
B=0,45,SE=0,03,{=14,38, p <0,001) nizw przypadku oséb, ktérych deklaracja wiary
jest silniejsza (+1 SD, B = 0,23, SE = 0,04, t = 6,04, p < 0,001).

Whioski

Jak pokazaty wczesniejsze badania (zob. Prusak i Wasiewicz, 2021), poczucie opuszcze-
nia przez Boga nie jest doswiadczeniem sporadycznym wsrdd polskich katolikow (ponad
80% respondentéw doswiadczyto go przynajmniej raz w swoim zyciu) i wyzwalane jest
przez rézne czynniki — zarébwno zewnetrzne (najczesciej bolesna strata, choroba, zy-
ciowa tragedia), jak i wewnetrzne (dyspozycyjne), np.: osobiste problemy emocjonalne,
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kryzysy wiary itp. Pte¢ nie okazata sie predyktorem tego typu doswiadczen, zaobserwo-
wano natomiast, ze poczucie nieobecnosci Boga byto negatywnie skorelowane z wie-
kiem (—0,105**, p < 0,01) — tak wiec miato ono miejsce rzadziej wraz z uptywem lat (por.
Prusak i Wasiewicz, 2021). Poniewaz niektére badania sugerowaty wynik odwrotny, tzn.
doswiadczenie bliskosci Boga wraz z wiekiem wyraznie stabnie (por. Grom, 2019), raz
jeszcze zostata poddana weryfikacji hipoteza o relacji pomiedzy wiekiem a poczuciem
bliskosci/opuszczenia przez Boga, ktérej miarg byta intensywnos$¢ i roznorodnosé co-
dziennych doswiadczen religijno-duchowych.

Przeprowadzone badanie pokazato, ze wraz z wiekiem osoby przezywajg wiecej do-
Swiadczen religijno-duchowych zwigzanych z percepcjg transcendencji w codziennym
zyciu (,bliskoscig Boga”), majg sktonnosé do percypowania swojego poziomu wiary jako
wyzszedo i jednoczes$nie intensywniej doswiadczajg poczucia opuszczenia przez Boga.
Wyniki te sugeruja, ze poczucie obecnosci Boga nie musi stabng¢ wraz z wiekiem, po-
niewaz pod wzgledem emocjonalnym (przezyciowym) wiara cztowieka dorostego moze
rozwija¢ sie bardzo réznie — co zgodne jest z wynikami innych badan (por. Grom, 2019;
Saroglou, 2021). Im jest ona ,gtebsza”, tym silniej powigzana jest z r6znorodnoscig i cze-
stotliwoscig doswiadczen religijno-duchowych, co jest zgodne z wczesniejszymi ustale-
niami (por. Underwood, 2013). Mozna wiec powiedzie¢, ze poczucie opuszczenia przez
Boga nie jest zwigzane z dynamika rozwoju religijnego w linearny i negatywny sposéb,
poniewaz doswiadczenie blisko$ci Boga wraz z wiekiem wyraznie nie stabnie.

Analiza regresji potwierdzita, ze intensywnos$¢ deklarowanej wiary oraz obecno$c
codziennych doswiadczen religijno-duchowych sg predyktorami poczucia nieobecnosci
Boga, a moderatorem tego zwigzku moze by¢ deklarowany poziom wiary. Im stabsza
autodeklaracja wiary, tym silniejszy negatywny zwigzek pomiedzy poczuciem nieobecno-
$ci Boga a obecnoscig codziennych doswiadczen religijno-duchowych, co mozna rozu-
mie¢ w ten sposob, ze niski poziom codziennych doswiadczen duchowych w przypadku
o0s6b deklarujgcych stabszg wiarg wskazywac¢ moze na czestsze u nich doswiadczenie
poczucia nieobecnosci Boga, niz ma to miejsce u oséb z deklaracja silniejszej wiary.
W tym wypadku owo poczucie nieobecnosci Boga jest silnie powigzane ze sposobem
przezywania wiary, ktéra — jak sugerujg otrzymane wyniki — nie stwarza poczucia silnej
wigzi z Bogiem. Z kolei w przypadku oséb ,gteboko wierzacych” relacja pomiedzy co-
dziennymi doswiadczeniami religijno-duchowymi a poczuciem opuszczenia przez Boga
jest stabsza, gdyz ich wiez z Bogiem jest silniejsza. Rdwnoczesnie jednak sita tej wiezi
sprawia, ze do$wiadczenie poczucia nieobecnosci Boga jest przezywane tutaj pozytyw-
nie. Analizujac relacje pomiedzy poziomem deklarowanej wiary (jej ,sita” czy ,gtebig”)
a poczuciem opuszczenia przez Boga, nalezy jednak pamietaé, ze uzyte w badaniu na-
rzedzie (SOPB) zaktada, ze poczucie opuszczenia przez Boga ma pozytywne znaczenie
w religijnosci badanej osoby. Wysokie wyniki na owej skali sugeruja, ze mamy do czy-
nienia z osobg, ktéra gteboko wierzy, ze Bog jest obecny w jej zyciu, ufa Mu, bardzo za
Nim teskni i stara sie ponownie nawigza¢ z Nim bliskg relacje. Obecng trudng sytuacje
traktuje jako zachete do pogtebienia swojej wiary, a nie kare ze strony Boga czy odrzu-
cenie (por. Gtaz, 2021b).
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Niniejsze badanie stawiato sobie za cel identyfikacje czynnikéw wptywajgcych na do-
Swiadczenie poczucia nieobecnoéci Boga wsrdd katolikéw. Analizy Sciezkowe wskazaty,
ze w przypadku badanej grupy predyktorami poczucia nieobecnosci Boga sg codzienne
doswiadczenia religijno-duchowe oraz deklarowana wiara, a moderatorem zwigzku po-
miedzy codziennymi doswiadczeniami religijno-duchowymi a poczuciem opuszczenia
przez Boga moze by¢ poziom owej wiary. Autodeklaracja wiary okazata sie wiec istot-
ng zmienng w interpretacji badanych korelacji. Biorgc pod uwage jej znaczenie, nalezy
jednak pamieta¢, ze w przypadku takiej autodeklaracji, bez odniesienia jej do innych
zmiennych kontrolnych badajgcych religijnos¢ indywidualng, nie wiadomo, do czego
i w jakim zakresie badani odnoszg ,site” czy ,gtebie” swojej wiary. Chociaz w przypad-
ku badanej grupy wyznacznikiem poziomu/sity deklarowanej wiary byta intensywnos$¢
i roznorodnos¢ codziennych doswiadczen religijno-duchowych, potrzebne sg dalsze
badania, w ktorych operacjonalizacja wiary bedzie w stanie wskazac¢ na inne przejawy
religijnosci indywidualnej, ktére mogtyby powiedzie¢ co$ wiecej o psychologicznych ko-
relatach poczucia opuszczenia przez Boga.

Nie bez znaczenia dla interpretacji otrzymanych wynikéw jest rowniez zréwnanie
w skali SPOB poczucia nieobecnosci Boga z dojrzato$cig wiary. Otrzymanie wysokich
wynikéw na tej skali sugeruje bowiem ponadprzecietng ,zazyto$¢ z Bogiem”, a nie tylko
normatywny charakter poczucia nieobecnosci Boga w rozwoju wiary u katolikéw. Z tego
wzgledu kolejne badania powinny uwzgledni¢ bardziej wrazliwe narzedzia do pomiaru
poczucia opuszczenia przez Boga wsrdd osab religijnych (wierzacych), ktére wskazaty-
by takze na inne czynniki zwigzane z tym doswiadczeniem i mogtyby mie¢ na przykfad
negatywny charakter. Tego typu mozliwo$¢ sugerujg klasycy duchowosci chrze$cijan-
skiej, na ktorych dzietach oparta jest teoria stojgca za stworzeniem skali SPOB (por.
Gtaz, 2021b). W tym celu poczucie opuszczenia przez Boga mogtoby by¢ badane pod
katem jego zwigzku z oschfo$cig duchowg (Blssing i in., 2013) oraz czynnikami dyspo-
zycyjnymi. Tak postawione ztozone pytania badawcze umozliwig jednoczesne modelo-
wanie wielu zaleznosci (przy wykorzystaniu np. SEM) i petniejszy opis eksplorowane-
go zjawiska. Doswiadczenie opuszczenia przez Boga jest bowiem trudnym (bolesnym)
doswiadczeniem emocjonalnym i moze trwac dtugo (powyzej roku) bez koniecznosci
wspotwystepowania zaburzeh nastroju (np. depresji) (por. Prusak i Wasiewicz, 2021).
Interpretowane jako rodzaj zmagania z boskoscig (por. Pargament i Exline, 2022) moze
mie¢ zaréwno pozytywne, jak i negatywne efekty w zyciu jednostki. Wyniki niniejszych
badan majg wiec réwniez implikacje praktyczne w kontekscie pracy klinicznej ze zma-
ganiami religijno-duchowymi i powinny by¢ dalej prowadzone w celu gtebszego zrozu-
mienia zwigzkéw pomiedzy napieciami psychologicznymi a rozwojem duchowym.
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