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Editorial:
Pedagogical and Educational Consequences
of the Anthropocene

The concept of the Anthropocene formulated at the beginning of the 215t century by Paul
Crutzen and Eugene Stoermer, has been permanently located in the transdisciplinary
lexicon of the earth sciences, social sciences, humanities, and art. It points to such a di-
mension of human agency that is profoundly and irreversibly transforming the biosphere
and geological time. The current situation is connected with the climate change, ecologi-
cal catastrophes, biodiversity loss, the so-called sixth extinction, and global capitalism,
along with the associated phenomenon of polycrisis, prompts reflection on the complex
consequences of an anthropocentric worldview and a revision of existing models of
thought and activities. The world is no longer a background for exclusively human ac-
tivity; it emerges as a dense network of relationships in which humans, animals, plants,
technologies, and hybrid entities co-create the living conditions of all ecosystems. This
shift of perspective has pedagogical consequences: it requires new languages, new
ethics, and new practices. Among all the sciences, pedagogy also learns to recognize
these new conditions, name them, and contextualize, and based on them, undertake
courageous attempts of post-anthropocentric educational transformations. This volume
provides a brief overview of such recognitions and attempts. Alongside themes of gre-
enwashing, climate antinatalism, critical pro-climate education, climate literacy, and the
educational role of media in the Anthropocene, it also includes evidence of explorations
of non-anthropocentric philosophies and theories constructed on the edge of the natu-
ral sciences, social sciences, humanities, and techno-sciences. It also deals with the
issues of new postcolonial and post-anthropocentric methodologies, an epistemic reori-
entation toward nonhuman subjects, non-anthropocentric pedagogies, and educational —
holistic, hybrid, and performative — multispecies communities, created on based on the
theories of networks, relationality, and wildness. With its diverse themes, threads, and
non-anthropocentric, or even post-anthropocentric, tropes and intuitions, this volume
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contributes to a broad discussion on the tasks of pedagogy and the role of education
in the complex times of polycrisis and the (post)Anthropocene. We highly recommend
these interesting literature subjects, and, we hope, inspiringly woven net of anthropo-
centric and pedagogical reflections.

Monika Humeniuk
Agnieszka Kaczor
Issue Editors
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Edytorial:
Pedagogiczne i edukacyjne konsekwencje antropocenu

Pojecie antropocenu sformutowane z poczgtkiem XXI w. przez Paula Crutzena i Eugene’a
Stoermera na dobre zagoscito w transdyscyplinarnym stowniku nauk o ziemi, nauk spo-
tecznych i humanistycznych oraz nauk o sztuce. Wskazuje ono na ten wymiar sprawczo-
$ci cztowieka, ktéry dogtebnie i nieodwracalnie przeksztatca biosfere i czas geologicz-
ny. Obecna sytuacja zwigzana ze zmianami klimatycznymi, katastrofami ekologicznymi,
utratg bioréznorodno$ci, tzw. széstym wymieraniem gatunkéw czy globalnym kapitali-
zmem oraz zwigzane z tym zjawisko polikryzysu sktania do myslenia o ztozonych kon-
sekwencjach antropocentrycznego swiatopogladu i rewizji dotychczasowych modeli my-
$lenia i dziatania. Swiat przestaje by¢ tlem dla wylgcznie ludzkiej aktywnosci, jawi sie
jako gesta siec relacji, w ktorej ludzie, zwierzeta, rosliny, technologie i byty hybrydowe
wspottworzg warunki zycia wszystkich ekosystemoéw. To przesunigcie perspektywy ma
konsekwencje pedagogiczne: wymaga nowych jezykéw, nowych etyk i nowych praktyk.
Posréd wszystkich nauk rowniez pedagogika uczy sie te nowe warunki rozpoznawac,
nazywac, kontekstualizowa¢ i na ich gruncie podejmowaé odwazne préby postantropo-
centrycznych transformacji edukacyjnych. Niniejszy tom stanowi krétki przeglad takich
wiasnie rozpoznan i prob. Obok watkéw greenwashingu, klimatycznego antynatalizmu,
krytycznej edukaciji proklimatycznej, klimatycznych kompetencji czy edukacyjnej roli
mediéw w antropocenie znalazty sie w nim rowniez Swiadectwa eksploracji nieantropo-
centrycznych filozofii i teorii budowanych na pograniczach nauk przyrodniczych, spo-
tecznych, humanistycznych i technonauk. Podejmowane sg w nim watki nowych postko-
lonialnych i postantropocentrycznych metodologii, epistemicznej reorientacji w kierunku
podmiotéw nie-ludzkich, pedagogik nieantropocentrycznych, a takze edukacyjnych — ho-
listycznych, hybrydowych i performatywnych — spotecznosci wielogatunkowych tworzo-
nych na podstawie teorii sieci, relacyjnosci i dzikosci. Prezentowany tom réznorodnoscig
podejmowanych tematéw, watkéw i nieantropocentrycznych czy wrecz postantropocen-
trycznych tropdw i intuicji wpisuje sie w szeroka dyskusje nad zadaniami pedagogiki
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i rolg edukacji w skomplikowanych czasach polikryzysu i (post)antropocenu. Gorgco
rekomendujemy Panstwu lekture tej interesujacej i, mamy nadzieje, inspirujgco utkanej
sieci okotoantropocentrycznych i pedagogicznych refleksii.

Monika Humeniuk
Agnieszka Kaczor
Redaktorki tematyczne
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The Anthropocene as a Crisis of Educational Thought
Antropocen jako kryzys mysli edukacyjnej

ABSTRACT

RESEARCH OBJECTIVE: The article is to analyze the pedagogical responses to the Anthropo-
cene challenges and to recognize the limits of dominant ways of incorporating ecological issues
into education. The Author proposes a non-instrumental and non-anthropocentric orientation of
educational instead of the only one normative concept

THE RESEARCH PROBLEM AND METHODS: The article addresses the risks connected with
pedagogical “responses” to the Anthropocene and notions enabling their critical analysis. It is a the-
oretical and philosophical study based on critical reading of educational discourse and interpreta-
tion of the concepts of Hannah Arendt, Gert Biesta, and the concept of scholé.

THE PROCESS OF ARGUMENTATION: The argumentation identifies four ideal-typical pitfalls:
instrumentalization of education, one-sided understandings of responsibility, denial of young peo-
ple’s lived experience, and the assumption of a “happy ending.” Then, it develops an alternative
understanding of education (natality, subjectification, and the scholé), and suggests its posthu-
manist revision.

RESEARCH RESULTS: The education subordinated to remedial goals tends to reproduce logics
of control and efficiency. The proposed framework supports introducing “newcomers” to the world
without imposing a single narrative, having considered the relational and more-than-human char-
acter of educational practices.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH: Edu-
cation in the Anthropocene is not tasked with saving the planet but with creating conditions for re-
sponsible, critical, and creative relations with the world. The article offers conceptual tools for non-
anthropocentric pedagogy grounded in subjectivity, attentiveness, and relationality.

— KEYWORDS: ANTHROPOCENE, PHILOSOPHY OF EDUCATION,
NON-ANTHROPOCENTRIC PEDAGOGY, POSTHUMANISM, SCHOLE

Suggested citation: Chutoranski, M. (2026). The Anthropocene as a Crisis of 1 1
Educational Thought. Horizons of Education, 25(73), 11-21. https://doi.org/10.35765/
hw.2026.2573.03
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STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest analiza pedagogicznych odpowiedzi na wyzwania antropo-
cenu oraz rozpoznanie ograniczen dominujgcych sposobow wigczania problematyki ekologicznej
do edukac;ji. Autor proponuje nieinstrumentalne i nieantropocentryczne ujecie edukacji zamiast
jednej normatywnej koncepciji.

PROBLEM | METODY BADAWCZE: Artykut dotyczy ryzyk zwigzanych z pedagogicznymi ,od-
powiedziami” na antropocen oraz poje¢ umozliwiajgcych ich krytyczng analize. Ma charakter teo-
retyczno-filozoficzny i opiera sie na krytycznej analizie dyskursu edukacyjnego oraz interpretacji
koncepcji Hannah Arendt, Gerta Biesty i idei scholé.

PROCES WYWODU: Wywdd identyfikuje cztery putapki: instrumentalizacje edukacji, jednostron-
ne ujmowanie odpowiedzialnosci, zaprzeczanie doswiadczeniom miodych oraz zatozenie ,szczgs-
liwego zakonczenia”. Nastepnie rozwija alternatywne rozumienie edukacji (natalno$¢, upodmioto-
wienie, scholé) i proponuje jego posthumanistyczng korekte.

WYNIKIANALIZY NAUKOWEJ: Edukacja podporzadkowana celom naprawczym sprzyja repro-
dukgji logik kontroli i efektywnos$ci. Zaproponowane ujecie umozliwia myslenie o wprowadzaniu
L,nowo przybylych” w $wiat bez narzucania jednej narracji, z uwzglednieniem relacyjnego i wiecej-
-niz-ludzkiego charakteru praktyk edukacyjnych.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Edukacja
W antropocenie nie ma za zadanie ratowac planety, lecz tworzy¢ warunki dla odpowiedzialnych,
krytycznych i tworczych relacji ze $wiatem. Artykut proponuje narzedzia pojeciowe dla pedagogiki
nieantropocentrycznej, zakorzenionej w podmiotowosci, uwaznosci i relacyjnosci.

— SLOWA KLUCZOWE: ANTROPOCEN, FILOZOFIA EDUKACJI, PEDAGOGIKA
NIEANTROPOCENTRYCZNA, POSTHUMANIZM, SCHOLE

Introduction

In 2000, Paul Crutzen and Eugene Stoermer proposed the term Anthropocene to describe
the present geological epoch, drawing attention to the unprecedented scale of human
impact on the Earth system. Since the Industrial Revolution, they argued, humanity has
become a dominant geological force, reshaping the planet through urbanization, large-
scale resource extraction, species extinction, and the emission of greenhouse gases.
These processes have reached a geological scale, producing changes that are both du-
rable and potentially irreversible. Contemporary life is thus marked by accelerating biodi-
versity loss, climate destabilization manifested in melting glaciers and extreme weather
events, profound landscape transformations, and pervasive environmental pollution.
What challenges does this unsettling reality pose for education? A common response
points to the need for forms of education that foster ecological awareness, critical thinking,

1 2 Horyzonty Wychowania/Horizons of Education, 2026, Vol. 25, No. 73, 11-21



The Anthropocene as a Crisis of Educational Thought

civic responsibility, and readiness for action. Such concerns translate into questions about
the place of ecological issues within curricula, public pedagogies, cultural practices, and
broader environments of socialization.

In this article, | argue that while such responses are undoubtedly important, they
remain insufficient. The Anthropocene calls for a less conventional educational reac-
tion — one that involves rethinking not only the aims, contents, and methods of educa-
tion, but also the very logics through which education is expected to operate and exert
influence. What is required are new, non-anthropocentric narratives of the world and
of education that critically engage with the limits of humanism. Paradoxically, however,
these cannot be narratives imposed upon the young.

In my earlier work, | have examined the principles underlying pedagogical anthropo-
centrism and their limitations, arguing for the analytical inclusion of non-human actors
within educational processes (Chutoranski, 2020, 2022). This article continues that line
of inquiry within the field of non-anthropocentric pedagogy by asking what problems
emerge when education attempts to respond pedagogically to the crises of the so-called
“age of humanity.” The guiding question of the article is therefore not simply how edu-
cation should respond to the Anthropocene, but how the Anthropocene challenges the
very ways in which education is thought.

| first outline four ideal-typical pitfalls that shape pedagogical responses to the Anthro-
pocene, then develop a non-instrumental account of education (Arendt, Biesta, scholé)
and propose a posthumanist revision in light of more-than-human conditions of educa-
tional encounter.

Attempts to confront the climate crisis pedagogically, even when motivated by the
best of intentions, frequently reproduce modes of thinking that are themselves part of
the problem. It is to these modes of thinking — and their pedagogical implications — that
the following analysis turns.

The four pitfalls discussed below are not intended as empirical classifications of ed-
ucational practices, but as ideal-typical figures that make visible dominant logics shap-
ing pedagogical responses to the Anthropocene. Their selection reflects a theoretically
informed judgment about which tendencies are most consequential for contemporary
educational thought.

Instrumentalization of Education

One of the most serious risks shaping pedagogical engagements with the Anthropo-
cene is the reduction of education to a tool for achieving goals defined outside edu-
cation itself — whether these are the interests of the labor market, state ideology, or,
in this case, the imperative of “saving the planet.” When education becomes instru-
mentalized in this way, it is framed primarily as a technical means for efficiently deliv-
ering the “right” knowledge, skills, and values, assumed to lead to desired changes
in individual behavior.

Horyzonty Wychowania/Horizons of Education, 2026, Vol. 25, No. 73, 11-21 1 3
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Such a mode of thinking privileges efficiency and control while marginalizing ques-
tions of meaning and purpose, including values such as freedom and subjectivity. De-
spite its declared aims, it reproduces a logic of domination over nature — both external
and internal. Knowledge, competencies, and even students themselves are treated as
instruments for achieving externally defined ecological objectives.

Under these conditions, education risks losing its critical and emancipatory potential
and becoming a vehicle of ideological compulsion. Rather than functioning as a space
of dialogue, it is transformed into a mechanism for shaping “docile bodies,” functionaliz-
ing identities and appropriating emancipatory logics in ways reminiscent of the dynam-
ics described by Foucault (Chutoranski, 2013; Starego, 2016). From this perspective,
even seemingly innocent questions addressed to children — such as “Do you sort your
waste?” — can be recognized as carrying an oppressive dimension (Armiero & De An-
gelis, 2017).

This critique does not deny the importance of education or the role it can play in
times of environmental crisis. What is called into question, however, is the conviction
that combating climate change can — or should — become the overarching aim organiz-
ing educational practice. When education is mobilized as an instrument in the struggle
for a “more-than-human world,” it risks reproducing, at the level of its operative mecha-
nisms (methods, logics of influence), the same instrumental relation to the world that
characterizes economic systems expanding into ever new domains of planetary life.

This tendency forms part of a broader process described by scholars as educationali-
zation (Bridges, 2008; Hodgson, 2008; Simons & Masschelein, 2008; Czyzewski, 2013;
Marynowicz-Hetka, 2013). Educationalization refers to the attribution of a universal re-
medial function to educational institutions such as schools, positioning them as solu-
tions to complex social problems. Rather than undertaking costly and politically difficult
structural reforms, governments often produce the illusion of problem-solving — whether
in relation to poverty, unemployment, or climate crisis — by shifting responsibility onto
teachers and educational systems.

A further argument against treating education as a primary weapon against climate
catastrophe lies in an exaggerated optimism about its transformative power. Educational
change operates on generational timescales, and its translation into legal, organizational,
and ecological effects would likely take decades, while ecological disruption is unfolding
in the present. This temporal mismatch calls into question the adequacy of education as
a primary response to the crisis.

A critique of instrumentalization therefore calls for a broader reflection on whether
education can be understood through logics other than instrumental ones, and if so, to
what extent (see Szkudlarek, 2023). It also raises the question of whether there are better
and worse ways of instrumentalizing education. In this article, however, | limit myself
to the claim that education should not be subordinated to the task of solving ecological
problems.
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One-Sidedness

The concept of the Anthropocene, originating in the natural sciences, is problematic
from a humanistic and educational perspective. By speaking of “the human” as an ab-
stract and undifferentiated whole, the term tends to obscure fundamental historical, po-
litical, and social differences. This homogenized image of “humanity” makes it difficult
to recognize the asymmetrical distribution of responsibility and culpability for the current
ecological crisis (Bonneuil & Fressoz, 2016; Binczyk, 2018; Chwatczyk, 2018; Moore,
2016). As a result, concrete historical processes — such as colonialism, the expansion
of capitalism, and the subordination of nature to the logic of profit — that have produced
the conditions of the present crisis recede from view.

Speaking of “humanity” in general thus risks dissolving responsibility by distribut-
ing it evenly across all people, while simultaneously concealing the fact that the con-
sequences of environmental degradation are borne most heavily by those who have
contributed least to its causes. This applies in particular to populations in the Global
South, Indigenous communities, and other marginalized groups (Bonneuil & Fressoz,
2016).

To illustrate this complexity, | turn briefly to a personal example. | grew up in a small
town that, in the late 1980s, was connected to the nearest city by several daily bus routes.
During the 1990s, these connections were gradually eliminated, leaving the town effec-
tively cut off from public transportation. In order to reach workplaces, medical services,
or schools, residents began purchasing old, highly polluting cars imported from Western
Europe. For many, this was neither a cultural choice nor an expression of aspiration — it
was a necessity.

This example is not evidence but a heuristic reminder that ecological responsibility
is mediated by infrastructural and socio-economic conditions. Ecological problems are
entangled with equality and justice; treating “humanity” as a single agent can shift re-
sponsibility onto those with the least capacity to shape environmental outcomes.

Denial of Youth Experience

Among the pathologies of educational discourse in the Anthropocene, one is particularly
insidious: the practice of imposing nostalgic narratives upon younger generations. Re-
current lamentations over “real winters” or “untouched forests” construct the lived real-
ity of the young as a space defined by permanent loss and deprivation. The world they
inhabit is presented as an impoverished and inferior version of a world that has already
been lost. The result is not only alienation, but also the internalization of the belief that
their lives are marked by an irreversible loss of something they have never themselves
experienced.

This constitutes a failure of pedagogical hermeneutics — an inability on the part of
adults to make a serious attempt to understand the world from the perspective of those
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who are only just arriving in it. Adult nostalgia, focused on mourning the past, produc-
es a form of blindness to the very real forms of suffering experienced by young people,
including ecological anxiety (eco-anxiety), solastalgia (Albrecht, 2005), and pervasive
feelings of hopelessness. The monologue of the older generation about loss can thus
drown out dialogue about present and lived suffering.

Moreover, teaching young people that their world is merely a pale shadow of former
glory effectively deprives them of permission to care for it. It is difficult to take respon-
sibility for a world one has been taught to despise or to regard with contempt. Perhaps,
then, what is needed in place of a pedagogy of fear and indebtedness is an affirmative
pedagogy — one that validates young people’s lived experiences and supports them in
critically and creatively inhabiting the world as it is: their only home.

The Happy Ending Fallacy

The final problem | wish to address concerns a failure to take seriously the warnings
that are communicated to young people. Despite the prevalence of catastrophic narra-
tives, educational discourse often operates on the implicit assumption that catastrophe
will ultimately not occur. A hopeful resolution is quietly presupposed. But what if it is al-
ready too late for effective remedial action?

This unsettling question is forcefully raised by Jem Bendell (2018) in his concept of deep
adaptation. Drawing on available climate data, Bendell argues that we must confront the
likelihood of profound social disruption and systemic collapse. While this position remains
controversial, its significance for educational thought lies less in its predictive certainty than
in the challenge it poses to pedagogical optimism and future-oriented assumptions.

The notion of deep adaptation shifts attention away from prevention toward forms
of reflection that are existential as well as practical. The aim is no longer the resto-
ration of “normality,” but a radical revaluation of priorities and the cultivation of resil-
ience — the capacity to adapt to radically altered conditions of life, including the devel-
opment of practical skills necessary for survival. If such scenarios are taken seriously,
education can no longer focus exclusively on fostering care for nature; it must also
reckon with questions concerning human survival in conditions imagined as “after
catastrophe.”

From this perspective, the pedagogical response to the Anthropocene only partially
overlaps with questions about cultivating respect for nature. It also involves confronting
the possibility that education may be called upon to prepare newcomers not for a re-
paired world, but for a damaged and unstable one — without recourse to reassuring nar-
ratives of inevitable recovery or happy endings.
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The Anthropocene for the Newcomers

How, then, might education respond to the challenges of the Anthropocene while avoid-
ing the pitfalls outlined above? The proposal developed here may appear paradoxical,
as it draws simultaneously on the “conservative” thought of Hannah Arendt and on criti-
cal posthumanist perspectives. | argue that an adequate response does not lie in the
further intensification of instrumental educational interventions, but rather in a renewed
reflection on the fundamental conditions of education itself.

In Between Past and Future, Hannah Arendt (2006) writes that when a child enters
the human world, they occupy a dual position: they are both a being in the process of
becoming and someone radically new to the world. From this condition of “newness” —
natality — follows a double pedagogical responsibility: responsibility for the child’s devel-
opment and responsibility for the continuity of the world. The task of education is thus
simultaneously to “protect the child from the world and the world from the child.” The
child must be protected so that their potential can unfold; the world must be protected
from the potentially disruptive force of what is new.

According to Arendt, the institution entrusted with mediating this tension is the school.
The school functions as a transitional space in which teachers, as representatives of
the world, responsibly introduce newcomers to an existing reality. Their authority de-
rives not from coercion, but from their willingness to assume responsibility for the world
as a whole. This Arendtian “pedagogical conservatism” is not a political stance, but an
ethical one: it is a necessary condition for enabling new generations to take up the task
of transforming the world creatively rather than destructively.

How, however, can this task be realized without slipping into authoritarianism or
indoctrination? Here, the work of Gert Biesta (2022) offers an important orientation.
Critiquing contemporary obsessions with measurable outcomes, Biesta reminds us
that the purposes of education extend beyond qualification and socialization to in-
clude subijectification — the coming into presence of the individual as a subject of their
own life in and with the world. Central to this view is a shift away from learner-centred
models toward a perspective in which the world itself “speaks” and addresses ques-
tions to the learner. The key pedagogical gesture is not control, but pointing. The call
“You — look there!” invites attention toward a particular aspect of the world without de-
termining how the learner should respond. What is at stake in this gesture, as Biesta
emphasizes, is freedom — not freedom as the realization of one’s desires, but freedom
as the capacity to encounter the world responsibly and to respond to its call (Biesta
2022, p. 88).

This vision is further complemented by the concept of the school as scholé, devel-
oped by Jan Masschelein and Maarten Simons (2013). Scholé denotes a form of “free
time” released from the imperatives of productivity and market competition. In fulfilling
this function, the school performs an act of “profanation” of knowledge: it frees knowl-
edge from its immediate utility and renders it publicly available as an object of study
and fascination for its own sake. Mathematics is not taught in order to calculate loan
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repayments, nor economics to draft business plans. Rather, students are enabled to
form an authentic, non-instrumental relation to what is studied.

Within the context of the present argument, scholé offers a way of protecting educa-
tion from the pedagogical colonization of crisis. Instead of burdening students with a par-
alyzing responsibility for “saving the planet,” the school as scholé suspends this impera-
tive. It creates conditions for calm, sustained, and critical study of the complex natural,
political, and economic relations that have produced the current situation. In doing so,
it protects students from what might be called the “tyranny of the Anthropocene” — an
overwhelming narrative of catastrophe that forecloses horizons of thought and action.

Posthumanizing Arendt

If the Anthropocene can be understood as a crisis of educational thought, it is also a crisis
of “the world” into which newcomers are introduced. Hannah Arendt’s account power-
fully articulates education as responsibility for the continuity of the world and for those
who are newly arriving within it. Yet, her conception of worldliness largely presupposes
a world that is human in its constitution and addressability. A posthumanist revision does
not reject Arendt’s concern with natality and responsibility; rather, it asks what it means
to educate newcomers in a world whose conditions of continuity and disruption are ir-
reducibly more-than-human.

Posthumanist and new materialist perspectives (Barad, 2007; Bennett, 2010; Brai-
dotti, 2013; Latour, 2010) converge on the claim that education is always embedded in
material, more-than-human assemblages of practice (Fenwick & Edwards, 2010; Snaza
& Weaver, 2014). Pedagogical practices are co-constituted by a heterogeneous array of
actors — spaces, technologies, objects, and biological processes — rendering education
“ontologically messy” and resistant to reduction to purely interpersonal relations. From
this perspective, every pedagogical act is always already more-than-pedagogical: it mo-
bilizes material actors — books, desks, digital infrastructures, and even the biological life
inhabiting the bodies of teachers and students — which do not merely form a background
but actively participate in the collective effort of world-making.

This insight complicates any attempt to treat education as a purely symbolic or dis-
cursive practice. Even those pedagogical projects that seek to suspend productivity and
instrumental rationality — such as Gert Biesta’s emphasis on freedom or Masschelein
and Simons’s conception of scholé — remain dependent on more-than-human conditions
that exceed educational intention. Educational encounters are thus always shaped by
relations that extend beyond the human, even when their explicit aim is to protect the
educational space from external economic or political demands.

Posthumanist critiques of anthropocentrism further challenge the view of subjectiv-
ity as an intrinsic human property. Instead, subjectivity appears as an effect of relations
emerging within multispecies and socio-material constellations (Braidotti, 2013). Reject-
ing an essentialist account of the subject does not require abandoning subjectivity as an
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ethical or political category (Nowak 2019). Rather, it opens the possibility of understand-
ing subjectivity as relational, processual, and contingent — without grounding pedagogy
in a strict Arendtian separation between the human world and the natural realm.

Read through this lens, Biesta’s pivotal pedagogical gesture — “You, look there!” —
can be understood as an invitation to attend to the more-than-human assemblages
through which the world addresses learners in the Anthropocene. The act of pointing
does not merely direct a pre-given subject toward an external object; it stages an en-
counter in which subjectivity itself emerges through relational engagement with a world
that is a contested and dynamic constellation of agencies. In this reading, the “you” ad-
dressed in pedagogical practice no longer designates a self-contained individual, but
a multiplicity that achieves temporary coherence through repeated interactions.

For these reasons, while Arendt's pedagogical conservatism and the idea of scholé
remain vital resources, they require a posthumanist correction. Such a revision fore-
grounds relationality and recognizes the pedagogical labor of non-human actors in
a world that newcomers always already encounter as more-than-human. Rather than
abandoning responsibility for the world, this approach reconfigures it — expanding re-
sponsibility beyond the human while preserving education as a unique space of open-
ness, freedom, and beginning.

Conclusion

This article has sought to show why the Anthropocene can be understood as a crisis of
educational thought as such. The pedagogical stakes of this crisis do not lie — contrary
to many prevailing assumptions — in education’s capacity to prevent or avert climate ca-
tastrophe. That challenge, perhaps the most consequential one facing our species, lies
elsewhere: in the domains of economics, technology, and politics.

The task of education, | have argued, is not to save the planet. What education can
do, however, is enable newcomers to begin again with the world. It can offer them op-
portunities to form their own relations with non-human beings and to develop their own
ways of making sense of the world — narratives that may be realistic without being dev-
astating. Yet in order to support young people in this way, we must first come to terms
with the complexity and entanglement of our own relations with non-humans.

This, above all, is a lesson for those of us who claim responsibility for the world —
a lesson that can no longer be deferred to future generations. To them, we have already
incurred a debt that can never be fully repaid.
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Posthumanistyczny zwrot w mysleniu o podmiotowosci.
Nowe mozliwosci dla edukacji nieantropocentrycznej
The Posthumanist Turn in Thinking About Subjectivity.
New Possibilities for Non-Anthropocentric Education

ABSTRACT

RESEARCH OBJECTIVE: The purpose of this study is to identify shifts in thinking about posthu-
man subjectivity and to reflect on their significance for non-anthropocentric education.

THE RESEARCH PROBLEM AND METHODS: The main research problem focuses on the
question of how the posthumanist shift in thinking about subjectivity opens new possibilities for
non-anthropocentric education. The analysis is based on the review of the literature, encompassing
both Polish and international sources on posthuman subjectivity and its educational implications.

THE PROCESS OF ARGUMENTATION: The analysis highlights several dimensions of posthu-
manist subjectivity: processual, relational, and intra-active, decentralized, embodied, and material
dimensions. Taking into consideration this perspective opens up new avenues for non-anthropo-
centric education, in which educational practices extend beyond exclusively human interactions to
include engagements with non-human beings, things, and environments. This view changes the
way of understandings of who the educational subject is, what educational practices entail, and
where they take place.

RESEARCH RESULTS: The findings suggest that the posthuman educational subject is co-con-
stituted by human and non-human entities, significantly repositioning the traditional roles of teach-
ers and learners. Educational practices thus emerge as spaces of co-creation and transformation
that reach beyond the classroom. This approach enables understanding non-anthropocentric edu-
cation as a practice of the shared worlds. The examples from practice (e.g., graphic assemblages,
dance workshops) illustrate possibilities for co-creating learning processes and enhancing sensi-
tivity to relationships among diverse educational actors.

CONCLUSIONS, RECOMMENDATIONS, AND APPLICABLE VALUE OF RESEARCH: In the
face of global ecological, social, and political crises, non-anthropocentric education appears not so
much as a need, but as a natural response to contemporary challenges. The analyses conducted
broaden the existing understanding of education by incorporating a posthumanist perspective, and
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their results may contribute to modifying teacher education programs as well as inspire the design
of new educational practices adapted to the challenges of the Anthropocene.

— KEYWORDS: POSTHUMANISM, SUBJECTIVITY, EDUCATIONAL SUBJECT,
NON-ANTHROPOCENTRIC EDUCATION, NON-ANTHROPOCENTRIC
PEDAGOGY

ABSTRAKT

CEL NAUKOWY: Celem niniejszych analiz jest ukazanie przesunie¢ w mysleniu o podmiotowosci
posthumanistycznej oraz refleksja nad jej znaczeniem dla edukaciji nieantropocentrycznej.

PROBLEM | METODY BADAWCZE: Gtéwny problem badawczy koncentruje sie na pytaniu,
w jaki spos6b posthumanistyczny zwrot w ujmowaniu podmiotowosci otwiera nowe mozliwosci dla
edukacji nieantropocentrycznej. Analiza zostata przeprowadzona na podstawie przegladu litera-
tury, obejmujacej zaréwno polskie, jak i zagraniczne opracowania dotyczgce posthumanistycznej
podmiotowosci i jej implikacji edukacyjnych.

PROCES WYWODU: Analiza pozwala wyrézni¢ kilka wymiaréw posthumanistycznej podmioto-
wosci: procesualny, relacyjny i intraaktywny, zdecentrowany, ucielesniony i materialny. Przyjecie
tej perspektywy otwiera nowe mozliwosci dla edukacji nieantropocentrycznej, w ktérej praktyki
edukacyjne wykraczaja poza relacje wytgcznie migdzy ludzmi, obejmujgc rowniez wspoétdziatanie
z bytami pozaludzkimi, rzeczami i Srodowiskami. Takie ujgcie zmienia sposéb rozumienia tego, kim
jest podmiot edukacyjny, czym sg praktyki edukacyjne i gdzie sie one wydarzaja.

WYNIKI ANALIZY NAUKOWEJ: Analizy wskazujg, ze posthumanistyczny podmiot edukacyjny
jest wspotkonstytuowany przez byty ludzkie i pozaludzkie, co znaczaco przeksztatca tradycyjne
role nauczycieli i ucznidw. Praktyki edukacyjne staja sie przestrzeniami wspélnego stwarzania sie
i transformaciji, wykraczajacymi poza klasy szkolne. Podejscie to pozwala zrozumie¢ edukacje nie-
antropocentryczng jako praktyke wspdéinych swiatéw. Przyblizone przyktady z praktyki (graficzne
asamblaze, warsztaty taneczne) pokazuja, ze mozliwe jest wspdlne stwarzanie sie i wrazliwo$¢ na
relacje migedzy ré6znymi aktorami edukacyjnymi.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: W obliczu
globalnych kryzyséw ekologicznych, spotecznych i politycznych edukacja nieantropocentryczna
jawi sie nie tylko jako potrzeba, ale jako naturalna odpowiedz na wspoétczesne wyzwania. Przepro-
wadzone analizy poszerzajg dotychczasowe rozumienie edukacji o perspektywe posthumanistycz-
ng, a ich wyniki mogg przyczyni¢ sie do modyfikacji programéw ksztatcenia nauczycieli i inspiro-
wac projektowanie nowych praktyk edukacyjnych dostosowanych do wyzwan epoki antropocenu.

— SLOWA KLUCZOWE: POSTHUMANIZM, PODMIOTOWOSC, PODMIOT
EDUKACYJNY, EDUKACJA NIEANTROPOCENTRYCZNA,
PEDAGOGIKA NIEANTROPOCENTRYCZNA
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Wprowadzenie

W ostatnich dekadach w naukach humanistycznych i spotecznych coraz wyrazniej za-
znaczajg sie podejscia kwestionujgce tradycyjng pozycje cztowieka jako autonomicznej,
nadrzednej istoty (Chutoranski, 2020; Obrycka, 2020, Lipowicz, 2017; Sharon, 2014).
Podwazajg one uprzywilejowang pozycje cztowieka i jego dominacje w swiecie, rozwi-
jajac debate o ,postcztowieku” (Braidotti, 2014), figurze, ktéra redefiniuje podmiotowosé
i sprawczo$¢, ukazujgc cztowieka jako jednego z wielu aktoréw splecionych z innymi
bytami biologicznymi, technologicznymi i materialnymi (Mendel, 2020). Postcztowiek nie
oznacza odejscia od cztowieka jako takiego, ale jest przesunieciem ku ujeciom, w kto-
rych dziatanie jednostki nie jest wytgcznym aktem samostanowigcego podmiotu, lecz
zawsze jest efektem uwikiania w szersze, dynamiczne sieci wspétzaleznosci. Figura
Lpostcztowieka” nie tylko demontuje ograniczenia humanizmu, ale otwiera tez przestrzen
do refleksji nad posthumanistyczng podmiotowoscig jako procesem stawania sie w rela-
cji z tym, co ludzkie i nie-ludzkie, ozywione i nieozywione (Engert i Schirkmann, 2021;
Rogalska-Marasinska, 2019). W konsekwencji pojawiajg sie pytania o formy podmio-
towosci mozliwe do wytonienia w posthumanistycznym ujeciu. Posthumanizm zacheca
tez do refleksji nad kondycja czlowieka: co to znaczy by¢ czlowiekiem? Czy kiedykol-
wiek bylismy ludzmi? Czy kiedykolwiek bedziemy? Czy powinnismy by¢? Jak nauczy¢
sie by¢ czlowiekiem, a moze raczej, jak oduczy¢ sie bycia nim (Herbrechter, 2021)?
W odpowiedzi na te pytania rozwija sie réwniez dyskurs pedagogiki nieantropocen-
trycznej, ktéra obejmuje zaréwno pedagogike bliskiego, jak i dalekiego zasiegu i opiera
sie na trzech zasadach wspdtistnienia i wspotodpowiedzialnosci: 1) nieoddzielania ludzi
od nie-ludzi, 2) zréznicowania w trosce o kolektywy, 3) usytuowania edukacji w $wie-
cie, a nie redukowania $wiata do edukacji (por. Chutoranski, 2020). Edukacja w tym
nurcie staje sie przestrzenig przemiany mys$lenia o podmiotowosci, w ktérej oduczamy
sie i ponownie uczymy sie, jak by¢ cziowiekiem (Herbrechter, 2021). Uwzgledniajgc
te przesuniecia w mysleniu o podmiotowosci posthumanistycznej, celem niniejszych
analiz jest ukazanie réznych sposoboéw jej rozumienia oraz refleksja nad jej znacze-
niem dla edukacji nieantropocentrycznej. Jako gtéwny problem badawczy postawiono
pytanie: W jaki sposéb posthumanistyczny zwrot w mysleniu o podmiotowosci otwiera
nowe mozliwosci dla edukacji nieantropocentrycznej? Ponadto okreslono trzy problemy
szczegotowe: 1) Jak posthumanistyczne podejscia przeksztatcajg rozumienie podmio-
tu edukacyjnego? 2) W jaki sposoéb redefiniowane sg praktyki edukacyjne w kontekscie
posthumanistycznego myslenia o podmiotowosci? 3) W jakich przestrzeniach zacho-
dzg nieantropocentryczne praktyki edukacyjne? Analizy tresci dokonano na podstawie
przegladu polskiej i zagranicznej literatury ukazujgcej zagadnienie posthumanistycznej
podmiotowosci w odniesieniu do edukac;ji nieantropocentrycznej. W tym celu poddano
analizie zasoby wybranych baz danych online oraz baz bibliotecznych, obejmujgce ar-
tykuty, rozdziaty w monografiach i ksigzki z tego zakresu. Proces wyszukiwania literatu-
ry realizowano w okresie od maja do lipca 2025 roku. Strategia wyszukiwania obejmo-
wata takie stowa klucze i wyrazenia jak: ,posthumanizm”, ,podmiotowos¢”, ,edukacja

Horyzonty Wychowania/Horizons of Education, 2026, Vol. 25, No. 73, 23-32 25



%71”&‘] /fﬂ‘ﬁﬁ/ﬂu&_ Matgorzata Ciczkowska-Giedziun
1 / 7

nieantropocentryczna”, wystepujgcych samodzielnie, jak i w kombinacjach. Kryteriami
wigczenia do analizy byty: bezposrednie odniesienie do kategorii podmiotowo$ci w ujeciu
posthumanistycznym oraz osadzenie rozwazan w obszarze refleksji na edukacjg nie-
antropcentryczng. Publikacje, ktore odnosity sie do posthumanizmu w sposob ogdiny,
bez wyraznego powigzania z problematykg podmiotowosci lub edukaciji, zostaty wytg-
czone z dalszej analizy. Na podstawie analizy tytutow, abstraktéw oraz petnych tekstow
wytoniono 29 prac naukowych, ktore spetniaty przyjete kryteria i postuzyty do przepro-
wadzenia analizy tresci i udzielenia odpowiedzi na postawione pytania.

Ztozone i réznorodne formy podmiotowosci posthumanistycznej

Pozostajgc w obszarze rozwazan posthumanizmu krytycznego i nowego materializmu,
podjeto prébe odczytania wybranych form podmiotowos$ci posthumanistyczne;j. Inspi-
rujgc sie pracami takich autorek jak Rosi Braidotti (2014), N. Katherine Hayles (1999),
Donny Haraway (2003), Karen Barad (2023), wyrézniono kilka jej wymiaréw: (a) pro-
cesualny — w stawaniu sie, (b) relacyjny, intraaktywny i wspotzalezny, (c) zdecentrowa-
ny, niesuwerenny, (d) ucielesniony, materialny. Podziat ten nie wyczerpuje wszystkich
mozliwych sposobow ujmowania i rozumienia podmiotowosci, ale wskazuje na jej klu-
czowe perspektywy.

W posthumanizmie podmiotowos¢ nie jest kategorig statg, ale bytem dynamicznym,
pozostajgcym w procesie ciggtego ,stawania sie” (Braidotti, 2014; Barad, 2023; Hara-
way, 2003). Czesto okreslana jest jako podmiotowos$¢ w ruchu, co oznacza, ze nie jest
ona dana raz na zawsze, lecz powstaje w interakcjach ze $wiatem, ujawniajac konkret-
ne formy bycia, a nie state tozsamosci (Richter, 2023; Sharon, 2014). Takie ujecie, roz-
wijane m.in. przez Braidotti (2014), Barad (2023) i Haraway (2003), zaktada, ze dotych-
czasowy stabilny podmiot zostaje zastgpiony ciggtym ,stawaniem sie”, ktére rozumiane
jest jako nierozigczne poznawanie i dziatanie.

Proces stawania sie nie zachodzi w izolacji. Podmiot konstytuuje sie w relacjach
i splataniu ze swiatem, dlatego istotne sg wymiary relacyjnosci, wspotzaleznosci i intra-
aktywnosci. Zaréwno Braidotti (2014), jak i Barad (2007) podkre$laja, ze podmiot wy-
tania sie w dynamicznych sieciach powigzan miedzy ludzi, innymi istotami, maszyna-
mi i formami materialnymi. Barad (2007) opisuje to jako ,gtebokie splatanie”, w ktérym
materia, czas i przestrzen sg ze sobg nierozigcznie zwigzane. Jej pojecie ciecia spraw-
czego (ang. agential cut) pokazuje, jak w relacjach wytaniajg sie réznice, zachowujgc
jednoczesnie wzajemne oddziatywania. Przyktadem tego moze by¢ granica miedzy pan-
stwami, ktéra cho¢ dzieli, to jednoczesnie umozliwia kontakt i wymiane (Richter, 2023).

W ujeciu posthumanistycznym cztowiek przestaje by¢ w centrum rozwazan onto-
logicznych, zostaje zdecentrowany, stajgc sie jednym z wielu bytéw funkcjonujacych
w zlozonej sieci relacji. Oznacza to, ze zakwestionowana zostaje tradycyjna ludzka
Swiadomosé, kreatywnos¢ i sprawczosé, rozumiana jako cechy wytgcznie ludzkie, na
rzecz ich poszerzenia na byty nie-ludzkie (Cudworth, Hobden, 2021; Sharon, 2014).
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Decentralizacja cztowieka oznacza zatem porzucenie wyobrazenia o nim jako niezmien-
nej istocie oddzielonej od zwierzat i materialnosci (Braidotti, 2014; Hayles, 1999), co ot-
wiera pytania o mozliwo$ci, napiecia i konflikty wynikajgce z relacji miedzy formami zycia
i dziataniami materialnymi, w ktérych cztowiek nadal odgrywa role (Engert i Schurkmann,
2021).

W mysli posthumanistycznej podmiotowos¢ jest zawsze ucielesniona i osadzona
w materialnosci. Ciato i materia sg aktywne i majg sprawczos¢. Oznacza to, ze nie ma
bytu bez materialnosci i ciata, a podmiot przestaje by¢ rozumiany jako wyraznie wyod-
rebniony umyst i ciato, rozmywajac sie w intra-akcjach ze srodowiskiem. Mowi sie wiec
o podmiotowosci ucielesnionej, ktérej nie da sie oddzieli¢ od ciata (Abrams, 2017), a tra-
dycyjne rozréznienie miedzy umystem i ciatem przestaje funkcjonowaé. Podmiotowosc¢
postludzka wyraza zatem forme odpowiedzialnosci, ktéra jest uciele$niona, osadzona,
czesciowa, oparta na silnym poczuciu relacyjnosci i prowadzi do tworzenia wspdlno-
towosci (Braidotti, 2014). Niewatpliwie wytonione wymiary podmiotowosci posthumani-
stycznej, jej procesualnosg, relacyjnosé¢, zdecentrowanie i ucielesnienie odstaniajg nowe
sposoby myslenia o ,ja” i ,innym”.

Posthumanistyczna podmiotowos$¢ w edukacji nieantropocentrycznej

Dotychczasowe rozwazania nad posthumanistycznym ujeciem podmiotowosci rodzg
pytanie o jej odzwierciedlenie w nieantropocentrycznych praktykach edukacyjnych, jed-
noczesnie przeksztatcajgc samo rozumienie podmiotu edukacyjnego, praktyk edukacyj-
nych i przestrzeni, w ktérych sie wydarzajg. Zastanawiajgc sie nad tym, kim jest podmiot
edukacyjny, ujawniajg sie wspomniane wymiary posthumanistycznej podmiotowosci,
w ktérych cztowiek staje sie jednym z wielu aktorow wspottworzgcych swiat. W eduka-
cji oznacza to, ze nauczyciele i uczniowie przestajg by¢ jedynymi aktorami i inicjatora-
mi procesu edukacyjnego, a podmiot edukacyjny jawi sie jako ztozone splatanie bardzo
roznych bytéw, ludzkich i pozaludzkich. W tym Swietle Swiat pozaludzki przestaje by¢
ttem edukaciji, a staje sie aktywnym uczestnikiem edukacyjnych relacji. O takim miedzy
innymi rozumieniu traktuje pierwsza zasada pedagogiki nieantropocentrycznej: ,Nie be-
dziesz oddzielat ludzi od nie-ludzi!” (Chutoranski, 2020, s. 57). Edukacja staje sie wow-
czas praktykg wiecej-niz-ludzkg, w ktdrej rosliny, zwierzeta, przedmioty, technologie czy
srodowiska staja sie petnoprawnymi aktorami (Chutoranski, 2020). Zachowanie symetrii
miedzy bytami ludzkimi i nie-ludzkimi pozwala na ich wspétudziat i wspotodpowiedzial-
nos¢ w praktykach edukacyjnych.

Myslenie o podmiotowosci posthumanistycznej jako procesie stawania sie w rela-
cjach pozwala inaczej spojrze¢ na praktyki edukacyjne. Jawig sie one jako przestrzen
wspolnego stwarzania sie i wzajemnej transformacji (Kouppanou, 2022), bedacej efektem
splatan réznych podmiotow i materii. Kluczowe jest tu uznanie, ze wszystkie podmioty
edukacyjne wnoszg rézne perspektywy i mozliwosci w procesie poznania. W edukacji nie
chodzi wigc o faworyzowanie jednych aktoréw wzgledem drugich, a raczej o ich mozliwie
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réwne wspdtistnienie w sieci edukacyjnej. Mysl ta nawigzuje do drugiej zasady peda-
gogiki nieantropocentrycznej: ,Bedziesz roznicowat w obrebie swiata w trosce o kolek-
tywy!” (Chutoranski, 2020, s. 57), ktéra zaprasza tez do rozwazan nad multigatunkowg
dydaktyka, w ktérej ,sytuacje edukacyjne sg udziatem zaréwno ludzi, jak i zwierzat, [...]
co stanowi emergentny i immanentny efekt ich spotkania” (Chutoranski, 2020, s. 172).

Spotkanie elementdw konkretnych i abstrakcyjnych, zywych i nieozywionych, zaréw-
no wewnatrz, jak i na zewnatrz klasy oddziatuje na praktyki edukacyjne, czynigc prze-
strzeh edukacyjng dynamiczng i stale ewoluujgcg (Karthika, 2024). Przyktadem tego
moze by¢ wykorzystanie graficznych asamblazy jako narzedzia pedagogicznego w celu
rozwijania i doskonalenia umiejetnosci moéwienia i myslenia wyzszego rzedu u uczniéw
na lekcjach jezyka angielskiego, traktujgc asamblaze jako potgczenie uczniéw, nauczy-
cieli, technologii, sztuki, narracji graficznych, przestrzeni klasowych i wielu innych ele-
mentdw, ktére oddziatujg na siebie i wspdinie wytwarzajg afekt. Uczniowie tworzyli na
jednej z platform cyfrowych wiasne grafiki, ktére kolejno grupowali w dowolne asambla-
ze, nad ktérymi nastepnie dyskutowali. Stawali sie twércami tych asamblazy poprzez
intra-akcje z platformg do tworzenia cyfrowych komikséw, przedmiotami materialnymi
oraz innymi uczniami. Badania ewaluacyjne wykazaly, ze taka praktyka zwieksza mo-
tywacje, zaangazowanie i sprawczosc¢ ucznidéw, pozwalajgc im tworzy¢ nowe rzeczywi-
stosci w sposéb kreatywny i relacyjny (Humaira-Mariyam i Karthika, 2024).

Innym przyktadem pozwalajgcym szerzej spojrze¢ na praktyki edukacyjne, jakie pod-
powiada posthumanizm, sg warsztaty zaprojektowane dla studentéw inzynierii przemy-
stowej i zarzadzania. Stanowity one eksperyment uciele$niony, tgczgcy taniec kreatywny
z refleksjg nad miejskg gospodarkg wodng, ze szczegdinym uwzglednieniem zagrozen
powodziowych. Studenci doswiadczali wody poprzez ciato, w ruchu, zmystach, intuic;ji
i emocjach. Metaforycznie stawali sie woda, infrastrukturg ochronng i gleba, eksplorujgc
intra-akcje miedzy tymi materialnosciami w ramach improwizacji tanecznej. Mogli do-
Swiadczaé bycia innym, stawania sie i poruszania w relacji z innymi. Jak wykazaty ba-
dania ewaluacyjne, to doswiadczenie poszerzato wyobraznie studentdw o nowe sposo-
by wspdtistnienia z zywiotami i infrastrukturg. Bezposrednie doswiadczanie tych zjawisk
pozwolito im lepiej wyrazi¢ siebie i ,poczu¢” te zjawiska, w odréznieniu od tradycyjnych
wyktadéw (Bruzzone i Stridsberg, 2023).

Pytanie o przestrzenie, w ktérych wydarzajg sie praktyki edukacyjne w odniesieniu
do posthumanistycznej koncepcji podmiotowosci, odstania bogactwo srodowisk, ktére
byly dotgd marginalizowane. Koncepcja ta, decentrujgc cztowieka, wigcza do proceséw
edukacyjnych podmioty i Srodowiska wczesniej pomijane. W praktyce oznacza to, ze do-
Swiadczenia edukacyjne moga wychodzi¢ poza klase szkolng i dzia¢ sie w r6znorodnych
i elastycznych Srodowiskach, szczegodlnie tam, gdzie wystepuje kontakt z naturg (Chap-
pelliin., 2021). Staje sie to zacheta dla nauczycieli do uwzgledniania nieoczekiwanych
spotkan edukacyjnych i dynamicznej intra-akcji miedzy réznymi elementami Srodowiska
edukacyjnego (Gannon, 2016). Przyktadem takiej przestrzeni moze by¢ las. Nie jest on
jednak rozumiany jak dotychczas jako przedmiot, instrument czy narzedzie wykorzy-
stywane w edukacji, ale jako ,wspdélnota miedzygatunkowa, petna bytéw o nieostrych
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granicach, ktérych wzajemne relacje i zaleznosci nalezy ostroznie odkrywacé, porzucajgc
dualizmy nowoczesnosci” (Chutoranski, 2022, s. 134). W takim rozumieniu las staje sie
pewng ustabilizowang zbiorowoscig tego, co ludzkie i co pozaludzkie, staje sie aktyw-
nym aktorem w procesie edukacyjnym. Koncepcja nieantropocentrycznej pedagogicz-
nosci lasu, jak pisze Chutoranski (2022), otwiera nowe pytania o edukacje i wychowa-
nie, a takze o nowe sposoby doswiadczania i praktykowania podmiotowosci.

Kategoria spotkania wydaje sie mie¢ kluczowe znaczenie, poniewaz kazde spotka-
nie z istotami ludzkimi i nie-ludzkimi jest nieprzewidywalne, prowadzi do wzajemnych
przemian uczestnikow i pozwala uczniom konfrontowac sie z réznicami, jednoczesnie
praktykujgc przyjazne wspdtistnienie z innymi (Kowalik-Olubinska, 2023). Tak rozumiana
edukacja przestaje by¢ traktowana w sposob instrumentalny, zgodnie z trzecig zasadg
pedagogiki nieantropocentrycznej: ,Nie bedziesz mylit troski o edukacje jako praktyke
usytuowang w $wiecie z redukowaniem $wiata do edukacji i jej kontekstéw!” (Chuto-
ranski, 2020, s. 57). Zasada ta nie traktuje edukacji jako celu samego w sobie, ale jako
proces, ktdry zachodzi w Swiecie i zmienia ten Swiat. Nie ogranicza sig¢ ona do witasnych
ram zainteresowania wytgcznie ludzmi i ich sprawami (Kowalik-Olubinska, 2025), ale
pozostaje praktykg troski o wspdlny swiat.

Dyskusja i wnioski

Jak starano sie wykaza¢, posthumanistyczna koncepcja podmiotowosci stawia przed
edukacjg wyzwania polegajgce na zmianie sposobu jej organizowania i realizacji po-
przez redefinicje tego, kim lub czym jest podmiot edukacyjny. Edukacja inspirowana
posthumanizmem przeksztatca role tradycyjnych uczestnikow tego procesu (nauczycie-
li i ucznidw), kierujgc naszg uwage ku asamblazom, aktorom i urzgdzeniom ztozonym
z ludzi i nie-ludzi, ktére stajg sie podstawowg jednostkg analizy (Chutoranski, 2019).
Praktyki edukacyjne jawig sie jako proces relacyjny, wymagajgcy odpowiedzialnego
wspotistnienia poprzez splgtanie bytow ludzkich i nie-ludzkich, ktéry wykracza poza
klasy szkolne i dzieje sie w r6znorodnych srodowiskach. Edukacja staje sie przestrze-
nig wspolnego stwarzania sie, doswiadczania i transformaciji. Przyblizone przyktady
warsztatow z wykorzystaniem asamblazy czy improwizacji tanecznej pokazujg, ze
wigczanie takich elementow jak ciato, technologie i Srodowiska w praktyki edukacyj-
ne rozwija kreatywnos$¢, wspotdziatanie i wrazliwosé na relacje miedzy réznymi akto-
rami. Otwiera to mozliwo$¢ myslenia o edukac;ji jako przestrzeni wspoélnych swiatéw
w sposob bardziej sprawiedliwy, inkluzywny i wspoétzalezny (Sidebottom i Mycroft,
2024). Krytyczny posthumanizm proponuje zatem potrzebny zwrot ku sprawiedliwosci
spotecznej i ekologicznej, szczegdlnie istotny w kontekscie wspoétczesnego kryzysu
ekologicznego, ktéry wymaga od nas przyjecia nieantropocentrycznego paradygmatu
edukacyjnego (Chutoranski, 2020). Edukacja nie powinna zatem pogtebiac¢ juz binar-
nosci natura/kultura, lecz wspiera¢ idee naturokultury i koncepcje wspolnych swiatow
(Sidebottom i Mycroft, 2024).
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Zarysowana perspektywa posthumanistycznej koncepcji podmiotowosci ukazuje
wiele wartosciowych kierunkéw myslenia o edukaciji, czynigc jg niezwykle inspirujgcym
punktem odniesienia. Trudnosci pojawiajg sie jednak wraz z momentem przechodzenia
z perspektywy teoretycznej do praktycznej. Cho¢ dyskurs posthumanistyczny coraz wy-
razniej obecny jest w edukacji, jego wprowadzenie do praktyki stanowi wyzwanie w wa-
runkach neoliberalnych, ktére faworyzujg mierzalne wyniki ucznidow, zamiast uwzglednia¢
aspekty emocjonalne czy relacyjne (Pacini-Ketchabaw i in., 2016). Mimo tych okoliczno-
$ci trudno jednak zignorowac fakt, ze w obliczu globalnego kryzysu klimatycznego, spo-
tecznego i politycznego, ktdérego obecnie doswiadczamy, wtasciwie nie ma juz odwrotu
od poszukiwania nowych sposobéw myslenia o edukacji, takze nieantropocentryczne;.
Jesli chcemy przesung¢ granice mozliwosci pedagogicznych, to musimy zakwestiono-
wac antropocentryczne status quo i humanistyczne zatozenia, ktére wcigz dominujg
w szkotach i otworzy¢ sie na perspektywy ukazujgce ztozono$¢ swiata i nasze splatanie
z nim. Zwolennicy pedagogiki nieantropocentrycznej postulujg porzucenie paradygma-
tu humanistycznego na rzecz podejscia, ktére ceni intra-akcje, wzajemne powigzania
wszystkich bytéw oraz innowacyjne praktyki pedagogiczne wykraczajgce poza trady-
cyjng klase (Naidoo, 2022). Przyjecie tych idei w praktyce nie oznacza odrzucenia po-
jecia ludzkiej podmiotowosci, przeciwnie, jak zauwaza Rosi Braidotti (2014), mozemy
starac sie jg zrozumie¢ przez pryzmat idei posthumanizmu (Kowalik-Olubinska, 2025).
Wigczenie tej perspektywy do programéw ksztatcenia nauczycieli pozwala, aby przyszta
edukacja byta postrzegana przez dyfrakcyjng soczewke, umozliwiajgca wielowymiarowe
i niehierarchiczne rozumienie relacji w procesie edukacyjnym. Implikuje to potrzebe pro-
jektowania ksztatcenia nauczycieli w taki sposob, aby uwzgledniato przesuniecie w rozu-
mieniu podmiotowosci z autonomicznego, suwerennego podmiotu ludzkiego, ku relacyj-
nym i intraaktywnym procesom wspottworzenia edukacji w swiecie wiecej-niz-ludzkim.
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ABSTRACT

RESEARCH OBJECTIVE: The article analyzes the challenges facing pedagogy in an era of mul-
tiple crises — an accumulation of ecological, demographic, and social crises — and points to alter-
native educational scenarios in the context of climate antinatalism and posthumanist pedagogy.

THE RESEARCH PROBLEM AND METHODS: How can pedagogy respond to the destabiliza-
tion of the world system and the crisis of reproduction in the (post)Anthropocene? The analysis
is theoretical and based on the literature on the subject (Morin, Wallerstein, Haraway, Colebrook,
Paulsen, Beier) and feminist criticism.

THE PROCESS OF ARGUMENTATION: The argumentation begins with a diagnosis of poly-
crisis and bifurcation theory, followed by a discussion of the concepts of climate antinatalism and
their criticism, and selected pedagogical responses are cited: re-wilding education, “embodying the
Earth,” networked learning, and “weird pedagogy.”

RESEARCH RESULTS: Traditional pedagogy is losing its justification, and the proposed alterna-
tives are shifting education towards relational, embodied, multispecies, and speculative practices
that teach care, shared responsibility, and living with uncertainty.

CONCLUSIONS, RECOMMENDATIONS, AND APPLICABLE VALUE OF RESEARCH: ltis
recommended to abandon the paradigm of control in pedagogy in favor of regenerative and adap-
tive models that strengthen social resilience in conditions of instability and polycrisis.
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(POST)ANTHROPOCENE, POST-ANTHROPOCENTRIC PEDAGOGY
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STRESZCZENIE

CEL NAUKOWY: Artykut analizuje wyzwania pedagogiki w epoce polikryzysu — kumulacji kryzysow
ekologicznych, demograficznych i spotecznych — oraz wskazuje alternatywne scenariusze eduka-
cyjne w kontekscie klimatycznego antynatalizmu i pedagogii posthumanistycznych.

PROBLEM | METODY BADAWCZE: Jak pedagogika moze reagowa¢ na destabilizacje syste-
mu $wiata i kryzys reprodukcji w (post)antropocenie? Analiza ma charakter teoretyczny i oparta
jest na literaturze przedmiotu (Morin, Wallerstein, Haraway, Colebrook, Paulsen, Beier) oraz kry-
tyce feministyczne;.

PROCES WYWODU: Wywdd zaczyna sie od diagnozy polikryzysu i teorii bifurkacji, nastepnie
omowione sg koncepcje antynatalizmu klimatycznego i ich krytyka oraz przywotane zostajg wy-
brane pedagogiczne odpowiedzi: rewilding education, ,uciele$nianie Ziemi”, sieciowe uczenie sie
i ,dziwna pedagogika”.

WYNIKIANALIZY NAUKOWEJ: Tradycyjna pedagogika traci uzasadnienie, proponowane alter-
natywy przesuwajg edukacje ku praktykom relacyjnym, ucielesnionym, wielogatunkowym i speku-
latywnym, ktére uczg troski, wspotodpowiedzialno$ci i zycia w niepewnosci

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Rekomen-
duje sie porzucenie paradygmatu kontroli w pedagogice na rzecz modeli regeneratywnych i adap-
tacyjnych wzmacniajgcych odpornos¢ spoteczng w warunkach niestabilnosci i polikryzysu.

— SLOWA KLUCZE: POLIKRYZYS, BIFURKACJE, KLIMATYCZNY
ANTYNATALIZM, (POST)ANTROPOCEN, PEDAGOGIKA
POSTANTROPOCENTRYCZNA

Introduction

The world we see today does not seem particularly inviting. The accumulation of ecologi-
cal, energy, economic, geopolitical, social, and demographic crises erodes the world’s
stability, triggering a cascade of consequences. This situation increasingly reveals po-
tential sites of change (so-called bifurcation points), i.e. sites where the world loses
stability and becomes vulnerable to non-obvious developmental trajectories. It is pre-
cisely in these critical junctures that both narratives of climate antinatalism and new
eco-pedagogies proposing alternative ways of thinking about the future and education
gain significance. This text attempts to address the question of how pedagogy can re-
spond today to the destabilisation of the world system and the crisis of reproduction in
the (post-)Anthropocene.
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Bifurcations, Climate Anti-Natalism, and New Eco-Pedagogies
in Relevant Literature

The term polycrisis is attributable to Morin and Kern (1999), whose text is a veritable
manifesto of planetary thinking, a call to recognise the Earth as a common homeland,
and as a vision of global responsibility. The world depicted here is a complex and inter-
nally contradictory system. However, rather than trying to eliminate the complexities, we
should affirm and embrace them as a source of creation and transformation, and as an
opportunity for the development of a truly shared planetary culture. In the authors’ view,
it would then become possible to overcome future crises and to build a more conscious
and solidaristic civilisation — resilient and capable of responding to global challenges
(Morin & Kern, 1999, pp. 15-32).

Morin and Kern’s concept combines ecological, social, and philosophical reflection.
The manifesto has proved to be a major point of reference for contemporary debates
on global crises, the problems of (un)sustainable development, and the need for sys-
temic thinking as a tool for understanding and overcoming contemporary challenges
(Morin & Kern, 1999). After 2022, the term included in the manifesto has gained legiti-
macy in a language defining the predicament of today’s world due to Adam Tooze (Whit-
ing & Park, 2023). In his article “Welcome to the World of the Polycrisis”, published in
The Financial Times in October 2022 (Tooze, 2022), the author points to a new aspect
of challenges due to the systemic interaction of multiple global risks. Humanity may
be doomed to live in the shadow of cascading, world-destabilising crises that cannot
be analysed in isolation. This will trigger complex and unpredictable processes and
phenomena that call for novel strategies of systemic thinking and governance. Tooze’s
article initiated a series of analyses devoted to disruptions in the functioning of global
homeostasis in the era of polycrisis, while the polycrisis itself has become an analyti-
cal category in interdisciplinary accounts of the condition of the contemporary world
(Tooze, 2022).

The above intuitions resonate with Immanuel Wallerstein’s concept of the self-or-
ganising world-system. This very idea will be my point of reference for reflection on the
current procreative situation in Western countries, as well as on climate antinatalism
as a project of (post-)Anthropocentric utopia. In his theory of the modern world-system,
Immanuel Wallerstein focuses on Braudel’s (1999) historical conception of world devel-
opment (Chase-Dunn & Hall, 1997, p. 20), adding llya Prigogine’s theory of dissipative
structures to it (Wrzosek, 1995). Prigogine’s theory will be important for the further con-
siderations due to the category of bifurcation, a distinctive point of deviation towards
possible constructions of models of the social world, including antinatalist ones.

Wallerstein defines the “world-system” as a global capitalist arrangement sustained
through feedback mechanisms, i.e. cycles, trends, and institutions, that impose self-
-organisation on it. Order is reproduced bottom-up through the practices of actors and
structures of exchange, while hierarchies distribute profits and costs, sustaining inequali-
ties (Wallerstein, 2007, p. 108). Hegemonies, however, are not permanent: centres of
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power shift. This reveals the system’s capacity for (re)organisation without a central actor
(Wallerstein, 2007, p. 88). In moments of destabilisation, the system enters a phase of
crisis, opening space for alternative configurations. Even minor fluctuations may then
alter its trajectory. As Nowak notes, in unstable phases “bifurcation points” enable evo-
lution in an unpredictable direction, becoming guarantors of novelty in the world and
a prerequisite of its creativity (Nowak, 2011, p. 137; Prigogine, 2000, pp. 892-898). Small
interventions can alter entire macro-trajectories of the system. Such dynamics require
adaptive capacities at the level of meta-systemic rules (Wallerstein, 1991, 1998). Rec-
ognising bifurcations is a form of practical wisdom that enables creative exploration of
new models of effective action under given, complex conditions.

The social sciences are to be a space in which we constantly put our images of the world
to the test, for our potential actions depend upon them. Wallerstein proposes that, by tes-
ting alternatives, we come to know the possibilities that reality opens before us. Through
the continual construction of new theories, but also through their deconstruction (so as to
prevent them from assuming a dogmatic form), we have the chance to discover the regu-
larities governing the social world (Nowak, 2011, pp. 169—-170).

To define such practices, Wallerstein proposes the neologism “utopistics.” “Utopistics is
not the design of perfect worlds, but the consideration of real historical alternatives that
may be realised as a result of the crisis of the existing system” (Wallerstein, 2008, p. 11).
In periods of bifurcation, when the system’s equilibrium is upset, utopistics is a necessity
as it triggers non-obvious, innovative choices that may define the future order. The di-
agnosis of the condition of the world as we know it in a polycrisis and that moment of
bifurcation, strain, and exhaustion of the world-system described by Wallerstein may
become a pretext for exercising our imagination.

One possible version of the “new” in this context is one in which, alongside the proc-
lamation of a climate state of emergency, the claims of climate antinatalism are put to
the test. In line with the logic of world-systems theory, social tendencies in the sphere
of procreative decisions cease to be a matter of exclusively private choice and become
decisions of systemic and ethical significance, exerting a real influence on the future
of the biosphere. The above conclusions follow from the seminal article “The climate
mitigation gap: education and government recommendations miss the most effective
individual actions” (Wynes & Nicholas, 2017). The authors analyse the discrepancy be-
tween educational and governmental recommendations and the actual effectiveness of
individual actions. Their findings indicate that most educational programmes and climate
policies omit information about the most effective practices for reducing CO, emissions.
It is having fewer children, foregoing car use, avoiding air travel, and adopting a plant-
based diet that exert a far greater impact on the climate than standard recommenda-
tions such as recycling or saving energy. The authors emphasise that the absence of
such information in public discourse creates a significant “gap in climate education.” For
the narrative of climate antinatalism, fertility data are particularly crucial: according to
the authors, having one fewer child corresponds to an average reduction of 58.6 tons
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of CO, per year. Ecological childlessness is thus presented as a highly impactful pro-
climate activity (Wynes & Nicholas, 2017, Murtaugh & Schlax, 2009).

The path of deliberate childlessness due to the environmental crisis is taken by
Mathilde Krahenbuhl (2022). Her ecological perspective in research on reproduction
and demographics shows that decisions to remain childless are responses to anxieties
related to an uncertain future under the shadow of climate catastrophe, coupled with
a sense of eco-responsibility, a reluctance to increase one’s carbon footprint through
having children, and an ethic of care leading to the conviction that it is better not to bring
children into a world threatened by polycrisis. Again, environmentally motivated decisions
to remain childless emerge as supra-individual practices, embedded within a network of
climate, moral, political, and economic discourses that transform the meaning of parent-
hood and of the “duty” to reproduce. Kréahenbuhl notes that environmental childlessness
is political and raises questions about the individualisation of responsibility.

The tension between the individual and the systemic renders the issue of climate
antinatalism far from neutral (Florkowski, 2020; Szocik, 2024; Sasser, 2024; Yopo Diaz
et al., 2025; Jach, 2017; Starzynski, 2020). Szocik stresses that the knowledge of the
mechanisms of discrimination, exploitation, and oppression should never be ignored
when defining the frameworks for thinking about the future (Szocik, 2024, pp. 160-161).
The relevant core tensions are discussed by the feminist scholar Kristina Rukaite (2020),
who emphasises that contemporary climate discourse increasingly reduces reproduc-
tion to simple calculations of carbon dioxide emissions. This turns children into emission
units, their birth and existence being quantified in tons of CO,. This approach radically
instrumentalizes the body, treating it as a tool for the production or reduction of green-
house gases. This adds an additional layer of control to procreative decisions with.

The female body has historically been subject to regulation and supervision, reflect-
ing a continuity of thinking about population as a problem requiring governance. In the
past, this often entailed the demonization of contraception and abortion. Today, it involves
the more subtle pressures of climate antinatalism (Rukaite, 2020). In both cases, re-
production is seen as a space in which the state, science, and capital can pursue their
interests, and the body becomes a site for the enactment of environmental politics. For
Rukaite, this is a part of more complex processes that restrict both individual bodies and
whole families and communities, producing divided and segregated spaces that deter-
mine whose life is considered valuable and worth reproducing, and whose is not.

The issue of reproductive justice, taking into account the oppressive nature of vari-
ous contextual logics, e.g. colonialism, racism, exploitation, and oppression, has been
researched extensively (Ross & Solinger, 2017; Eaton & Stephens, 2020; Sigle et al.,
2025). Rukaite embraces this perspective, showing that by inducing guilt and construct-
ing moral pressure to act responsibly toward the future, contemporary climate discourse
both ignores the patriarchal history of reproduction under capitalism and legitimises the
gendered, racial, and exploitative conditions that history has produced (Rukaite, 2020,
pp. 11-12). The ostensibly neutral language of science can thus mask structural ine-
qualities: not everyone has equal access to reproductive choices, and responsibility for
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the climate crisis is shifted onto individuals rather than economic and political systems.
As a result, science becomes a tool of power, social engineering, and discipline. Ru-
kaite does not question the challenges of the climate crisis, aware that in the era of the
(m)Anthropocene’ reproduction inevitably becomes a field of climate policy, begging
questions about the future of the planet, generational justice and individual rights. She
emphasises only that a critical perspective is needed, one that combines reproductive
justice, gender issues, and global inequalities. Rather than reducing the question of
bringing children into the world to calculations of emissions, it is necessary to recognise
the broader social context, establishing who actually bears the costs of the crisis, who
has the possibility of choice, and who is compelled to submit to demographic policies.
Only this perspective shows that reproduction in the (m)Anthropocene is not a private
decision, but a space of negotiation between the individual, society, and the planet.

The discourse threads presented above, together with their critique, strongly prob-
lematize the stance of climate antinatalism. It is therefore difficult today to predict wheth-
er, despite social anxieties about climate (Sasser, 2024), such a scenario has a realis-
tic chance of becoming a post-bifurcation macro-trajectory of our world-system. Some
irreversible demographic processes are underway. In Poland alone, there has been no
generational replacement for four decades; current fertility stands at 1.09 children per
woman. As the sociologist Anna Gromada notes, this is a new record low, placing Poland
198th out of 209 countries, alongside war-torn Ukraine. Data from the first half of 2025
shows that an even lower record is imminent: 1.03 (Gromada, 2025). Demographic trends
clearly do not require labels to transform our world-system effectively under conditions
of shrinking resources and polycrisis. Yet it is clear that the vision of climate antinatalism
continues to influence post-anthropocentric imagination, a feature of popular dystopias
and speculative and futuristic social concepts.

The classical concepts worth special attention here due to their pedagogical potential
include Donna Haraway’s influential idea of forming non-procreative and more-than-hu-
man kinships as an ethical alternative to biological reproduction, known as “making kin,
not babies” (Haraway, 2016). The popular game of cat’s cradle, which Haraway proposes
to call string figures, becomes here a model of multispecies assemblage (relations with
humans, animals, plants, and technologies) and a metaphor for relations in an inevitably
post-anthropocentric world. The author invites us to think in terms of weaving networks,
relational tentacles, and co-producing the world with other beings. Moreover, she offers
a language enabling a rearticulation of questions concerning the future, responsibility,
and life on a damaged planet.

Claire Colebrook (Colebrook, 2014) is an author of another bold intuition formulated
around the theme of post-anthropocentric antinatalism. She challenges the dogma of

" K. Rukaite modifies the notion of the Anthropocene, using the term (m)Anthropocen. This eco-
critical and feminist reformulation takes into account the patriarchal contexts of the Anthropocene
(masculinism, modernism, market), emphasising that it is not humanity in general but specific regi-
mes of power, capitalism, and colonialism that are responsible for environmental degradation and
for the Eurocentric character of the dominant ecological discourse.
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affirming life, indicating that the imperative to say “yes” to life is not so much a universal
value as a mechanism sustaining the species’ interest in survival. This imperative func-
tions as metaphysically given (Colebrook, 2014, pp. 203-204), which makes it hard to
think beyond an anthropocentric telos. In this perspective, the refusal of reproduction is
not an act of misanthropy, but a critique of the anthropocentric values taken for grant-
ed. In the Anthropocene, when affirming life at all costs becomes a reflex of survival,
accepting a “NO” to life opens a space for a cosmic ethics, independent of procreative
norms and metaphysical dogmas. While Colebrook does not explicitly call for antinatal-
ism, she implies that considering it is vital for lifting the taboo that prevents imagining
a world beyond the imperative of reproduction.

In the face of such (post-)Anthropocentric moods, what today remains within the remit
of pedagogy — this meta-space of meanings associated with life, relations, development,
and education? In an increasingly low-fertility and increasingly unstable world, is there
any future for a pedagogy whose primary reflex is, after all, to move TOWARDS the child
and to stabilise the child’s world? Interesting suggestions are offered by pedagogical
visions of re-wilding education, embodying the Earth, mycelial pedagogies (Paulsen et
al., 2022), or Jessie L. Beier’s weird pedagogies (Beier, 2023).

The text Rewilding Education for a New Earth (Paulsen et al., 2022) is a pedagogi-
cal manifesto deeply ingrained in the experience of the climate crisis and the COVID 19
pandemic. The authors stress the need for a new post-anthropocentric pedagogy fo-
cused on networks co-created with other actors of natureculture, and argue that educa-
tion should not function as an instrument for reproducing crisis, but rather as a space
of regeneration. The concept of “re-wilding” offered in the book is to signify a return to
wildness. This does not, however, involve a romantic escape into nature, but instead
an opening of education to unpredictability, relationality, and more-than-human worlds.
Education is no longer concerned with preparation for a stable future, but with learning
to live under conditions of polycrisis, disequilibrium, and the necessity of coexistence;
with learning care and responsibility; and with practising more-than-human communi-
ties, i.e. with animals, plants, ecosystems, and technologies. This education inclines to-
wards nature, draws upon art, performance, and spiritual practices, experiments with
forms of communal learning, and challenges hierarchies. It valorises nature-inspired art
pedagogies and relies on the concepts of embodying the Earth and mycelial pedago-
gies (Paulsen et al., 2022, pp. 200—230). The former means the embodiment of relations
with the planet via educational practice that integrates the body, the senses, and emo-
tions into the experience of the environment. It departs from purely cognitive learning in
favour of embodied education, where one becomes a part of the earth, e.g. via rituals,
art, and motion in nature. This is transformative pedagogy, genuinely teaching care and
shared accountability. On the other hand, mycelial pedagogies are like mycelial networks,
they form decentralised, interdependent structures grounded in cooperation, reciprocity,
and flow (of knowledge, skills, competences) in a non-linear, networked manner. Knowl-
edge circulates here as it does within mycelium, connecting people, places, and more-
-than-human beings. Such education becomes a process of living co-reconstruction of
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this complex, non-hierarchical, uncontrollable multispecies ecosystem, in which concern
over excessively low fertility becomes lost within biocentric networks of humans and
non-humans.

Advocating weird pedagogy, Jessie L. Beier (2023) takes a step further: rather than
reflecting on the reproduction of rescue discourses in education, she opts for strength-
ening adaptive pedagogical practices that would help acknowledge and practise loss,
finitude, and even the necessity of phasing out certain forms of social life. Where tra-
ditional pedagogy invests in sustaining purpose, function, and efficiency, “weird” peda-
gogy tends to redistribute energy towards speculative and creative practices that do not
guarantee usefulness, but instead open up fields for educational laboratories of energy.
They make it possible to practise “sprouting,” i.e. rituals, conditions, and didactic gestures
that open onto uncertainty and purposelessness; it becomes possible to experiment with
time, materials, rhythm, intensity, rest, and even exhaustion. The end of the world in the
title of Beier’s book is not a challenge to be overcome, but a site for the emergence of
counter-intuitive and unpredictable learning communities, in which education may de-
velop like germinating seeds, in line with the logic of uncertain growth and openness to
transformation (Beier, 2023, pp. 209-220).

Conclusion

The above reflections point to a clear shift in pedagogy away from a controllable, “purely
human” logic towards the uncertain future of a network of coexisting beings. These pro-
posals align themselves with more-than-human learning as an open and unpredictable
process, inherently incomplete and finite. In this context, the discourse of climate anti-
natalism gets clearly diluted. “The period of transformation from one system to anoth-
er is a period of great struggle, uncertainty, and constant questioning of structures of
knowledge. We must first and foremost try to understand what is happening, and then
make a choice as to the direction of the world’s development that we consider desir-
able. Finally, we must devise a mode of action that will enable us to move in that direc-
tion” (Wallerstein, 2007, p. 128).

Pedagogy today need not obsessively perpetuate obsolete, inadequate formulas of
theory and practice. Nor does it have to passively submit to the inert momentum of the
imminent future. It carries within its historical memory many experiences of transforma-
tive change. At present, it faces yet another such moment and has the chance to con-
front it creatively.
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the Non-Human Actors of the ‘Spiral of Life’. The Case
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ABSTRACT

RESEARCH OBJECTIVE: The research objectives concern relationship of the pluriversity with the
Anthropocen and non-human actors of reality, and its role in the lives of indigenous communities.

THE RESEARCH PROBLEM AND METHODS: The chosen methods are literature analysis
and narrative interviews with members of Misak Universidad and Universidad Auténoma Indigena
Intercultural.

THE PROCESS OF ARGUMENTATION: Argumentation evolves around how the concepts of
epistemological mosaics, feeling — thinking with the Earth, reasoning with the heart, educational
autonomy, emancipatory methodologies, harmonious, moral, concentrated, autonomous, diverse,
indigenous economy, and the plan for long-term existence, are realized in analyzed institutions.

RESEARCH RESULTS: The results shows that education at the discussed pluriversities is going
beyond the Anthropocene and towards the non-human actors of reality, and thus supports the sur-
vival of local, indigenous cultures.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH: De-
scribed educational activities aim to develop and preserve the identity of indigenous communities, but
they can also inspire Western universities in the matter of inercultural and environmental education.
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EDUCATION, EMANCIPATORY METHODOLOGIES, INDIGENOUS
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STRESZCZENIE

CEL NAUKOWY: Cele naukowe dotyczg stosunku pluriwersytetu do antropocenu i pozaludzkich
aktorow rzeczywistosci oraz jego roli w zyciu rdzennych spotecznosci.

PROBLEM I METODY BADAWCZE: Wybrano metody analizy literatury oraz wywiadéw narracyj-
nych z cztonkami Misak Universidad oraz Universidad Autdnoma Indigena Intercultural.

PROCES WYWODU: Argumentacja pokazuje, jak w omawianych instytucjach urzeczywistniajg
sie koncepcje mozaik epistemologicznych, odczuwania — myslenia z Ziemig, rozumowania sercem,
autonomii edukacyjnej, metodologii emancypacyjnych, harmonijnej, moralnej, skoncentrowanej,
autonomicznej, zréznicowanej, rdzennej gospodarki, planu dtugotrwatego istnienia.

WYNIKIANALIZY NAUKOWEJ: Wyniki wskazuja, ze edukacja w omawianych uczelniach sprzyja
wychodzeniu poza antropocentryzm i ku pozaludzkim aktorom otaczajgcego $wiata, a tym samym
wspiera przetrwanie miejscowych, rdzennych kultur.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Opisa-
ne dziatania edukacyjne zmierzajg do rozwoju i zachowania tozsamosci spotecznosci rdzen-
nych, ale mogg réwniez inspirowa¢ zachodnie uniwersytety w kwestii edukacji miedzykulturowej
i ekologiczne;j.

— SLOWA KLUCZOWE: POZALUDZKIE ASPEKTY RZECZYWISTOSCI,
PLURIWERSYTET, EDUKACJA AUTONOMICZNA,
METODOLOGIE EMANCYPACYJNE, PEDAGOGIKI RDZENNE

Introduction

From its inception, the university has been structurally Eurocentric, and its principal
phases of consolidation and expansion — the Renaissance, the Enlightenment and mo-
dernity — coincided with the zenith of European imperial domination. Consequently, ac-
ademia became an instrument of the epistemological colonisation of the ‘Global South’
(Mignolo, 2018; Reiter, 2018; Mbembe, 2024; Ndlovu-Gatsheni, 2021). It endowed Eu-
ropean anthropocentrism — and the academic formations grounded in it — with a puta-
tively universal status. This, in turn, generated forms of epistemological racism in which
Africans were associated primarily with ‘experience’, Native Americans with ‘wisdom,’
and the inhabitants of the ‘Third World’ with ‘culture,” while philosophy and science were
reserved for Europeans, Euro-Americans and ‘First World’ citizens (Mignolo, 2010). Such
hierarchisation was frequently accompanied by epistemic genocide: the systematic de-
struction of local traditions of knowledge production and transmission, often coupled with
the physical annihilation or displacement of Indigenous communities (Ndlovu-Gatsheni,
2021; Rojas-Zambrano & Katz, 2023).
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The collapse of colonial empires did not immediately translate into a recognition of
the need to decolonise university. From the 1990s onwards, however, efforts emerged in
North and Latin America and in Africa to place Indigenous traditions of knowledge pro-
duction and transmission in critical dialogue with the frameworks of Western academia.
It is within this context that the notion of the pluriversity arose, understood as:

A process of knowledge production that is open to epistemic diversity. It is a process that
does not necessarily abandon the notion of universal knowledge for humanity, but which
embraces it via a horizontal strategy of openness to dialogue among different epistemic
traditions. To decolonize the university is therefore to reform it with the aim of creating
a less provincial and more open critical cosmopolitan pluriversalism — a task that involves
the radical re-founding of our ways of thinking and a transcendence of our disciplinary di-
visions (Mbembe, 2024, p. 19).

One of the constitutive pillars of the pluriversity is the recognition of non-human
actors within the ecology of knowledge. Most Indigenous cultures of the Global South
move away from the entrenched division between culture and nature, in which the latter
is construed primarily as an object of human exploitation. This orientation underpins
claims for nature conservation and climate change mitigation (Mbembe, 2024).

The article presents the results of research on the pluriversity-oriented stance
towards the Anthropocene and non-human actors in the more-than-human world of
universities in the Cauca region of Colombia: Misak Universidad (Misak University)
and the Universidad Autébnoma Indigena Intercultural (Autonomous Indigenous Inter-
cultural University). The analysis addresses the following research questions: What
are the theoretical responses of the pluriversity to the Anthropocene and to non-
human actors? How pluriversity modifies anthropocentric and Eurocentric method-
ologies? How it shapes attitudes of responsibility towards the natural environment?
What role pluriversity plays in the lives of Indigenous communities in the context of
the Anthropocene?

Literature Review, Research Methods and Tools, Study Area,
and Research Organisation

To address the above objectives, | draw on an analysis of scholarly literature on concepts
concerned with the role of non-human actors in pluriversity. The analysis engages with
notions such as epistemological mosaics (Connell, 2018); see-able (vide-cible); think-
ing—feeling with Earth (sentipensar) and reasoning with the heart (corazonar) (Velasco
& Gruber, 2022; Escobar, 2011; Albarran Gonzalez, 2020); educational autonomy (edu-
cacion propia) (Rojas-Zambrano & Katz, 2023); encounter epistemologies and emanci-
patory methodologies of knowledge creation (Velasco & Gruber, 2022; Adésina, 2002);
harmonious economy (economia harmonica), moral economy, concentrated economy,
non-monetised forms of exchange, economic autonomy (economia propia), indigenous

Horyzonty Wychowania/Horizons of Education, 2026, Vol. 25, No. 73, 43-53 45



%71«,%] é;#wv&. Anna Linka
-

and diverse economies (Padilla, 2017); and the plan of persistent existence (plan de
pervivencia) (Velasco & Gruber, 2022).

The empirical component of the analysis draws on problem-focused narrative inter-
views. Adoption of a qualitative research strategy, and narrative interviewing, reflects its
suitability for investigating complex phenomena demanding cultural sensitivity (Kubinow-
ski, 2011). The data are twofold: interviews that | conducted during my stay in the ter-
ritory of the Indigenous Misak group, involving a study visit to Misak Universidad, plus
interview material generated in interview with the founder of Misak Universidad, Gerar-
do Tunubala Velasco, conducted by Patricia Rojas-Zambrano and Susan Roberta Katz
(2023), and interviews carried out by Nicholas L. Padilla (2017) with representatives
of Misak Universidad and the Universidad Auténoma Indigena Intercultural. All studies
were conducted in the Andean part of the Cauca region, where around 80 per cent of
the population is Indigenous (DANE, 2012) and belong to a range of ethnic groups, in-
cluding the Nasa, Paez Misak, Yanacona, Coconuco Totoro, Eperara, Ambalo and Inga
(Padilla, 2017). The region has been pivotal in the history of the emancipation of Co-
lombia’s Indigenous population. It was here that, in 1971, the Regional Council of Indig-
enous People of Cauca (Consejo Regional Indigena del Cauca) was established, with
the aims of reclaiming expropriated land, securing autonomy and safeguarding cultural
identity (Aviedes, 2002). These demands catalysed the expansion of the Indigenous au-
tonomy movement across the country. Consequently, the 1991 Constitution of Colombia
granted all Indigenous inhabitants the rights for which the Regional Council of Indige-
nous People of Cauca had campaigned (Padilla, 2017). The first Indigenous language
into which the Constitution was translated was Misak, or Namuy Wam. The translation
was undertaken by Professor Barbara Muelas — a linguist, the first Indigenous woman
to be admitted to the Colombian Academy of Language, and patron of Misak Universi-
dad (Velasco Muelas, 2025).

Main Body

One of the defining features of the modern Western worldview is anthropocentrism,
which entails the objectification of non-human elements of the world. In this context, the
‘rehumanisation of the world’ (Maldonado-Torres, 2016) has been identified as a crucial
dimension of the decolonisation of academic knowledge. It involves elaborating new un-
derstandings of ontology, epistemology and ethics by moving beyond anthropocentrism
and humanism; by transcending the entrenched divisions between nature, culture and
science (Mbembe, 2024); and by recognising non-human forms of life through the con-
ceptual and methodological tools of the social sciences (the see-able/vide-cible). This
also requires reconnecting nature, culture and science through practices of thinking—
feeling with Earth (sentipensar) (Magos-Carrillo & Loredo-Cansino, 2022) and through
practices grounded in ancestral knowledge, such as reasoning with the heart (corazo-
nar) (Albarran Gonzalez, 2020).
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In a conversation with the Dean of Misak Universidad, Emanuello Cuchillo, | learned
that although the Misak have succeeded in safeguarding their own language, Namuy
Wam, they have lost the languages their ancestors once used to communicate with ani-
mals, plants, and spirits. As a consequence, they now communicate with these beings
primarily through dreams, in which they seek guidance for addressing problems faced
by the community. In this process, a particular role is played by Kalim Pishimisak, the
ancestral Misak spirit guide. The dynamics of these relationships can be difficult to ap-
prehend for scholars trained exclusively within Western academia. The founder of Misak
Universidad, Gerardo Tunubala Velasco, has acknowledged that after returning from
studies at the Autonomous University of Madrid he initially found it very difficult to rec-
oncile a rationalist orientation to the world with the traditions of his people:

It was challenging to face Taita Avelino speaking in such terms, searching for our Misak
sensibilities. And not just Taita Avelino, but many Mamas as well. For us, as Misak people,
the spinal cord of our education — our identity — is to be able to dream with these beings, to
dream with the Land, and to be in the Land, which is why it is so crucial for us to continue
fighting to recover our Land (Rojas-Zambrano & Katz, 2023, p. 12).

[...] to be Misak is to have a deep relationship with the Land. If the Land suffers, we feel it,
and think with the Land. This is what we mean by sentipensar con el territorio — to sense,
feel, and think with the Land. We sense the beating of the Land and can feel its waters,
its animals, all of its flora and fauna. Having contact with the Land and with all of nature is
essential for us (Rojas-Zambrano & Katz, 2023, p. 6).

Similarly, his openness to the non-human dimensions of Indigenous Andean cosmol-
ogy — the see-able/vide-cible — and his ability to weave rational thought together with its
characteristic modes of experiencing nature, namely thinking—feeling with Earth (sen-
tipensar) and reasoning with the heart (corazonar), has been characterised by Profes-
sor Walter D. Mignolo:

I learned from Indigenous cosmology what | could not learn from Hegel and Western cosmo-
logy. However, | was trained (in body and mind) in the latter. Learning from what Western
modernity had disavowed, and not observing and describing what modernity disavowed,
opened up new dimensions of the border to me. Sensing that border is not a mental or ra-
tional experience, | sensed it, and sensing is something that invades your emotions, and
your body responds to it, dictating to the mind what mind must start thinking, changing its
direction, shifting the geography of reasoning (Mignolo, 2018, p. xiii).

The holistic combination of rationality, as cultivated in Western academia, with In-
digenous practices of the see-able (vide-cible), thinking—feeling with Earth (sentipen-
sar) and reasoning with the heart (corazonar) gives rise to encounter methodologies, or
epistemological mosaics, which Raewyn Connell describes as follows:

Separate systems of knowledge sitting side by side like tiles in a mosaic, each based
on a different culture or historical experience, and each with its own claims to validity.
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Epistemological mosaics offer a clear alternative to Global North hegemony and global in-
equalities, replacing the privileging of a single knowledge system with respectful relation-
ships between multiple systems. (Connell, 2018, p. 30).

This is precisely how the Dean and the Secretary of Misak Universidad, characterise
its teaching methodology:

We want to prepare our students to participate fully in the contemporary world while pre-
serving their Indigenous identity. Misak Universidad offers law, medicine, economics, and
linguistics studies. The programme lasts five years, during which they learn both the Misak
code and Colombian and international law, traditional and academic medicine, indigenous
forms of natural resource management and the latest trends in the global economy. For
preventive healthcare and less serious illnesses we draw on our traditional medicine. We
have lived in the Andes for thousands of years and know best how to care for the human
body in this climate and how to prepare remedies from nature’s gifts to treat it. However, if
someone requires cancer treatment or a limb amputation, we refer them to a state hospi-
tal. A medical graduate of Misak Universidad should be able to distinguish between these
two situations (interview with Emanuello Cuchilo, conducted by the author, March 2025).

The Secretary of Misak Universidad, Henry Velasco, further adds:

We collaborate with scholars from across the world, our students undertake research su-
pervised by researchers based at other universities. Among others, we have worked with
the World Bank and the Colombian Ministry of Education. However, any collaboration must
be conditional on respect for our culture. Recently, we declined a grant proposal from the
Spanish government because its implementation would have entailed significant changes
in land management within Misak territory. The project required us to accept funding for
the reorganisation of farms, replacing biodiverse, small-scale individual holdings with large
monoculture plantations. We regarded this as harmful to the natural environment. We want
to maintain a just and harmonious relationship between humans and the natural world (in-
terview with Henry Velasco, conducted by the author, March 2025).

These include emancipatory methodologies that combine local Indigenous modes
of knowledge creation and transmission with methodologies established within West-
ern academia (Velasco & Gruber. 2022). Among these are the specifically Misak spiral
conception of time and the Lata-Lata and Pachikwa methodologies. Gertrudis Morales
Tunubala, a guide in the Misak Autonomous Region, describes this as follows:

Our ancestors believed that time takes the form of a spiral of life, composed of people,
plants, animals, rocks, water, earth, and spirits. A person is born, passes through the twists
and turns of life, dies and is reborn in the spiritual world, where they meet their ancestors
and the protective female spirit, Kalim, and the male spirit, Pishimisak. In the past, even
the Misk’a’yim’s farmlands were spiral in form (interview with Gertrudis Morales Tunubala,
conducted by the author, March 2025).
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Figure 1. The Spiral of Life in Misak Cosmology

The photograph was taken on the campus of Misak Universidad in March 2025 by the author. It
shows Gertrudis Morales Tunubala, explaining the role of the spiral of life in Misak cosmology.

Therefore, the Lata-Lata and Pachikwa methodologies are grounded in traditional
spiral discussion circles that bring together community members, elements of the natu-
ral world and ancestors, each situated at a different point on the spiral, yet remaining
in communication with one another through rituals and dreams. The knowledge gener-
ated within the circles is than combined with participatory research (Avila & Ayala 2017;
Velasco & Gruber, 2022).

Another example of an emancipatory methodology is the course in harmonious eco-
nomics (economia harmonica) offered at the Universidad Auténoma Indigena Intercul-
tural (UIAI). During the Colombian civil war and narco-capitalism, land was seized from
farmers by various parties to the conflict, and biodiversity was destroyed in order to es-
tablish highly profitable coca plantations. This resulted in ecological crisis in many parts
of Colombia. Today, these problems are further exacerbated by a neoliberal economy
that seeks to maximise profit at the expense of biodiversity and sustainable develop-
ment. Harmonious economics seeks to restore the biodiversity characteristic of tradi-
tional farms and to foster forms of economic cooperation among Indigenous communi-
ties in the Cauca region that are both sustainable and mutually supportive. It is premised
on a concentrated economy (rather than importing goods from distant markets, people
purchase familiar products from known producers), economic autonomy (agricultural
production is directed primarily towards meeting the needs of one’s own household,
and those goods that cannot be produced locally are obtained from other farmers in
the region, with a marked preference for barter-based exchanges), moral economy (the
value is assessed not solely in terms of monetary profit, but also in terms of harmony
and cooperation with human and non-human actors in the environment). These princi-
ples do not amount to an escapist project aimed at recreating an idealised version of
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a precolonial past. As one activist, cited by Nicholas L. Padilla in his work Thinking with
the Global South and Decolonizing Indigeneity: Indigenous and Peasant Struggles to
Reclaim Spaces, Identities, and Futures in Cauca, Colombia, puts it:

When one speaks of harmony with nature, it signifies that one is constantly searching for
it as life purpose, even though it is not always fully achieved. Speaking of harmony before
the Spanish invasion does not mean that we lived in a paradise, rather we sought equi-
librium — or a middle point — between different demands as a livelihood. It is something
that one did not always achieve, but there was the intentional practice of concepts such
as consensus, reciprocity, complementarity, and comprehensiveness. We were definitely
not noble savages or the opposite...we were people in search of equilibrium and harmo-
ny (Padilla, 2017, p. 115).

Harmonious economics is informed by an alter-globalist orientation: a critical stance
towards key elements of the global liberal economy which, under the rubric of think glob-
ally, act locally, places particular emphasis on supporting local producers and enterprises
committed to the sustainable development. This entails teaching in accordance with the
principles set out in Western economics textbooks, while simultaneously foregrounding
the significance of diverse, local, Indigenous economies. Such education provides the
foundation for the elaboration of the plan de pervivencia (plan of persistent existence) of
Cauca Indigenous communities — a strategy for their development within contemporary
Colombian society (Velasco & Gruber, 2022). These practices are made possible by the
educational autonomy (educacién propia) granted to Colombia’s Indigenous population
in the 1991 Constitution (Rojas-Zambrano & Katz, 2023). However, the degrees award-
ed by the universities discussed here are not formally recognised beyond the structures
of Indigenous autonomy.

Results

This article has sought to address a series of research questions. In relation to the ques-
tion ‘What is theoretical response of the pluriversity to the Anthropocene and to the non-
human actors of the surrounding world?’, it should be emphasised that, despite the relative
novelty and multi-stranded character of the pluriversity, its proponents have succeeded in
elaborating a conceptual apparatus that enables to move beyond the anthropocentrism
characteristic of Western academia and to effect an epistemic reorientation towards non-
human actors. The same is true of the pluriversity-related reworking of anthropocentric
and Eurocentric methodologies of knowledge transmission within the framework of edu-
cational autonomy (educacion propia). Here we can speak of genuine innovation and of
the emergence of new epistemic configurations grounded in a sustained dialogue between
the traditions of Western academia and Indigenous traditions of knowledge creation and
transmission. The pluriversity thus exemplifies intercultural integration and a substantive,
rather than merely rhetorical, form of internationalisation within higher education.
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At the same time, the question arises as to the extent to which pluriversity practices
are accessible to researchers socialised exclusively within Western academic frame-
works. Participation in certain classes and research activities at Misak Universidad and
at the Universidad Auténoma Indigena Intercultural, for instance, requires undergoing
a purification ritual (Padilla, 2017). It is far from evident that every researcher from out-
side the Indigenous community would be able to participate in such a ritual in an ethi-
cally and experientially meaningful way, or to inhabit, even provisionally, the affective
and epistemic registers associated with practices of thinking—feeling with Earth (senti-
pensar) and reasoning with the heart (corazonar). Of course, the pluriversity does not
claim universal validity. Nonetheless, both of the institutions discussed in this article have
the word ‘university’ in their names and are seeking formal recognition from the Colom-
bian Ministry of Education, which would mean that their diplomas were also recognised
beyond the autonomous region. Padilla notes that these efforts are directed towards the
creation of educational institutions that are taken seriously and recognised by external
bodies, and that thereby influence the way in which the Indigenous population of the
Caucaregion is treated. He terms this strategy strategic universalisation (Padilla, 2017,
p. 49). The key question, therefore, becomes: what role does the pluriversity play in the
lives of Indigenous communities in the Anthropocene? For the Indigenous inhabitants
of the Cauca region, the natural environment and their relationship with its non-human
actors lie at the core of their identity. Incorporating these dimensions into education is
thus a precondition for the cultural survival of these groups. The same applies to the task
of shaping ethics, educational practices and attitudes of responsibility towards the natural
environment and its non-human actors: these are at the heart of pluriversity education
and, at the same time, a prerequisite for preserving the cultural identity of the inhabit-
ants of the Cauca region. Formally, the Indigenous population constitutes 3 per cent of
Colombia’s citizens and is organised into 115 tribal communities. In practice, however,
sixty years of civil war have led to the cultural and physical destruction of a large part of
this population (Rojas-Zambrano & Katz, 2023). At that time the Indigenous inhabitants
of the Cauca region decided that education would be their weapon. Today the existence
of the pluriversity remains one of the factors that underpins their cultural survival.

Conclusions and Recommendations

This study is subject to certain limitations. A more exhaustive examination of the topic
would have required sustained participation in courses and research conducted at Misak
Universidad and at the Universidad Auténoma Indigena Intercultural, and, ideally, the
acquisition of the Namuy Wam language and a period of residence within the local com-
munity. For reasons of time and funding, such immersion was not possible.
Nevertheless, the value of the research presented here lies in its introduction of
the concept of the pluriversity not only at a theoretical level, but also through an anal-
ysis of specific educational practices embedded in the particular cultural context of
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these universities. The experiences of these institutions, as well as the pluriversity as
a conceptual framework, can provide an important source of inspiration for western
universities.

They are better equipped than Western academia to respond to the increasingly plu-
ralistic distribution of global power, and they offer concrete responses to issues related
to the climate crisis, because, as Achille Mbembe notes,

At the heart of the efforts at reframing the human is the growing realization of our preca-
riousness as a species in the face of ecological threats [...]. To reopen future of our planet
to all who inhabit it, we will have to learn how to share it again amongst humans, but also
between the humans and non-humans (Mbembe, 2024, pp. 27, 30).

This, then, is what pluriversities can impart to us.

REFERENCES

Adésina, J. (2002). Sociology and Yoruba studies: Epistemic intervention or doing sociology in the
‘vernacular’? African Sociological Review, 6(1), 91-114.

Albarran Gonzalez, D. (2020). Towards a Buen Vivi-centric Design: Decolonising artisanal design
with Mayan weavers from the highlands of Chiapas, Mexico. Auckland University of Technology.

Aviedes, M.C. (2002). Solidarios frente a colaboradores: Antropologia y movimiento indigena en
el Cauca en las décadas de 1970 y 1980 [Solidarity against Collaborators: Anthropology and
indigenous movement in Cauca in the 1970s and 1980s]. Revista Colombiana de Antropologia,
38, 237-260.

Avila, S.A., & Ayala, Y.A. (2017). Ala Kusreik Ya — Misak Universidad: Construendo educacion
propia [Ala Kusreik Ya — Misak Universidad: Building their own education]. Jagwa Pana: Revista
de Ciencias Sociales y Humanidades, 16(1), 54—66. https://doi.org/10.21676/16574923.1956

Connell, R. (2018). Meeting the edge of fear: Theory on a world scale. In B. Reiter (Ed.), Constru-
cting the pluriverse? (pp. 19-38). Zed Books.

DANE. (2012). Atlas Estadistico de Colombia: Tomo | Demogréfico. Impresion Nacional de Colombia.

Escobar, A., (2011). Encountering development. Princeton University Press.

Kubinowski, D. (2011). Jakosciowe badania pedagogiczne. Filozofia, metodyka, ewaluacja [Quali-
tative pedagogical research]. Wydawnictwo Uniwersytetu Marii Curie-Sktodowskiej.

Maldonado-Torres, N. (2016). Outline of ten theses on coloniality and decoloniality. Foundation
Franz Fanon.

Magos-Carrillo, M.E., & Roledo-Cansino, B. (2022). Disefio decolonial. Desafios metodolégicos
de los talleres de proyectos. Cuademas del Centra de Estudios de Disefio y Communication,
175, 313-321. https://doi.org/10.18682/cdc.vi175.8607

Mbembe, A. (2024). Decolonizing knowledge and the question of the archive. Open Journal of
Social Sciences, 12(2), 1-30.

Mignolo, W.D. (2010). Foreword: Yes, we can. In H. Dabashi (Ed.), Can non-Europeans think?
(pp. viii—xlii). Zed Books.

Mignolo, W.D. (2018). On pluriversity and multipolarity. In B. Reiter (Ed.), Constructing of the plu-
riverse (pp. 90—116). Duke University Press.

Ndlovu-Gatsheni, S.J (2021). Internationalisation of higher education for pluriversity: A decolonial
reflection. Journal of British Academy, 9(s1), 77-98. https://doi.org/10.5871/jba/009s1.077

52 Horyzonty Wychowania/Horizons of Education, 2026, Vol. 25, No. 73, 43-53



Pluriversity, the Anthropocene and Relations With the Non-Human Actors

Padilla, N.L. (2017). Thinking with Global South and decolonizing indigeneity: Indigenous and pe-
asant struggles to reclaim spaces, identities, and futures in Cauca, Colombia. The University
of Wisconsin-Milwaukee. http://digital.library.wisc.edu/1793/91364

Reiter., B. (2018). Introduction. In B. Reiter (Ed.), Constructing of the Pluriverse (pp. 1-18). Duke
University Press.

Rojas-Zambrano, P., & Katz, S.R. (2023). “Our Misak identity is the spinal cord of our education”:
Oral history of Gerardo Tunubala Velasco. International Journal of Human Rights Education,
7(1), 1-24. https://repository.usfca.edul/ijhre/vol7/iss1/2

Velasco, R.B., & Gruber, V. (2022). Emancipatory methodologies: Knowledge production
and (re)existence of the Misak people in Colombia. Revista de Estudios Contenporales del
Sur Global, 3(8), 1-14.

Velasco Muelas, A.M. (2025, August 14). Mama Barbara Muelas en la Academia de la Lengua digni-
fica saberes indigenas. La Silla Vacia. https://www.lasillavacia.com/red-de-expertos/red-etnica/
mama-barbara-muelas-en-la-academia-de-la-lengua-dignifica-saberes-indigenas/

Copyright and License

This article is published under the terms of the Creative Commons

@ ® @ Attribution — NoDerivs (CC BY- ND 4.0) License

BY ND http://creativecommons.org/licenses/by-nd/4.0/

Source of funding
Lack of funding sources.

Disclosure statement
No potential conflict of interest was reported by the author(s).

Horyzonty Wychowania/Horizons of Education, 2026, Vol. 25, No. 73, 43-53






OPEN ACCESS

ABSTRACT

2026, Vol. 25, No. 73

Jadwiga Adamczyk

https://orcid.org/0000-0003-2333-5025
Uniwersytet Ekonomiczny w Krakowie, Polska
Krakow University of Economics, Poland
jadwiga.adamczyk@uek.krakow.pl

Anna Rychwalska

https://orcid.org/0000-0002-7765-6468
Uniwersytet Ekonomiczny w Krakowie, Polska
Krakow University of Economics, Poland
rychwala@uek.krakow.pl
https://doi.org/10.35765/hw.2026.2573.07
Data zgtoszenia: 02.12.2025

Data akceptacji: 02.02.2026

Data publikacji: 31.03.2026

Aspekty antropocentryczne relacji cziowiek—srodowisko

w perspektywie zrownowazonego rozwoju

Anthropocentric Aspects of the Human—-Environment
Relationship in the Perspective of Sustainable Development

RESEARCH OBJECTIVE: The aim of the article is to identify the anthropocentric aspects of the
human-environment relationship from the perspective of sustainable development.

THE RESEARCH PROBLEM AND METHODS: The research problem concerns examining the
human-environment relations in both theoretical and practical dimensions. The study employed
the following methods: literature review, logical analysis, and comparative analysis of data from
secondary and own sources.

THE PROCESS OF ARGUMENTATION: The argumentative process consists of three stages:
an analysis of the human—environment relationship in the context of the evolution of scientific in-
terpretation; an examination of human behavior toward the environment within the Anthropocene
approach; and an analysis of the perception of ecological issues from the perspective of sustain-
able development.

RESEARCH RESULTS: Anthropocentric processes require environmental awareness in society
regarding the perception and use of the environment. Knowledge is crucial in environmental protec-
tion, therefore, education and shaping the ecological awareness of people, especially the younger
generation, play a vital role. This will influence the ecological behavior.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH: Within
the value system of society, attitudes toward the environment and its protection are changing, as
it is reflected in the growing social sensitivity to various types of pollution. Today, the need for eco-
logical action to protect our planet is becoming increasingly recognized. However, ecological ide-
ology may lead to a negative impact on socio-economic development and the standard of living.
This requires not only environmental awareness within society, but also consideration of a broader
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socio-economic perspective. It concerns the global influence of other economies that are not subject
to restrictive environmental regulations. The social role of education should be to build ecological
awareness in order to contribute to the shaping of values, attitudes and behaviors in the develop-
ment of current and future society.

— KEYWORDS: HUMAN, ENVIRONMENT, ANTHROPOCENE, SUSTAINABLE
DEVELOPMENT, ECOLOGICAL AWARENESS

STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest identyfikacja aspektéw antropocentrycznych relacji czto-
wiek—srodowisko z perspektywy zréwnowazonego rozwoju.

PROBLEM | METODY BADAWCZE: Problemem badawczym sg relacje cztowieka ze srodowi-
skiem w wymiarze teoretycznym oraz praktycznym. W badaniach wykorzystano metody studiow
literaturowych, analizy logicznej i poréwnawczej danych ze zrodet wtérnych i wtasnych.

PROCES WYWODU: Proces wywodu obejmuje trzy etapy: analize problemu relacji cziowiek—
Srodowisko w perspektywie ewolucji interpretacji naukowej, rozpoznanie zachowania cziowieka
wobec $rodowiska w podejsciu do antropocenu, analize postrzegania probleméw ekologicznych
z perspektywy zrownowazonego rozwoju.

WYNIKIANALIZY NAUKOWEJ: Procesy antropocentryczne wymagajg $wiadomosci ekologicznej
spoteczenstwa w zakresie postrzegania i korzystania ze srodowiska. W ochronie srodowiska bardzo
wazna jest wiedza, dlatego ogromng role do spetnienia ma edukacja i ksztattowanie swiadomosci
ekologicznej ludzi, zwtaszcza mtodego pokolenia, co bedzie mie¢ wptyw na zachowanie ekologiczne.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: W systemie
wartosci spoteczenstwa zmienia sig¢ podejscie do srodowiska i jego ochrony, czego wyrazem jest
rosngca wrazliwosé spoteczna na rézne rodzaje jego zanieczyszczen. Wspotczesnie coraz bar-
dziej uswiadamiana jest potrzeba dziatan ekologicznych w celu ochrony naszej planety. Natomiast
sideologia ekologiczna” prowadzi¢ moze do negatywnego wptywu na rozwoj spoteczno-gospodar-
czy i poziom zycia cztowieka. Wymaga to nie tylko Swiadomosci ekologicznej spoteczenstwa, ale
réwniez wziecia pod uwage szerszej perspektywy spoteczno-gospodarczej. Dotyczy to globalnego
wptywu innych gospodarek niepodlegajgcych restrykcyjnym regulacjom srodowiskowym. Spoteczng
rolg edukacji powinno by¢ budowanie swiadomosci ekologicznej, aby przyczyniac¢ sie do ksztatto-
wania wartosci, postaw i zachowan w rozwoju obecnego i przysztego spoteczenstwa.

— SLOWA KLUCZOWE: czrLOWIEK, SRODOWISKO, ANTROPOCEN,
ZROWNOWAZONY ROZWOJ, SWIADOMOSC EKOLOGICZNA
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Aspekty antropocentryczne relacji cztowiek—Srodowisko

Wstep

Problemy zwigzane ze srodowiskiem towarzyszg od wielu lat rozwojowi cywilizacji, kiedy
czlowiek zmagat sie z sitami przyrody, korzystat z zasobdw, przeksztatcat swoje blizsze
lub dalsze otoczenie, wprowadzajgc w nim odwracalne i nieodwracalne zmiany. Cztowiek
z jednej strony oczekuje nieskazonego naturalnego srodowiska, bedac jego centralnym
elementem, a z drugiej poprzez produkcje i konsumpcje zanieczyszcza je. Gospodarcza
presja na srodowisko powoduje jego degradacje i utrate naturalnych wartosci, co prowadzi
do pogorszenia warunkdéw zycia ludzi. Zrédto zagrozen dla $rodowiska stanowi dziatalno$é
przemystowa, ktdra réownoczesnie decyduje o rozwoju spoteczno-gospodarczym.

Wspotczesng epoke geologiczng Crutzen i Stoermer (2000) po raz pierwszy nazwali
»antropocenem”, czyli ,erg cztowieka”. Jako jego poczatek przyjeli wynalezienie maszyny
parowej, co zapoczatkowato okres rewolucji przemystowej poprzez intensywng eksplo-
atacje i spalanie paliw kopalnych (Binczyk, 2017). Istotg antropocenu jest dziatalnos$¢
czlowieka, ktéra skutkuje rownoczesna ingerencjg i modyfikacjg wielu kluczowych kom-
ponentow ekosystemu. Ingerencja w srodowisko spowodowata jego istotng degradacije,
a réwnoczesnie ograniczyta dostepnos¢ zasoboéw niezbednych do rozwoju gospodar-
czego (Meadows i in., 1995). Przyczyna tego byt szczegdlnie intensywny rozwoj techniki
i przemystu w okresie ostatniego stulecia ukierunkowany na wzrost produkcji (Johansson,
1997). Spowodowato to wiele negatywnych zjawisk o charakterze globalnym, z ktérych za
najwazniejsze nalezy uznac zagrozenie dla Srodowiska przyrodniczego i kulturowego czto-
wieka. Poczgtkowo zainteresowanie problematyka ochrony srodowiska wynikato gtéwnie
z obawy braku zasobdéw naturalnych. Jednakze wiele niszczacych proceséw zaczeto za-
grazac réwnowadze srodowiska, a tym samym mozliwosci wypetniania niezbednych
funkcji dla zycia cztowieka i prowadzenia dziatalnosci gospodarczej. Na tym tle w 1987
roku zrodzita sie idea zrbwnowazonego rozwoju, ktéra zaktadata potrzebe ochrony $ro-
dowiska i jego zasobdw dla obecnego i przysztego pokolenia (Adamczyk, 2001).

W XXI wieku ma miejsce dalsza negatywna kumulacja skutkéw zanieczyszczenia
Srodowiska i wyczerpywanie si¢ zasobow naturalnych, co moze stanowic bariere rozwo-
ju spoteczno-gospodarczego (Rogall, 2010). Niektore sposrdd istotnych zanieczyszczen
Srodowiska majg charakter globalny, np. mozliwo$¢ wystgpienia efektu cieplarnianego.
Za zmiany klimatyczne obarczono odpowiedzialnoscig dziatalnosé¢ cziowieka, chociaz
jest to takze efekt cyklicznych zmian potozenia Ziemi wzgledem Stonca (Komitet Nauk
Geologicznych PAN, 2019). Na tym tle pojawia sie ,ideologia ekologiczna” promujgca
idee czystego Srodowiska, obcigzajgc cztowieka za zanieczyszczenia i wskazujgca ka-
tastroficzne skutki dla $wiata bez uwzglednienia badan w tym zakresie (Kolenda, 2008).
Problem zmian klimatycznych i zapowiadane skutki dla naszej planety znalazty miejsce
w polityce Unii Europejskiej w ramach zréownowazonego rozwoju. Formutowane zagro-
zenia w przestrzeni publicznej wpisujg sie w polikryzys, ktéry moze mie¢ negatywny
wpltyw na zdrowie i poczucie bezpieczenstwa cztowieka. Dlatego wazna jest Swiadomos¢
ekologiczna dotyczaca przyczyn zmian klimatycznych zaleznych i niezaleznych od
dziatalnosci cztowieka w szerszym kontekscie jej roli i skutkow w skali globalne;j.
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Celem artykutu jest identyfikacja aspektdw antropocentrycznych relacji cztowiek—
srodowisko z perspektywy zrownowazonego rozwoju. W szczegdlnosci zweryfikowano
postrzeganie problemoéw ekologicznych i podejscia do ochrony srodowiska w ocenie
wspotczesnego spoteczenstwa. W realizacji celu badan zastosowano analize literatu-
ry oraz metode desk research polegajgcg na gromadzeniu i analizowaniu danych na
prébie spoteczenstwa Polski. Zestawione dane ze zrédet wtérnych i wiasnych poddano
analizie logicznej i poréwnawcze;.

Pojecie srodowiska i jego komponentow

Prébe zdefiniowania pojecia srodowiska podjeto na Forum ONZ, okreslajgc je jako fi-
zyczne i biologiczne otoczenie cztowieka, naturalne lub zmienione (U'Thant, 1969).
Efektem pozniejszych prac byto zdefiniowanie srodowiska jako ogétu elementow natu-
ralnych stworzonych przez nature, w mniejszym lub wiekszym stopniu przeksztatconych
przez cztowieka, sktadajgcych sie w danym miejscu i czasie na biologiczne warunki zycia
cztowieka (Radecki, 1995). W literaturze spotykane jest takze okreslenie srodowiska
jako zespotu elementéw fizycznych i biotycznych we wzajemnym oddziatywaniu z czto-
wiekiem (Ciborowski, 1981). Natomiast $rodowisko przyrodnicze utozsamiane jest ze
srodowiskiem naturalnym, definiowanym jako otoczenie cztowieka (biotop), obejmujgce
skorupe ziemska, czes¢ atmosfery, hydrosfere, pokrywe glebowg oraz szate roslinng
i Swiat zwierzecy (biocenoza) (Fleszar, 1972).

Waznym podejsciem do relacji cztowiek—srodowisko jest ,ekologizm” wprowadzo-
ny w 1886 roku przez Haeckela, pochodzacy od greckich stéw: oikos — dom siedlisko,
logos — stowo, nauka (Ledwon, 1998). Wspditczesnie termin ,ekologizm” jest czesto
uzywany do wyrazenia pogladéw lub zachowania cztiowieka. Z kolei wprowadzenie
w 1935 roku przez Tansleya terminu ,ekosystem” pozwolito na okreslenie istoty zjawisk,
proceséw, zwigzkow i zaleznosci systeméw ekologicznych decydujgcych o funkcjono-
waniu srodowiska jako catosci (Pytka-Gutkowska, 1996). Ekosystem w pierwotnym zna-
czeniu oznaczat uporzadkowang strukture elementow litosfery i atmosfery z udziatem
cztowieka (Wos, 1995). Cechuje go homeostaza, czyli dgzenie do utrzymania rownowa-
gi, opartej na samoregulacji wbrew zaktdceniom srodowiskowym. Wigkszo$¢ wymienio-
nych elementéw i cech srodowiska uwzgledniono w normach prawnych, definiujgc jako
0got elementow przyrodniczych, w szczegodlnosci: powierzchnie ziemi tgcznie z glebg,
kopaliny, wode, powietrze, swiat roslinny i zwierzecy, a takze krajobraz, znajdujgcy sie
zaréwno w stanie naturalnym, jak i przeksztatconym w wyniku dziatalnosci czlowieka
(Ustawa..., 2021). Tak zdefiniowane srodowisko obejmuje ochrong zaréwno komponen-
ty naturalne, jak i przeksztatcone przez cztowieka.
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Udziat cztowieka w procesie degradacji Srodowiska

Dziatalnos$¢ cziowieka nie zawsze prowadzi do przeksztatcenia srodowiska w pozada-
nym kierunku. Znane sg opinie, ze sSrodowisko zmieniato sie przed pojawieniem sie czio-
wieka na Ziemi (Komitet Nauk Geologicznych PAN, 2019). Rozwdj gospodarczy po Il
wojnie $wiatowej przyczynit sie do industrializacji krajow najbardziej rozwinietych, a na-
stepnie do rozwoju handlu w procesie globalizacji. Srodowisko stato sie dostarczycie-
lem surowcéw do dziatalnosci produkcyjnej i rownoczesnie odbiorcg zanieczyszczen.
Najczesciej przyjmuje sie, ze zanieczyszczenia powstajg w wyniku dziatalno$ci gospo-
darczej cztowieka i prowadzg do zmian sktadu chemicznego atmosfery, chociaz niektore
sg rowniez efektem procesow naturalnych Ziemi (vanLoon i Duffy, 2018). W wyniku cy-
klicznych zmian potozenia Ziemi wzgledem Stonca powstajg zaktécenia wymiany ciepta
miedzy ziemig a gornymi warstwami atmosfery (efekt cieplarniany) (Kaminski i Tom-
czak, 2010). Wedtug Nordhausa (2013) przewidywanie skutkow zmian klimatycznych
jest zadaniem najtrudniejszym i obcigzonym najwigkszg niepewnoscig na tle wszyst-
kich proceséw zwigzanych z globalnym ociepleniem. Najpowszechniej wystepujagcymi
gazami cieplarnianymi sg para wodna i dwutlenek wegla, powstajgce podczas spalania
paliw, ale réwniez w procesach naturalnych emisji z moérz, oceandw i biomasy. Emisja
gazow cieplarnianych w Unii Europejskiej w 2023 r. osiggneta poziom 3,4 mid ton eq
CO,, co wskazuje na 7% spadek w poréwnaniu do 2022 roku. Wsréd krajow UE naj-
wyzszy poziom emisji osiggnety: Niemcy — 720,4 min ton eq CO,, Francja — 403,4 min
ton eq CO, i Witochy — 399,4 min ton eq CO, (Enerad.pl, 2025). Polska znalazta sig na
czwartym miejscu z emisjg 377 min ton eq CO,, zobowigzujgc sie do realizacji celow
okreslonych w pakcie klimatycznym.

Wprowadzanie surowcow i energii odnawialnej wymaga réwniez ingerencji w srodo-
wisko podczas procesu pozyskania, magazynowania i utylizacji (dotyczy to m.in. farm
wiatrowych). Regulacje normalizacyjne majgce na celu zmniejszenie ucigzliwosci pro-
dukcji i konsumpcji, w tym wprowadzenie energii odnawialnej i gospodarki obiegu za-
mknietego, bez podobnych dziatan w skali globalnej nie wystarczg. Dotyczy¢ to powinno
importu, zakupu, sprzedazy i konsumpcji produktéw niespetniajgcych norm ekologicz-
nych. Konieczne sg rowniez inne dziatania w zakresie ksztattowania wartosci, postaw
i zachowan. Ochrona srodowiska wymaga ksztattowania swiadomosci opartej na rze-
telnej wiedzy dotyczgcej zanieczyszczen i ochrony srodowiska.

Cziowiek i sSrodowisko — dychotomia czy symbioza

Srodowisko petni szereg bardzo istotnych funkcji w zyciu cztowieka i jego dziatalnosci,
ale to czlowiek jest tworca, osrodkiem i celem zycia gospodarczego (Jan Pawet I,
1995). Wazna jest niezawodnos$é srodowiska, co oznacza zachowanie zdolnosci do
samoregeneracji. Zdolno$¢ ta okresla warto$¢ srodowiska, czyli zasoby o strukturze
ilodciowej i jakosciowej zapewniajgce odporno$¢ na obcigzenia antropogenne. Ingerencja
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antropogenna zmniejsza jego niezawodnos$é, a w sytuacji krancowej powoduje
samodestrukcje. Specyfika dziatalnosci produkcyjnej i konsumpcyjnej umozliwia
identyfikacje i ocene sprzezen zwrotnych, w ktérych cztowiek wprowadza negatywne
zmiany w srodowisku jako pollutant, oczekujgc jednoczes$nie dostepu do nieskazonych
zasobow jako uzytkownik.

W miare wzrostu ilosci przerabianych surowcéw powodujgcych coraz wiecej odpa-
doéw wzrasta entropia procesu gospodarczego (Brown, 1982). Wzrost entropii ekosyste-
mu moze zaktdci¢ funkcjonowanie Srodowiska cztowieka. Antynomia pomigdzy prawem
jednostki a spoteczenstwa ze szczegodlng sitg wystepuje w dziatalnosci produkcyjnej
i konsumpcyjnej. Jak wskazuje noblista Hurwicz (2008), istnieje sktonnos¢ korporacii
do fatszowania motywow swojej dziatalnosci. Dziatalno$¢ gospodarcza tworzy miejsca
pracy, dostarcza oczekiwanych przez spoteczenstwo produktéw, ale réwniez zuzywa
zasoby naturalne i zanieczyszcza Srodowisko. Uktad ten jest dychotomiczny, z jednej
strony sg prawa ekonomii, wedtug ktorych przedsiebiorca dgzy do maksymalizacji ko-
rzysci, z drugiej prawa ekologii, czyli ochrona srodowiska. Zanieczyszczenia, wcho-
dzgc w sktad zmiennych funkcji produkgciji i konsumpcji, powodujg obnizenie dobrobytu
catej wspolnoty. Internalizacja efektow wewnetrznych oznacza przeniesienie kosztéw
na osoby trzecie, nie tylko konsumentoéw, ale spoteczenstwo jako cato$¢ oraz nature
jako dobrostan (Winpenny, 1995). Wprowadzenie certyfikatow emisji zanieczyszczen
przez UE jest przyktadem regulacji cenowej efektéw zewnetrznych, co jest krytykowane
z powodu przenoszenia produkcji i emisji zanieczyszczen do krajow ubozszych o niz-
szych optfatach emisyjnych.

Wzajemne relacje pomiedzy dziatalnoscig gospodarczg a Srodowiskiem stawiajg
cztowieka w podwajne;j roli w otoczeniu. Ten paradoks jest widoczny w przypadku przed-
siebiorcy, ktéry oczekuje czystego srodowiska i dostepu do zasobdw, a jednoczesnie
poprzez swojg dziatalno$¢ ogranicza je. Dualny stosunek do $rodowiska mogg mie¢
réwniez pracownicy, zaleznie od tego, czy dotyczy to ich pracy, czy warunkow zycia,
rekreacji i spedzania wolnego czasu. Podobne zachowanie dotyczy kazdego cztowieka,
ktory oczekuje czystego sSrodowiska, a rownoczesnie powoduje jego zanieczyszczenie
i degradacje. Takie przyktady widoczne sg szczegdlnie w procesach konsumpgiji i rekre-
acji. Cztowiek manipulowany przez marketing kupuje coraz wigcej produktéw, nie zasta-
nawiajgc sie, ze zanieczyszcza srodowisko przez produkcje i odpady (Akerlof i Shiller,
2021). Negatywny wptyw na budowanie swiadomosci ekologicznej spoteczenstwa majg
programy i dziatania promujgce konsumpcjonizm. Antynomia dotyczy takze wzajemnie
wykluczajacych sie pogladéw: odwotywania sie do ekologicznej idei, a rownoczesnie
promowania zbednych zakupéw. Wazna jest jakos¢ srodowiska i zycia w ogdle, dlatego
potrzebna jest edukacja poznawcza, pozwalajgca na zrozumienie mechanizmoéw przy-
czyn i skutkdw powstawania zanieczyszczen.
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Cztowiek jako podmiot zréwnowazonego rozwoju

Przestanka zrownowazonego rozwoju byto uznanie przez spotecznos¢ miedzynarodo-
w3 globalnego charakteru zagrozen ekologicznych i potrzeby solidarnego podejscia do
ochrony $rodowiska w skali $wiatowej (Swiatowa Komisja ds. Srodowiska i Rozwoju,
1991). Pierwszg i podstawowg zasadg zréwnowazonego rozwoju jest prawo cztowieka
do zdrowego i produktywnego zycia w zgodzie z przyroda. Zréwnowazony rozwoéj ozna-
cza proces, w ktérym eksploatacja zasobéw, kierunki inwestowania i postepu technicz-
nego oraz ochrona srodowiska pozostajg w harmonii i umozliwiajg zaspokojenie potrzeb
ludzi i ich aspiracji. Przyjete wowczas zatoZzenia zrownowazonego rozwoju, mimo uptywu
czasu, sg nadal aktualne. Obecnie podkresla sie znaczenie edukacji dla zrownowazo-
nego rozwoju i wdrozenie projektéw edukacyjnych oraz informacyjnych podnoszgcych
Swiadomos¢ ekologiczng (Realizacja..., 2018).

Odwrécenie proceséw niszczenia srodowiska na podstawie prostych mechanizmow
ekonomicznych nie jest mozliwe, poniewaz w wielu krajach nie sg podejmowane dziata-
nia w zakresie jego ochrony. Aby ograniczy¢ degradacje srodowiska i zuzycie zasobéw
naturalnych, niezbedne sg dziatania w skali globalnej, uwzgledniajgc podobne standar-
dy. Istotg zrbwnowazonego rozwoju jest korzystanie ze Srodowiska dla realizacji po-
trzeb spotecznych w warunkach rownowagi dynamicznej. Pozwala to na zachowanie
dobrostanu srodowiska bez stosowania narzedzi przymusu ekonomicznego, ktéry jest
obecnie upowszechniany. Dziatalno$¢ cztowieka pracujgcego (homo faber) zwigzana
jest takze z nieracjonalnym korzystaniem z zasobdw przez cztowieka marnotrawigcego
(homo profusus). Uwzglednienie ekologicznego wymiaru w koncepcji zrobwnowazonego
rozwoju narzuca kierunek gtebokich zmian struktury produkcji i konsumpc;ji z poszano-
waniem $rodowiska. Zmiany te realizujg sie w relacjach cztowiek—$rodowisko, szcze-
golnie w przypadku potrzeb, ktérych zaspokojenie wigze sie z wysoce niekorzystnym
naruszeniem zasobdw przyrody. Unia Europejska w odpowiedzi na problemy dotyczg-
ce ochrony $rodowiska i potrzebe ograniczenia zuzycia surowcéw zaproponowata eu-
ropejski zielony fad (Rozporzadzenie..., 2021), ktéry przez wprowadzone instrumen-
ty ekonomiczno-prawne wzbudza wiele kontrowersiji. Istniejg obawy, ze doprowadzi do
ograniczania konkurencyjnosci i tempa rozwoju gospodarczego przez zbyt duze obcig-
zenia finansowe, ktérych nie ponoszg inni. Dziatania ekologiczne Unii Europejskiej bez
podobnych dziatan w skali $wiatowej nie zahamujg degradacji Srodowiska, natomiast
pogorszg sytuacje ekonomiczno-spoteczng panstw czionkowskich.

Swiadomo$¢ ekologiczna i postrzeganie zagrozen $rodowiska
w ocenie polskiego spoteczenstwa

Swiadomos¢ ekologiczna jest rozumiana jako zespét informacji, wiedzy i przekonan
na temat $rodowiska oraz postrzegania zwigzkéw miedzy jego stanem i charakterem
a warunkami zycia cztowieka (Berger, 2011). Ksztattowanie $wiadomosci ekologicznej
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wplywa na postrzeganie i zachowanie wobec srodowiska, weryfikuje zarzgdzanie swoim
otoczeniem i role cztowieka w jego ochronie (Gifford i in., 2011). Wéréd problemow
ekologicznych wymienia sie najczesciej zmiany klimatyczne. Badania spoteczne
dotyczace postrzegania probleméw ekologicznych przez polskie spoteczenstwo zostaty
przeprowadzone przez Obtgkowskq i Bartoszewicza (za: Obtgkowska, 2024 ). Zastoso-
wano metode ankietowsg i triangulacje technik badawczych na prébie reprezentatywne;j
liczacej 1213 osdb, wérdd ktdrej byli rowniez ludzie mtodzi w wieku 18-20 lat. Z przed-
stawionych badan wynika, ze ponad potowa spoteczenstwa polskiego (56,9%) nie wie,
co oznacza neutralnos¢ klimatyczna przyjeta jako cel UE do 2050 roku, w tym 10% zde-
cydowanie nie wie, 22,1% raczej nie wie, a 24,8% stwierdzito, ze trudno powiedzie¢, co
oznacza neutralnos¢ klimatyczna. Natomiast 43,1% spoteczenstwa polskiego wskazuje,
ze wie, jak nalezy rozumie¢ to pojecie (rys. 1).

Rysunek 1. Rozktad odpowiedzi na pytanie o znajomosc¢ pojecia neutralnosci klimatycznej

10,0% 221% 32,8% 10,3%

0% 10% 20% 30% 40% 50% 60% 0% 80% 90% 100%
Bl Zdecydowanie nie Bl Raczej tak Trudno powiedzie¢
W Raczej nie Bl Zdecydowanie tak

Zrédto: Obtgkowska, 2024, s. 33.

Z kolei prawie potowa badanej grupy (46,6%) uwaza, ze osiggnigcie neutralnosci
klimatycznej przez UE do 2050 r. nie przyczyni sie do zmian klimatycznych. Natomiast
26,6% uwaza, ze przyczyni sig, a 26,8% nie ma zdania na ten temat (rys. 2).

Rysunek 2. Rozktad odpowiedzi na pytanie: Czy osiggnigcie neutralnosci klimatycznej przyczyni
sie ograniczenia zmian klimatycznych?

23,3% 23,3% 20,2% 6,:4%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
B Zdecydowanie nie B Raczej tak Trudno powiedzie¢
W Raczej nie Bl 7decydowanie tak

Zrédto: Obtgkowska, 2024, s. 34.

Wigkszo$¢ badanych (69,2%) uwaza jednak, ze powinniSmy dazy¢ do osiggniecia
celu neutralnosci klimatycznej, ale w swoim tempie (46,3%), nawet po 2050 roku. Prawie
23% badanych akceptuje tempo wyznaczone przez UE, czyli do 2050 roku. Tylko 15,5%
badanych uwaza, ze Polska nie powinna tego celu realizowa¢, a 15,3% nie ma zdania
w tej kwestii (rys. 3).
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Rysunek 3. Rozktad odpowiedzi na pytanie: Czy Polska powinna dazy¢ do osiggniecia neutral-
nosci klimatycznej i w jakim tempie?

-

El  Polska powinna dazy¢, aby osiggna¢ ten cel jak najszybciej,
jeszcze przed rokiem 2050

Polska powinna dazyc, aby osiagnac ten cel do 2050 roku

14,0%

Polska powinna dochodzi¢ do neutralnoci klimatycznej
w swoim tempie, dostosowanym do zapewnienia
bezpieczeristwa rozwoju spoteczno-gospodarczgo,
nawet jesli bedzie to oznaczato, ze osiagniemy ja

po 2050 roku

Bl Polska nie powinna w ogole dazy¢, aby osiagnac ten cel
Trudno powiedzie¢

0% 10% 20% 30% 40% 50%

Zrodto: Obtgkowska, 2024, s. 34.

Przedstawione badania pokazujg wiedze Polakéw na temat zmian klimatu i opinie od-
nosnie do tempa dochodzenia do neutralno$ci klimatyczne;.

Badania dotyczace postrzegania zagrozen ekologicznych przez przedstawicieli mto-
dego pokolenia przeprowadzono w 2022 roku na grupie celowej, do ktorej zaproszo-
no 200 osdb, z czego udziat wzieto 120 w wieku 21-28 lat (Adamczyk i Adamczyk-Ko-
walczuk, 2022). Zastosowano metode kwestionariuszowg z wykorzystaniem Computer
Assisted Web Interview (CAWI).W badaniu dotyczgcym oceny zagrozen ekologicznych
prawie 99% ankietowanych deklaruje Swiadomos¢ zagrozen ekologicznych, a 95%
uwaza, ze ma wptyw na ochrone srodowiska. Ponad 64% badanych twierdzi, ze stan
Srodowiska jest zwigzany tylko i wytgcznie z dziatalno$cig cztowieka, natomiast ponad
33%, ze wpltyw cztowieka jest tylko czesciowy (rys. 4). Jedynie 2,5% badanych uwaza,
ze stan Srodowiska jest niezalezny od dziatalnos$ci cztowieka.

Rysunek 4. Przyczyny zagrozen ekologicznych wedtug oséb badanych

Tylko i wytacznie dziatalnoscig cztowieka mmmmmmmmmmmmmm 64,2%

Czesciowo dziatalnoscig cztowieka (Srednio w 69%) "NlHm"”“Il“”mlw”’IIIHI“IIIIH 33,3%

Niezalezny od dziatalnosci cztowieka m 2,5%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Zrédto: Adamczyk i Adamczyk-Kowalczuk, 2022, s. 9.
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Miodzi respondenci oceniajg zmiany klimatyczne jako ponadprzecietnie istotne
(3,76/5) i wskazujg ich przyczyny. Ponad 52% badanych uwaza, ze zmiany klimatycz-
ne sg spowodowane wylgcznie dziatalnoscig cztowieka, prawie 46%, ze czesciowo,
a jako niezalezne uwaza je 1,7% badanych (rys. 5).

Rysunek 5. Przyczyny zmian klimatycznych wedtug oséb badanych

Tylko i wytacznie dziatalnoscia cztowieka  [[IIWNIMMUMMIMIMMIMIINI 525+

Czesciowo dziatanoscia cztowieka (srednio w 64 %) - [[TMMINNMMINIMIMIND 25.2

Niezalezne od dziatalnosci cztowieka I 1.7%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Zrédto: Adamczyk i Adamczyk-Kowalczuk, 2022, s. 10.
Zdaniem zdecydowanej wiekszosci respondentéw (94,2%) ograniczenie zmian klima-
tycznych nastgpi w wyniku zmniejszenia emisji gazoéw cieplarnianych (rys. 6). W dalszej
kolejnosci wskazano na rezygnacje z paliw weglowych (70,8%), korzystanie z energii

stonecznej (65,8%) oraz energii wiatrowej (50%).

Rys. 6. Dziatania, ktére wedtug osdb badanych spowodujg ograniczenie zmian klimatycznych

obnizenie emisji gazéw cieplarnianych 94,2%
rezygnacja z paliw weglowych 70,8%
korzystanie z energii stonecznej (fotowoltaika) 65,8%
korzystanie z ferm wiatrowych 50,0%
wprowadzenie spalania biomasy [N 19.2%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Zrédto: Adamczyk i Adamczyk-Kowalczuk, 2022, s. 12.

Mtodzi ludzie sg bardziej skoncentrowani na przysztych zagrozeniach ekologicznych
(58,3%) niz na obecnych (41,7%). Wskazuje to na Swiadomosc¢ respondentoéw, ale bez
uwzglednienia wptywu obecnych zagrozen na przyszig perspektywe.
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Whioski i rekomendacje

Zainteresowanie ochrong $rodowiska pojawito sie w trosce o zasoby naturalne, ktére
z czasem rozszerzyto orientacje srodowiskowg cztowieka pod wptywem zmian w sferze
wartosci, w ktorej jakos¢ srodowiska jest postrzegana jako dobro najwyzsze. Wzrasta-
jaca wrazliwo$c¢ spoteczna na problemy degradacji Srodowiska przejawia sie w poszu-
kiwaniu produktéw ekologicznych. Natomiast znacznie mniej uswiadomiona jest po-
trzeba ograniczenia nadmiernej produkgji i konsumpgiji. Zyjemy w czasach, w ktérych
marketing promujgc zakupy, ma istotny wptyw na zachowanie spoteczenstwa, zwlasz-
cza mtodego pokolenia.

W systemie wartosci spoteczenstwa zmienia sie podejscie do srodowiska i jego ochro-
ny, czego wyrazem jest rosngca wrazliwos¢ spoteczna na rézne rodzaje jego zanieczysz-
czen. Stan srodowiska i jego ochrona majg coraz wigksze znaczenie, ale postrzeganie
problemoéw ekologicznych zalezy od $wiadomosci spotecznej. Z przedstawionych badan
wynika, ze ponad pofowa spoteczenstwa polskiego nie wie, co oznacza neutralnos¢ kli-
matyczna. Wigekszo$¢ badanych wskazuje na potrzebe dgzenia do neutralnosci klima-
tycznej, ale w stosownym czasie zapewniajgcym bezpieczenstwo rozwoju spoteczno-
-gospodarczego. W badaniu mtodych oséb dotyczacym oceny zagrozen ekologicznych
prawie wszyscy deklarujg Swiadomos¢ tych zagrozen i swéj wptyw na ochrone srodowi-
ska. Wiekszo$¢ mtodych oséb uwaza, ze zmiany klimatyczne sg spowodowane dziatal-
noscig cztowieka. W ocenie problemoéw ekologicznych dla mtodych ludzi wazniejsze jest
jutro niz dzis, co wskazuje na potrzebe odpowiedniego ukierunkowania edukacji z myslg
o przysztosci. Wyniki badan wskazujg na istotne znaczenie dziatan strategicznych w za-
kresie edukacji dla zrownowazonego rozwoju. Nalezy rowniez zwréci¢ uwage na istnienie
,zielonej ideologii”, ktora wptywa negatywnie na rozwdéj gospodarczy. Procesy te wyma-
gaja ksztattowania Swiadomosci ekologicznej spoteczenstwa opartej na rzetelnej wiedzy
zdobytej w systemie ksztatcenia, promowania kultury korzystania ze srodowiska i ogra-
niczania konsumpcjonizmu. W tym kontekscie $wiadomos$¢ ekologiczna rozumiana jako
zespét informaciji, wiedzy i przekonan odnosnie do srodowiska wptynie na postrzeganie
zwigzkéw miedzy jego stanem a warunkami zycia cztowieka.
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ABSTRACT

RESEARCH OBJECTIVE: The aim of this article is to analyze how preschool and early school
education students perceive their own preparation for implementing climate education and to identify
areas of study that, according to the respondents, require in-depth study in their academic education.

THE RESEARCH PROBLEM AND METHODS: The research problem concerns declarative as-
sessments of competences, educational experiences and development needs of female students in
the field of climate education in working with children. The research is exploratory and contributory
in nature and serves to preliminarily recognise the phenomenon and identify key areas requiring
further analysis. The method used was an interview in the form of written answers to open-ended
questions. The study covered 83 female students in 2024.

THE PROCESS OF ARGUMENTATION: The data analysis process was based on the respond-
ents’ answers. The students’ statements regarding the importance of climate education, their sense
of preparedness for its implementation, as well as their knowledge, educational experiences and
development needs in this area were analysed.

RESEARCH RESULTS: The analysis of the responses indicates that female students attach sig-
nificant importance to climate education and declare their readiness to address this issue in their
future professional work, while recognising the limitations of their own substantive and methodo-
logical preparation and the need for more structured, practical support during their studies.
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CONCLUSIONS, RECOMMENDATIONS, AND APPLICABLE VALUE OF RESEARCH: The
results of the study indicate a need for deeper reflection on the inclusion of climate education in
the training of future teachers. The findings can serve as a reference point for the design of study
programmes and teaching activities that prepare students to address this issue in pre-school and
early school education.

— KEYWORDS: CLIMATE EDUCATION, CLIMATE COMPETENCES, SELF-
ASSESSMENT OF PREPARATION FOR CLIMATE EDUCATION,
STUDENTS OF PRESCHOOL AND EARLY SCHOOL PEDAGOGY,
ACADEMIC EDUCATION

STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest analiza postrzegania przez studentki pedagogiki przedszkol-
nej i wczesnoszkolnej wtasnego przygotowania do realizacji edukacji klimatycznej oraz identyfi-
kacja obszarow ksztatcenia wymagajacych — w swietle deklaracji badanych — pogtebienia w pro-
cesie akademickim.

PROBLEM | METODY BADAWCZE: Problem badawczy dotyczy deklarowanych kompetenciji,
doswiadczen edukacyjnych oraz potrzeb rozwojowych studentek w zakresie realizacji edukaciji kli-
matycznej w pracy z dzie¢mi. Badania majg charakter eksploracyjno-przyczynkowy i stuzg wstepne-
mu rozpoznaniu zjawiska oraz identyfikacji obszaréw wymagajgcych dalszych analiz. Zastosowano
metode pisemnego wywiadu z pytaniami otwartymi. Badaniem objeto 83 studentki w 2024 roku.

PROCES WYWODU: Proces analizy danych oparto na odpowiedziach badanych. Analizowano
wypowiedzi studentek dotyczace znaczenia edukacji klimatycznej, poczucia przygotowania do jej
realizacji oraz wiedzy, doswiadczen edukacyjnych i potrzeb rozwojowych w tym zakresie.

WYNIKIANALIZY NAUKOWEJ: Analiza odpowiedzi wskazuje, ze studentki przypisujg edukacii kli-
matycznej istotne znaczenie oraz deklarujg gotowos¢ do podejmowania tej tematyki w przysztej pracy
zawodowej, przy jednoczesnym dostrzeganiu ograniczen wtasnego przygotowania merytorycznego
i metodycznego oraz potrzeby bardziej uporzadkowanego, praktycznego wsparcia w toku studiéw.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Wyniki badan
wskazujg na potrzebe pogtebionej refleksji nad uwzglednianiem edukaciji klimatycznej w ksztatceniu
przysztych nauczycieli. Ustalenia mogg stanowi¢ punkt odniesienia przy projektowaniu programow
studiéw i dziatan dydaktycznych przygotowujgcych studentéw do podejmowania tej problematyki
w edukacji przedszkolnej i wczesnoszkolnej.

— SLOWA KLUCZOWE: EDUKACJA KLIMATYCZNA, KOMPETENCJE
KLIMATYCZNE, SAMOOCENA PRZYGOTOWANIA
DO EDUKACJI KLIMATYCZNEJ, STUDENTKI PEDAGOGIKI
PRZEDSZKOLNEJ | WCZESNOSZKOLNEJ, KSZTALCENIE
AKADEMICKIE
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Introduction

The global economy is experiencing rapid change driven by climate challenges, marked
by uneven development, the internationalisation of technology, and the globalisation of
institutions and policies. In this context, environmental education is increasingly impor-
tant for developing competences that support social and economic participation, includ-
ing knowledge, responsibility, and informed decision-making in response to complex
environmental issues. As Monika Michalska notes “understanding what sustainable de-
velopment is should be particularly important from the point of view of implementing its
principles in economic practice and everyday life (e.g., through environmentally friend-
ly consumer choices)” (2016, p. 236). She points out that environmental education at
the academic level should not be limited to the transmission of facts, but should lead to
a lasting change in attitudes and values that will enable the harmonious coexistence of
society, the economy, and nature.

Contemporary environmental change reveals escalating threats such as ecosystem
degradation, resource shortages, and greenhouse gas emissions. Climate warming in-
tensifies extreme events and destabilises economic processes, requiring a systemic
approach in which ecological education plays a strategic role in preparing society for
responsible responses to Anthropocene challenges. Anita Bokwa et al. stress that slow-
ing these changes requires action at international, national, and local levels, combining
technological solutions with educational measures. Adverse local climate and environ-
mental changes are increasingly observed and are usually linked to land-use practices
that insufficiently account for human environmental impact. This leads to poorer living
conditions for the inhabitants of such areas (including poorer air quality) and an increase
in the costs of maintaining such areas (Bokwa et al., 2020). The scale of climate chal-
lenges demands multi-level action, with education playing a key role in socio-economic
transformation. In the context of irreversible environmental change and the transition to
a low-carbon model, education for sustainable development supports the development
of skills needed to respond to threats. In line with UNESCO guidelines, environmental
education should foster awareness, attitudes, and skills related to resource conserva-
tion. The literature highlights that its effectiveness depends on the integration of cog-
nitive, axiological, and practical dimensions, underscoring the importance of preparing
future teachers during academic education (Ardoin et al., 2020).

Climate Education as a Response to Global Socio-Economic
Challenges

By integrating scientific knowledge with practical action, climate education supports so-
cieties in adapting to the climate crisis and stimulates proactive attitudes towards the
future (Ibragimow, 2020, pp. 95-105). Its role is to develop the ability to analyse com-
plex environmental relationships and their socio-economic consequences. A systemic
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approach that supports the development of critical thinking and individual agency in the
context of global change is crucial (Snarska-Nieznanska et al., n.d.).

Responsibility for climate education rests primarily with preschool and early school
teachers, who shape pro-environmental foundations. Climate education should be
a permanent element of teaching, focused less on knowledge transfer and more on
developing responsibility, critical thinking, and ethical sensitivity (Michalska, 2016). In
early development, children learn mainly through observation and imitation, under-
scoring the teacher’s role as a pro-environmental model. A teacher engaged in climate
protection thus becomes not only a source of knowledge but also a moral role model.
Their authenticity in educational activities and everyday choices influences the effective-
ness of shaping lasting pro-climate attitudes, such as conserving resources, reducing
consumption and waste, and engaging in local environmental initiatives (Niesporek-
Szamburska & Przybyla, 2021, pp. 15-20). Everyday educational activities such as
working with text, art, nature observation, and maths games can effectively convey en-
vironmental content, provided teachers recognise this potential and have the skills to
integrate climate issues into the curriculum. Therefore, the training of future teachers
should focus not only on imparting knowledge, but also on developing climate, design,
and reflective skills, understood as the ability to critically interpret reality, design educa-
tional activities responding to local and global challenges, and make decisions in line
with sustainable development (Niesporek-Szamburska & Przybyla, 2021, pp. 22-25).
Children educated by committed teachers can be inspired to take initiative from every-
day choices to social and civic engagement (Niesporek-Szamburska & Przybyla, 2021,
pp. 22—-25). Foreign studies indicate that teachers’ beliefs, their teaching competences
and everyday educational practices play a key role in shaping children’s environmen-
tal attitudes, especially at the stage of pre-school and early school education, where
learning is largely based on observation and imitation (Hedefalk et al., 2015).

The Role of Reachers in Promoting Environmental Awareness in
Preschool and Early School Education

In the Anthropocene era, schools should fulfil not only an educational but also a trans-
formative role by shaping social awareness and responsibility. The climate crisis is
not only an environmental challenge, but also axiological and cultural, requiring a re-
definition of educational goals. Climate education thus becomes a mission supporting
the development of reflection, decision-making, and readiness to act, which requires
methods based on experience, cooperation, and involvement in local environmental
initiatives (UN Global Compact Network Poland, 2021). Teachers play a key role as
catalysts for change, guides through a complex world of threats and opportunities, and
intermediaries between students and the social world. They shape the classroom cli-
mate, the language used to address difficult issues, teach recognition of disinforma-
tion, and build agency and empathy towards future generations. As practical guides
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emphasise, effective climate education is based not only on scientific facts, but above
all on relationships and trust, which makes teachers key allies of children and young
people in facing an uncertain future (UN Global Compact Network Poland, 2021).
That is why it is important that future teachers are prepared not only to convey curric-
ulum content, but also to act as guides in climate education. During teacher training,
they should acquire knowledge about environmental challenges, develop social and
communication skills, and learn to design teaching activities in the spirit of environ-
mental justice and intergenerational solidarity. Including these elements in academic
programmes increases the likelihood that graduates will be ready to consciously and
effectively introduce children to responsible environmental choices and the future of
the planet (Michalska, 2016). Future educators, so prepared, can contribute to real
social change, starting with their daily work with children.

Climate Competence in the Education of Preschool
and Early School Teachers

Climate competence plays a key role in preparing future teachers to promote environ-
mental awareness among children. In the intensifying climate crisis, teacher education
should include both theoretical knowledge and practical teaching skills in the field of en-
vironmental protection, sustainable development, and environmental ethics (Katuzynska
& Jackowska-Uwadizu, 2022, pp. 5-8). One of the main challenges is the marginal in-
clusion of environmental education in teacher training programmes, where environmen-
tal issues are often addressed in a fragmented way and without integration into other
areas of pedagogy. Meanwhile, teachers of the youngest children play a key role in
shaping pro-environmental attitudes, which makes it necessary to develop their climate
competence at the university level through compulsory modules such as education for
sustainable development or ecology in child education (Kassenberg, 2022). Develop-
ing climate competence also requires appropriate teaching methods. Active learning
e.g., through projects, simulation games, and case studies allow students to take on
the roles of local community leaders and solve real environmental problems faced by
children (Kassenberg, 2022). Field activities, outdoor education, ecosystem research,
nature observation, and forest workshops are also important parts of teacher training.
Classes of this type promote understanding of the practical aspects of environmental
protection and prepare future teachers to conduct nature classes with children in an en-
gaging and nature-friendly manner. Good practices include cooperation between uni-
versities and external institutions, such as non-governmental organisations, landscape
parks, and local government units.
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The Perspective of Students of Preschool and Early School
Education — Research Basis

The research was exploratory and contributory in nature and aimed to assess the pre-
paredness of students of preschool and early school education to implement climate
education in their future professional work. The topic fits within current discourse on
the role of education in counteracting the climate crisis and developing teachers’ com-
petences in the spirit of sustainable development. The starting point was the concept
of climate competence, understood as an integrated set of knowledge, skills, attitudes,
and values enabling understanding of climate processes and responsible environmental
action (Michalska, 2016). The study was conducted in 2024 among female students of
preschool and early school education, using a diagnostic survey. The study adopted an
understanding of climate competence consistent with the theoretical approach presented
in the introductory part of the article, covering knowledge, attitudes, and declared readi-
ness for educational activities in the field of climate education. The level of competence
and assessment of students’ preparedness for climate education refer to their subjective
statements regarding their knowledge, educational experiences, and declared method-
ological readiness. Due to the qualitative and self-reported nature of the data, the term
“level of climate competence” is used descriptively and does not refer to a quantitative
measurement. Earl Babbie (2015, pp. 240-260) emphasises that survey research can
include not only closed questions, but also open questions that provide qualitative ma-
terial. He points out that data derived from respondents’ statements enable analysis of
how they perceive social phenomena, their experiences, beliefs and attitudes, rather
than their objective measurement. For this reason, Babbie believes that in exploratory
and diagnostic research, survey data can be subjected to qualitative analysis if the aim
of the research is to interpret meanings rather than to establish quantitative results.

The questionnaire comprised five open and semi-open questions diagnosing climate
competence. It addressed knowledge of climate change and sustainable development,
prior educational experiences, subjective readiness to conduct climate-related classes
with children, motivating attitudes and values, and expectations towards the university
in terms of substantive and methodological support. The deliberately selected sample
included future preschool and early school teachers, regarded as key actors in early
climate education. In total, 83 questionnaires were collected and analysed using quali-
tative content analysis, with attention to recurring themes, opinions, concerns, needs,
and expectations. The findings illustrate levels of environmental awareness and readi-
ness for educational action. Despite its limited scope, the study provides valuable con-
textual data, enabling an assessment of students’ preparedness for climate education
and identification of areas requiring further support.
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Climate Competence as an Element of Teacher Education — Analysis
of Research Results

In this study, axiological awareness is not analysed as an independent competence but
as a dimension embedded in students’ declarations within the broader concept of climate
competence. The analysis aimed to identify students’ understanding of climate compe-
tence and their preparedness to implement climate education in future practice. Five
thematic areas were examined: knowledge, educational experience, sense of prepar-
edness, attitudes and values, and development needs. Qualitative analysis considered
contextual meanings, recurring content and discrepancies, treating students’ reflections
as indicators of readiness for the role of climate educator. The findings may inform im-
provements in educational programmes and cooperation between universities and or-
ganisations supporting environmental education.

The first analysed area concerned students’ knowledge of climate change and sus-
tainable development. Most respondents demonstrated a general but intuitive and simpli-
fied understanding of the issue. They identified causes such as CO, emissions, industrial
activity, transport, deforestation and air pollution, and effects including rising tempera-
tures, melting glaciers, droughts, fires and species extinction. Statements ranged from
accurate explanations to expressions of uncertainty or vague formulations, indicating
partial understanding and conceptual confusion in some responses.

Only a few responses contained more in-depth reflections, such as: ‘Systemic changes
are needed, but also education from an early age.” Overall, the analysis shows that stu-
dents’ knowledge is largely based on everyday observations and media messages rather
than academic sources. No references were made to concepts such as the greenhouse
effect, climate adaptation, carbon footprint or climate neutrality, indicating limited scientific
grounding. Moreover, the statements did not address the teacher’s role as a transmitter
of climate knowledge, suggesting a weak link between personal competence and future
professional responsibility. This highlights the need to strengthen structured climate con-
tent in teacher education, including scientific, didactic and axiological dimensions.

The second area of analysis concerned students’ educational experiences related
to climate issues. Responses indicate that contact with this topic was mostly occasion-
al, unsystematic and poorly supported didactically. Climate themes appeared sporadi-
cally, for example on Earth Day, during art classes or environmental campaigns in kin-
dergartens. As one respondent noted, “During the internship, children painted posters
about nature [...] but no one explained what it meant,” while another recalled, “I organ-
ised a waste paper collection with the children, but it was my own initiative.” Students
also expressed critical views of university education, stating that climate education was
rarely present in the curriculum. Although some students engaged independently in
environmental activities, the findings show that climate education is not systematically
embedded in teacher training programmes, which limits the development of coherent
pedagogical competences. This highlights the need to integrate climate education more
consistently into academic practice, including didactic and axiological dimensions.
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The third area concerned students’ sense of preparedness to provide climate educa-
tion when working with children. The analysis shows that most respondents do not feel
ready to conduct such classes, despite recognising their importance. They most often
pointed to a lack of teaching tools, practical examples and institutional support during
their studies. As one respondent stated, “I don’t feel prepared. | don’t know how to talk
to children about it,” while another noted, “| am aware of the problem, but | don’t have
the tools.” Insufficient methodological preparation was repeatedly emphasised, along
with difficulties in accessing reliable materials. Even students interested in ecology de-
scribed their engagement as largely based on individual initiative. The sense of unpre-
paredness appears to result not from low motivation, but from curricular gaps, indicating
the need to strengthen the methodological and practical components of teacher training
so that climate education can be effectively implemented in everyday teaching.

The fourth area concerned female students’ attitudes and values towards climate ed-
ucation and their beliefs about the teacher’s role in shaping pro-environmental attitudes.
The statements show that respondents perceive climate education as an important and
necessary element of work with children, emphasising kindergarten as a key stage in
value formation. As one student noted, “If we don’t start with children, it will be too late,”
while another stressed the importance of showing children their agency through simple
actions. The teacher was frequently described as a role model: “If the teacher cares
about the environment, the children will notice.” The responses indicate high axiological
readiness and emotional engagement, accompanied by a clear need for methodologi-
cal support and age-appropriate approaches that inspire rather than frighten children.
The findings suggest that future teachers are open to climate education provided they
are equipped with suitable pedagogical tools.

The fifth area concerned students’ educational needs and expectations towards the
university in preparing them for climate education. The statements indicate that, despite
increasing awareness of the importance of this issue, climate education is insufficiently
represented in teacher training programmes and appears mainly in a sporadic, marginal
manner. Students expected more structured support, including dedicated modules and
practical classes. As one respondent stated, “I would really like to have classes where
someone shows us how to talk to children about climate.” A strong need for ready-made
tools, scenarios, educational materials and opportunities to practise methods in work-
shops was repeatedly emphasised. Respondents also pointed to the value of coopera-
tion with experts, non-governmental organisations and environmental institutions, as
well as additional voluntary initiatives such as projects, workshops or interest groups,
which could enhance engagement and develop practical competences.

Discussion of Research Results

The study results contribute to a broader pedagogical discourse advocating the inclu-
sion of climate competence in the professional preparation of preschool and early school
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teachers. They align with international findings highlighting the key role of teachers in
climate education and the persistent lack of systematic support and pedagogical frame-
works for developing both knowledge and practical skills among future educators (Spiteri,
2023). The collected statements signal that students of this field recognise the importance
of climate education and identify with its values, but do not feel sufficiently prepared for
it. Similar gaps between declared environmental values and methodological prepared-
ness of future teachers are reported internationally, indicating the need for systemic sup-
portin climate education (UNESCO, 2017; Ardoin et al., 2020). This situation is reflected
in the findings contained, among others, in the publication by Izabela Bienkowska and
Matgorzata Kitlinska-Krél, who points out that education for sustainable development
requires teachers not only to have appropriate curriculum content, but above all a per-
sonal commitment, reflectiveness, and the ability to integrate different perspectives of
knowledge. The researcher stresses that teachers should act as promoters of ecologi-
cal values, initiators of social engagement and guides in shaping responsibility for the
shared world. The paper also underlines the need to move beyond traditional teaching
towards an approach based on partnership, dialogue and participation, which is par-
ticularly important in preschool and early school education, where relationships and the
teacher’s example form the basis of educational practice (Bienkowska & Kitlinska-Krol,
2016, pp. 159—162). A similar view is presented by Olga Jabtonko, who emphasises the
importance of environmental education in the context of the integral development of
children and points out that effective pro-environmental education cannot be limited to
the transfer of knowledge, but must be linked to the development of attitudes, values,
and sensitivity to natural and social interdependencies (Jabtonko, 2015). The author
emphasises that kindergarten and early school education have particular potential for
fostering empathy towards nature, provided that educational activities are grounded in
children’s everyday experiences, outdoor exploration, observation and empathy. In this
perspective, the teacher acts less as an instructor and more as a guide in discovering
the world to which children belong. The analysis shows that students demonstrate high
readiness to develop climate competence but require systematic and practical support.
They expect climate-related content to be integrated into other areas of teacher edu-
cation, alongside opportunities for creative activities and cross-sector cooperation. The
conclusions indicate the need to embed climate education as a permanent, interdiscipli-
nary component of teacher training, as theoretical knowledge alone proves insufficient
without practical skills and methodological awareness. This postulate is also formulated
by Joanna Madalinska-Michalak, who points out that in times of civilisational change,
teachers’ competences must include the ability to act in conditions of uncertainty and to
translate abstract concepts into language and forms accessible to children (Madalinska-
Michalak, 2017, p. 30). Meanwhile, the students surveyed are not yet able to fully trans-
form their knowledge of climate change into educational activities — they lack scenarios,
examples, and role models.

The students’ statements indicate relatively well-developed attitudes and awareness,
but a weak sense of agency and limited access to practical tools, which theory identifies
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as crucial for educational effectiveness. Respondents emphasised the value and neces-
sity of climate education, in line with CEO and UNESCO reports highlighting teachers as
potential agents of social change, provided they receive adequate resources and institu-
tional support. The study also revealed critical reflections on the insufficient presence of
climate-related content in teacher education programmes. This observation is consistent
with the results of analyses conducted by Joanna Gilewicz and Anna Batorczak, which
indicate that the introduction of environmental topics into teacher education is scattered
and incidental. According to these authors, without separate modules, workshops, and
cooperation with non-governmental organisations, it is difficult to achieve real change in
educational practice (Batorczak & Klimska, 2020). The students’ responses also includ-
ed calls for strengthening the practical aspects of education, such as workshops, pro-
jects, and problem-based learning, confirming the relevance of the concepts of engaged
pedagogy and educational ecology promoted by authors representing critical pedagogy
and environmental education. In particular, the publication edited by Zbigniew Chrobak
and Pawet Frejusz shows that contemporary education cannot be limited to the neutral
transfer of knowledge, but should be based on moral commitment, responsibility, and
actions that respond to real social and environmental problems. The authors stress that
engagement pedagogy requires a teacher who is not only a subject specialist but also
an active participant in social life and a promoter of civic and pro-ecological attitudes. In
this context, workshop-based methods, analysis of local environmental problems and
the design of joint activities with students are seen as key elements of preparation for
educational work in the era of the Anthropocene (Chrobak & Frejusz, 2018, pp. 16-35).
Students indicate a lack of such experiential and cooperative forms of learning, which
would allow them to develop climate competencies through practice and action.

Conclusion

The results indicate that, despite its growing social importance, climate education re-
mains marginal in the training of preschool and early school teachers. Students show
high axiological readiness and awareness of the issue, but report a significant lack of
teaching tools, systemic support and practical preparation. Their knowledge is often su-
perficial, educational experiences fragmented and sense of preparedness low, although
they express strong motivation for self-education and expect climate education to be
integrated into study programmes as an interdisciplinary component of teacher train-
ing. These findings justify the need to incorporate climate-related content into teacher
education curricula and to undertake further research on effective implementation strat-
egies, methodological support and graduates’ professional practice, which could inform
the development of a modern model of teacher education grounded in responsibility,
environmental awareness and action for future generations.
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Pedagogika zdrowia i szkolna edukacja zdrowotna

wobec wyzwan antropocenu

Health Pedagogy and School Health Education Facing the
Challenges of the Anthropocene

ABSTRACT

RESEARCH OBJECTIVE: The aim of the article is to present the assumptions of health peda-
gogy as a theoretical basis for health education in the field of environmental health determinants
and to overview the framework assumptions of the school health education program regarding en-
vironmental health.

THE RESEARCH PROBLEM AND METHODS: The research problem is posed in the question:
What are the theoretical foundations of educational practice in the field of environmental determi-
nants of health, and to what extent do school education curriculum assumptions address issues re-
lated to health aspects of human functioning in the Anthropocene era. Document analysis were used.

THE PROCESS OF ARGUMENTATION: The argumentation process includes introduction and
three separate issues that concern: the health consequences of environmental changes, areas of
health pedagogy research focused on issues related to the environmental determinants of health,
and the framework assumptions of the Environmental Health curriculum section included in the
Core Curriculum for the Health Education Subject.

RESEARCH RESULTS: The theoretical perspective of health pedagogy, which emphasizes the
environmental determinants of health, provides a solid foundation for educational practice in the field
of school health education. A comprehensive range of issues related to the health consequences
of the Anthropocene, recommended for implementation within school health education, is includ-
ed in the Core Curriculum for the Health Education Subject in the Environmental Health section.

CONCLUSINS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH: ltis rec-
ommended to introduce a mandatory implementation of the environmental health program at Il and
Il stages of general education in Polish schools. The analyses conducted may constitute a foun-
dation for further, more in-depth research within the field of health pedagogy, aimed at informing
and supporting pedagogical practice in the area of environmental health.

— KEYWORDS: ANTHROPOCENE, HEALTH, HEALTH PEDAGOGY, ENVIRONMENTAL
HEALTH, SCHOOL HEALTH EDUCATION
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STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest przedstawienie zatozeh pedagogiki zdrowia jako teore-
tycznej podstawy edukacji zdrowotnej w zakresie srodowiskowych uwarunkowan zdrowia oraz
omoéwienie ramowych zatozen programowych szkolnej edukacji zdrowotnej dotyczacych zdrowia
Srodowiskowego.

PROBLEMY | METODY BADAWCZE: Problem badawczy zawiera sie w pytaniu: Jakie sg teo-
retyczne podstawy praktyki edukacyjnej w zakresie sSrodowiskowych uwarunkowan zdrowia i w jakim
stopniu zatozenia programowe szkolnej edukacji zdrowotnej uwzgledniajg problematyke dotycza-
cg zdrowotnych aspektow funkcjonowania cztowieka w epoce antropocenu? Zastosowano metode
analizy dokumentow.

PROCES WYWODU: Proces wywodu obejmuje wprowadzenie oraz trzy wyodrebnione zagadnie-
nia, ktére dotycza: konsekwencji zdrowotnych zmian srodowiskowych, obszaréw badan pedagogiki
zdrowia ukierunkowanych na problematyke zwigzang ze srodowiskowymi uwarunkowaniami zdro-
wia oraz ramowych zatozen dziatu programowego Zdrowie Srodowiskowe zawartego w podstawie
programowej przedmiotu edukacja zdrowotna.

WYNIKIANALIZY NAUKOWEJ: Perspektywa teoretyczna pedagogiki zdrowia, w ktérej sg akcen-
towane srodowiskowe uwarunkowania zdrowia, stanowi dobrg podbudowe dla praktyki edukacyjne;j
w obszarze szkolnej edukacji zdrowotnej. Wyczerpujgcy zakres zagadnien dotyczgcych zdrowotnych
konsekwencji antropocenu zalecanych do realizacji w ramach szkolnej edukacji zdrowotnej jest za-
warty w podstawie programowej przedmiotu edukacja zdrowotna w dziale Zdrowie Srodowiskowe.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Nalezy
rekomendowaé wprowadzenie obowigzkowej realizacji programu dotyczgcego zdrowia Srodowi-
skowego na Il i lll etapie ksztatcenia ogdlnego w polskiej szkole. Przeprowadzone analizy mogg
stuzy¢ prowadzeniu w pedagogice zdrowia dalszych, pogtebionych badan stuzgcych praktyce pe-
dagogicznej w obszarze zdrowia srodowiskowego.

— SLOWA KLUCZOWE: ANTROPOCEN, ZDROWIE, PEDAGOGIKA ZDROWIA,
ZDROWIE SRODOWISKOWE, SZKOLNA EDUKACJA
ZDROWOTNA

Wprowadzenie

Zaproponowane w 2000 roku przez Crutzena i Stoermera pojecie antropocenu zapo-
czatkowato dynamiczny rozwoj koncepcji epoki geologicznej datowanej od korica XVIII
wieku z wyraznym przyspieszeniem znamiennych dla niej zmian przekraczajgcych progi
ekosystemowe w latach 50. ubiegtego stulecia (Crutzen, 2002; Crutzen i Stoermer, 2000;
Steffeniin., 2015). Ingerencja cziowieka w biosfere stale postepuje, a badacze w odpo-
wiedzi na jej wzrastajacg w ostatnich dekadach dynamike prognozujg, ze system Ziemi
zaczyna sie nieuchronnie zbliza¢ do tzw. ,granic planetarnych” (planetary boundaries),
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ktorych przekroczenie moze doprowadzi¢ do nagtych i nieodwracalnych zmian w $ro-
dowisku w skali kontynentalnej lub nawet globalnej. Badania empiryczne potwierdzaja,
ze konsekwencje zachodzgcych zmian Srodowiskowych mogg wykazywac niekorzystny
bezposredni badz posredni wptyw na zdrowie (Richardson i in., 2023; Rockstrém i in.,
2009). Jednoczesnie badacze wskazujg, ze pozytywne efekty dziatan stuzgcych ochro-
nie Srodowiska uwidaczniajg sie szybciej, jezeli sg ukierunkowane na zmiany w zacho-
waniach ludzi niz w przypadku oczekiwanych rezultatow deklarowanych w wielu rejo-
nach swiata zmian w regulacjach prawnych czy w zakresie przebudowy infrastruktury
i transformaciji energetycznych (Wynes i Nicholas, 2017). W perspektywie pedagogicz-
nej oznacza to, ze pilnym zadaniem wspétczesnej edukacii jest ksztattowanie u mtodych
ludzi Swiadomosci w zakresie konsekwencji zdrowotnych zmian srodowiskowych jako
jednego z istotnych czynnikdéw formowania sie ich motywacji do podejmowania w co-
dziennym zyciu zachowan stuzgcych ochronie srodowiska naturalnego.

Celem artykutu jest analiza zatozen pedagogiki zdrowia jako teoretycznej podstawy
edukacji zdrowotnej w zakresie srodowiskowych uwarunkowan zdrowia oraz ramowych
zatozen programowych szkolnej edukacji zdrowotnej dotyczacych zdrowotnych aspek-
téw funkcjonowania cztowieka w epoce antropocenu.

Konsekwencje zdrowotne zmian srodowiskowych

Pierwsze doniesienia na temat zagrozen dla zdrowia zwigzanych ze zmianami klima-
tycznymi pojawity sie w literaturze na przetomie lat 80. i 90. XX wieku (Tong i in., 2022),
a obecnie problematyka ta lokuje sie w jednym z gtéwnych nurtéw dyskursu nad uwa-
runkowaniami zdrowia wspoétczesnego cztowieka. Wsrod negatywnych aspektow zdro-
wotnych powigzanych przyczynowo ze zmianami klimatycznymi wymienia sie miedzy
innymi zaburzenia zwigzane z narazeniem na dziatanie wysokich temperatur, zanie-
czyszczeniem powietrza, rozszerzaniem sie zasiegu wystepowania wektoréow choréb
zakaznych (komardw, kleszczy, much) oraz zaburzenia zdrowia psychicznego zwigza-
ne z kleskami zywiotowymi, takie jak zespot stresu pourazowego i depresja (Patz i in.,
2014). Podkre$la sie przy tym, ze na wptyw niekorzystnych skutkéw zmian klimatycznych
w sposob szczegodlny narazone sa dzieci. Z jednej strony bowiem nie majg bezposredniej
kontroli nad srodowiskiem, w ktérym zyjg (Stanberry i in., 2018), z drugiej za$ narazenie
na negatywne skutki zdrowotne zmian klimatycznych poteguje wiele specyficznych dla
wieku dzieciecego cech anatomicznych, fizjologicznych i immunologicznych mtodego
organizmu, stad na przykfad wigksze jest u nich ryzyko odwodnienia, stresu cieplnego
czy negatywnego wptywu pestycydow obecnych w wodzie pitnej (Kakkad i in., 2014;
Sheffield i Landrigan, 2011). Ryzyka zdrowotne szacowane sg rowniez w odniesieniu
do pozostatych procesow.

Ryzyka zdrowotne szacowane sg rowniez w odniesieniu do pozostatych proceséw
przyblizajgcych system ziemi do granic planetarnych. Wérdd bezposrednich konsekwen-
cji zdrowotnych narazenia na degradacje $rodowiska wymienia sie miedzy innymi ryzyko
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problemoéw kardiologicznych, zaburzen uktadu oddechowego, obnizenia odpornosci,
chordb metabolicznych, zaburzen hormonalnych, zaburzen neurologicznych, zmian no-
wotworowych choréb infekcyjnych oraz zaburzen zdrowia psychicznego (Butler, 2016;
Tongiin., 2022).

Dos¢ szczegdlne miejsce zajmujg w literaturze doniesienia dotyczace wptywu zmian
srodowiskowych w obszarze zdrowia psychicznego, emocjonalnego i duchowego. Pre-
kursorem tego kierunku badan jest australijski filozof Glenn Albrecht, ktéry w 2003 roku
przedstawit koncepcje powigzan ,$Srodowisko—zdrowie—miejsce” i dla wynikajgcych z nich
konsekwenciji dla zdrowia zaproponowat pojecie solastalgii. Jest ono wyjasniane w ka-
tegoriach egzystencjalnego cierpienia i poczucia izolacji, ktére sg powigzane z utratg
,endemicznego poczucia miejsca” czy tez ,niepozadang transformacjg cennych krajobra-
zbw” wynikajgcg z degradacji Srodowiska codziennego zycia. Wskazuje sig, ze taki stan
moze prowadzi¢ do problemow i zaburzen psychicznych (zazywanie narkotykéw, depre-
sja, samobdjstwo), jak rowniez symptoméw zaburzen zdrowia fizycznego (Albrechtiin.,
2007; Galway i in., 2019).

Wobec artykutowanej przez badaczy tezy moéwiacej, ze przezywamy obecnie
pierwszy w dziejach Ziemi moment, gdy ludzkos$¢ stoi w obliczu kryzysu planetarne-
go (The Club of Rome, 2020), wykazywany empirycznie niekorzystny wptyw zmian
Srodowiskowych na zdrowie cztowieka stanowi dzi§ mocny sygnat do podejmowania
skutecznych dziatan zaradczych. Badania zapoczatkowane ogtoszeniem Karty ottaw-
skiej promocji zdrowia wyraznie wskazujg, ze dla poprawy zdrowia w skali globalne;j
niezbedna jest edukacja zdrowotna jako nieodzowny komponent promocji zdrowia
(Allegrante i in., 2009; Taub i in., 2009). W omawianym kontekscie powinna ona by¢
ukierunkowana na ksztattowanie u ludzi kompetencji do dokonywania wyboréw beha-
wioralnych stuzgcych ochronie srodowiska naturalnego. Szczegdélne zadanie ma w tym
wzgledzie do spetnienia szkolna edukacja zdrowotna, ktérej teoretycznym zapleczem
jest pedagogika zdrowia.

Pedagogika zdrowia jako teoretyczna podstawa edukacji zdrowotnej
w obszarze $rodowiskowych uwarunkowan zdrowia

Pedagogika zdrowia stanowi teoretyczng podstawe praktyki pedagogicznej skupio-
nej wokot problematyki zdrowia cztowieka w cyklu zycia. We wspotczesnym jej ujeciu
przyjmuje sie, ze przedmiotem jej zainteresowan badawczych jest spotecznie konstru-
owana rzeczywisto$¢ zdrowotna analizowana w perspektywie pedagogicznej (Szew-
czyk, 2006), obejmujgc swym zakresem spoteczno-srodowiskowe uwarunkowania
zdrowia i choroby, instytucjonalne i pozainstytucjonalne dziatania srodowiskowe na
rzecz zdrowia réznych grup spotecznych oraz badanie i ewaluacje procesu edukac;ji
zdrowotnej (Syrek, 2008, s. 21). Analizujgc wkiad pedagogiki zdrowia do teoretycz-
nych podstaw praktyki edukacyjnej w zakresie zagadnien dotyczgcych zdrowotnych
aspektéw zmian Srodowiskowych, nalezy odwota¢ sie do sposobu konceptualizowania
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w prowadzonych przez nig badaniach podstawowej kategorii pojeciowe;j, jaka jest zdro-
wie i jego uwarunkowania.

W refleksji naukowej pedagogiki zdrowia w petni podzielany jest poglad o ogranicze-
niach biomedycznego modelu zdrowia. Przyjmowana jest perspektywa uwzgledniajg-
ca antropologiczng wizje cztowieka jako istoty biopsychospotecznej oraz zatozenia idei
holizmu wraz z antymechanistyczng i antyredukcjonistyczng teorig systeméw Ludwiga
von Bertalanffyego (1984). Zdrowie jest ujmowane jako zjawisko ztozone z wzajemnie
ze sobg powigzanych wymiaréw, a zarazem system otwarty, ktéry ma zdolnos¢ reago-
wania na nieustannie zmieniajgce si¢ warunki w $wiecie zewnetrznym (Gawet, 2017;
Kowalski i Gawet, 2007; Syrek, 2019). W jednym z wypracowanych w ramach tych zato-
zen modeli zdrowia zostat ujety wymiar zdrowia srodowiskowego (Woynarowska, 2018,
s. 23). Zaimplementowana z obszaru zdrowia publicznego koncepcja zdrowia Srodowi-
skowego (environmental health) obejmuje aspekty zdrowia i choroby zwigzane z czyn-
nikami tkwigcymi w srodowisku fizycznym oraz stresorami zwigzanymi ze Srodowiskiem
psychospotecznym. Podejmowane w tym obszarze multidyscyplinarne badania sg ukie-
runkowane na opisywanie i wyjasnianie mechanizméw bezposredniego i posredniego
wptywu szeroko rozumianych czynnikéw srodowiskowych na zdrowie oraz uwarunko-
wan zachowan, ktérych skutki majg wptyw na srodowisko (Santos i in., 2019).

Waznym punktem odniesienia pedagogiki zdrowia jest socjoekologiczny model zdrowia,
w ktérym zostato ono ujete z perspektywy ekologicznej (Hancock, 1985). Zdrowie jest tu
ujmowane jako wielowymiarowa, systemowo powigzana catos¢ pozostajgca w polu wza-
jemnych zaleznosci z szeroko rozumianym $rodowiskiem obejmujgcym biosfere, kulture
oraz spoteczne i fizyczne Srodowisko zycia. W zaproponowanym systemie powigzan zosta-
ty tez uwzglednione zachowania cztowieka, jego biologia oraz system opieki nad chorym.
Tak okreslone determinanty zdrowia znajdujemy tez w koncepciji ,p6l zdrowia”, w ktérej
za zasadniczg determinante uznano styl zycia, przyznajgc tez znaczacy udziat czynnikom
srodowiskowym, a lokujgc na dalszych pozycjach czynniki biologiczne oraz poziom opieki
zdrowotnej (Lalonde, 1974). Zaproponowany ranking czynnikéw warunkujgcych zdrowie
jest niezwykle aktualny wobec pogtebiajgcych sie negatywnych konsekwencji zdrowot-
nych kryzysow srodowiskowych, bowiem wskazuje sie, ze przeciwdziatanie im moze by¢
skuteczne w najwiekszym stopniu w praktykach spoteczno$ciowych — stylu zycia ludzi
uwzgledniajgcym zasady ograniczen ekologicznych (Zywert, 2017; Zywert i Quilley, 2023).

Przedstawiona perspektywa teoretyczna stanowi podbudowe do projektowania dzia-
fan w zakresie praktyki pedagogicznej w obszarze szkolnej edukacji zdrowotne;j.

Problematyka zdrowotnych aspektéw antropocenu w szkolnej edukac;ji
zdrowotnej

Jakkolwiek na przestrzeni ostatnich trzech dekad w polskiej szkole podjeto prébe wta-

czenia tresci edukacji zdrowotnej w wydzielong forme ksztatcenia w postaci obowigzu-
jacej w latach 1999-2007 sciezki miedzyprzedmiotowej ,edukacja prozdrowotna”, to
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dominujgca forma realizacji zwigzanych z nig zagadnien pozostaje tzw. model tresci
rozproszonych w réznych przedmiotach, w tym zwtaszcza w biologii, wychowaniu fi-
zycznym czy wychowaniu do zycia w rodzinie. Jej dopetnieniem sg ré6znorodne formy
realizacji wybranych zagadnien edukacji zdrowotnej podejmowane w ramach szkolnych
programéw wychowawczo-profilaktycznych, incydentalnych szkolnych eventow poswie-
conych zdrowiu czy tez w postaci dziatan zaprojektowanych przez placéwki uczestni-
czace w programie Szkota Promujgca Zdrowie.

W zapisach podstaw programowych ksztatcenia ogélnego wskazuje sie na potrzebe
ksztattowania u uczniéw postawy szacunku dla sSrodowiska przyrodniczego, upowszech-
niania wiedzy o zasadach zrbwnowazonego rozwoju, motywowania do dziatan na rzecz
ochrony srodowiska oraz rozwijania zainteresowania ekologig. Jednocze$nie podkresla-
na jest rola edukacji zdrowotnej w ksztatceniu i wychowaniu uczniéw w szkole. Trudno
jednak doszukac¢ sie tam odwotan do zagadnien zwigzanych ze zdrowiem srodowisko-
wym. Obiecujgcym przedsiewzieciem w tym obszarze jest uwzglednienie w podstawie
programowej przedmiotu edukacja zdrowotna, wprowadzonej do ksztatcenia ogélnego
od roku szkolnego 2025/26 (Rozporzadzenie..., 2025a; Rozporzgdzenie..., 2025b),
dziatu pod nazwg Zdrowie Srodowiskowe.

Podstawa programowa przedmiotu edukacja zdrowotna zostata zaprojektowana dla
Il etapu edukacyjnego szkoty podstawowej dla klas IV-VI oraz VII-VIII, szkét branzo-
wych | i Il stopnia oraz liceum ogdlnoksztatcgcego i technikum. W interesujgcym nas
tu dziale Zdrowie Srodowiskowe zastosowano spiralny uktad wymagan, a dla kazdego
etapu edukacji okreslono tzw. pytanie wiodace, ktére zarysowuje na wysokim poziomie
ogolnosci zakres tematyczny zalecanych do realizacji zagadnienh oraz wykaz wymagan
szczegotowych w zakresie wiedzy i umiejetnosci, ktére wpisujg sie w wymagania ogolne
przedmiotu edukacja zdrowotna. Analiza tresci wymagan szczegotowych wskazuje na
istotny wktad w ich teoretyczne ugruntowanie pedagogiki zdrowia, jak rowniez, ze wzgle-
du na interdyscyplinarny charakter problematyki zdrowia srodowiskowego, zagadnieh
z obszaru medycyny, nauk o zdrowiu i nauk spotecznych.

Dla uczniéw w klasach IV-VI pytaniem wiodgcym uczyniono: ,Jak srodowisko i jego
zanieczyszczenia wptywajg na zdrowie publiczne i indywidualne?”. Zatozono, ze realizacja
wymagan szczegoétowych bedzie stuzyé osigganiu celéw, wsrdd ktorych ujeto: gotowose
ucznidow do podejmowania zachowan stuzgcych ochronie i poprawie zdrowia w wymiarze
Srodowiskowym; dostrzeganie czynnikéw pozytywnie i negatywnie wptywajacych na zdro-
wie w wymiarze srodowiskowym oraz swiadomos$c¢ podstawowych obowigzkéw cztowie-
ka wobec srodowiska. Wskazano przy tym, ze realizacji tych celéw powinno towarzyszy¢
ksztattowanie umiejetnosci w zakresie: realizowania dziatan wptywajacych na utrzymanie,
poprawe i ochrone zdrowia; promowania w swoim otoczeniu postaw opartych na zdrowym
stylu zycia; monitorowania stanu zdrowia w wymiarze Srodowiskowym oraz poszukiwa-
nia, weryfikowania i analizowania informacji w zakresie wtasnego zdrowia i czynnikow na
nie wptywajgcych. Tematyka zaje¢ w klasach VII-VIII powinna sie natomiast koncentro-
wac wokét pytania: ,Jak rozpoznac i oceni¢ poziom zagrozenh zdrowotnych zwigzanych
z degradacjg srodowiska naturalnego oraz zmiang klimatu i jakie dziatania mogg pomaéc
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w minimalizowaniu tych zagrozen dla zdrowia cztowieka?”. Wymagania szczegétowe zo-
staly tu poszerzone o znajomos¢ choréb, ktére moga by¢ zwigzane ze zmianami klimatu
i degradacjg $rodowiska naturalnego oraz negatywnych nastepstw dla zdrowia wynikajg-
cych z ekstremalnych zjawisk pogodowych i utraty bior6znorodnosci. Wskazano tez, by
wérdd ksztattowanych i rozwijanych umiejetnosci zostata uwzgledniona umiejetnosé roz-
poznawania sytuacji zagrazajgcych zyciu i zdrowiu wynikajgcych z degradacji Srodowiska
naturalnego i zmiany klimatu. Wykorzystanie rekomendowanej do realizacji zaje¢ metody
projektu powinno za$ umozliwi¢ uczniom wymagany programem udziat w dziataniach na
rzecz poprawy srodowiska naturalnego oraz promujgcych zdrowie srodowiskowe.

Program przedmiotu edukacja zdrowotna dla szkét ponadpodstawowych zostat ukie-
runkowany na rozwijanie zaawansowanych kompetencji uczniéw w zakresie catozycio-
wej dbatosci o zdrowie, z uwzglednieniem samodzielno$ci w podejmowaniu decyzji zdro-
wotnych i odpowiedzialno$ci za zdrowie wtasne i otoczenia oraz aktywnego uczestnictwa
w budowaniu bezpieczenstwa zdrowotnego w spoteczenstwie. W celach ogdéinych przed-
miotu zwrécono uwage na ksztattowanie Swiadomosci w zakresie uwarunkowan zdrowia
ze szczegblnym uwzglednieniem zdrowia Srodowiskowego, za§ wymagania szczegoto-
we ujete w dziale Zdrowie Srodowiskowe zostaty podporzgdkowane pytaniu wiodgcemu
w brzmieniu ,Jakie sg powigzania miedzy zdrowiem srodowiskowym a zdrowiem publicz-
nym i indywidualnym?”. Zaproponowano tez realizacje wymagan fakultatywnych, ktére
miatyby dotyczy¢ projektowania planu dziatan na rzecz poprawy zdrowia Srodowiskowego
w spotfecznosci lokalnej oraz organizowania dziatar promujgcych zdrowie srodowiskowe.
Tak zaprojektowany dla tego etapu edukacji program stanowi klamre spinajgcg wiedze
i umiejetnosci zdobyte w tym obszarze na wczesniejszych etapach ksztatcenia.

Whioski i refleksje

Podjete analizy wykazaty, ze zdrowie w refleksji naukowej pedagogiki zdrowia jest trak-
towane jako wielowymiarowe zjawisko pozostajgce w systemowych relacjach z szeroko
rozumianym srodowiskiem zycia cziowieka. Perspektywa teoretyczna, w ktorej wyraz-
nie akcentowane sg srodowiskowe uwarunkowania zdrowia, niewatpliwie stanowi dobrg
podbudowe dla praktyki edukacyjnej w obszarze szkolnej edukacji zdrowotnej. Jedno-
czesnie wydaje sie, ze wobec pogtebiajgcych sie wyzwan epoki antropocenu otwiera
sie perspektywa na prowadzenie pogtebionych badan, w ktérych zdrowie srodowiskowe
zostanie uczynione centralnym punktem odniesienia dla problematyki zwigzanej z profi-
laktykg problemoéw zdrowotnych, promocjg zdrowia i praktyka edukacyjna.
Udowodniony empirycznie wptyw zmian srodowiskowych na zdrowie wskazuje na po-
trzebe prowadzenia od najmtodszych lat edukacji ukierunkowanej na ksztattowanie u ludzi
kompetencji do dokonywania wyboréw behawioralnych stuzgcych ochronie srodowiska na-
turalnego. Zaprezentowane analizy pokazaty, ze zagadnienia dotyczgce niekorzystnych dla
zdrowia skutkdw zmian srodowiskowych pojawity sie w szkolnych programach ksztatcenia
dopiero wraz z wprowadzeniem w roku szkolnym 2025/26 przedmiotu edukacja zdrowotna
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Z jego podstawg programowa, w ktorej zostat uwzgledniony dziat Zdrowie srodowiskowe.
Zawarty w nim zakres zagadnien wydaje sie dobrze przemyslany i w petni wyczerpujgcy.
Mozna oczekiwac, ze realizacja uwzglednionych w programie tre$ci pozwoli uczniom nabyé
wiedze i przekonania na temat zdrowotnych konsekwencji zmian $srodowiskowych, ktore
beda stuzyty ksztattowaniu sie u nich motywacji do przestrzegania ograniczen ekologicz-
nych w prowadzonym stylu zycia oraz podejmowania dziatan na rzecz ochrony zdrowia
Srodowiskowego w swoim otoczeniu, totez zastuguje on na petng rekomendacije.

W wielu polskich szkotach realizacja programu zwigzanego ze zdrowiem srodowi-
skowym nie zostata jednak podjeta, bowiem wobec pojawiajgcych sie w przestrzeni
publicznej kontrowersji dotyczgcych niektérych tresci przedmiotu edukacja zdrowotna
zarzgdzenie o jego wprowadzeniu nie ma na razie mocy obowigzujgcej. Nalezy mie¢
nadzieje, ze tkwigca w programie zdrowia sSrodowiskowego szansa na ksztatcenie mto-
dych ludzi w obszarze zdrowotnych aspektéw funkcjonowania cztowieka w epoce an-
tropocenu nie zostanie zaprzepaszczona.
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Media jako katalizator zielonych kompetencji studentow
Media as a Catalyst for Students’ Green Competences

ABSTRACT

RESEARCH OBJECTIVE: The study is to examines the influence of different media types (infor-
mational, social, and university media) on students’ knowledge, attitudes, and actions in the con-
text of green competences.

THE RESEARCH PROBLEM AND METHODS: The research problem is formulated as the fol-
lowing question: How, in students’ opinions, does media communication influence attitudes toward
sustainable development? The study employs quantitative research methods and statistical analy-
sis of the collected data.

THE PROCESS OF ARGUMENTATION: The starting point is to show the picture of the climate
and environmental crisis, green transformation, and green competencies, taking into account the
role of media in shaping them. Then, the authors’ empirical findings were presented and the key
conclusions were formulated. The paper concludes with recommendations for further research and
proposals for practical solutions.

RESEARCH RESULTS: The analyses and findings indicate that media not only inform but also
activate and model pro-environmental behaviour patterns, indirectly influencing the development
of green competences of the academic students.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH:
The study contributes to understanding the role of the media in shaping students’ green compe-
tencies. Based on the study’s findings, it is recommended that: at the university level, environmental
communication strategies should be revised; at the public policy level, families and social networks
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should be integrated into pro-environmental campaigns; and that such a tool should be worked out
that could measure the actual impact of media on pro-environmental behaviours.

— KEYWORDS: MEDIA, GREEN COMPETENCES, SUSTAINABLE DEVELOPMENT,
STUDENTS, PRO-ENVIRONMENTAL ATTITUDES

STRESZCZENIE

CEL NAUKOWY: Celem jest zbadanie wptywu réznych typéw mediéw (informacyjne, spotecznos-
ciowe, uczelniane) na wiedze, postawy i dziatania studentéow w kontekscie zielonych kompetenc;ji.

PROBLEM | METODY BADAWCZE: Problem badawczy sformutowano w postaci pytania: Jak
w opiniach studentéw przekaz medialny wptywa na postawy wobec zréwnowazonego rozwoju?
W pracy zastosowano metode badan ilosciowych oraz analize statystyczng wynikow przeprowa-
dzonego badania.

PROCES WYWODU: Punktem wyjscia jest obraz kryzysu klimatyczno-srodowiskowego, zielonej
transformaciji i zielonych kompetencji z uwzglednieniem roli mediéw w ich ksztattowaniu. Nastep-
nie zaprezentowano wyniki badan wtasnych i sformufowano wnioski. Na koniec przedstawiono re-
komendacje w zakresie dalszych badan i praktycznych rozwigzan.

WYNIKI ANALIZY NAUKOWEJ: Z przeprowadzonych analiz i badan wynika, ze media nie tylko
informuja, ale tez aktywizujg i modelujg prosrodowiskowe wzorce zachowan, wpltywajac posrednio
na rozwoj zielonych kompetencji akademickiej mtodziezy.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Badanie sta-
nowi wktad w zrozumienie roli mediéw w ksztattowaniu zielonych kompetencji studentéw. W swiet-
le wnioskéw z badan rekomenduje sie: na poziomie uczelni zrewidowanie strategii komunikaciji
Srodowiskowej; na poziomie polityki publicznej wigczenie rodziny i sieci spotecznych do kampanii
prosrodowiskowych; opracowanie narzedzia pomiaru rzeczywistego wptywu mediéw na zacho-
wania prosrodowiskowe.

— SLOWA KLUCZOWE: MEDIA, ZIELONE KOMPETENCJE, ZROWNOWAZONY
ROZWOJ, STUDENCI, POSTAWY PROSRODOWISKOWE

Wstep

Narastajacy kryzys klimatyczno-srodowiskowy i przekroczenie granic planetarnych wy-
muszajg systemowg transformacje w kierunku zréwnowazonego rozwoju (Richardson
iin., 2023; WMO, 2025). Ta z kolei wymaga wyksztatcenia kadr posiadajgcych tzw. zie-
lone kompetencje, definiowane jako zbiér wiedzy, umiejetnosci oraz postaw umozliwiaja-
cych redukcje antropogenicznej presji na ekosystemy (Cedefop, 2022; Bianchiiin., 2022).
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W dobie postepujgcej mediatyzacji istotnym czynnikiem ksztattujgcym te kompetencje
staje sie przekaz medialny, ktéry modeluje Swiadomos¢ i normy spoteczne, szczegdlnie
w grupie miodziezy akademickiej (Yassir, 2025; Ali i in., 2022). Studenci jako przyszli
liderzy zmian i edukatorzy stanowig grupe o strategicznym znaczeniu dla trwatosci zie-
lonej transformac;ji.

Celem artykutu jest zbadanie wptywu réznych typéw medidw na wiedze, postawy
i dziatania studentow w kontekscie zielonych kompetenciji. Problem badawczy sformu-
fowano w postaci pytania: Jak w opiniach studentéw przekaz medialny wptywa na po-
stawy wobec zréwnowazonego rozwoju?

Artykut obejmuje: w sekcji 2 — metody i narzedzia badawcze oraz zrodta, na ktérych
oparto analize, w sekcji 3 — syntetyczny przeglad literatury dotyczgcej kryzysu klimatycz-
no-srodowiskowego, zielonej transformacii i zielonych kompetencji, wraz z oméwieniem
roli mediéw, w sekcji 4 — wyniki zrealizowanego badania, w sekcji 5 — wnioski z badan
i rekomendacje. Cato$¢ zamyka podsumowanie ze wskazaniem implikacji wynikow i kie-
runkéw dalszych analiz.

Metody i narzedzia badawcze

Badanie zaprojektowano jako iloSciowe, majace na celu identyfikacje wptywu prze-
kazu medialnego na postawy studentoéw wobec zrbwnowazonego rozwoju. W cze$ci
badawczej przeprowadzono analize statystyczng wynikéw przeprowadzonego
badania ilosciowego. Celem doboru takich metod byto uchwycenie zaréwno de-
klarowanego wptywu medidw, jak i zroznicowania postaw studentéw wobec tresci
Srodowiskowych.

Do badania wybrano uczelnie niepubliczng z Polski Potudniowej. Dobér uczelni miat
charakter celowy i wynikat z jej duzego zaangazowania w tematy zrbwnowazonego roz-
woju oraz regularnego publikowania tresci poswieconych celom zréwnowazonego roz-
woju, co pozwalato na analize populacji szczegdlnie eksponowanej na przekazy ekolo-
giczne. Uczelnig wybrano z puli polskich uczelni klasyfikowanych w miedzynarodowym
rankingu zréwnowazonych uczelni Greenmetric.

Badanie w formie ankiety elektronicznej przeprowadzono wsrdd wszystkich studen-
téw kierunkow polskojezycznych (okoto 4000 studentéw) w okresie 20.10-15.11.2025r.
Ankieta zostata przekazana oficjalnymi kanatami komunikacji uczelni oraz promowana
przez wyktadowcow podczas zaje¢. Udziat w badaniu byt anonimowy i dobrowolny.

Kwestionariusz sktadat sie z blokéw tematycznych:

« Zrédta informacii: Pytanie wielokrotnego wyboru: ,Skad czerpiesz informacje o zrow-
nowazonym rozwoju/ESG/klimacie/Srodowisku?”.

» Postrzegany wptyw réznych typéw mediow: Pie¢ wymiaréw (ocena na skali 1-5):
1) poszerzenie wiedzy, 2) wzrost Swiadomosci wptywu na $rodowisko, 3) zrozumie-
nie umiejetnosci w zielonej transformacji, 4) dostrzeganie praktycznych sposobéw
wdrozenia rozwigzan, 5) motywacja do dziatan.
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 Preferencje tresci mediéw i ton komunikaciji: Pytanie wielokrotnego wyboru ,Jakie-
go rodzaju tresci w mediach najbardziej wptywajg na Twojg wiedze?” oraz ,Jaki ton
przekazu w mediach jest dla Ciebie najskuteczniejszy w motywowaniu do zmiany
zachowania?”.
» Dane demograficzne: Poziom i tryb studiow, rok studidw, kierunek, pte¢, przyna-
leznos¢ do organizacji ekologicznych.
W badaniu wzieto udziat 255 os6b studiujgcych. Struktura respondentéw: 59,6% — studia
| stopnia, 38,8% — Il stopnia i 1,6% — jednolite magisterskie; 34,7% — stacjonarne, 65,3% —
niestacjonarne; 62,5% — | rok, Il — 12,2%, Il — 8,9%, IV — 8,1%, V rok i wyzej — 8,5%;
55,6% — kobiety, 37,1% — mezczyzni, 7,3% — inna pte¢/wole nie podawac; najwiecej
z kierunkdw kosmetologicznych, graficznych, informatycznych i analitycznych; 4,4% na-
lezato do organizacji angazujgcej sie w kwestie Srodowiskowe.

Kryzys klimatyczny a ksztattowanie zielonych kompetenc;ji

Zrownowazony rozwdj jako odpowiedz na kryzys
klimatyczno-srodowiskowy

Dane naukowe jednoznacznie wskazujg na narastajgcy kryzys klimatyczno-srodowisko-
wy. W 2023 r. stezenia CO,, metanu i podtlenku azotu osiggnety najwyzsze poziomy od
800 tys. lat i w 2024 r. nadal rosty (WMO, 2025). Tempo wzrostu poziomu moérz zwiek-
szyto sie do 0,59 cm rocznie (Lee i Wang, 2025). Kryzys dotknat bior6znorodnos¢ — za-
grozonych wyginieciem jest ok. 1 min gatunkéw (Komisja Europejska, 2023). Rok 2024 r.
byt najcieplejszy w historii pomiaréw, srednia globalna temperatura wzrosta o 1,55°C
wzgledem okresu przedindustrialnego (WMO, 2025). IPCC prognozuje, ze temperatury
bedg rosty we wszystkich scenariuszach emisji, osiagajgc do 2100 r. wzrost co najmniej
1,4-1,8°C (Core Writing Team i in., 2023).

Kryzys obejmuje tez degradacje ekosystemow. Wedtug modelu granic planetarnych
6 z 9 procesdw regulujgcych stabilnos¢ Ziemi przekroczyto bezpieczne progi, m.in. klimat,
biosfera, obieg biogendw i zuzycie stodkiej wody (Richardson i in., 2023).

Odpowiedzig miedzynarodowej spotecznosci jest zasada sprawiedliwosci miedzypo-
koleniowej i zrbwnowazony rozwéj rozumiany jako proces zaspokajania potrzeb obec-
nych pokolen bez ograniczania szans przysztym pokoleniom (World Commission on
Environment and Development, 1987, s. 43). Koncepcja ta ewoluowata od skupienia na
ochronie zasobow przyrodniczych do zintegrowanego modelu trzech filarow: srodowi-
skowego, spotecznego i ekonomicznego (Wotczek, 2014). Zostata wzmocniona przez
przyjecie 17 celdw zréwnowazonego rozwoju (Agenda 2030), a w UE europejskiego zie-
lonego tadu — strategii prowadzgcej do neutralnosci klimatycznej, cyrkularnosci i efek-
tywnego gospodarowania zasobami.

Jednak tempo transformac;ji jest niewystarczajgce. UNEP (2024) wskazuje potrzebe
redukcji emisji 0 42% do 2030 r. i 57% do 2035 r., by utrzymac szanse na ograniczenie
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globalnego ocieplenia do 1,5°C. Konieczna jest ochrona ekosysteméw (Convention
on Biological Diversity, 2022). Transformacji wymaga globalny system Zzywnos$ciowy
(FAO, b.d.).

Skutki kryzysu sg widoczne spotecznie i ekonomicznie. W UE straty w wyniku ekstre-
malnych zjawisk pogodowych w latach 1980—2024 wyniosty 822 mid EUR (EEA, 2025).
W ciggu 26 lat globalna gospodarka utraci 19% dochodoéw (Kotz i in., 2024). WHO (2023)
prognozuje w latach 2030—-2050 dodatkowe 250 tys. zgonoéw rocznie spowodowanych
zmiang klimatu.

Zielone kompetencje w kontekscie zielonej transformacii

Kryzys wymusza szybkie przejscie do modeli zeroemisyjnych, zasobooszczednych i od-
pornych na zmiany klimatu. Zielona transformacja obejmuje technologie, modele bizne-
sowe, polityki publiczne oraz kluczowe systemy: energetyczny, transportowy, finanso-
wy i zywnosciowy. Jej bazg jest Swiadomos¢ potrzeby zmian oraz kompetencje do ich
wdrozenia na poziomie jednostek, organizacji i panstw. Kluczowa role odgrywa edukacja
formalna (system szkolny) i pozaformalna (poza systemem szkolnym), umozliwiajgca
rozwoj zielonych kompetencji wspierajacych transformacje (Fuchs, 2024).

Zielone kompetencje wedtug Cedefop (2022) to wiedza, zdolnosci, wartosci i postawy
umozliwiajgce funkcjonowanie w spoteczenstwie ograniczajgcym presje na srodowisko.
Dla International Labour Office (2019) to kompetencje potrzebne do wykonywania zadan
w zielonych miejscach pracy i ,zazieleniania” kazdej pracy. Vona i in. (2015) podkresla-
ja ich analityczny i techniczny charakter. Komisja Europejska wskazuje w GreenComp
12 kompetencji w 4 obszarach: warto$ciowanie zréwnowazonego rozwoju, rozumienie
ztozonosci, wizualizacja przyszto$ci oraz dziatanie (Bianchi i in., 2022). Cabral i Lochan
Dhar (2019) traktujg je jako system 6 powigzanych elementéw: wiedzy, umiejetnosci,
swiadomosci, postaw, zdolnosci i zachowan.

Na rozwdj zielonych kompetencji wptywajg polityki publiczne, rynek pracy i praktyki
HR, a szczegdlnie system edukac;ji i otoczenie informacyjne, w tym narracje medialne
ksztattujgce zachowania konsumenckie, Swiadomos$¢, postawy i akceptacje dla polityk
klimatycznych.

Media jako determinant wiedzy i czynnik modelujgcy postawy
wobec zréwnowazonego rozwoju

Media cyfrowe to dla studentow gtéwne zrédto informacji i narzedzie komunikacji. W kon-
tekscie zielonych kompetencji kluczowe jest zrozumienie, jak rézne typy mediow (spo-
tecznosciowe, informacyjne oraz uczelniane) oddziatujg na wiedze, postawy i zachowania
prosrodowiskowe studentéw. Badania wskazuja, ze petnig odmienne, lecz komplemen-
tarne funkcje: media spotecznosciowe podnoszg $wiadomos¢ ekologiczng, informacyjne
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rozpowszechniajg wiedze, a uczelniane przeksztatcajg jg w trwate postawy i dziatania
(Yassir, 2025; Frizon i in., 2024).

Media spotecznosciowe znaczgco zwiekszajg wiedze i Swiadomosé ekologiczng
mtodych oséb dzigki interaktywnym i angazujgcym formom przekazu (Yassir, 2025; Ali
i in., 2022). Ich wptyw na postawy jest szczegdlnie mocny, gdy tresci sg wspottworzo-
ne przez rowiesnikow i osadzone w kontekscie spotecznych norm (Oetomo i Santoso,
2023). Zachowania pro$rodowiskowe s3 z kolei ksztattowane posrednio — poprzez normy
spofeczne i wzrost postrzeganej wartosci ekologicznej dziatan (Ali i in., 2022). Badania
pokazujg tez wptyw medidéw spotecznosciowych na intencje zakupu zielonych produk-
téw przez pokolenie Z, co wynika z ksztattowania subiektywnych norm i wzmacniania
proekologicznych przekonan (Oetomo i Santoso, 2023).

Media informacyjne (Internet, telewizja i prasa) sg gtéwnie zrodtem wiedzy sSrodowi-
skowej i preferowanym przez studentdéw kanatem pozyskiwania informacji (Ahmad i Noor,
2015; Yassir, 2025). Ich wplyw na postawy jest stabszy niz mediéw spotecznosciowych,
a efektywnos¢ zalezy od sformutowania przekazu i jego zdolnosci do budowania emo-
cjonalnego zaangazowania (Karimi i in., 2021). W ksztattowaniu zachowan prosrodo-
wiskowych odgrywaja role wspierajaca, lecz ich wptyw jest zwykle posredni i nizszy niz
kanatow interaktywnych (Ahmad i Noor, 2015). Wptyw mediéw na zachowania mtodych
ludzi jest mediowany przez normy spoteczne i postawy (Karimi i in., 2021).

Media uczelniane, kampusowe inicjatywy srodowiskowe i kursy akademickie majg naj-
wigkszy wplyw na trwatg zmiane postaw i zachowan studentéw. Programy edukacyjne zna-
czaco zwiekszajg wiedze prosrodowiskowg i wzmacniajg wiare studentéw w paradygmaty
zrownowazonedo rozwoju (Frizon i in., 2024; Pacini i in., 2025). Szczegdlnie efektywne sg
interwencje oparte na partycypacji i wspotdziataniu, rozwijajgce kompetencje w praktycz-
nym dziataniu. Nawet krotkie interwencje edukacyjne w obszarze zréwnowazonego roz-
woju prowadzg do istotnych zmian w wiedzy, postawach i praktykach (Pacini i in., 2025).

Dla skutecznosci komunikacji zrGwnowazonego rozwoju ma znaczenie takze tresc
i ton komunikacji. Odbiorcy wyraznie preferujg tresci o tonie konstruktywnym, oferujgce
konkretne rozwigzania i wzmacniajgce poczucie sprawstwa zamiast wywotywania leku
(Chapmaniiin., 2017).

Wyniki analizy naukowej

Zebrane w przeprowadzonym badaniu ankiety poddano analizie pod katem postawio-
nego celu badawczego.

Zrédta informacji o zréwnowazonym rozwoju i srodowisku

Respondenci pytani o zrédta informacji o zréwnowazonym rozwoju, ESG, klimacie i $ro-
dowisku najczesciej wskazywali media spotecznosciowe (78,9%), media informacyjne
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(46,6%), rodzine i znajomych (33,1%) oraz materiaty naukowe, podreczniki i wyktady
(27,9%). Znacznie rzadziej oficjalne kanaty uczelni (15,1%), media studenckie (8,4%)
i organizacje pozarzadowe (11,6%).

Dominacja mediéw spotecznosciowych potwierdza tendencje z badan miedzynarodo-
wych, gdzie platformy cyfrowe sg gtéwnym kanatem komunikaciji dla pokolenia Z (Yassir,
2025; Karimi i in., 2021). Warto zwrdci¢ uwage na 32-punktowg réznice miedzy media-
mi spotecznosciowymi a informacyjnymi, co sugeruje wyrazng preferencje tresci inter-
aktywnych i generowanych przez uzytkownikéw nad tradycyjnymi przekazami medial-
nymi. Istotne jest relatywnie wysokie znaczenie rodziny i znajomych (33,1%), co moze
wskazywac na role sieci spotecznych w transmisji wiedzy srodowiskowe;.

Postrzeganie wptywu mediéw

Analiza postrzegania wptywu mediéw ujawnia zréznicowany obraz. Najsilniejszy re-
spondenci dostrzegli w zwiekszaniu swiadomosci wptywu dziatalnosci cztowieka na
srodowisko (48,2% ocen 4 lub 5) i poszerzaniu wiedzy o problemach $rodowiskowych
(43,3%), najstabszy w motywowaniu do podejmowania dziatan proekologicznych (37%
ocen 1 lub 2).

Tabela 1. Postrzeganie wptywu mediéw (skala 1-5, gdzie: 1 — zdecydowanie sie nie zgadzam,
5 — zdecydowanie sie zgadzam)

1 2 3 4 5 |[z4-5)]z(1-2

Tresci medialne zwigkszyly mojg
$wiadomos$¢ wptywu dziatalno$ci 8% 13,1% | 30,7% | 34,3% [ 13,9% | 48,2% | 21,1%
cztowieka na srodowisko

Dzieki mediom poszerzytem/am swojg
wiedze o problemach srodowiskowych

6% 15,1% | 35,7% | 30,2% | 13,1% | 43,3% | 21,1%

Dzigki mediom zrozumiatem/am, jakie
umiejetnosci sg potrzebne w zielonej 13,5% | 18,3% | 39% 21,9% | 7,2% | 29,1% | 31,8%
transformaciji

Media pomogty mi dostrzec praktyczne
sposoby wdrozenia zielonych rozwigzan |13,5% | 18,3% | 35,3% | 24,6% | 8,3% | 32,9% | 31,8%
w codziennym zyciu

Informacje z mediow motywuja mnie do | 47 0. | 19 50, | 34.39% | 20,.3% | 8,4% | 28.7% | 37,0%
podejmowania dziatan proekologicznych

Zroédto: badania wiasne.

Ten wzorzec potwierdza ustalenia Ahmad i Noor (2015) oraz Zhang i Cao (2025),
ze sama wiedza nie gwarantuje podjecia dziatania. Media sg skuteczniejsze w informo-
waniu niz aktywizowaniu, co koresponduje z klasycznym modelem hierarchii efektow
komunikacyjnych (poznanie — postawa — zachowanie).

Interesujacy jest wysoki odsetek odpowiedzi neutralnych (ocena 3) w przypadku
rozumienia potrzebnych umiejetnosci (39,0%) i dostrzegania praktycznych rozwigzan
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(35,3%). Moze wskazywac na niepewnos$c¢ respondentéw co do realnego wptywu medidw
w tych obszarach lub na niewystarczajgca jakos¢ tresci medialnych w przekazywaniu
wiedzy.

Mimo relatywnie niskiej samooceny wplywu mediéw na motywacje (28,7% ocen
4 lub 5) znaczna czes$¢ studentow zadeklarowata podjecie dziatan proekologicznych
pod wptywem tresci medialnych w ciggu ostatnich 6 miesigcy (tak 44,2%, nie 33,5%, nie
wiem 20,3%). Ta rozbiezno$¢ moze swiadczy¢ o niedocenianiu rzeczywistego wptywu
mediéw na swoje zachowania lub o dziataniu mechanizmoéw nieSwiadomego oddziaty-
wania przekazéw medialnych opisywanych w teorii kultywacji (Gerbner i in., 1986).

WS$rdd deklarowanych dziatah prosrodowiskowych dominowaty: oszczedzanie energii
i wody (62,5%), ograniczenie kupowania odziezy i Swiadome zakupy (45,2%), ograni-
czenie plastiku (44,0%) i zmiana sposobu odzywiania (34,5%). Sg to gtéwnie dziatania
indywidualne i relatywnie tatwe do wdrozenia.

Mimo ze media spotecznosciowe to gtéwne zrédto informacji sSrodowiskowej (78,9%),
respondenci wykazujg sie niskg aktywnoscig we wspottworzeniu tresci. Az 88% rzadko
lub nigdy nie udostepnia tresci proekologicznych, a jedynie 4% czyni to czesto lub bardzo
czesto. Podobnie 70,9% rzadko lub nigdy nie uczestniczy aktywnie w mediach (udo-
stepnianie, komentowanie, tworzenie tresci), a czesto lub bardzo czesto tylko 10,8%.

Preferencje tresci mediow i ton komunikacji

Analiza preferowanych form przekazu medialnego ujawnia wyrazng dominacje tresci
wizualnych i eksperckich. Najczesciej wskazywano: krétkie filmy edukacyjne (67,2%),
wypowiedzi autorytetow (42,1%), reportaze i filmy pokazujgce skutki sSrodowiskowe
(40,5%), historie oséb i $wiadectwa ,z pierwszej reki” (35,2%) oraz artykuty eksper-
ckie (33,2%). Preferowanie krétkich filméw koresponduje z dominacjg platform takich,
jak TikTok, Instagram Reels czy YouTube Shorts w konsumpciji tresci przez mtode
pokolenie. Jednoczesnie wysokie wskazania na wypowiedzi autorytetéw (42,1%)
i artykuty eksperckie (33,2%) sugerujg docenianie wiarygodnosci zrodet i meryto-
rycznej tresci.

Respondenci wyraznie preferowali obiektywny i neutralny, oparty na faktach ton
przekazu medialnego (47,2%), przed pozytywnym pokazujacym korzysci i rozwigzania
(34,0%). Negatywny, alarmistyczny byt najmniej skuteczny (18,8%).

Preferowanie tonu neutralnego moze wynikac ze zmeczenia ,katastroficznym” prze-
kazem klimatycznym (climate fatigue) lub postrzegania emocjonalnie nacechowanych
komunikatéw jako manipulacyjnych. Jednoczesnie relatywnie wysoki odsetek wskazan
na ton pozytywny potwierdza skuteczno$¢ podejscia opartego na rozwigzaniach (solu-
tions journalism) w komunikacji srodowiskowej (Moran i in., 2023).
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Whioski i rekomendacje

Analiza wynikéw badania pokazuje, ze media odgrywajg ztozong role w ksztattowaniu
zielonych kompetencji studentéw. Najsilniej oddziatujg na Swiadomos¢ i ogding wiedze
o problemach srodowiskowych, znacznie stabiej na motywacje do dziatania czy rozwagj
praktycznych umiejetnosci potrzebnych w zielonej transformac;ji.

Réznica miedzy deklarowang niskg skutecznoscig motywacyjna a faktycznymi za-
chowaniami ujawnia paradoks, mogacy wynikac¢ z nieSwiadomego oddziatywania prze-
kazéw medialnych lub z niedoceniania wtasnej podatnosci na tresci prosrodowiskowe.

Badanie ujawnia wyrazne preferencje komunikacyjne miodego pokolenia: krotkie
materiaty wideo, eksperckie wypowiedzi oraz ton neutralny i obiektywny uznawane sg
za najbardziej wiarygodne i angazujgce. Media spotecznosciowe, mimo dominac;ji jako
zrodta informacji, majg ograniczong zdolnos$¢ przektadania wiedzy na dziatanie.

Widoczna jest tez istotna rola otoczenia spotecznego (rodziny i znajomych), co po-
twierdza, ze procesy ksztattowania postaw ekologicznych rozciggaja sie poza formalne
instytucje i obejmujg sieci spoteczne oraz codzienne interakcje.

Wreszcie znaczenie kanatdéw uczelnianych (mimo nizszego zasiegu) ujawnia poten-
cjat edukacji wyzszej w budowaniu kompetenciji i trwatych postaw, pod warunkiem do-
pasowania tresci i formy do preferencji mtodego pokolenia.

Wyniki badania implikujg konkretne dziatania na poziomie instytucjonalnym i syste-
mowym. Uczelnie powinny zrewidowac¢ strategie komunikacji Srodowiskowej, dostoso-
wujac jg do preferencji studentdéw, aby wykorzystaé swéj potencjat do odgrywania roli
wiarygodnego zrédta informacji w obliczu dominacji mediéw spotecznosciowych obcia-
zonych ryzykiem dezinformaciji.

Kluczowe w praktykach medialnych jest wzbogacenie przekazow o tresci praktyczne
i ograniczenie przekazéw alarmistycznych na rzecz podejscia opartego na rozwigzaniach.

Na poziomie polityki publicznej rekomenduje sie wigczenie rodziny i sieci spotecz-
nych do kampanii prosrodowiskowych, poniewaz sg waznym zrédtem wiedzy srodowi-
skowej dla mtodych ludzi.

Wreszcie zidentyfikowany paradoks miedzy niskg samooceng wptywu mediéw a de-
klaracjami dziatan prosrodowiskowych wskazuje na potrzebe opracowania narzedzia
pomiaru rzeczywistego (nie deklarowanego) wptywu mediéw na zachowania prosrodo-
wiskowe. Powinno uwzglednia¢ mechanizmy nieswiadome i minimalizowac¢ btad spo-
tecznej pozadalnosci odpowiedzi, co bytoby istotng innowacjg metodologiczng w bada-
niach nad komunikacjg srodowiskows.

Podsumowanie
Przeprowadzone badanie pozwolito odpowiedzie¢ na postawiony problem badawczy, poka-
zujac, ze przekaz medialny ksztattuje zielone kompetencje studentéw w sposob selektywny

i wielowarstwowy. Media spotecznosciowe budujg gtéwnie $wiadomos$¢ i normy spoteczne,
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natomiast media uczelniane dostarczajg pogtebionej, uporzadkowanej wiedzy i sprzyjaja
rozwijaniu praktycznych kompetencji. Skuteczny rozwdj zielonych kompetencji wymaga
integrowania obu kanatéw i przechodzenia od komunikacji czysto informacyjnej do bar-
dziej angazujgcej i aktywizujgcej. Ujawniony paradoks miedzy percepcjg wptywu mediow
a deklarowanymi zachowaniami wskazuje na istotny obszar wymagajgcy dalszej analizy.

Badanie ma jednak ograniczenia: brak reprezentatywnosci (jedna, zaangazowana
w zrownowazony rozwdj uczelnia, co moze zawyzaé poziom swiadomosci responden-
téw), przekrojowy charakter (uniemozliwienie identyfikacji zaleznosci przyczynowo-
-skutkowych) oraz poleganie na samoocenie uczestnikow (ryzyko odpowiedzi zgodnych
z norma spoteczng). Aby lepiej zrozumie¢ wptyw mediéw na zielone kompetencje, przy-
szte analizy powinny objg¢ szerszg probe, wykorzysta¢ metody jakosciowe oraz bada-
nia podtuzne i eksperymentalne. Mimo ograniczen badanie stanowi warto$ciowy wktad
w zrozumienie roli mediéw w ksztattowaniu zielonych kompetencji studentow.
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Greenwashing in Advertising as an Educational Challenge
Greenwashing w reklamie jako wyzwanie edukacyjne

ABSTRACT

RESEARCH OBJECTIVE: Framing greenwashing in advertising as both a strategy for manipu-
lating recipients and a significant challenge for consumer education.

THE RESEARCH PROBLEM AND METHODS: What greenwashing sins were committed by
the broadcasters of the advertising spot entitled In Search of the Sources of Almette Flavour?
What conclusions can be drawn from this for educational practice? In order to explore this issue,
a method of qualitative analysis and interpretation of the content of the media message in ques-
tion was used, in terms of the manipulation of the audience. The adopted research method allows
for a scientific interpretation of social reality, while also taking into account subjective attitudes to-
wards the analysed advertisement.

THE PROCESS OF ARGUMENTATION: The first part of the argumentation considers the origins
of greenwashing and its typical mechanisms, as well as data from research reports and regula-
tions introducing consumer protection against the use of green lies. This presents the issue in the
appropriate context, which is important for understanding the significance of the problem. In the
course of further analysis, manipulative techniques used in the spot in question (the so-called sins of
greenwashing) were identified. On this basis, conclusions for educational practice were formulated.

RESEARCH RESULTS: Numerous abuses against the audience of the analysed commercial
were proven. They were reported based on successive story sequences of this media message
and the formal techniques used in it.

CONCLUSIONS, RECOMMENDATIONS, AND APPLICABLE VALUE OF RESEARCH: The
use of the media requires educating the public by teaching people to take a critical approach to
the information disseminated. The use of factual materials similar to this text may contribute to less
susceptibility to similar manipulations and force the creators and broadcasters of media messages
to act in a way that does not raise moral doubts.

— KEYWORDS: GREENWASHING, SINS OF GREENWASHING, ADVERTISING,
COMMERCIAL, EDUCATION
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STRESZCZENIE

CEL NAUKOWY: Przedstawienie greenwashingu w reklamie jako sposobu manipulowania od-
biorcami, a takze jako wyzwania edukacyjnego.

PROBLEM | METODY BADAWCZE: Jakie grzechy greenwashingu popetnili nadawcy spotu rekla-
mowego, zatytutowanego W poszukiwaniu zrédet smaku Almette? Jakie stad ptyng wnioski dla prak-
tyki pedagogicznej? W celu zgtebienia tego zagadnienia zastosowano metode jakosciowej analizy
oraz interpretacji tresci przedmiotowego komunikatu medialnego pod katem dokonanych manipula-
cji wobec odbiorcow. Przyjety sposéb badania umozliwia interpretowanie rzeczywistosci spoteczne;j
w sposéb naukowy, a jednoczesnie uwzglednia subiektywny stosunek do analizowanej reklamy.

PROCES WYWODU: W pierwszej czesci wywod uwzglednia geneze greenwashingu i jego typowe
mechanizmy, a takze dane z raportéw badan oraz przepisy wprowadzajgce ochrone konsumen-
téw przed stosowaniem zielonego ktamstwa. Ukazuje to zagadnienie w odpowiednim kontekscie,
istotnym dla zrozumienia wagi problemu. W toku dalszej analizy wskazano zabiegi manipulacyjne,
zastosowane w tytutowym spocie (tzw. grzechy greenwashingu). Na tej podstawie sformutowano
whnioski dla praktyki edukacyjne;j.

WYNIKI ANALIZY NAUKOWEJ: Dowiedziono dos$¢ licznych naduzy¢ wobec odbiorcéw analizo-
wanego spotu. Zrelacjonowano je, bazujac na kolejnych sekwencjach fabularnych tego komunikatu
medialnego oraz na zastosowanych w nim zabiegach formalnych.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Korzystanie
z mediéw wymaga edukowania spoteczenstwa poprzez uczenie ludzi krytycznego podejscia do roz-
powszechnianych informacji. Wykorzystanie materiatéw faktograficznych podobnych do niniejszego
tekstu moze przyczynia¢ sie do mniejszej podatnosci na podobne manipulacje oraz wymusza¢ na
tworcach oraz nadawcach komunikatéow medialnych dziatania niebudzace moralnych watpliwosci.

— SLOWA KLUCZOWE: GREENWASHING, GRZECHY GREENWASHINGU, REKLAMA,
SPOT REKLAMOWY, EDUKACJA

Introduction

The Anthropocene is characterised by axiological dilemmas concerning the relationship
between humans and nature, anxiety about the possibility of losing the experience of
nature in undegraded ecosystems, which are an essential component of the identity and
aspirations of many people. Greenwashing is also developing in this context.

The term was first coined by Jay Westerveld. During a research trip to Samoa in
1983, he stopped in Fiji. In his hotel room, he saw a flyer stating that oceans and reefs
are an important resource, and that reusing towels would reduce ecological harm by
limiting water and detergent use. He was struck by the fact that the owners claimed to
care about nature while he saw extensive litter and ongoing expansion of the resort.
He concluded that the company was more interested in reducing laundering costs than
in sustainable development. In his opinion, the money spent on the “save-the-towel”
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campaign should have been invested in initiatives aimed at genuinely reducing the ho-
tel's impact on the ecosystem (Watson, 2016). In 1986, Westerveld labelled this type of
practice greenwashing (from: green and whitewashing). In Poland, the terms eko$ciema
[‘eco-scam” or “eco-hoax”], as well as zielone ktamstwo or zielone oszustwo [“green lie”
or “green deception”], have also become commonly used.

Greenwashing refers to false or misleading statements made by companies, institu-
tions or organisations with the aim of giving consumers of products or services, or the
target audience of social campaigns, the impression that they care about the environ-
ment, when in fact their aim is to increase profits and/or build public opinion. Eco-scams
concern production methods, communication and operational strategies, and often take
on disguised forms.

The use of greenwashing is widespread. In 2021, the European Commission and
national consumer enforcement authorities conducted a website check to identify cases
of pseudo-environmental marketing (Komisja Europejska, 2021). It was found that:

1. in over 50% of cases, consumers were not provided with sufficient information

to assess the veracity of a company’s environmental claims;

2. in 37% of cases, vague and general information was provided, such as “envi-
ronmentally friendly” and “sustainable”, in order to give the impression of no
negative impact on the environment;

3. 59% of websites did not provide easily accessible evidence to support claims
about the environmental friendliness of the goods offered;

4. in 42% of cases, the claims made by businesses were exaggerated, false or
misleading, constituting unfair commercial practices.

The Global Sustainability Study: Consumers Are Key Players for a Sustainable Future
shows that greenwashing strategies exploit people’s tendency towards ethical consump-
tion. 85% of respondents declare that they engage in eco-friendly purchasing behaviour.
Many of them are willing to pay more for products that take sustainability into account
(Simon-Kucher and Partners, 2021, pp. 12—-13).

Greenwashing Mechanisms

An interesting report entitled The Sins of Greenwashing: Home and Family Edition
2010 (TerraChoice, 2010, p. 10) describes seven sins of greenwashing, i.e. traps set
for consumers:
1. The sin of hidden compromise. Suggesting that paper is environmentally frien-
dly is an eco-myth, because its production pollutes water and air, consumes
a lot of energy and generates a large carbon footprint. This type of manipulation
consists only one feature and creates a falsely positive image of the product.
2. The sin of lack of evidence. Environmental claims are not supported by evidence
or third-party certification. For example, a manufacturer praises bottles as free of
bisphenol A (BPA), without providing certificates of their chemical composition.
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3.

The sin of ambiguity. An imprecise environmental claim is considered misleading
when it is poorly defined and too broad, e.g. green, eco, natural. It creates the
risk of the consumer misunderstanding its real meaning. Stating that a product
is completely natural does not mean that it is good for the environment, e.g.
naturally occurring mercury is harmful to humans and wildlife.

The sin of worshipping false labels. Such certificates or labels are created to
mislead consumers, e.g. by promoting recycled materials. Actual certificates
for eco-friendly products/services include: EU Ecolabel, Energy Star, MSC,
Ecocert, Fairtrade.

The sin of irrelevance. A company advertises an obvious environmental featu-
re of a product or service that is irrelevant, does not show a strategic change
to make it environmentally friendly, e.g. a product free of CFCs, which have
long been banned.

The sin of lesser evil. Highlighting the environmental benefits of a product or
service, even though they are insignificant, diverting attention from the broader
environmental impact of the category as a whole (e.g. electromobility).

The sin of lying. This includes, for example, providing false data, claiming that
a product has Energy Star energy efficiency certification.

It is worth linking this to the so-called greenwashing index in advertising, created by
EnviroMedia with the University of Oregon School. It contains five categories of abuse
of media message recipients (Greenwashing Index, n.d.):

1.

5.

misleading recipients with words, e.g. about the impact on the environment,
using phrases to make the recipient believe that the company uses green pra-
ctices when it does not;

misleading visually and/or graphically, e.g. by using natural images to make the
audience believe that the product/company is more environmentally friendly to
the environment than it actually is;

vague or difficult to prove statements about ecology, e.g. about environmental
benefits, without specifying what they are;

exaggerating how environmentally friendly a product/company/service is, e.g.
it is difficult to verify claims about environmental friendliness, whether the com-
pany has actually done what it claims;

omitting or concealing important information, e.g. diverting attention from so-
mething else, minimising the side effects of the product/service.

EnviroMedia website is the place where internet users can post, rate and dis-
cuss eco-friendly advertisements they have found in the media. This is an interest-
ing initiative, giving them a sense of social influence and control over advertisers and
broadcasters.

Directive (EU) 2024/825 of the European Parliament and of the Council of 28 Feb-
ruary 2024 (Dyrektywa..., 2024) introduced provisions aimed at protecting consumers
and the environment, enabling customers to make informed decisions about their pur-
chases and to promote sustainable consumption patterns.
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It points to the responsibility of businesses to provide clear, relevant and reliable in-
formation. Clarity means that advertising should not contain concepts that are ambigu-
ous to consumers. Relevance refers to the characteristics of the product, the production
process and the image of the business; it consists of presenting content that will influence
the consumer’s decision. Reliability of information means providing evidence in the form
of statistics, certificates and expert opinions. Misleading consumers is considered illegal.

The directive also refers to pseudo-ecological marketing and an obligation for na-
tional authorities to counteract such practices. Claims regarding environmental friendli-
ness should be based on clear, objective and public data and verified by external and
independent experts. Attention was also drawn to the reprehensible practice of advertis-
ing irrelevant features or properties of products, e.g. offering gluten-free water for sale.

Analysis and Interpretation of the Commercial In Search
of the Sources of Almette Flavour in Terms of Manipulation
Typical of Greenwashing

The variously defined method of content analysis (Wimmer & Dominick, 2008, p. 211)
allows for the examination of meaningful content in written or spoken texts (Silverman,
2013, p. 83) or other forms of communication, including visual ones. It involves extracting
systems of meaning, identifying the most important elements (words, phrases, themes or
motifs, tone of speech, etc.), main topics, threads and relationships between them (Sil-
verman, 2013, p. 150). It enables the identification of key topics, the extraction of hidden
meanings as it takes into account the context in which specific expressions appear, the
overall message of the communication, and the ideas and emotions it contains.

It can therefore be used to study the media — “what” and “how” is communicated to
the audience. In the structural (interpretative) approach, it is an understanding, system-
atic and analytical reading and perception of messages. According to Denis McQuiail,
the most important thing in media message research is implicit and hidden content, and
the main goal is to find and understand the discourse (McQuail, 2012, pp. 357-358).
Tim Rapley argues that conclusions can be drawn not only from what is written in the
texts, but also from what is left unsaid (Rapley, 2013, pp. 194-196).

The aim of the study is to gain a deeper understanding of the phenomenon of green-
washing through analysis and interpreting the visual content of the film In Search of the
Sources of Almette’s Taste (the text does not include screenshots of individual frames).
The article does not contain a quantitative analysis, as it focuses on a single media
message. It is also important to draw conclusions on this topic in terms of educational
activities.

The advertiser is the Almette brand, owned by Hochland Polska Sp. z 0.0., ul. Okrezna 2,
64-530 Kazmierz.

The advert contains a simple, dynamic and optimistic message. Its aim is to give the
product a regional character and naturalness, as well as to emphasise the taste qualities
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of Almette cheese. It uses greenwashing mechanisms, which will be indicated in turn.
The argument in this part of the discussion will be presented in the chronological order
in which the individual sequences of the film appear.

The potential audience for the advert includes people of all ages, but it is aimed pri-
marily at younger people due to the humorous nature of the film and its main character.

In the very first frames of the film, the broadcaster emphasises the local origin of the
advertised cheese. It uses the phrase: “produced in Poland, in Wegréw”, which is in-
tended to encourage viewers to support domestic, regional companies. This is a sin of
ambiguity, suggesting the superiority of this product over others. The broadcaster also
manipulates visually and graphically. Idyllic landscapes are used to create the impres-
sion that the product is environmentally friendly. This is a sin of hidden compromise, in
this case related to referring to only one feature and building a partially false positive
image of the product.

Next, we see Nela Zawadzka, a 12-year-old girl at the time and a finalist in the 2020
edition of “The Voice Kids”. The advert is aimed not only at adults, but also at younger
viewers who admire the singer. Positive emotions and sympathy for her are used for
marketing purposes. The talented, cheerful girl encourages viewers to try the advertised
product. She smiles and dances showing her joy. Emphasising that she lives in Wegréw
is intended to reinforce the credibility of the advertising message of the company that
produces these cheeses. The use of a child as an intermediary for the broadcaster’s
message is unethical. The broadcaster manipulates the image through the romantic,
fairy-tale setting of a pretty house in a well-kept garden, where these scenes take place.
It is not known whether this place belongs to Nela’s family.

In the next part of the film, a woman appears next to the girl, sharing her enthusi-
asm. Showing two people from different generations is intended to manipulate different
age groups of viewers. Both are smiling and dancing, making broad gestures and using
lively facial expressions. The broadcaster draws on pop culture — the advert takes the
form of a musical film (with silent characters), and the speech bubbles are reminiscent
of a comic strip. The message appears: “Where does Almette’s taste come from? Come
on, let’s find out!” This is a signal from the broadcaster that it has nothing to hide. How-
ever, it commits the sin of lack of evidence, as it does not allow viewers to learn about
the composition of the cheese.

In the next frames of the film, the girl and the woman set off in search of the place
where Almette’s flavour comes from. They are smiling, jumping and dancing, which il-
lustrates positive emotions. The characters meet a woman working in a shop. Her facial
expressions and gestures show her delight in the advertised product. In response to
the question about the origin of its flavour, she suggests that they follow her. The film
continues to appeal on the emotions of the audience, avoiding rational, fact-based
arguments.

The team of characters arrives at the factory where the advertised product is made.
There they meet the friendly-looking production manager, Tomek Salamenta. He enthu-
siastically wants to show them how Almette, which “always tastes best’, is made. The
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message, formulated from a position of authority, has the characteristics of linguistic
manipulation through the use of evaluative words (contains judgements and interpre-
tations) and a structure of speech that prevents negation on the part of the audience.
Despite the encouragement: “See how we do it”, the cheese production process is not
shown. This is a sin of ambiguity, linked to the sin of lack of evidence, through the use
of fragmentation, i.e. presenting only some of the product’s features.

In the following frames characters appear who are described as “Almette production
workers” (all persons are listed in the film credits at the end). The advertiser suggests
that cheese production is fun, as they dance to the melody heard in the background.
This will make it pleasant for the audience to associate with. The staged situations show
that it is recommended by people who have direct contact with production — Mateusz
Pietraszek, technologist. This is a first-hand opinion, communicating the credibility of
the statements.

The product is then given to one of the employees, who takes the characters for
a ride, during which the natural values of the region, such as natural water reservoirs
and animals, are shown. Once again, we are dealing with the sin of ambiguity. The aim
is to reinforce the audience’s belief that the cheese comes from the beautiful and clean
surroundings of Wegrow. The visual appeal of the film frames and biased editing play
a significant role in attracting the viewers’ attention and establishing positive associa-
tions. In this way, the ecological nature of the product and the company is exaggerated.

They arrive at the farm of Wojciech Piotrowski, a cow breeder from Wegréw, whom
they meet in a pasture bordered by trees and bushes. The farmer is friendly towards his
visitors, accepting a packet of Almette cheese from them. The broadcaster’s aim is to
make viewers think that the milk supplier also consumes this dairy product.

Wording is used to make viewers believe that the company uses green practices. In
order to shape viewers’ belief in the company’s diligence about raw materials, as well
as to emphasise its familiarity and fidelity to tradition, the speech bubble states that
Wojciech Piotrowski has been supplying milk to this company for 18 years. In the final
moments of this scene, we see a rhetorical question from a woman in a pasture who,
pointing to the farmer, communicates that he is responsible for the quality and taste of
the advertised product. These are vague or difficult to prove statements about ecology.
Such linguistic devices are intended to strengthen trust in the company, which is implied
to be committed to a strategy of controlled, reliable high-quality raw materials from the
pasture to the final food product on the consumer’s table. Once again, there is an exag-
geration of how environmentally friendly the product and the company are.

The fact that the farmer has only one cow on a large pasture raises doubts. It is not
known under what conditions the entire herd is raised. A manipulation technique called
framing is used here, i.e. selecting certain aspects of information.

As part of consolidating the media message, the broadcaster presents another mes-
sage about Almette’s regional production in the beautiful borderland of Mazovia and
Podlasie, in Wegréw, which is intended to further strengthen consumer sympathy for
the company and raise awareness that by buying cheese we are supporting the Polish
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food industry. Once again, people’s tendency towards ethical consumption is being ex-
ploited. This gives rise to speculation about hidden costs, which will be demonstrated
later in this article.

Next, the suggestion to serve the cheese, familiar from the beginning of the commer-
cial, is repeated. Thanks to the mechanism of repetition, consumers reinforce this visuali-
sation, which encourages them to buy the product. Before the end of the film, a conclu-
sion about the origin of the advertised product appears. The following frames show Nela,
who has accompanied viewers throughout the film in discovering the origin of Almette’s
unique taste. She kindly invites them to visit her city and try her favourite cheese.

The advertiser emphasises positive intentions and the girl’s credibility, using the power
of a child character, who is culturally considered innocent, warm and cordial. In this way,
it manipulates the content and image in order to influence the emotions and consumer
choices of the audience, as well as to increase trust in the brand. The spot ends with cred-
its similar to those known from films, indicating the people appearing in it. This is intended
to reinforce the audience’s belief in the credibility of the advertising message.

When analysing the advertisement, one’s attention is drawn to the consistent omis-
sion or concealment of important information, which makes the claim of environmental
friendliness sound better than it in reality. Attention is diverted from the recipe for the
cheese and the way it is produced in the company, which is filmed from the outside. The
spot shows dancing specialists who enjoy their work. The attitude of “we have nothing
to hide” is declared in the phrase: “Look how we do it”, yet the technological procedure
is not presented (e.g. in the clip from the production line, filmed in safe sanitary condi-
tions, which is included in the advert). This gives rise to the assumption that the side ef-
fects of the company’s activities are being concealed or minimised.

The most important sin of greenwashing is the sin of hidden compromise, associ-
ated with the use of manipulative fragmentation and framing techniques. Some of the
evidence can be found on the cream cheese packaging, and some on the internet.

The label reads: “Fluffy cream cheese. Whipped with nitrogen, pasteurised”. Although
the nitrous oxide used for this purpose is harmless to health, the advertised product is
not as natural as it is presented in the film. Furthermore, the silos used to store this sub-
stance are not environmentally neutral.

The cheese has a good, simple composition: cottage cheese, milk proteins, salt.
However, it is quite caloric — the energy value of the product in 100 g is 256 kcal. It is
more a source of fat than protein (protein content per 100 g: 6.7 g, or 20%, fat content
per 100 g: 24 g, or 71%, carbohydrates per 100 g: 3.2 g, or 9%).

The price of the product is high in relation to the composition of the raw materials:
a 150 g package usually costs PLN 5.88, which amounts to PLN 39.20/kg. Meanwhile,
the price of regular cottage cheese does not exceed PLN 25/kg. This suggests that the
actual calculation of the price of the cheese takes into account the high costs of tech-
nology and marketing.

Packaging — reusable PP plastic, i.e. polypropylene (often used in the production of
food packaging). Responsibility for recycling is transferred to consumers.
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The sins of hidden compromise and lesser evil refer to the omission in the advertise-
ment of important information concerning milk production for Aimette. It also distracts
consumers from the broader impact of the agricultural industry on the environment.
Wojciech Piotrowski, who appears in the commercial, farms 180 hectares in Wegrow
and keeps a herd of 170 dairy cows, plus about 80 young animals. A few years ago, the
farmer commissioned a modern cowshed (Wiesci Rolnicze, 2021). His cows are unlikely
to graze on the pasture shown in the spot, although they are probably fed grass from
it. The barn is located in the town, which is controversial. Viewers of the Almette advert
will not learn how such a large cattle farm affects on the ecosystem.

Conclusions for educational practice

It is essential to educate the public on the issues raised in the article. Iwona Czaja-Chudyba
(2020, pp. 7-8) writes that contemporary media culture is becoming an enemy of rational-
ity and ethical and aesthetic values. The PoWazne Sprawy programme (Czaja-Chudyba,
2020, p. 90 ff.) shows how to teach critical thinking. Pupils in grades I-lll should be taught
the habit of mindfulness, asking questions and intellectual courage. For pupils in grades
IV=VIII, she directs projects that shape independent thinking, searching, researching,
checking, selecting, evaluating, problem solving, decision making and creating.

Examples of questions that teach critical reception, analysis and interpretation of ad-
vertising content could be: What does the sender want to persuade me to do? What is
the form of communication (arguments, artistic means)? How reliable is the information
provided, how can it be verified? Is it a fact or an opinion? What evidence contradicts
the thesis? Is this advertisement reliable, ethical and attractive?

A critical approach to companies’ declared pro-environmental activities should be
taught. Knowledge of the sins of greenwashing can contribute to making audiences less
susceptible to manipulation and force creators and broadcasters of media messages to
act ethically.

Thanks to the skills they have acquired, consumers will be able to recognise dishonest
information strategies. The use of computer technology makes it easier for users to verify
the facts presented, so it is relatively easy to identify and possibly condemn malicious prac-
tices. It allows pressure to be exerted on companies to be held accountable for the pro-en-
vironmental actions they boast about but do not implement or do so to a negligible extent.
The result may be a damaged brand reputation and a negative attitude among consumers.
It is important that they do not defame or hate on entrepreneurs, but formulate constructive
criticism and consistently apply pressure to ensure fair business practices in this area.

Conscious consumers will demand the introduction and enforcement of regulations
recognising their right to be informed about the impact of companies’ activities on the
environment (supported by the results of relevant scientific research), serving to protect
the Earth and its inhabitants. This will enable them to make more sustainable choices
and consume in an environmentally friendly manner.
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Antropocentryczne swoistosci coworkingu
Anthropocentric Specificities of Coworking

RESEARCH OBJECTIVE: The research objective of this article is to present the results of re-
search on the anthropocentric specificities of coworking.

THE RESEARCH PROBLEM AND METHODS: The main research problem is the question of
the anthropocentric specificities of coworking, specifically what these specificities are and what they
consist of. In the study an ethnographic research model was used, and the participant observation,
ethnographic interviews, analysis of photographs and existing documents as a research methods.

THE PROCESS OF ARGUMENTATION: The article begins with a brief discussion of the anthro-
pocene, followed by a characterization of coworking as a form of organizational work popular pri-
marily among contemporary young adults. Next, the methodological foundations of the research
are presented, and the main part consists of a presentation of the results, divided into five anthro-
pocentric specificities of coworking.

RESEARCH RESULTS: The anthropocentric characteristics of coworking include temporal and
spatial flexibility, performance-based work, workplace learning, emancipation, and well-being. Cow-
orking places people at the center of the work environment, allowing them to master their own tools
and working conditions, and to become independent from their surroundings. It is guided by the logic
of the Anthropocene and addresses the needs of young adults with anthropocentric worldviews.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH: It
is unclear whether temporal pedagogical findings regarding human work can be applied to such
a specific and relatively new form as coworking. Therefore, further pedagogical research on cow-
orking may shed some new light not only on the pedagogical dimension of the anthropocene, but
also on the long-standing issues of informal learning, the work environment and social relations.
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STRESZCZENIE

CEL NAUKOWY: Celem naukowym artykutu jest zaprezentowanie wynikéw badan nad antropo-
centrycznymi swoistosciami coworkingu.

PROBLEM | METODY BADAWCZE: Gtéwny problem badawczy to pytanie o antropocentryczne
swoistosci coworkingu, w szczegdlnosci jakie to sg swoistosci i na czym one polegajg. W badaniu
zastosowano etnograficzny model badawczy, a metodami byta obserwacja uczestniczaca, wywiad
etnograficzny oraz analiza zdje¢ i dokumentéw zastanych.

PROCES WYWODU: Artykut rozpoczyna krétki wywod na temat genezy i przyjetego rozumie-
nia antropocenu, po czym nastepuje charakterystyka coworkingu jako formy organizacyjnej pracy
popularnej gtéwnie wsrod wspotczesnych miodych dorostych. Dalej zaprezentowane sg podstawy
metodologiczne badan, a gléwna czes$c¢ stanowi prezentacja wynikéw dokonana w podziale na pie¢
antropocentrycznych swoistosci coworkingu.

WYNIKI ANALIZY NAUKOWEJ: Antropocentryczne swoisto$ci coworkingu to czasowa i prze-
strzenna elastyczno$c¢ pracy, oparcie pracy na wynikach, uczenie sie w miejscu pracy, emancypa-
cja oraz dobrostan. Coworking stawia cztowieka w centrum srodowiska pracy, pozwala podporzgd-
kowac¢ sobie narzedzia i warunki pracy oraz uniezalezni¢ sie do otoczenia. Kieruje sie on logikg
antropocenu i wychodzi naprzeciw potrzebom srodowiska mtodych dorostych o antropocentrycz-
nych Swiatopogladach.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Nie wiado-
mo, czy dotychczasowe pedagogiczne ustalenia na temat pracy cztowieka mozna odnosi¢ do tak
specyficznej i relatywnie nowej jej formy, jakg jest coworking. Dlatego dalsze pedagogiczne ba-
dania nad coworkingiem moga dostarczy¢ nowych naukowych ustalen na temat pedagogicznego
wymiar antropocenu, ale tez na temat od dawna w pedagogice podejmowanych problemoéw nie-
formalnego uczenia sie i Srodowiska pracy.

— SLOWA KLUCZOWE: ANTROPOCEN, ANTROPOCENTRYZM, COWORKING, PRACA
ZAWODOWA, MLODZI DOROSLI

Wprowadzenie

Obecnie ozywiona dyskusja nad antropocenem, jego istotg i konsekwencjami prowa-
dzona jest niemalze we wszystkich dziedzinach nauk, takze w naukach spotecznych
i humanistycznych. Antropocen jest ciekawym wyzwaniem poznawczym, poniewaz jego
logika przenikneta niemalze wszystkie obszary Zzycia cziowieka i objawia sie na rézne
sposoby. Jedng z egzemplifikacji antropocenu w rzeczywistosci spotecznej jest cowor-
king jako $rodowisko pracy oraz jego dos¢ duza i wcigz rosngca popularno$é, czescio-
wo wynikajgca z antropocentrycznego $wiatopoglgdu mtodych dorostych.
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Coworking — cztowiek w centrum Swiata pracy

Zainteresowanie pedagogdéw pracg cziowieka jest rownie dawne jak sama mys| peda-
gogiczna, poniewaz myslenie o edukacji zawsze zawierato komponent my$lenia o pracy
nauczyciela/wychowawcy te edukacje realizujgcego i za nig odpowiedzialnego. Wspot-
czesny cztowiek, procz zaspokojenia potrzeb materialnych, poszukuje w pracy zawodowej
mozliwosci rozwoju i satysfakcji (Solak, 2016, s. 77). Odpowiedzig na te potrzeby sg nowe
formy pracy, takie jak freelancing, praca zdalna, startupy i coworking'. Kazda z nich jest
ciekawym wyzwaniem poznawczym, jednak dla pedagogicznych badan nad antropocenem
i préb jego gtebszego zrozumienia to coworking wydaje sie szczegdlnie predystynowany.

Coworking ma dos$¢ krotka historie, ale bogatg terazniejszosc¢ i perspektywiczng
przysztosé (por. Rojek, 2024, s. 173-175). W 1995 roku w Berlinie powstato niekomer-
cyjne miejsce badawczo-kreatywne nazwane C-base, ktére funkcjonowato na zasadach
coworkingu, cho¢ stowo ,coworking” jeszcze woéwczas nie byto uzywane. W 1999 roku
projektant i teoretyk gier Bernard DeKoven jako jeden z pierwszych uzyt terminu ,cowor-
king” na okreslenie ,pracy razem na réwnych prawach”, ktérg zaobserwowat podczas
projektowania gier komputerowych wsrdd ludzi, ktorych taczyta ,gteboka pasja” i doce-
nianie radosci z uczestnictwa w kreatywnej spotecznosci. W 2011 roku istniato na swie-
cie prawie 1200 coworkow, w 2012 roku byto ich juz ponad 2000, a w 2025 roku okoto
41 000. Szacuje sie, ze co czwarty miody cztowiek pokolenia Z rozpoczyna prace jako
coworker lub po krétkim doswiadczeniu pracy na etacie przejdzie na coworking.

Cho¢ rozumienie coworkingu nie jest ujete w jedng powszechnie akceptowang de-
finicje, to wspotczesnie najczesciej przyjmuje sie, ze oznacza on ,prace wykonywang
osobno, a jednak razem” (working alone together) (Spinuzzi, 2012, s. 405-412).

Coworking ugruntowat sie jako powszechnie na $wiecie rozpoznawany trend nowego
podejscia do pracy uosabianego gtéwnie przez pokolenie millenialséw, skoncentrowany
na czlowieku, jego potrzebach, mozliwosciach i marzeniach. Socjolozka, badaczka co-
workingu Katarzyna Rabiej-Sienicka dostrzega jego pozytywna role w czasie pandemii
(2022, s. 139-145) i uznaje go za ,przejaw zaradnosci spotecznej w stanie chronicznej
niepewnosci prekarnego swiata” (Rabiej-Sienicka, 2016, s. 189—-198).

Metodologiczne podstawy badan wtasnych

Celem projektu naukowego Edukacyjne wtasciwosci coworkingu (Narodowe Centrum Nauki,
Miniatura 8, 2024/08/X/HS6/00142) byta identyfikacja edukacyjnych witasciwosci coworkin-
gu. Zastosowany zostat etnograficzny model badawczy, tgczacy podejscie partycypacyjne
i ,zaangazowanie” teoretyczne w celu zobrazowania i opisania codziennej przezywanej

" Obecnie przemiany pracy sg szybkie i gtebokie, znacznie wykraczajg poza pojawienie sie jej
nowych form organizacyjnych (por. Rollnik-Sadowska, 2024; Moilanen i Alasoini, 2023; Braese-
mann i in., 2020; Hardy i in., 2018; Tomaszewska-Lipiec, 2016; Wysocka, 2016; Wegrzyn, 2015;
Gerlach, 2014, 2016; Katz i Margo, 2014; Malik, 2018).
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ztozonosci proceséw edukacyjnych we wszystkich ich formach (Angrosino, 2010, s. 44).
Metodami badan byly obserwacja czynna uczestniczgca, wywiad etnograficzny, analiza do-
kumentdw i analiza zdje¢. Terenem badan byty trzy coworki w trzech miastach: w Warsza-
wie (w okresie 17 marca — 16 kwietnia 2025), w Toruniu (w okresie 15 stycznia — 15 lutego
2025) roku oraz w todzi (w okresie 1-31 grudnia 2024 roku)?2. Uzyskanym materiatem ba-
dawczym byto kilkadziesiagt stron notatek z obserwaciji, 10 godzin wywiadéw, ponad 1000
zdje¢ przestrzeni coworkingowych?, 3 umowy wynajmu miejsc pracy w coworkach i 3 re-
gulaminy. Podczas analizy zebranych danych badawczych uwidocznita sie — niezaktada-
na pierwotnie — problematyka antropocentrycznego charakteru coworkingu. Przyjmujac, ze
w badaniach jakosciowych mozliwe jest wytonienie (wczesniej niezaktadanego) rozumienia
przedmiotu badan (Jurgiel-Aleksander, 2013, s. 66—70), ten watek badawczy zostat wy-
odrebniony, a zebrane dane badawcze zostaty ponownie przeanalizowane wedtug sche-
matu redukcja danych — reprezentacja — weryfikacja (Miles i Huberman, 2000, s. 11-12).

Antropocentryczne swoistosci coworkingu

Analiza danych uzyskanych w badaniu etnograficznym pozwolita zidentyfikowac i wstep-
nie scharakteryzowaé takie antropocentryczne wtasciwosci coworkingu, jak czasowa
i przestrzenna elastycznos¢ (Srodowiska) pracy, oparcie pracy na wartosciach i wyni-
kach, uczenie sie, emancypacja i dobrostan.

Rycina 1. Antropocentryczne swoisto$ci coworkingu — cztowiek w centrum $wiata pracy

czasowa

i przestrzenna

elastycznos¢
pracy

oparcie pracy
dobrostan na wartoséciach
i wynikach

cztowiek

uczenie sie

emancypacja -
W miejscu pracy

Zrédto: opracowanie wiasne.

2 Gtownym kryterium wyboru coworkéw w tych miastach byta intensywno$¢ ich dziatalnosci,
oceniana na podstawie ich stron internetowych i mediéw spotecznosciowych oraz opinii uzytkow-
nikébw zamieszczonych w Internecie.

3 Transkrypcje wywiadow i zdjecia wykonane w ramach badan wtasnych sg zdeponowane
i udostepnione w Repozytorium Uniwersytetu tédzkiego.
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Wyrdznione tu i scharakteryzowane antropocentryczne wtasciwosci coworkingu byty
z rozng intensywnoscig reprezentowane w poszczegolnych i zréznicowanych rodzajach
danych pozyskanych w podej$ciu etnograficznym?*.

Tabela 1. Reprezentacja antropologicznych wiasciwo$ci coworkingu w podziale na rodzaj ana-
lizowanych danych

Rodzaj analizowanych danych Wytonione antropocentryczne wiasciwosci coworkingu
antropologicznych
Notatki z obserwacji * przestrzenna elastyczno$¢ pracy

* dobrostan

Transkrypcje wywiadéw z coworkerami * emancypacja

* oparcie pracy na wartosciach i wynikach

* uczenie sie W miejscu pracy

» czasowa elastyczno$¢ pracy

Regulaminy coworkéw * przestrzenna i czasowa elastyczno$¢ srodowiska pracy
« dobrostan pracownikow

* oparcie pracy na wartosciach i wynikach
Umowy najmu miejsc pracy w coworkingu |+ dobrostan

* przestrzenna i czasowa elastyczno$c¢ pracy
Zdjecia przestrzeni coworkingowych « dobrostan

* uczenie sie w miejscu pracy

Zrédto: opracowanie wiasne.

Elastyczno$¢ przestrzenna i czasowa to panowanie cztowieka nad miejscem i czasem.
Praca w coworkingu daje duzg elastyczno$¢ czasowa, co jest szczegdlinie atrakcyjne dla
0s6b wykonujgcych zadania kreatywne i na wiasny rachunek, tzw. freelanceréw. Cowor-
king nie narzuca sztywnych godzin pracy, jest dostepny przez catg dobe, siedem dni w ty-
godniu, chociaz w weekendy frekwencja jest zdecydowanie nizsza. Ta swoboda powoduje,
ze coworking staje sie popularnym rozwigzaniem dla oséb, ktére majg bardzo indywidualne
potrzeby zwigzane z czasem pracy — mtodych rodzicéw, oséb z niepetnosprawnosciami
i 0s6b wykonujgcych prace na zlecenie zagranicznych korporacji z siedzibami w innych
strefach czasowych. Elastyczno$¢ przestrzenna to mozliwos¢ dostosowania przestrzeni
i przedmiotow do wtasnych potrzeb, ale takze poczucia estetyki miejsca pracy i potrzeby
odpoczynku. Zamiast korzystac z jednego biurka usytuowanego w statym miejscu cowor-
kerzy majg mozliwo$¢é zmiany miejsca pracy w zaleznosci od biezgcych potrzeb. Prace
moga rozpocza¢ przy biurku, zza ktérego przez duze przeszklone powierzchnie roztacza
sie panorama miasta, po czym zmieni¢ biurko na takie z widokiem na park lub praco-
wacé w izolacji w specjalnie do tego zaprojektowanych strefach ciszy. Mogg tez pracowac
w strefie eventowej, jezeli nie zostata wczesniej zarezerwowana przez innych uzytkowni-
kow. Coworking oferuje rézne rodzaje przestrzeni — od indywidualnych biurek, przez sale

4 Jest ono swego rodzaju potwierdzeniem przydatnosci w pedagogice etnograficznego modelu
badan (etnografii edukacyjnej), w ktérym dzieki réznym metodom analizy i r6znym technikom zbie-
rania danych mozna uzyskac¢ stosunkowo petny wglad w wieloaspektowa rzeczywisto$¢ spoteczng
i dziejgce sie w niej procesy.
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konferencyjne, strefy ciszy, aneksy kuchenne, po strefy relaksu, co pozwala dostosowac
srodowisko pracy do rodzaju wykonywanych zadan oraz potrzeb pracujgcych. Tak sze-
roki zakres elastycznosci czasowej i przestrzennej to bardzo swoista cecha coworkingu,
najczesciej niewystepujgca na takg skale w innych formach organizacyjnych pracy.

Oparcie pracy na wartosciach i wynikach (a nie na czasie) i samodzielne poszuki-
wanie dalszych wyzwan zawodowych jest wyrazem prymatu cztowieka nad metodami
zarzadzania organizacjami (planowaniem celéw, organizowaniem, motywowaniem i kon-
trolowaniem rezultatéw). Jak zauwaza Jan Skalik:

Wspétczesnie zarzadzanie przez wartosci jest wyrazem kulminacji antropocentryzmu w ste-
rowaniu wewnetrznym ruchem organizacyjnym. Jest ono odpowiedzig na rosngcg ztozonosé
otoczenia organizacji gospodarczych, ktéra wymusza konieczno$¢ przeprowadzania szyb-
kich i czgsto radykalnych zmian. Zmiany w turbulentnym otoczeniu nastepujg szybko, a ich
charakter odbiega od poprzednich doswiadczenh. Majg one zwykle nowatorski charakter i sg
trudne do przewidzenia. Wzrost szybkosci zmian w otoczeniu powoduje, ze organizacje majg
mato czasu na skuteczng reakcje. W zwigzku z tym w srodowisku zmieniajgcych sie orga-
nizacji wzrasta niepewnos¢ i poczucie rosngcych zagrozen. Wsréd uczestnikéw organiza-
cji, a zwtaszcza pracobiorcéw na stanowiskach wykonawczych, to zagrozenie poteguje sie
i rodzi poczucie zagubienia. Panujgca czgsto w tej sytuacji atmosfera chaosu sprzyja igno-
rancji zabezpieczenia dobrostanu pracownikéw. Te destrukcyjng atmosfere mozna zmieni¢
przez zarzadzanie wartosciami, w ktérym kluczowa role odgrywajg wartosci spoteczne, gdyz
ich respektowanie powoduje wigkszg tolerancje na niepewnosc¢ (2024, s. 133).

Wartosci okreslajace istote i charakter wspoétczesnego coworkingu wywodzg sie z jego
genezy. Kazdy z trzech badanych coworkéw nieco réznit sie przywigzaniem do konstytu-
ujgcych coworking wartosci, ale w kazdym wazne byly wspotpraca, kreatywnosé, innowa-
cyjnos¢, rozwoj osobisty i zawodowy, poczucie wspoélnotowosci, czasowa i przestrzenna
elastycznos¢ pracy, ochrona srodowiska, integracja spoteczna, dobrostan, wsparcie i za-
ufanie. Czes$¢ tych wartosci jest dla poczatkujgcych coworkeréw nowa, wymagajg one wiec
internalizacji, co moze by¢ rozpatrywane w kategoriach samowychowania. Spotecznos¢
coworkingowa kieruje si¢ tez zasadg Results-Only Work Environment (ROWE), zgodnie
z ktorg liczy sie to, co zostato zrobione, a nie ile czasu zajeto. ,Klasyczny” model 8-go-
dzinnego dnia pracy ustepuje miejsca podejsciu zorientowanemu na efekty i osigganie
celow pracy, gtdwnie samodzielnie definiowanych. Sprzyja to rownowadze miedzy zyciem
zawodowym a prywatnym i realizacji coraz popularniejszej idei work-life balance. Oparcie
pracy na wynikach jest dla wigekszosci coworkeréw nowoscia, wyzwaniem i wymaga cigg-
tego uczenia sie. Zdaniem coworkeréw podejscie to rozwija jednak zaufanie do siebie,
krystalizuje wtasng wizje sukcesu, pomaga formutowac jasne i mierzalne cele pracy, uczy
umiejetnosci zarzgdzania wtasnym czasem i sprzyja kreatywnemu rozwiazywaniu proble-
moéw. To uczenie sie zachodzi w relacjach spotecznych, ale tez problematyka zarzadza-
nia czasem i zarzadzania poprzez cele jest czestym tematem meetupdw, czyli spotkan
ze znanymi w miescie lub regionie ludzmi, autorytetami w danej dziedzinie i specjalistami
z roznych branz (informatykami, programistami, naukowcami, podréznikami, dziennika-
rzami, dietetykami, biznesmenami, coachami i specjalistami ds. public relations). Meetupy
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najczesciej maja forme dyskusji, burzy mézgoéw, opowiadan, studiéw przypadkéw i historii
zycia, ilustrowanych filmem lub zdjeciami.

Emancypacja, czyli uwalnianie sie od ograniczen materialnych, temporalnych i kul-
turowych miejsca pracy. Do podstawowych korelatow kompetencji emancypacyjnych
nalezg innowacyjnosé, racjonalno$¢ emancypacyjna i odwaga (Czerepaniak-Walczak,
2006, s. 130). Coworking stwarza mozliwosci rozwoju kazdego z tych korelatow i mozli-
wosci te sg przez coworkeréw chetnie wykorzystywane. Jest to widoczne w szczegodlnosci
u poczatkujgcych coworkeréw, ktdrzy nie pracowali wczesniej zawodowo lub pracowali
w innej formie organizacyjnej pracy (np. w urzedach lub korporacjach). W pierwszym okre-
sie pracy w coworkingu rozwijajg oni umiejetnosci alternatywnego zachowania sie wzgle-
dem dotychczasowych przyzwyczajen. Majg mozliwo$¢ przetamywania stereotypéw do-
tyczacych czasu, miejsca i efektow pracy, schematéw postepowania oraz wprowadzania
jakosciowo nowych rozwigzan. Uczg sie swobodnego wyrazania swoich potrzeb i korzy-
stania z szerokich mozliwosci ich zaspokajania. Wyzwalajg sie z charakterystycznego dla
innych niz coworking form pracy, rezimu czasu pracy oraz z poczucia bycia ,przypisanym”
do stanowiska pracy. Cechg potencjatu emancypacyjnego jest tez odwaga bycia wolnym
w zakresie sposobow pracy. Coworkerzy sami decyduja, ktéra z metod pracy jest najod-
powiedniejsza dla osiggniecia celu ich pracy. Zdarza sie tez, ze przypadkowe spotkania
przy kserokopiarce lub ekspresie do kawy zamieniajg sie w dyskusje na temat spraw bie-
zacych, podczas ktérych podawane jest w watpliwosé to, co dotad oczywiste, stawiane sg
nowe pytania i odkrywane alternatywne odpowiedzi. Coworkerzy to mtodzi ludzie, ktérzy
odwazyli sie porzuci¢ wzgledne bezpieczenstwo pracy na etacie, przewidywalnos¢ finan-
sowg, przywileje pracownicze i wejS¢ w nieznane im dotgd uwarunkowania coworkingu
jak marketing witasnych ustug, prowadzenie ksiegowosci i rozliczenia podatkowe.

Dobrostan coworkeréw i coworkerek, polegajagcy na mozliwosci swobodnego urza-
dzania miejsca pracy w celu zapewnienia komfortu, jest utozsamiany z zadowoleniem
z pracy, na ktore skfada sie samopoczucie, zdrowie i relacje z innymi (Grant i in., 2007,
s. 52-53). Troska o dobrostan pracownikoéw jest coraz powszechniejsza i nie jest ona
wiasciwa tylko coworkingowi. Natomiast w coworkingu dobrostan w znacznej mierze ma
charakter oddolnie podejmowanych przez coworkeréw dziatarh majgcych stuzy¢ ich zado-
woleniu i wygodzie. Chodzi tu gléwnie o materialne Srodowisko pracy, ktérego elementy
sg funkcjonalne, stuzg dobrostanowi i uniezalezniajg ich od warunkéw zewnetrznych. Co-
worki w prestizowych lokalizacjach coraz czesciej wyposazone sg nie tylko w klimatyza-
cje, ale w system zarzadzania temperaturg, wilgotnoscig i czystoscig powietrza, tworzacy
staty mikroklimat bez wzgledu na warunki zewnetrzne. Statym wyposazeniem coworkéw
sg tez wygodne fotele i kanapy, stuzgce zaréwno pracy, jak i odpoczynkowi. Coworki cha-
rakteryzujg sie wysokg dbatoscig o czystos¢, ktorg czesto zapewnia profesjonalny serwis
sprzatajgcy. Coworkerzy majg mozliwos¢ zamawiania zdrowych i smacznych positkéw,
korzystania z zielonych stref relaksu i medytacji. Sg tez wyodrebnione przestrzenie stu-
zgce aktywnosci fizycznej, nowoczesnie wyposazone w drabinki, sztangi, maty, hantle,
hula-hop, skakanki, pitki, stét tenisowy, rowery stacjonarne, bieznie i $cianki wspinaczko-
we. Précz materialnych elementéw $rodowiska coworkingowego zrédtami zadowolenia
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z pracy coworkeréw sg samodzielne decydowanie o intensywnosci i jakosci kontaktow ze
wspotpracownikami, zleceniodawcami i menadzerami, osobisty wptyw na rezultaty pracy
i przebieg kariery, catozyciowe uczenie sig, mozliwos$¢ aktywnosci fizycznej oraz Swiado-
mos$¢ mozliwosci otrzymania pomocy od innych coworkeréw i od menadzeréw.

Uczenie sie (a nie przeprowadzanie szkolen). Praca stuzy gtdwnie zaspokojeniu
potrzeb biologicznych, materialnych, spotecznych, kulturowych i duchowych cztowieka
(Szymczak i Gawrycka, 2015, s. 277-282; Grabinski, 2003, s. 14; Hoffner, 1999, s. 133—
147). Jednak w ostatnich kilkunastu latach mozna zaobserwowa¢ wyrazny wzrost zain-
teresowania edukacyjnym znaczeniem pracy. Edukacyjne znaczenie coworkingu polega
gtéwnie na tym, ze stwarza on coworkerom i coworkerkom warunki i mozliwos$ci nie-
formalnego i pozaformalnego uczenia sie bedgcego jednym z gtbwnym mechanizméw
rozwoju talentéw®. Umozliwia on tym samym praktyczng realizacje idei catozyciowego
uczenia sig, ktore jest czynnoscig bardzo indywidualng i wynikajgcg z podmiotowych
potrzeb. Jednoczesnie nie wystepujg w coworkingu przymusowe, arbitralnie zorganizo-
wane, o odgornie przewidzianej tematyce szkolenia charakterystyczne dla innych $ro-
dowisk pracy. Coworking subtelnie zaprasza do uczenia sie poprzez:

a) zaprojektowanie architektoniczne i wyposazenie techniczne sprawiajgce wrazenie
koncentracji na cztowieku i jego edukacyjnych potrzebach (odrebne, komfortowo
wyposazone i wyciszone sale konferencyjne i szkoleniowe, wyodrebnione frag-
menty otwartej przestrzeni stuzgce celom edukacyjnym, takie jak regaty z ksigz-
kami, wyeksponowanie miejsc z czasopismami i ogéInodostepnymi komputerami,
miejsca pracy cichej, rzutniki multimedialne, tablice biurowe);

b) wspotprace — gotowos¢ do wzajemnej pomocy w uczeniu sie, wspolnego uczenia
sie, otwarta komunikacja i otwarto$¢ w dzieleniu sie codziennymi refleksjami i spo-
strzezeniami na temat spraw biezgcych; w coworkach wystepujg czesto ztozone
sieci wspotpracy przedstawicieli roznych branz i zawodow, wzajemnie swiadczg-
cych sobie ustugi, zdarza sie, ze bezptatnie na zasadzie wzajemnosci;

¢) nielimitowany dostep do szybkiego Internetu umozliwiajgcy korzystanie z nowo-
czesnych technologii informacyjno-komunikacyjnych i narzedzi cyfrowychs®.

Podsumowanie
Mtodzi dorosli coraz rzadziej podporzgdkowujg swoje zycie pracy, a coraz czesciej oczeku-

ja, ze praca bedzie dostosowana do ich stylu zycia, potrzeb i mozliwosci (por. Pluta i Safin,
2016, s. 187-196). Coworking wychodzi naprzeciw tym potrzebom. Pozwala pracujagcym

5 Marko Orel nazywa coworki ,hubami talentéw” (ang. talent hubs) (Oreliin., 2022, s. 1503-1504).

6 Takich jak pakiety biurowe, oprogramowanie bazodanowe, programy do nauki jezykéw obcych,
interaktywne tablice, wideokonferencje, sieci spotecznosciowe i narzedzi cyfrowych, MS Teams,
Zoom, arkusze kalkulacyjne, Canva, Gloster, Animoto Slideful, Acapela.tv, Wordart, Graffiti Creator,
ChatGPT, Slack, Asana, Google Workspace, Trello, Bitrix24, Salesforce, HubSpot, Jira.
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postawi¢ sie w centrum srodowiska pracy i podporzadkowywac je sobie wedtug gustow,
upodoban czy wrecz chwilowych kapryséw. W coworkingu obecna jest problematyka
bedaca przedmiotem zainteresowania pedagogiki, w szczegoélnosci takich jej subdyscyplin,
jak pedagogika pracy, andragogika i pedagogika spoteczna. Stanowi on nowy i perspek-
tywiczny dla pedagogiki pracy, andragogiki i pedagogiki spotecznej obszar badan. Dalsze
pedagogiczne badanie coworkingu, proby zrozumienia i wyjasnienia jego edukacyjnego
wymiaru i pedagogicznej problematyki mogg dostarczy¢ nowych naukowych ustalen i wzbo-
gaci¢ pedagogiczng wiedze na temat antropocenu i relacji cztowiek — wychowanie — praca.
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Formative Dimension of Edward de Bono’s Six Thinking Hats.
Pedagogical perspective

Formacyjny wymiar szesciu kapeluszy myslenia Edwarda

de Bono. Perspektywa pedagogiczna

ABSTRACT

RESEARCH OBJECTIVE: The aim of the article is to explore the understanding of the importance
of applying Edward de Bono’s six thinking hats in the space of human formation.

THE RESEARCH PROBLEM AND METHODS: The following research problem is as it follows:
What is the formative dimension of applying de Bono’s six hats from a pedagogical perspective?
The hermeneutic method will be used to answer this research question.

THE PROCESS OF ARGUMENTATION: Achieving the research goal requires analysis of the col-
lected data in the following areas: formation related to integral development and education, critical
and creative thinking, which constitute the basis for understanding lateral thinking from the peda-
gogical perspective. Next, the formative dimension of de Bono’s six hats will be presented, taking
into account a personalistic approach.

RESEARCH RESULTS: The hermeneutical analysis explored the importance of applying de
Bono's six thinking hats, not only from a behaviorist perspective but also from a personalist per-
spective, emphasizing the spiritual element in the human formation. This reference to critical and
creative thinking led to exposing the formative dimension of the method, fostering a deeper aware-
ness and axiological consciousness.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH:
The collected research material highlights the value of applying de Bono’s six hats method in
the context of formative education, which encompasses the integral upbringing and development
of a person, who gets to the central of own internal incoherence on the path to achieving a new
quality of identity. Therefore, it is important to implement this method in various educational set-
tings, exploring its connection to the formative development of a sense of identity. Such an ap-
proach indicates a novelty and demands further research within a broad, interdisciplinary framework.

— KEYWORDS: INTEGRAL DEVELOPMENT, INTEGRAL UPBRINGING, SIX THINKING
HATS, FORMATION, LATERAL THINKING
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STRESZCZENIE

CEL NAUKOWY: Celem badawczym artykutu jest eksploracja rozumienia znaczenia zastosowa-
nia szesciu kapeluszy myslenia Edwarda de Bono w przestrzeni formacji cztowieka,

PROBLEM | METODY BADAWCZE: W artykule postawiono nastepujgcy problem badawczy:
Jak przedstawia sie formacyjny wymiar zastosowania metody szesciu kapeluszy de Bono w per-
spektywie pedagogicznej? Udzielenie odpowiedzi na postawione pytanie badawcze bedzie miato
miejsce dzigki zastosowaniu metody hermeneutyczne;.

PROCES WYWODU: Osiagniecie celu badawczego wymaga analizy zgromadzonych danych
w zakresie: formacji odnoszacej sie do integralnego rozwoju i wychowania, myslenia krytycznego
i tworczego, stanowigcego podstawe rozumienia myslenia lateralnego w pedagogicznej perspekty-
wie. Nastepnie zostanie ukazany formacyjny wymiar szes$ciu kapeluszy de Bono, domagajacy sie
kompetentnego ich zastosowania z uwzglednieniem podejscia personalistycznego.

WYNIKI ANALIZY NAUKOWEJ: Wynikiem prowadzonej analizy hermeneutycznej jest eksplo-
racja rozumienia znaczenia zastosowania metody szesciu kapeluszy myslenia de Bono, nie tylko
w behawiorystycznej perspektywie, ale takze personalistycznej, eksponujgcej duchowy pierwia-
stek w formacji cztowieka. Odniesienie sie do myslenia krytycznego i twérczego poprowadzito do
wydobycia formacyjnego wymiaru omawianej metody, sprzyjajacej pogtebieniu Swiadomosci i czuj-
nosci aksjologiczne;j.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Zgromadzo-
ny materiat badawczy akcentuje warto$¢ stosowania metody szesciu kapeluszy de Bono w prze-
strzeni formacyjnej siegajgcej do integralnego wychowania i rozwoju cztowieka, ktéry dociera do
centrum wiasnej niespojnosci wewnetrznej na drodze osiggania nowej jakosci wiasnej tozsamosci.
Dlatego tez wazne jest sieganie do wspomnianej metody w réznych przestrzeniach edukaciji, eks-
plorujgc jej powigzanie z formacyjnym ksztattowaniem poczucia tozsamosci. Takie nowoczesne
podejscie domaga sie dalszych badan w szerokim, interdyscyplinarnym zakresie.

— SLOWA KLUCZOWE: INTEGRALNY ROZWOJ, INTEGRALNE WYCHOWANIE,
SZESC KAPELUSZY MYSLENIA, FORMACJA,
LATERALNE MYSLENIE

Introduction

The research aim of the article is to explore the understanding of the importance of using
Edward de Bono’s six thinking hats (2009a) in the space of formation of a person, who
consciously uses them in undertaking a logical, coherent, internally objectified discourse
in the field of solving problems of a multiple nature, including moral dilemmas. Achiev-
ing this goal requires an attempt to answer the research question: What is the forma-
tive dimension of applying de Bono’s six hats method from a pedagogical perspective?
It is worth noting that the topic of this article is a novelty in the field under discussion. It
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will be presented in a theoretical framework that can initiate empirical research. It can
be added that the use of the hermeneutic method (Adamska-Staron & tukasik, 2012)
seems justified here, especially, considering the nature of the formulated goal and re-
search problem. It should be noted that hermeneutics is a method that describes and in-
terprets the human world, which must be understood like a text. The goal of hermeneutic
cognition is understanding this what is specifically unitary, but perceived in the context of
wholeness (Adamska-Staron & tukasik, 2012, p. 131; Jakubowski, 2006, s. 97). What
is more, Anna Mroz states that hermeneutics is understood as a theory of interpretation
and understanding of spoken or written texts and hermeneutics as a method of the hu-
manities (2015, p. 107), in which understanding is one of the central categories of her-
meneutics tightly connected with interpretation and its principles, which differ from the
principles of explanation (Mréz, 2015, p. 110), what also is reflected in the hermeneutic
text analysis (Boell & Cecez-Kecmanovic, 2014).

All'in all, answering the research question requires an analysis of categories such
as formation and de Bono’s six thinking hats, with its brief reference to the following
concepts: critical, creative, and lateral thinking, in the light of pedagogical perspective
indicating the formative dimension of this method that can foster integral development
of a person who might discover a new quality of own identity.

The Essence of Formation in the Personal Development

The term “formation” appears more and more often in social sciences (e.g. Nowak,
2001; Marek, 2017; Paszkowska, 2016; Mastalski & Siewiora, 2017; Cencini, 2005a;
Cencini 2005b). Therefore, it refers not only to the formation of priestly and religious life
(Kozuch, 2001; Goya, 2007; Lesniak & Popowski, 2006). It is worth noticing that Marian
Nowak, analyzing this term, highlights its close connection with upbringing. According
to him, formation and upbringing are often treated equally as synonym. What is more,

[...] formation is seen as the goal, the final result of a complicated upbringing process; for-
mation subjugates upbringing in the sense that upbringing is a general term applied to all
kinds of pedagogical activity, formation has a narrower application — is specific, it is an ele-
ment of upbringing; upbringing is directed towards moral and social aspects, while forma-
tion would cover the intellectual, cultural, and spiritual aspects (Szymanska, 2017, p. 18).

They enable transferring the formation into auto-formation that needs increasing the
quality of reflective self-awareness and self-consciousness, particularly, the dispositional
self-consciousness and situational self-awareness (Majolo et al., 2023). These notions
can be explained in such a way:

The dispositional self-consciousness construct (DSC) refers to a stable trait of personali-
ty resultant of an individual history of self-focusing operationalization and developmental
sediment. On the other hand, situational self-awareness (SSA) refers to a transient state
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of self-focused attention dependent on the control of the environment stimulation (Majolo
etal., 2023, p. 1).

Both constructs foster developing the deeper look inward and outward. Ulric Neisser
states that

To look inward is to focus on mental representations, on the self-concept, or inner expe-
rience. To look outward is to see the self as embedded in its environment, ecologically and
socially situated in relation to other objects and persons (Neisser, 1994, p. 392).

These two ways of human perception do not exclude one another. They are complemen-
tary in gaining the more objective knowledge of the self through the inwards and outwards
reflective observation enhancing the process of self-awareness and self-consciousness
corresponding with the axiological awareness and consciousness (Kowalski & Falcman,
2010) based on the courageous search for the truth (Kowalczyk, 2006, p. 176; Ptotka,
2016) stimulated by couriosity understood as one of an important factors determining
the integral development covering the spheres: biological, psychological, sociologi-
cal, cultural and spiritual (Kunowski, 2000, pp. 198—-204). The mature growth of these
spheres is conditioned by the powers of upbringing: bios, logos, ethos, agos, loss/fate
(Kunowski, 2000, pp. 172-181), that need formation. It is associated with shaping the
following developmental structures, related with these spheres: temperament, individu-
ality, moral character, creativity, the conscious view on life. The spheres with their de-
velopmental structures are formatted with the use of adequate to them integral upbring-
ing functions: sanare, edocere, educere, educare and initiare/christianisare (Kunowski,
2000, pp. 245-252), where the last one appears significant particularly for spiritual ma-
turity, having a great impact on the trajectory of the process of harmonious human de-
velopment. It shapes the quality of conscious attitude to self and others and can make
the relationship between upbringing and self-consciousness and self-awareness visible
from inward and outward perspective that acknowledges the meaning of formation and
auto-formation in obtaining a new quality of identity (Cencini, 2005a). This needs under-
going the constant process of formation (Cencini, 2005b). Here, it is worth noticing that

[...] formation starts when the person is conscious of their own central incoherence that
affects the integrity of a personality and is reflected in behaviors, attitudes, feelings (emo-
tions) and incentives that shapes the cognition of our own identity, Gods image, the image
of another man, and ideals (Szymanska, 2017, p. 19).

Looking through the transformative lenses on the self in the light of the formation process,
understood in the context of the spiritual traditions, involves a concern for the personal
wholeness, in which identity and integrity are coherently harmonious. The appropriate
trajectory of formation process requires the wisdom, courage, humility, openness and
readiness for taking up challenges that can creatively transform the approach to self,
others, God and environment, regardless of the cost the person might pay for. From this
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context, the importance of one of the cognitive factors determining this process emerg-
es. It seems to be the thinking (O’Connor & McDermott, 2012), deepening self-aware-
ness and self-consciousness grounded in the values that foster developing the maturity
of inward space, where the problems and dilemmas of different nature are solved. The
results of formative activities in this area, should be reflected in the more mature and
autonomous approach to inner and outer world. In this light, it is worth eliciting some
methods that can foster constructing the beneficial formative space for the holistic in-
tegral development of the person. Among them, there are creative and narrative ones
such as reflective and digressive diaries, journals, essays, stories etc. Also, the use of
De Bono’s six thinking cats as a formative method can turn out to be effective, as it fos-
ters developing the lateral thinking (De Bono, 2008) which can shape unconventionally,
creatively and critically, at the same time, the autonomous maturity of the person. Such
maturity permeates a new quality of identity. It helps moulding the incentives, feelings/
emotions, attitudes and behaviours, as a result of deep axiological self-awareness and
self-consciousness taking place in the auto-formation.

The Edward de Bono’s Six Thinking Hats as a Method Fostering
the Formation of Human Being

Having considered all the issues signaled above, drawing attention to De Bono’s six
thinking hats as the method fostering the formation of the person, seems justified. It ena-
bles solving the research problem and achieving the research aim that oriented towards
eliciting the formative dimension of this method which not only can stimulate the devel-
opment of critical and creative thinking, but also the lateral one shaping the inner space
of the person. That is way, first of all, sketching these sorts of thinking in the context of
the six thinking hats seems important. Here, it is necessity to notice, that as the article
has own limitations, the chosen terms will be presented in brief, as representative ones.
Then, showing the formative dimension of this method will lead to some implications.

According to Eunice Widyanti Setyaningtyas and Elvira Hoesein Radia “critical think-
ing is a process that occurs in the cognitive realm which then stimulates the ability to
interpret, analyze, and evaluate information, arguments or experiences” (2019, p. 83).
In this context building a formative approach to self and others requires taking into con-
siderations elements in the critical thinking activities including:

a) identifying elements based on reasoning; b) identifying and assessing an assumption;
c) clarifying and interpreting existing ideas; d) assessing credibility, a claim; e) assessing
various arguments in various forms; f) analyzing, evaluating and explaining and making deci-
sions; g) producing inference; h) producing arguments (Setyaningtyas & Radia, 2019, p. 83).

These critical thinking activities can be reflected in the process of implementing the six
thinking hats, particularly, while putting on the white hat, that should be objective and
oriented towards the true reasoning, regardless of own point of view. Here, such a thesis
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emerges: the more we know, from various perspectives, about the object of discussion
or discourse, the more objective argumentative assessment and decision making take
place. These perspectives can be also seen wider, thanks to the creative thinking abilities
and skills, which can help dealing with the enormous field of the knowledge obtained in
everyday life and education, what requires “the educational system to process knowledge
in new forms and go beyond the lowest level of mental skills, such as memorization, to
develop students’ means, methods and strategies for thinking and ability” (Mohammed,
2024, p. 46). The method or strategy of the six thinking hats “can help students analyze
problems from multiple perspectives, develop innovative solutions, and make wise deci-
sions” (Mohammed, 2024, p. 46). Such a point of view requires referring not only to the
critical thinking term, but also to the creative thinking and creative thinking skills, under-
stood by De Bono in his perception of creativity (Mohammed, 2024, p. 46). De Bono’s
understands creativity as a skill that can be learned, then developed and applied (De
Bono, 2009b, p. 11). He appreciates the phenomena of our brain that is programmed in
such a way that is able to create the stable patterns of acts of doing in a stable universe.
Everybody can gain these abilities, but not everyone will be good at them equally. He
states that for the first time in a history we can look at creativity as “logical” behaviour
of some sorts of informative system, so the mistics and mystery can be eliminated from
creativity (De Bono, 2009b, p. 12—13). This point of view is shown from behaviorism
perspective, what, at the first sight, can be seen as a clash with the personalistic, espe-
cially, Christian light, where the formation is grounded in spirituality. But, it is a matter of
perspective giving a new dimension to this method. Hence, the idea of the six thinking
hats can be adapted into the practice of formation which needs creativity seen also by
De Bono, as something new and valuable, what indicates the novelty in this area. The
author, distinguishes the creativity of ideas from the artistic creativity. He claims that
creativity of the world of art is tied up with element of “esthetic assessment”. The artist
assesses what is valuable. Such assessment is completely different than skill of creat-
ing ideas. The artists can be perfect in their field, but they seem not to be good at trans-
forming and creating new ideas (De Bono, 2009b, pp. 14-15). Understanding creativ-
ity in such a way, can trigger the wider dispute. Khairi Mahmoud H Al-Sababha states:

[...] there is confusion about the specific definition of creativity; some researchers focus
on the characteristics of creative people, while others have focused on the creative pro-
duct itself. Nonetheless, creative thinking skills are essential for successful learning and
success in life, and creative thinking involves a set of skills that can be enhanced across
the curriculum (2023, p. 2).

It also can mean generating ideas which are original, unusual, which can satisfy some-
one’s standard of valuable life activities exceeding many boundaries, among which
there are the behavioural ones, as well. Overcoming these boundaries needs also criti-
cal thinking and critical thinking activities aiming at searching the true picture of self in
its relational dimension, what in consequence, needs developing lateral thinking skills
enabling the formation of a person and community. For better understanding this matter,
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it is a necessity to refer to De Bono’s book, entitled The Use of Lateral Thinking, where
he discusses the differences between vertical and lateral thinking. The thirst one is
based on logics seen in schematic, structured, and predictable way, the logic shapes the
mind. The second one uses logics, but assumes that the solution to the problems can
emerge from chaos of ideas etc. There is no need to be right all the time; the final con-
clusion has to be true. The lateral thinking means entering into the specific chaos and
searching until the natural way is going to be found. The need for correctness on each
stage and all the time, appears probably the biggest obstacle for new ideas (De Bono,
2008, p. 110). This kind of thinking corresponds to the qualitative research strategies,
where the solutions and conclusions can be unpredictable, but in fact, they are logical
and coherent. They just demand an appropriate interpretations and taking into consid-
erations many factors such as the selective perception, emotions, logical mistakes, dif-
ferent experiences, far-reaching generalization, possibilities and certainties (De Bono,
2009a). Discussing the lateral thinking results in indicating four categories of principles:
recognition of dominant polarized thoughts; searching the various ways of looking on
the things; weakening the firm control of vertical thinking; implementing the accidental
case (De Bono, 2008, p. 89-108). The lateral thinking combining the critical and crea-
tive thinking can be developed with the use of the method or strategy of the six think-
ing hats. That is why,

The main aim of the six thinking hats strategy is to guide students to think in a certain way,
then force them to think differently, such as changing their thinking to the “green hat” mode,
which engages the students’ minds and enables them to see things from different perspec-
tives (Al-Sababha, 2023, p. 3),

what is crucial in the formation of self in relationship with others, God, and the world. De
Bono assumes that hats: assure the alternative for argumentation; enable deepening
the issue; demand deep inquiry into the issue contents instead of showing own point of
view and defending it; provide a quit way of the change in thinking; provide the way, in
which, we can ask for the concrete way of thinking; replace the aggression of argumen-
tation with the challenge of deep examining the problem; bring out what is best in the
person (De Bono, 20093, p. 108). In the context of matters discussed above, the use of
six thinking hats in the aspect of formation appears justified, what is going to be shown.

The use of white hat requires deepening the true knowledge of self in relation to
others, the world, and God, particularly in the light of finding the new dimensions of cen-
tral point of own incoherence that becomes the barrier on the path leading towards per-
fection understood through Christian lenses, which are shaped by the cardinal virtues
transforming incentives, emotions, attitudes, and behaviours. The inwards conducted
dialogue with self should be reflective and constructive, what needs peace, openness,
courage, and humility in analyzing pros and cons of arguments in discussed matters.
The red hat enables expressing own positive and negative feelings and emotions upon
these matters, without aggression; it provides the space for good and truth, even if it
is difficult, and even painful. Self-awareness and self-consciousness help direct those
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feelings and emotions to the solutions, in peace, what is connected with the growth in
maturity, that is revealed clearly in the black hat and the yellow one. The black hat is
called “the advocate of devil” and brings the black scenery for resolving the problem.
Keeping self-awareness is a necessity here, so the person takes into consideration all
the possibilities and obstacles, and finally discovers the positive aspects of difficulties
emerging from inner dialogue and reflection, what takes place while “putting the yellow
hat on”. Here, the incidental decisions bring a new light on the problems and their solu-
tions. The hope infuses the person and shapes motivation (incentives) that is a strong
power stimulating the person to act creatively and behave wisely while discovering own
mission connected with the strong passion eliciting the specific profile of own identity
(Cencini, 2013; Szymanska, 2023), As a result of such use of the hats, the green hat
becomes beneficial for the person, and the social environment, which is enriched by the
person’s creative activities transforming not only Self, but others, as well. Thanks to the
use of six thinking hats, the lateral thinking can develop having an impact on the trajec-
tory of the process of human formation seen from the pedagogical perspective. It can
be assumed that it forms the areas of integral upbringing (Rynio, 2016) leading to the
human mature and coherent integral development covering the biological, psychologi-
cal, social, cultural, and spiritual (religious) spheres. Furthermore, one might imply that
formation taking place with the use of the method/strategy of six thinking hats, results
in creating a new function for their use — the formative one, on the condition that their
application is not going to be seen only through the behaviouristic lenses, but opens
a new gate to the spirituality seen from the personalistic, pedagogical perspective. This
perspective draws attention to the axiological self-awareness and self — consciousness
deepening understanding self, God and the world. Developmental and immanent hier-
archy of values (Kunowski, 2003) can correspond with the categories of principles of the
lateral thinking, if they are rooted in a personalistic paradigm, which opens a new door
to the competent application of the six hats method or strategy in the process of human
formation comprising the incentives, emotions, attitudes and behaviours. Such an atti-
tude becomes fruitful when the reflection on these elements of formation matches with
developing the reflective skills. Thanks to them, the six thinking hats enable creative,
constructive travelling inward and outward of the human entity.

Conclusion

Summing up the scientific, hermeneutic reflection on the formative dimension of the use
of De Bono’s six thinking hats indicates a new personalistic and pedagogical perspective
for their application in the human integral development and upbringing. Implementation
of this method or strategy can foster deepening self-awareness and self-consciousness
in the area of discovering own central point of inward incoherence, what should result
in undertaking the activities that serve the formatting incentives, feelings (emotions),
attitudes, and behaviours. Thus, their formation can have an impact on building a new
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quality of identity rooted in the spiritual background, which can be revealed thanks to
deploying six thinking hats in practical areas of education. Therefore, developing the lat-
eral thinking comprising the creative and critical one in the processes of inner creative
formation seems necessary, especially, when the future generations are considered to
bring the civilization of the peace. Such point of view on the formative dimension of the
method of six thinking hats is a novelty and requires further research.
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Conditions Relating to the Adoptee for Domestic
Adoption in the Light of Polish and Norwegian Law.
A Comparative Legal Analysis

Przestanki adopcji krajowej dotyczace osoby
adoptowanego w swietle prawa polskiego

i norweskiego — analiza prawno-poréwnawcza

ABSTRACT

RESEARCH OBJECTIVE: The aim of the article is to present conditions relating to the adoptee
for domestic adoption in the light of Polish and Norwegian law, based on a comparative analysis
of the collected research data.

THE RESEARCH PROBLEM AND METHODS: Using the theoretical and dogmatic legal method
as well as the method of analysis (and synthesis) of relevant legal provisions, the author compares
the legal solutions adopted in Poland and Norway, looking for similarities and differences regarding
the issue of conditions relating to the adoptee for domestic adoption.

THE PROCESS OF ARGUMENTATION: The author presents similarities and differences in the
legal regulations regarding the conditions relating to the adoptee for domestic adoption in the na-
tional law of Poland and Norway.

RESEARCH RESULTS: The analysis of legal provisions in Polish and Norwegian law regulating
the conditions relating to the adoptee for domestic adoption indicates that despite certain differ-
ences, both legal systems introduce similar legal solutions. Both regulations in force in Poland and
Norway distinguish three basic conditions for adoption relating to the adoptee, which are: exclusive
consideration of the best interests of the child; the age of the adoptee and the child’s consent/ the
child’s hearing/ the child’s opinion.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH: Due
to the editorial limitations on the length of the article, the author has limited the analysis to the con-
ditions relating to the adoptee for domestic adoption. In the longer term, the author intends to pre-
sent a comparative legal analysis of the conditions relating to the adopter(s) and other persons
for domestic adoption in force in Polish and Norwegian law. The author wishes also to investigate
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conditions for intercountry adoptions in both countries and thus provide a more complete picture
of the legal conditions of adoption in both countries.

— KEYWORDS: ADOPTION, CHILD, THE BEST INTERESTS OF THE CHILD,
POLISH FAMILY AND GUARDIANSHIP CODE, NORWEGIAN
ACT ON ADOPTION

STRESZCZENIE

CEL NAUKOWY: Celem artykutu jest przedstawienie przestanek adopcji krajowej dotyczacych
osoby adoptowanego w $wietle prawa polskiego i norweskiego na podstawie analizy poréwnaw-
czej zgromadzonego materiatu badawczego.

PROBLEM | METODY BADAWCZE: Wykorzystujgc metode teoretyczno-dogmatyczno-prawng
oraz metode analizy (i syntezy) odpowiednich przepiséw prawnych, autorka poréwnuje rozwigza-
nia prawne przyjete w Polsce i Norwegii, poszukujgc podobienstw i réznic w kwestii przestanek
adopciji krajowej dotyczacych osoby adoptowanego.

PROCES WYWODU: Autorka przedstawia podobienstwa oraz réznice w prawnych regulacjach
przestanek adopciji krajowej dotyczacych osoby adoptowanego w prawie krajowym Polski i Norwegii.

WYNIKI ANALIZY NAUKOWEJ: Analiza przepisow prawa polskiego i norweskiego okreslaja-
cych przestanki adopcji krajowej dotyczace osoby adoptowanego wskazuje, ze pomimo pewnych
réznic oba systemy prawne wprowadzajg podobne rozwigzania prawne. Zaréwno prawo polskie,
jak i norweskie wyréznia 3 podstawowe przestanki adopcji krajowej dotyczgce osoby adoptowa-
nego, ktérymi sg: wytaczny wzglad na dobra dziecka; wiek adoptowanego oraz zgoda dziecka/
wystuchanie dziecka/opinia dziecka.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: Ze wzgledu
na ograniczenia redakcyjne dotyczace objetosci artykutu autorka ograniczyta analize rozwigzan
prawnych do kwestii przestanek adopc;ji krajowej dotyczgcych osoby adoptowanego. W dalszej per-
spektywie autorka zamierza przedstawi¢ analize prawno-poréwnawczg obowigzujgcych w prawie
polskim i norweskim przestanek adopcji krajowej, odnoszacych sie do osoby/oséb adoptujacych
i innych oso6b. Autorka pragnie rowniez zbadac¢ przestanki adopcji miedzynarodowej, aby w ten
sposo6b uzyskac petniejszy obraz prawnych uwarunkowan adopcji w obu krajach.

— SLOWA KLUCZOWE: PRzZYSPOSOBIENIE, DZIECKO, DOBRO DZIECKA,
POLSKI KODEKS RODZINNY | OPIEKUNCZY,
NORWESKA USTAWA O ADOPCJI
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Introduction

Adoption (in Polish: przysposobienie) is a legal family relationship modeled on the rela-
tionship between parents and their natural child. It is the recognition of another person’s
child as one’s own (Gromek, 2020). Legally, an adopted child becomes the child of the
adopter(s), and the adopter becomes the parent(s) of the adopted child (Sokotowski,
2013). Adoption creates a legal family relationship that closely mirrors the natural, bio-
logical parental relationship (Prucnal-Wojcik, 2024).

The family constitutes the best environment for a child to live, raise and develop (Le
Blanc, 1995), the natural environment for his or her growth and well-being (Preamble
to the UN Convention on the Rights of the Child of 1989 (CRC)). In the case of a child
permanently deprived of a family environment, all countries of the world have committed
themselves to providing children with alternative care (Article 20 CRC), the best form of
which — as an institution closest to the family — is undoubtedly adoption (Article 21 CRC).

The legal nature, conditions, form, manner of establishment, and consequences of
adoption are regulated in detail by the domestic legislation of individual countries.

The most frequently cited division of adoption conditions is:

1. conditions relating to the adoptee;

2. conditions relating to the adopter(s);

3. conditions relating to other persons (adoptee’s parents, adoptee’s guardian).

In this article, | present a comparative legal analysis of the conditions relating to the
adoptee for domestic adoption in force in Polish and Norwegian law looking for similari-
ties and differences adopted in both countries.

Legal Basis Regulating the Institution of Adoption in Poland
and Norway

In Poland, the most important act of law regulating the institution of adoption is the
Polish Family and Guardianship Code of 25 February 1964 (KRO) (articles 114-127)
(Ustawa..., 1964b).

In Norway the institution of adoption is mainly regulated by the Act on Adoption of
16 June 2017 (Lov om adopsjon (adopsjonsloven), 2017) (LA).

The current shape of the institution of adoption functioning under Polish and Nor-
wegian law is influenced by international instruments which both states are Parties to,
namely: the UN Convention on the Rights of the Child of 1989 (CRC), European Con-
vention on the Adoption of Children of 1967 (1967 Convention) and the Convention on
Protection of Children and Cooperation in Respect of Intercountry Adoption of 1993.

In this article | will concentrate on Polish and Norwegian domestic law indicating con-
ditions for domestic adoption relating to the adoptee.
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Conditions Relating to the Adoptee

Analysing the regulations in force in Poland and Norway, we can distinguish three basic
conditions for adoption relating to the adoptee. These are:
1. exclusive consideration of the best interests of the child;
2. the age of the adoptee;
3. the child’s consent/ the child’s hearing (Poland); the child’s consent/ the child’s
opinion (Norway).

The Best Interests of the Child

Under Polish law, the first and decisive criterion that guides the guardianship court when
deciding on adoption is the best interests of the adoptee. According to art. 114 § 1 KRO
it is only possible to adopt only for his/her (minor) wellbeing.

Polish law lacks a legal definition of ‘the best interests of the child’ (‘the child’s well-
being’). In the context of adoption, ‘the best interests of the child’ is most often under-
stood as ensuring the adoptee’s upbringing that meets his or her needs and guarantees
his or her best development (Stojanowska, 1999; Radwanski, 1981). According to the
authors, implementing the child’s wellbeing principle requires an individual assessment
of the child’s situation, ‘taking into account, in particular, their age, gender, health, abili-
ties, character traits, psychological sensitivity, and the actual emotional bonds between
them and their environment’ (Haak, 1996).

Adoptee’s wellbeing also justifies the possibility for the guardianship court to estab-
lish — before issuing an adoption decision — the manner and period of personal contact
between the adopter and adoptee (art. 120" § 1 KRO).

The main condition for adoption in Norway is the same as in Poland — i.e., the best
interests of the child. According to Sec. 4 LA the adoption authority may grant an applica-
tion for adoption and for prior consent to adopt only ‘when it is clearly probable that the
adoption will be in the best interests of the child.’ Referring to Section 1 LA indicating the
purpose of the Act on Adoption, the principle of the child’s best interests in the context
of adoption can be understood as providing adopted children ‘with a secure upbringing
by establishing lasting legal ties corresponding to the relationship between a child and
his or her parents’. The purpose of LA in case of adoption of 18 or older person, is ‘to
legally confirm existing ties corresponding to the relationship between a child and his or
her parents.’

Norwegian law, similarly like Polish law, lacks a legal definition of ‘the best interests
of the child.’ To better understand this principle, also in the context of adoption, we can
refer to Section 1-3 of Act relating to child welfare (Child Welfare Act) of 2021 (Lov om
barnevern (barnevernsloven), 2021) which underlines that the best interests of the child
must be a fundamental consideration in all actions and decisions affecting and concern-
ing the child and ‘what is in the best interests of the child must be decided on the basis
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of a specific assessment of the individual case.” The legislator indicates that the key
factor in assessing the child’s best interests will always be the child’s opinion.

Norwegian LA, differently than Polish law, does not clearly indicate the possibility of
the adoption authority to establish the manner and period of personal contact between
the adopter and adoptee before issuing an adoption decision. Section 25 of Child Wel-
fare Act of 2021 clearly refers only to visits between the adoptee and his or her biologi-
cal parents after a decision on adoption.

Both Polish and Norwegian law reflect the principles stated in the 1967 Convention
and CRC, which recognise the principle of the child’s best interests as the fundamental
and overriding condition for adoption.

According to Article 8.1. of the 1967 Convention, an adoption shall not be granted
by the competent authority ‘unless it is satisfied that the adoption will be in the inter-
est of the child.” The competent authority is obliged to pay in each case particular at-
tention to providing the child, through adoption, with a stable and harmonious family
environment (Article 8.2.). Pursuant to Article 17 adoption may be granted only if the
child has been in the care of the adopters for a period of time sufficient for the com-
petent authority to reasonably foresee how their future relationship would be like if
adoption were granted.

CRC, in its Preamble, underlines that the child ‘should grow up in a family environ-
ment, in an atmosphere of happiness, love and understanding,” which constitute the basis
for the full and harmonious development of his or her personality (6th paragraph). The
main principle determining the direction of application of the provisions of the Convention
is the principle of the best interests of the child expressed in Article 3 of the Convention.
Pursuant to this Article in all actions concerning children, the best interests of the child
shall be a primary consideration. This rule also applies to adoption. Pursuant to Article
21, the best interests of the child shall be the paramount consideration in the adoption
process. According to Article 20, with respect to this principle, the competent authority
considering adoption shall pay due regard to ‘the desirability of continuity in a child’s
upbringing and to the child’s ethnic, religious, cultural and linguistic background.’

The Age of the Adoptee

The second basic condition for adoption under Polish law is the minor status of the adop-
tee (Article 114 § 2 KRO). Basically, a minor is a person who is under 18 years of age.
(Article 10 § 1 of the Polish Civil Code of 1964 — Ustawa..., 1964a). Pursuant to Article
114 § 2 KRO, the criteria of minority must be satisfied on the day of submitting an ap-
plication for adoption. This condition is rigid, not allowing for exceptions. According to
Janusz Gajda (2025), the rigor of this condition is however mitigated by the pertinent view
expressed by the Supreme Court’s judgment of 2 June 1980 (Postanowienie..., 1980),
according to which the adoption of an adult Polish citizen, in a foreign court’s judgment,
is not contrary to the fundamental principles of the Polish legal order.
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Norwegian law, unlike Polish law, in addition to basic adoption for minors, allows for
the possibility of so-called adult adoption for persons over 18 years of age. According
to Section 16 LA adult adoption is possible under special requirements:

1. only ‘if it is clearly probable that the adoption would be in the best interests of

the person concerned’;

2. if the adopted person was raised by the adopter for at least six years, unless
other special reasons indicate the necessity of adoption;

3. if between the adoptee and the adopter exist strong bonds — if no family ties
are severed as a result of adoption, if the adopter plans to adopt adoptee’s
siblings at the same time;

4. ifthe adoptee’s guardian consents to the adoption — in case of the adoptee who
has been placed under guardianship.

The Child’s Consent/ the Child’s Hearing/ the Child’s Opinion

The third basic condition for adoption under Polish law is the child’s consent/ the child’s
hearing (Article 118 KRO). According to Article 118 § 1 KRO a child who has reached
the age of 13 must consent to being adopted. Without the child’s consent, the court
cannot adjudicate adoption. The adoptee’s consent should be expressed unambigu-
ously, expressly, freely, and consciously regarding the significance of the adoption, i.e.
its function, purpose, and factual and legal consequences. Such consent may only be
expressed before a guardianship court during the adoption proceedings. It should be
expressed directly by the adoptee orally and recorded in the minutes of the hearing
(Prucnal-Wajcik, 2024).

If the adoptee is under 13 years of age, his or her consent is not necessary for adoption.
In such a situation, Article 118 § 2 KRO applies, specifying the guardianship court’s obliga-
tion to hear an adoptee who is under 13 years of age but is capable of understanding the
significance of adoption. The legislature does not specify a lower age limit for the adoptee
who is required to be heard in adoption proceedings. Therefore, the guardianship court is
obligated to assess in each specific case whether the adoptee is capable of understanding
the significance of adoption, taking into account the child’s physical, mental, and emotional
development. According to Helena Ciepta (2011), Henryk Haak (1996) and Janusz Gajda
(2025), a child is capable of understanding the significance of adoption after reaching the
age of 7. Therefore, the obligation to hear the adoptive person under Article 118 § 2 KRO
should generally apply to children aged between 7 and 13 (Prucnal-Waéjcik, 2024).

Article 118 § 3 KRO provides an exception to the rule set forth in Article 118 § 1 and
2 KRO. A guardianship court may, in exceptional circumstances, grant adoption without
the adoptee’s consent or hearing, provided that one of the following conditions is met:

1. the adoptee’s incapacity to consent;

2. the adoptee’s belief that he or she is the child of the adopter(s) and requiring

his or her consent or hearing is contrary to his or her best interests.
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The adoptee’s inability to consent to adoption may be the result of his or her mental
illness, mental retardation, or other permanent mental disorders (Haak, 1996; Dolecki,
2013).

The situation in which the adoptee believes that he or she is the child of the adopter(s)
usually occurs when the adoptee has been growing up in the adopter(s)’ family for along
time.

In Norwegian law, as in Polish law, the child’s consent/ the child’s opinion constitutes
the third basic condition for adoption (Sec. 9 LA). In Norwegian law, however, there are
other age and form criteria for that condition. The adoption authority cannot grant adop-
tion without consent of a child who has reached 12 years of age. According to Section 9,
the child’s consent must be in writing and given freely, without any assurances or prom-
ises of financial or other benefits to the child. Before consent is given, the child must
be provided with information about the meaning of the adoption. Consent may only be
obtained or confirmed by a public official who ensures that the child has understood the
information.

In Norway, there is an obligation to get an opinion on adoption from the adoptee
who has not reached the age of 12 but has reached 7 years of age. Norwegian law also
allows situations in which the child younger than 7 years who is capable of forming his
or her own opinions shall have the opportunity to express his or her opinion on adoption.
In both above mentioned situations the child must be provided with information about
the meaning of the adoption.

The Act on Adoption provides an exception to the rules set out in Section 9. The
adoption authority may grant adoption without the child’s consent/ the child’s opinion if
the child is clearly incapable of understanding what such consent entails in consequence
of his or her mental disability or mental or physical illness (Sec. 9 par. 2 LA).

Both Polish and Norwegian law reflect the principles expressed in the 1967 Conven-
tion and CRC, which recognise — as one of the fundamental conditions for adoption — the
child’s right to be heard in judicial and administrative proceedings affecting him or her.

According to Articles 9.1. and 2. f) of the 1967 Convention, an adoption shall not be
granted by competent authority without conducting an appropriate enquiry concerning
the adoptive parent, the child, and their family which should include, among other things,
findings regarding the views of the child with respect to the proposed adoption.

Article 12.1. of the CRC indicates the child’s right to express his or her views in all
matters affecting him or her. The Convention does not specify a minimum age for a child
to be entitled to this right. It only states that the opportunity to exercise this right should
be available to every child who ‘is capable of forming his or her own views.’ Pursuant to
Article 12.2. CRC, ‘the child shall in particular be provided the opportunity to be heard in
any judicial and administrative proceedings’ affecting him or her. This rule also applies to
adoption proceedings. ‘The views of the child shall be given due weight in accordance
with his or her age and maturity’ (Article 12.2. CRC).
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Summary

The analysis of legal provisions in Polish and Norwegian law regulating the conditions
relating to the adoptee for domestic adoption indicates that legal solutions in force in
both countries are very similar. Both regulations in force in Poland and Norway establish
three basic conditions for adoption relating to the adoptee, which are: exclusive consid-
eration of the best interests of the child; the age of the adoptee and the child’s consent/
the child’s hearing/ the child’s opinion.

Both Polish and Norwegian law indicate the best interests of the adoptee as the main
and decisive condition for adoption. Both countries lack of a legal definition of this prin-
ciple leaving it to the guardianship court (Poland) or the adoption authority (Norway) to
decide on the best interests of the child on the basis of a specific assessment of the in-
dividual case. In Poland it is clearly stated in law that the guardianship court acting in
the wellbeing of the adoptee has the possibility to establish — before issuing an adoption
decision — the manner and period of personal contact between the adopter and adoptee.
Norwegian law, differently than Polish law, does not clearly indicate such a possibility.

Both Polish and Norwegian law recognise adoption for minors as exclusive in Poland
and basic in Norway. In Poland it is impossible to adopt a person over 18 years of age.
Norwegian law, unlike Polish law, allows such a possibility (so-called adult adoption)
under special requirements.

As the third basic condition for adoption both Polish and Norwegian law indicate the
child’s consent/ the child’s hearing (Poland) and the child’s consent/ the child’s opinion
(Norway). There are, however, different ages and form criteria for that condition in both
countries. In Poland the guardianship court cannot grant adoption without consent of
a child who has reached 13 years of age. In Norway the adoption authority cannot grant
adoption without consent of a child who has reached 12 years of age. In Poland such
consent should be expressed directly by the adoptee orally and recorded in the minutes
of the hearing before a guardianship court during the adoption proceedings. In Norway
such consent shall be in writing and given freely, without any assurances or promises
of financial or other benefits to the child. Consent may only be obtained or confirmed by
a public official who ensures that the child has understood the information.

In Poland the guardianship court is obliged to hear the adoptive person who is under
13 years of age capable of understanding the significance of adoption. The legislature
does not specify a lower age limit for the adoptee who is required to be heard in adop-
tion proceedings. Legal literature indicates that this obligation should generally apply to
children aged between 7 and 13 years old. In Norway, there is an obligation to get an
opinion on adoption from the adoptee who has not reached the age of 12 but has reached
7 years of age. Norwegian law also allows situations in which the child younger than 7
years old who is capable of forming his or her own opinions shall have the opportunity
to express his or her opinion on adoption.

Both Polish and Norwegian law provide exceptions to child’s consent/hearing/ opinion
rule. In Poland the guardianship court may grant adoption without the adoptee’s consent
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or hearing, either in situation of the adoptee’s incapacity to consent (as the result of his
or her mental illness, mental retardation, or other permanent mental disorders) or if the
adoptee believes that he or she is the child of the adopter(s) and requiring his or her
consent or hearing is contrary to his or her best interests. In Norway, on the other hand,
the adoption authority may grant adoption without the child’s consent/ the child’s opin-
ion if the child is clearly incapable of understanding what such consent entails in conse-
quence of his or her mental disability or mental or physical illness.

Analysing the conditions relating to the adoptee for domestic adoption, we notice
that despite certain differences, both legal systems introduce similar solutions.

In the longer term, the author intends to present a comparative legal analysis of the
conditions relating to the adopter(s) and other persons for domestic adoption in force in
Polish and Norwegian law. The author wishes also to research conditions for intercoun-
try adoptions in both countries and thus provide a more complete understanding for the
legal conditions of adoption in both countries.
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Natural Law in Relation to Human Life as a Fundamental Value
in the Work of a Psychologist

Prawo naturalne w odniesieniu do zycia ludzkiego jako
wartos¢ podstawowa w pracy psychologa

ABSTRACT

RESEARCH OBJECTIVE: The theoretical goal of this article is to present the concept of natural
law. The practical goal is to demonstrate the importance of natural law in relation to human life as
a paramount value in the professional work of a psychologist.

RESEARCH PROBLEM AND METHODS: The research problem can be formulated as the ques-
tion: What is the significance of a psychologist’s approach to natural law in the context of respecting
human life? This study utilizes a critical analysis and synthesis of literature on natural and statutory
law, as well as the ethics of the psychology profession.

PROCESS OF ARGUMENTATION: A psychologist has a moral obligation to present the concept
of natural and statutory law in the situation of making a patient/client decision regarding the value
of human life, especially in the situation of protecting human life from conception to natural death.

RESEARCH RESULTS: Psychologist has a moral obligation to present the concept of natural and
statutory law in the context of a patient’s/client’s decision-making regarding the value of human life,
especially in the context of protecting human life from conception to natural death.

CONCLUSIONS, RECOMMENDATIONS AND APPLICABLE VALUE OF RESEARCH: In
their daily work, psychologists should maintain objectivity when faced with ethical dilemmas faced
by patients and clients. Therefore, it is crucial to skillfully convey information about the principles of
natural and statutory law in the context of human life. It is worthwhile to incorporate this topic into
the education of psychology students, particularly in subjects such as counseling and psychologi-
cal assessment, as well as the ethics of the psychology profession. These issues should also be
incorporated into the new version of the Psychologist’'s Code of Professional Ethics.

— KEYWORDS: CLIENT/PATIENT, NATURAL LAW, STATUTORY LAW, PSYCHOLOGIST,
VALUE OF HUMAN LIFE
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STRESZCZENIE

CEL NAUKOWY: Celem teoretycznym artykutu jest pokazanie koncepcji prawa naturalnego.
Celem praktycznym jest ukazanie znaczenia prawa naturalnego w odniesieniu do zycia ludzkiego
jako wartosci nadrzednej w pracy zawodowej psychologa.

PROBLEM | METODY BADAWCZE: Problem badawczy mozna by sformutowa¢ w formie pyta-
nia: Jakie znaczenie ma postawa psychologa odwotujgcego sie do prawa naturalnego w kontek-
Scie poszanowania ludzkiego zycia? W pracy zastosowano metode krytycznej analizy i syntezy
literatury przedmiotu z zakresu prawa naturalnego i stanowionego oraz etyki zawodu psychologa.

PROCES WYWODU: Poddano naukowe;j refleksji koncepcje prawa naturalnego i stanowionego
w odniesieniu do podejmowania adekwatnej postawy psychologa w jego konkretnej aktywnosci
w sytuacji ukazania klientowi/pacjentowi wartosci ludzkiego zycia.

WYNIKI ANALIZY NAUKOWEJ: Psycholog ma moralny obowigzek zaprezentowania koncep-
cji prawa naturalnego i stanowionego w sytuacji podejmowania decyzji pacjenta/klienta odnosza-
cej sie do wartosci ludzkiego zycia, zwtaszcza w sytuacji ochrony ludzkiego zycia od poczecia do
naturalnej $mierci.

WNIOSKI, REKOMENDACJE | APLIKACYJNE ZNACZENIE WPLYWU BADAN: W codziennej
pracy psycholog powinien zachowaé obiektywnos$¢ w sytuacjach dylematéw etycznych pacjentow
i klientow. Stad tez wazne jest umiejetne przekazanie informacji o zatozeniach prawa naturalnego
i stanowionego w aspekcie ludzkiego zycia. Warto te problematyke wigczy¢ w obszar ksztatcenia
studentéw psychologii, zwtaszcza takich przedmiotéw jak: poradnictwo i diagnostyka psychologicz-
na oraz etyka zawodu psychologa. Zagadnienia te powinny by¢ réwniez wigczone do nowej wersji
kodeksu etyczno-zawodowego psychologa.

— SLOWA KLUCZOWE: KLIENT/PACJENT, PRAWO NATURALNE, PRAWO
STANOWIONE, PSYCHOLOG, WARTOSC ZYCIA LUDZKIEGO

Introducion

The subject of this article concerns the relationship of natural law to human life as a fun-
damental value in the work of psychologists. The theoretical goal is to develop a concept
of how psychologists should relate to human life in their professional work. The pragmatic
goal is to assist psychologists in their work. Natural law is defined as a set of basic and
inalienable rights and norms of human conduct to undertake morally good actions and
to refrain from evil actions. The issue of natural law was addressed by philosophers of
nature, sophists, Plato, Aristotle and the Stoics. In the Christian tradition, the concept of
natural law was created based on the doctrine of Paul of Tarsus, Augustine, Origen, Tertul-
lian and Aquinas. In the scholastic understanding, the idea of natural law was developed
by Suarez. He claimed that natural law is the foundation of positive law. In turn, H. Grotius
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believed that natural law is a command of right reason. A similar belief was represented
by T. Hobbes, J. Locke and I. Kant. We can talk about four groups of natural law theories.
Therefore, there are theories according to which norms are universal and unchanging and
those that mean the changing validity of natural law. The second group of theories refers
to the fact that natural law is universal principles. The third group consists of theories that
arise from a diverse basis of validity. The fourth group of theories states that natural law
is a set of binding norms or is merely a mental concept. Nowadays, it is emphasized that
the following are invariable for the proper understanding of natural law: ethical sensitivity,
ethical reasoning, ethical motivation and ethical implementation. Natural law assumes the
right to life. This right is ensured by a number of significant Polish, international and church
documents. At the same time, we can talk about attitudes towards death. There are three
groups of such attitudes: people who are deeply religious treat death as a transition from
earthly life to eternal life. The second group consists of people who practice out of habit
and expect the end of life with increased fear. The third group consists of non-believers
who treat death as a natural biological regularity. Psychologists play a special place in the
analysis of natural law. In their daily professional activity, a psychologist should create an
atmosphere of trust. At the same time, they must present the patient with both the theory
of natural and statutory law in the matter of human life. The choice of one of these two
positions ultimately depends on the patient or client.

The Concepct of Natural Law

Natural law — Greek: @uoiko dikaio natural law, Latin: lex naturalis, ius naturale natural
law, English.

Natural law is a set of fundamental and inalienable rights and standards of human conduct
that come from their own nature. Norms arising from this nature oblige a person to under-
take morally good actions and to refrain from evil actions. Natural law expresses the first
principles that guide moral life. It is an expression of a specific moral sense that allows
a specific person to recognize good and evil by reason. Natural law is the subject of inter-
est in many fields and scientific disciplines, including: philosophy, law, ethics, moral theol-
ogy, and philosophical anthropology (Stepulak, 2020, p. 233; Cwikta, 2016).

The first clear reflections on natural law can be found in Heraclitus’ philosophy of
nature and the entire sophistic thought. At that time, the world of law established by man
(nomos) was very clearly distinguished from the world of natural law (physis), and at the
same time, a tendency was noticed to refer the concept of “nature” to the innate proper-
ties of the human condition. Empedocles believed that natural law, which was supposed
to be an expression of truth and goodness, should not be learned or subjected to any re-
flection, because this law is something universal and generally accepted. It is therefore
acceptable because it really exists (Krapiec, 1993; Petraniuk, 2012). The sophists clearly
distinguished statutory law, whose sources lie in state power and is an artificial regulation
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of human behavior, from natural law. The foundation of natural law is human nature un-
derstood as a psychophysical structure that is guided by the principle of self-regulation
and strives for homeostasis and harmony. Plato, on the other hand, believed that natural
law is an earthly reality, being an emanation of true values contained in ideas. Natural law
became one of the important issues taken up by Plato’s student Aristotle. He combined
natural law with legal theory, ethics and social philosophy. He added to this thesis about
the pursuit of happiness as an action consistent with the spiritual and corporeal nature of
man and presented the concept of man as a social being. He believed that man stands
out from other beings in his ability to distinguish good from evil, for which reason is neces-
sary, knowing the reality that finds its place in law (Stepulak, 2020, p. 233; Buckle, 1998,
pp. 199-213). The Stoics, on the other hand, believed that statutory law should be abso-
lutely convergent and consistent with natural law. An interesting thesis was put forward by
Seneca and Cicero the Younger, who believed that a legal norm contrary to natural law
does not bind a person because it is not law (Aurelius, 2016; Epictetus (Epiktet, 1961);
Seneca (Seneka, 1963, 1965, 1998); Farnsworth, 2022; Irvine, 2020; Stankiewicz, 2021).
In the Christian tradition, through the doctrines of Paul of Tarsus, Augustine, Tertullian and
Thomas Aquinas, the concept of natural law was created in the sense of natural moral law
(Tokarczyk, 2009; Finnis, 2001). In Christianity, the novelty was the dualistic concept of law
proposed by Origen. This thinker distinguished human law, originating from man, which is
characterized by uncertainty, fallibility and unreliability, and the law of nature, originating
from God himself. This law is immutable and omnipresent.

Human law should always be subordinate to natural law (absolute primacy of divine norms).
Augustine expressed the conviction that natural law is eternal law, coming directly from
God’s wisdom. There is no contradiction between natural law and eternal law, although
they are not identical. Eternal law and natural law form the foundation for the construction
of temporal or statutory law (Stepulak, 2020, pp. 233-234; Szostek, 2015, pp. 626—630).

The most extensive but at the same time precise doctrine of natural law was built
by Thomas Aquinas. This scholar gave a definition of natural law, being convinced that
natural law is a participation of eternal law in rational creation. St. Thomas Aquinas dis-
tinguishes the following types of law:

 law existing by itself (per se);

 eternal law (lex aeterna);

« lawderived from existing laws through participation in eternal law (per participationem);

 natural law (lex naturalis);

* human law (lex humana, lex positiva);

« divine law (lex divina). He added that eternal law is the order of the entire world
(Petraniuk, 2012, pp. 312-314; Zdybel, 1994, pp. 184—185; Grocholewski, 2009;
Hervada, 2011).

The idea of natural law in the scholastic sense was developed by F. Suérez, this

scholar claimed that natural law is the basis of statutory law. The purpose of all law
should be the common good of society and the good of each individual person.
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The most famous theoretician of natural law is considered to be H. Grotius (Huig de Groot),
a Dutch scholar who expressed the belief that natural law is a command of right reason,
which discovers that in every action taken, depending on its conformity or inconsistency
with the rational nature of man, there is moral abomination or moral necessity. God, who
is the creator of nature, prohibits or orders the taking of actions. According to Grotius, the
nature of man, as well as his character, is immutable, and therefore natural law is also im-
mutable (Stepulak, 2020, p. 234).

T. Hobbes followed a similar line of thought, linking the concept of natural law with
the existence of the state of nature. In his opinion, natural law is a moral command, is
eternal and immutable, and its source is the will of God. The basic natural law is the right
to life and freedom (Cwikta, 2016). On the other hand,

[...] according to J. Locke, natural law is contained in human nature and is a moral law.
From the moment of birth, man has the right to life, freedom and property. Natural law is
the ultimate measure of statutory law. |. Kant expressed the view that the norms of natural
law are an a priori creation of consciousness and are binding by virtue of their agreement
with reason (Stepulak, 2020, p. 234).

Considering the above context, it should be admitted that the issue of natural law
has had a very extensive scientific reflection over the past centuries.

Contemporary Trends in Understanding Natural Law

The idea of natural law is at the foundation of the teaching of the Catholic Church, which
in turn refers to the Thomistic theory.

The Polish Constitution of April 2, 1997 does not recognize natural laws as inherently bin-
ding. The tragic experiences of World War Il prompted the UN to adopt and then adopt the
Universal Declaration of Human Rights, which avoids the use of the term “natural law” but
which actually refers to the main principles arising from natural law. Among other things,
the above Declaration refers to the fact that every human being is born free and equal in
dignity. Man is also defined as a rational and free subject of his life, capable of establishing
a family and actively participating in social life. Many dramatic experiences of humanity
are dramatic proof that departing from the idea of natural law leads to voluntarism, in the
area of which it is possible to establish inhuman laws, although they are formally correctly
formulated (Stepulak, 2020, p. 335).

Despite the fact that natural law cannot take the form of statutory law, it nevertheless
lies at its foundation, as a disposition to read the morally and legally binding nature of the
human being: a rational and social being. Some philosophers are convinced that from a sci-
entific point of view, for a secular person there is no such thing as human natural law (Harari,
2025; Dennett, 2018). However, there are Christian philosophers who oppose this thesis
(Slipko, 1994, pp. 242—246).Therefore, it is important for current creators of legal theory to
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set goals that are contrary to the theory of natural law by citing other moral theories. In this
approach, the theory of natural law is presented as a theory of (a limited number of) au-
thentic human goods. Such goods include, among others: life, knowledge, play, aesthetic
experience, sociability, practical reason, and religion. In this understanding, religion con-
cerns a set of beliefs that could be called eschatological issues, i.e. problems concerning
the meaning of human life (Stepulak 2020, pp. 235-236; Buckle, 1998, pp. 199-213).

Taking into account the above reflection, it is important for a psychologist as an ac-
ademic teacher, popularizer or practitioner to possess adequate knowledge, skills and
competences in the area of natural and statutory law. Knowledge of natural and statu-
tory law is of great help to a psychologist in solving ethical problems and dilemmas in
the area of attitudes towards human life.

His patient/client has the full right to make his own ethical and moral decisions after
taking the time to think about them, which the psychologist can lead him to (PTP, 1992;
Toeplitz, 2017, pp. 241-252; Vardy & Grosch, 1995). It seems that it is a very serious
mistake to present ethical and moral problems and dilemmas one-sidedly, only from
the position of natural law or statutory law. However, the final decision to choose one
of the two positions belongs to the patient/client.

Right to Life

Natural law assumes the right to life is guaranteed by the Universal Declaration of
Human Rights and many acts of international law and state law (Universal Declaration
of Human Rights, 1948; Declaration of Independence, 1776). According to the Conven-
tion for the Protection of Human Rights and Fundamental Freedoms, every person has
the right to life. According to its assumptions, no person may be intentionally deprived
of life, except in cases of execution of a court sentence, conviction for a crime for which
the law provides for such a penalty. Deprivation of someone’s life is justified only if it
occurs as a result of the necessary use of force. The above situation concerns the de-
fense of any person against unlawful violence, action in order to execute a lawful arrest
or prevent the escape of a person deprived of liberty in accordance with the law. Dep-
rivation of human life is also justified in actions taken in accordance with the law for the
purpose of quelling a riot or insurrection (Convention for the Protection of Human Rights
and Fundamental Freedoms, Rome, November 4, 1950).

The right to life is one of the fundamental civil and human rights. It finds its proper
place in the legislation of all civilized states. However, according to statutory law, the
right to life is not an absolute right. All this means that statutory law (legislation) some-
times provides for deviations from the principles of natural law and allows the killing of
a person in a specific, objective situation (Szewczuk, 1998, pp. 1127-1133). The Polish
Constitution of April 2, 1997 contains a provision that provides for the right of every citi-
zen to life, which is one of the fundamental rights. The Constitution places the right to life
in the first place among various civil liberties and personal rights. In this respect, there
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is a conviction that the right to life is granted to every person without exception. The
basic source of all human rights and liberties is human dignity. A subject of law specified
in this way does not take into account their origin and citizenship. The Constitution, as
a basic act, states that the right to life is equally protected for both foreigners and Polish
citizens (Konstytucja..., 1997). Article 38 of the Constitution also provides for the state’s
obligations towards persons residing on its territory.

Such crimes are subject to prosecution ex officio. In such a situation, law enforce-
ment agencies are not only obliged to counteract these crimes but also to prosecute the
perpetrators of such acts.

The right to life is not an absolute right, which is why there are certain exceptions in which
depriving a person of life does not result in criminal consequences. One of such exceptions
in Polish law is necessary defense. Therefore, a person who, in necessary defense, repels
a direct, unlawful attack on any good protected by law does not commit a crime (Stepu-
lak, 2020, p. 230).

The basic criterion of the concept of universalism of human rights looks completely
different. It consists in recognizing the right of every human being to life from the moment
of conception to natural death. At the moment of conception, a human being is created
who has dignity and is entitled to the rights to birth, development, medical care, a healthy
natural and social environment already in the prenatal period. The meaning and purpose
of human life according to Christian teaching opens up to the eschatological dimension.

It is therefore not limited solely by the space of earthly existence. Earthly life is only a path
to the fullness of life in the supernatural realm. Physical or mental fitness is not a necessa-
ry condition for achieving eternal life. However, a high level of religious and spiritual life is
important. The right to life results from the commandment “Thou shalt not kill.” However,
this commandment encourages us to adopt a positive attitude of absolute respect for life,
which leads to its defense and to follow the path of love. Questioning the right to life leads
to the falsification of the essence of the law, because the unlawful deprivation of the life of
an innocent is recognized as a law established by man. At the same time, it is a falsifica-
tion of the essence of the state, whose role is to legislate for the good of all, questioning
the vocation of doctors, who are to serve life, not killing (Piana, 2000, pp. 598-599; Jan
Pawet Il, 1995; Katechizm KoSciota katolickiego, 1994; Olejnik, 1996).

The right to life is an element of the civilization of life, and questioning the value of
human life is included in the civilization of death.

Attitudes Towards Death

Some contemporary psychologists with a non-religious orientation identify three human
attitudes toward death and the eternity that follows it:
» Deeply religious individuals expect death as a transition from earthly life to eternal
life. However, they are not free from states of uncertainty;
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» people who practice out of habit, and according to the authors of this approach, they
are the most numerous, anticipate the end of life with growing anxiety. The desire
for eternal life is much stronger in these individuals than the belief in the existence
of eternity, but ultimately, they believe in a positive ending;

» non-religious individuals treat death as a regularity that encompasses all living
beings, from plants to humans (Stepulak, 2020, p. 231; Dunn, 1997).

Some people, in accordance with their own philosophy of life, strive to enjoy everything
that brings them pleasure in life at all costs, while others strive to achieve goals that will
provide them with an experience of fulfillment in this mysterious journey through life and
make them happy. Between these two extremes lies a whole range of possibilities and life
strategies, both one-off and unique (Vardy & Grosch, 1995; Kalinowski, 2013, pp. 239-246).

In the Christian understanding, human life has a different dimension. Evangelization,
faith, and conversion occur in everyday life. Thanks to this approach, human life takes
on a new quality and focuses on the perspective of eternity. A believer is convinced that
the meaning of life is more important than life itself. He is convinced that the meaning of
life has been given to him as his great calling, to which he can freely respond and around
which he should continually build his existence. There are, therefore, two fundamental
approaches to human life. The first arises from natural law, the second is the result of
human reflections on life. The second approach refers to positive law, established by
man himself. The fundamental natural law is the right to life. This is supported by the
doctrine of its sanctity. Human rights, on the other hand, are considered to be the result
of moral, social and political agreements that people make with each other (Mazurek,
2004, pp. 178-181; Dunn, 1997; Stepulak, 2020, p. 232).

In their daily professional practice, psychologists encounter situations where patients/
clients ponder the meaning of life, experience suicidal thoughts, or experience serious di-
lemmas related to abortion or euthanasia. In such situations, they present an objective
position based on natural and statutory law. The patient/client has the right to choose their
course of action (Stepulak, 2010, pp. 183—-200; Buczynski, 2002; Dudziak & Jeczen, 2013).

Conclusion

The problem of natural law in relation to human life as a value in the work of a psycholo-
gist is a relatively rarely addressed issue. In this context, this article opens a new area
for scientific reflection. The issue of natural law has been known since the beginning of
human history. In philosophical reflection, natural law was a permanent basis for building
and shaping statutory law. It is worth emphasizing that universal elements of the theory
of natural law can be found in Islamic and Judaic doctrine, as well as in Hinduism, Con-
fucianism, Taoism and Buddhism. In modern times, the idea of natural law has been
rejected or forgotten. It seems that liberal politicians only recognize statutory law. In to-
day’s world, when the problem of the value of human life in the professional activity of
a psychologist is being addressed, the idea of natural law is being returned. Therefore,
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in this situation, a radical struggle takes place between the supporters of natural law and
statutory law. In this aspect, the main task of a psychologist is to present to their patients
and clients the assumptions of natural law and statutory law and their mutual relations.
An important postulate appears at this point that this issue should become the subject
of analysis for psychology students as part of classes on the ethics of the psychologist’s
profession. tis mainly about presenting the values arising from natural law regarding life
from conception to natural death.
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